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A. Name of Provider and Program: Champions Pathway 

to Alternative Certification for Teachers (CPACT) 

Champions Pathway to Alternative Certification for Teachers (CPACT) is an alternative 

certification program offered by Lexington School District Two, located in the midlands region 

of South Carolina. Lexington Two is a local education agency (LEA) in good standing with the 

SCDE and the SBE. The district has an acceptable accreditation classification (see Appendix A 

and B) and an acceptable fiscal status (see Appendix C). CPACT is designed to balance access, 

rigor, and sustained support, ensuring that all candidates meet state certification requirements 

while receiving structured, job-embedded professional learning aligned to district and state 

expectations. 

B. Targeted Certification Areas 

Early Childhood, Elementary Education, Middle Level Math, Middle Level ELA, Middle Level 

Science, Middle Level Social Studies, English, Mathematics, Biology, Chemistry, General 

Science, Physics, Social Studies, Economics, Geography, Government, History, Special 

Education Multicategorical, Art, Music Education, Music Education (Choral), Music Education 

(Instrumental), Business and Marketing, Physical Education, Spanish, English for Speakers of 

Other Languages (ESOL), Theater 

 

These certification areas are being included in the program because Lexington Two has seen a 

shortage of teachers in all areas of certification listed. The South Carolina Department of 

Education has delineated the specific areas within such fields as Secondary Social Studies, 

Secondary Science, and Music Education, which is why all of those areas are included within 

this program.  

C. Anticipated Start Date 

The expected start date will be based on State Board of Education approval.  

D. Candidate Recruitment Plan 

The Lexington Two Human Resources Department will lead recruitment efforts by 

utilizing the following means for the recruitment of potential candidates: 

● Traditional advertising through various media platforms such as CERRA, Lexington Two 

Frontline applitrack and district website, billboards, social media, internet, etc. 

● In-district media publications 
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● Information sessions: offered monthly during the months of January - June (face-to-face 

or virtual) 

● Information sessions: offered twice during the months of August - December (face-to-

face or virtual) 

● Job fairs and Community Expos 

● Communication with college career centers 

● Program Brochures 

● Promotional Materials designed for the program 

● Word of mouth 

● The district's degreed, support staff will receive a survey and program description to 

gauge interest in pursuing a teaching position through the Lex2 CPACT program. 

Follow-up sessions/contacts will take place for those interested. 

All interested candidates will be encouraged to apply to the CPACT program. Applicants must 

apply through the Lexington Two online application system. Each candidate will need to submit 

official transcripts to the CPACT Program Coordinator electronically or in-person with a sealed 

official transcript. Candidates will be screened through application reviews, face-to-face or 

virtual interviews, background checks, transcript reviews, etc. After a review of the official 

transcript and a completed application, the candidate will be notified electronically of the area(s) 

for which they qualify for certification within the program. Applications of screened applicants 

who meet the requirements will be sent to principals at schools where openings exist. Applicants 

must be recommended for a teaching position by a district hiring manager to be formally 

enrolled into the program. 

 

The target cohort size is 15 candidates for Year 1, with flexibility to expand based on district 

staffing needs. To reach and maintain the targeted cohort size of 15 candidates in Year 1, the 

Human Resources Department and CPACT Program Coordinator will implement personalized 

follow-up strategies. District Human Resources staff will personally contact (via email and/or 

phone) degreed support employees who express interest through the internal survey and will 

provide one-on-one guidance on program application steps and requirements. Additionally, 

candidates identified at job fairs, information sessions, or community events will receive 

personalized outreach and reminders to complete the application process. 

The district will collaborate with principals and department heads to identify internal candidates 

in high-need certification areas and encourage them to apply. The Human Resources Department 

will also maintain a recruitment database to track interested candidates, record communications, 

and monitor conversion rates from inquiry to application and acceptance. This systematic 

approach ensures consistent engagement, timely communication, and steady progress toward 

meeting the targeted number of qualified candidates for each CPACT cohort. 

 

https://forms.gle/Bm7Z9kPFAED1HTbB6
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E. Qualifications of Preparation Program Staff 

Lex2 CPACT District Coordinators 

The Coordinator of Staffing, Credentialing, and Alternative Programs in Lexington School 

District Two Human Resources Department will be the main point of contact and responsible for 

overseeing the program. Her main responsibilities will be to screen applicants and approve for 

hire, monitor CPACT participants, assist with planning of all Lex2 CPACT Academy sessions 

and trainings, The Coordinator of Staffing, Credentialing, and Alternative Programs will work in 

conjunction with the Coordinator of Employee Capacity and the Director of Human Resources to 

hire the CPACT Coach, assign mentors to CPACT candidates, and handle any personnel issues 

that may arise. The Coordinator of Staffing, Credentialing, and Alternative Programs will 

function as the program coordinator and will be responsible for tracking all candidates’ progress 

and submitting required data/reports to the South Carolina Department of Education. 

Summer Institutes, CPACT Academy, and Induction Course Instructors 

Tammy Small, Ed.D. (Appendix D), Coordinator of Staffing Credentialing, and Alternative 

Programs, prepares and supports candidates throughout the CPACT program, serving as Co-

Lead for Lex2 CPACT Academy and Lead of the Summer Institute. Philip Rabon, M.Ed. 

(Appendix D), Coordinator of Employee Capacity, serves as lead instructor of the Induction 

program for all new teachers in the district and as Co-Lead Instructor for Lex2 CPACT 

Academy. Stephanie Hucks (Appendix D), Interim Chief Human Resources & Organizational 

Development Officer, provides orientation for all teachers during Annual Summative Evaluation 

and supports all teachers with their evaluation process in SC Lead. Stephanie Hucks will assist in 

Summer Institute, Induction, and the Lex2 CPACT Academy Sessions.   

 

We will have a number of auxiliary instructors for the Summer Institute and CPACT Academy 

Sessions. Sydney Stout, Ed.D. (Appendix E), Reading Coach, will lead the book study for our 

CPACT participants through our Induction program yearly to help candidates learn about 

classroom setup, classroom management, instructional tools, engagement and instructional 

strategies, etc. We will use Welcome to Teaching by Douglas Fisher and Nancy Frey (2024) or a 

similar book for this book study. The Chief Academic and Innovation Officer (David McDonald, 

Ph.D.), Director of Instruction (Robert Burggraaf, Ed.D.), Coordinator of ELA and Social 

Studies (Cathy Jones-Stork), Coordinator of Mathematics and Professional Development 

(Jennifer Wise) and other members of the district instruction division will assist by offering 

content and assessment-related sessions during the Summer Institute, CPACT Academy, 

Induction, and district or school Professional Development sessions throughout the program. The 

Instructional Technology Coach (Bridgett Wolfe, Ed.D.) will provide instruction related to 

district-approved instructional technology for teachers during CPACT Academy. The Director of 

http://m.ed/
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Special Services and the Coordinators of Special Services will provide instruction related to 

Special Education services and requirements during CPACT Academy and the Induction Cohort.  

CPACT Coach 

The CPACT Coach will model effective instructional strategies for teachers, facilitate study 

groups, and work with teachers to ensure that research-based programs are implemented with 

fidelity. The CPACT Coach will attend regular meetings with district-level coordinators to ensure 

consistent programming throughout the district and may at times be responsible for providing 

district-level professional development. The CPACT Coach will support instructional growth and 

development of teachers in the district alternative certification program in the areas related to the 

South Carolina Teaching Standards 4.0 rubric and SC Mentor Guidelines. To begin, there will be 

one CPACT Coach until which time the district deems it is necessary to have another CPACT 

Coach or when the number of candidates in the CPACT program exceeds 60 in year 1 and 2 

candidates. If cohort size requires additional coaching, Lexington Two will hire qualified 

additional CPACT Coaches.  

 

The CPACT Coach must hold a current SC teaching certification, be a certified 4.0 evaluator, 

and be a trained SC mentor. The coach must have taught for at least five years and consistently 

received an overall rating of Met on their evaluations on the South Carolina Teaching Standards 

4.0 Rubric. Ongoing professional development and training in conjunction with the instructional 

division will be provided during the back-to-school training for instructional coaches and 

throughout the year. The district aims to provide ongoing professional opportunities and support 

for the CPACT Coach and all Instructional Coaches. The dates may vary due to the school 

calendar approved by the district.  

 

Coaching cycles will involve in-person observations, modeling, and conferences. The CPACT 

Coach may participate in co-teaching with the candidate on an as-needed basis. The CPACT 

Coach may provide virtual feedback for candidates using the GoReact system when the 

candidate sends the video to them for review. This may be required by the program coordinator 

if the candidate is seen to be struggling in the classroom or if the candidate and CPACT Coach 

decide it may be beneficial.  

 

The proposed job description of the CPACT Coach is included in Appendix Q. The CPACT 

Coach’s duties and responsibilities are: 

● Build trusting relationships with new teachers and maintain confidentiality. 

● Utilize foundational mentoring tools, protocols, and language to support coaching 

conversations that accelerate teacher practice and student learning.  

● Conduct classroom observations on teachers in their using the SCTS 4.0 rubric to inform 

instruction and enhance student achievement. 
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● Model, as appropriate, innovative teaching methodologies through techniques such as co-

teaching and demonstration lessons. 

● Arrange and facilitate opportunities for teachers to observe exemplary practice through 

peer classroom visits. 

● Encourage teachers to identify instructional resources and support throughout the entire 

school community. 

● Incorporate technology and analysis of data to advance both teacher learning and 

classroom practice. 

● Participate in all CPACT required events including, but not limited to, Summer Institutes 

and Induction Kickoff. 

● Collaborate with the Coordinators and instructors of the CPACT program. 

Mentors 

South Carolina is dedicated to developing, implementing, and sustaining programs statewide to 

ensure that beginning CPACT participants understand what is expected of them, that they receive 

specific assistance from mentors as they transition into the profession, and that they become an 

integral part of a learning community that supports their continuous professional growth and 

development. South Carolina’s induction and mentoring initiative exists as a collaborative effort 

among the state’s school districts, the CPACT participants’ education programs in the state’s 

colleges and universities, the SBE, the SCDE through the Office of Educator Effectiveness and 

Leadership Development (OEELD), and CERRA. Implemented by the individual school districts 

statewide, these induction and mentoring programs will have the following objectives: to 

inform, encourage, and support beginning CPACT participants, to improve the quality 

of teaching in the state, raise the level of student achievement, and to reduce the attrition 

rate among our newest CPACT participants. Each CPACT participant is assigned a school-based 

mentor in the same certification area, ensuring strong content alignment and support during the 

first year. All mentors must complete the state-required mentor training. Mentor training will be 

conducted each Spring within the district to ensure that there are adequate numbers of mentors to 

support new CPACT participants and promote retention. In Lexington Two, Mentors are tasked 

with the responsibilities listed below and receive a district stipend: 

● Monthly Contact Logs 

● Student Learning Objective (SLO) Assistance for Induction Year 1 teacher (August) 

● Mentor POP Cycle (September) - This is an announced observation using the SC 4.0 

rubric format. The mentor will hold a pre-conference, conduct an observation, and hold a 

post conference with the Induction teacher. 

● Mentor OP Cycle (January) - This is an unannounced observation using the SC 4.0 

evaluation rubric format. The mentor will conduct an observation and hold a post-

conference with the Induction teacher. 

● Positive walk-throughs (4) - The mentor will conduct a 5 minute or less walkthrough and 

leave a positive note for the teacher twice in the Fall and twice in the Spring semester. 



7 

● 4.0 Snapshots (3) - ~10-15 min; picture of completed form (see Appendix H) and leave 

on Mentee’s desk twice in the Fall and once in the Spring semester.  

● GoReact feedback dialogue (4) * 

● Attend three meetings with the mentee teacher (beginning of the year kickoff, winter 

social, and end of year celebration). 

 

* GoReact is a cloud-based video platform that allows teachers to record videos of their 

classroom teaching and share it with others for feedback. Each semester, induction teachers 

record themselves twice. Upon self-submission of the recordings to the platform, they are able to 

share with their mentors and others who then provide feedback. Feedback will be provided by 

the mentor.  

Principals 

The administrators will decide whether qualified candidates are a good fit for their school. 

Participants will only be officially accepted once a district principal submits a recommendation 

to hire the candidate as a teacher for a vacancy in their building following the interview and 

selection process.  

Instructional Coaches (IC) 

In addition to the responsibilities outlined in the Members of the CPACT Support 

Team: Roles and Responsibilities, the Instructional Coach will support the 

CPACT participant and program by: 

● Modeling content-specific lessons during PLC or Professional Development sessions. 

● Observing, coaching, and providing feedback. 

● Providing instructional resources and strategy support. 

● Assisting with classroom organization and management needs. 

● Collaborating with the CPACT Coach and CPACT Program Coordinator to ensure the 

level of content-related support is provided that is needed. 

 

District instructional coaches will complete the SC Mentor and the SCTC 4.0 Evaluator training. 

Summary 

Together, this layered system of mentors, the CPACT Coach, instructional coaches, and subject-

area coordinators ensures that every candidate receives both pedagogical and content-specific 

support throughout the entire program. All content support is aligned to the South Carolina 

Teaching Standards 4.0 and the InTASC Model Core Teaching Standards. In low-incidence 

certification areas such as physics, ESOL, or instrumental music, Lexington Two will partner 
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with district specialists, current teachers within the district, or retired teachers to ensure that 

candidates receive appropriate guidance.  
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F. Budget and Sources of Revenue 

Lexington Two Champions Pathway to Alternative Certification for Teachers (CPACT)  

Budget based on Cohort 1. The minimum cohort size to sustain the program is 15.  

Year 1 Budget 

The following tables outline the Year 1 budget for the CPACT program, including costs to 

participants and costs for Lexington Two. 

Year 1 – Cost to Participants 

 

Item Cost QTY Total Fringe Total 
Source of 

Revenue 

SCDE Required Subject Area Praxis II 

(Cost varies for some Praxis exams such 

as Elementary Education due to subtests 

and SC required tests) 

$130 - 

$209+ 

1-2 

varies 
  Varies Participant 

Certification Fee $105 1 $105 $0 $105 Participant 

Fingerprint Fee through SCDE $55 1 $55 $0 $55 Participant 

Year 1 Program Fee (covers the cost of 2 

MicroCredentials) 
$150 1 $150 $0 $150 Participant 

Total      

$310 Plus 

cost of 

Praxis II 

Participant 

Year 1 – Cost for Lexington Two 

Category Item Cost QTY Total Fringe Total 
Source of 

Revenue 

Personnel 
District CPACT 

Coach 
$100,000 1 $100,000 $40,000 $140,000 

General 

Funds 

Personnel 
District Assigned 

Mentor Supplement 
$1,200 15 $18,000 $0 $18,000 Title II 

Summer 

Institute 
Meals/Snacks $25 30 $750 $0 $750 

General 

Funds 

Professional 

Development 

Micro-Credentials 

through 

CarolinaCred at 

USC Columbia (2 

each participant) 

$75 30 $2,250 $0 $2,250 

Rural 

Recruitment 

Initiative 



10 

Category Item Cost QTY Total Fringe Total 
Source of 

Revenue 

Professional 

Development 

GoReact by 

Echo360 
$95 15 $1,425 $0 $1,425 Title II 

Marketing 
Promotional 

Items/Recruiting 
$3,000   $0 $3,000 

Rural 

Recruitment 

Initiative 

Total 
Cost for Lexington 

Two 
    $165,425  

 

Year 2 – Cost to Participants 

The following tables outline the Year 2 budget for the CPACT program, including costs to 

participants and costs for Lexington Two. 

Item Cost QTY Total Fringe Total 
Source of 

Revenue 

Year 2 Program 

Fee 
$800 1 $800 $0 $800 Participant 

Total      $800  

Year 2 – Cost for Lexington Two 

Category Item Cost QTY Total Fringe Total 
Source of 

Revenue 

Personnel CPACT Coach $100,000 1 $100,000 $40,000 $140,000 
General 

Funds 

Summer 

Institute 
Meals/Snacks $25 30 $750 $0 $750 

General 

Funds 

USC 

Graduate 

Course 

Cohort 

USC Columbia 

Course (with 

Licensing Fee of 

$4,000) 

$12,000 1 $12,000 $4,000 $16,000 

Rural 

Recruitment 

Initiative 

Marketing 
Promotional 

Items/Recruiting 
$3,000    $3,000 

Rural 

Recruitment 

Initiative 

Total  
Cost for Lexington 

Two 
    $159,750  
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Year 3 – Cost to Participants 

Item Cost QTY Total Fringe Total 
Source of 

Revenue 

SCDE Required Principles of Learning and 

Teaching Exam 
$156 1 $156 $0 $156 Participant 

Year 3 Program Fee $800 1 $800 $0 $800 Participant 

Total     $956  

Year 3 – Cost for Lexington Two 

Category Item Cost QTY Total Fringe Total 
Source of 

Revenue 

Personnel CPACT Coach $100,000 1 $100,000 $40,000 $140,000 
General 

Funds 

USC 

Graduate 

Course 

Cohort 

USC Columbia 

Course (with 

Licensing Fee of 

$4,000) 

$12,000 1 $12,000 $4,000 $16,000 

Rural 

Recruitment 

Initiative 

Marketing 
Promotional 

Items/Recruiting 
$3,000    $3,000 

Rural 

Recruitment 

Initiative 

Total 
Cost for Lexington 

Two 
    $159,000  

 

Lexington School District Two will fund and sustain the Lex2 CPACT Program through a 

combination of district resources, participant fees, and university partnerships. The district’s 

financial investment reflects a long-term commitment to growing and supporting high-quality 

teachers through an accessible, affordable alternative certification pathway. 

The majority of program expenses, including salaries for the CPACT Coach, instructional 

materials, administrative support, mentoring, and professional learning will be funded by the 

district through general funds and supplemented, when appropriate, with federal Title II and 

Rural Recruitment Initiative allocations that support educator development. Mileage for travel of 

the CPACT Coach will be paid at the district -approved rate of $.70 per mile or the current 

reimbursable state rate. This cost will be tracked by the coach and submitted for payment 

through the district General Funds. 

To ensure affordability and equitable access, program participants will contribute modest annual 

fees that cover program-related costs and graduate coursework through the University of South 
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Carolina. These fees are collected via payroll deduction over designated pay periods and 

structured to minimize financial strain on participants. 

Participant Program Costs 

• Year 1: $150 program entry fee, paid through a one-time payroll deduction. 

 • Year 2: $800 fee, paid through payroll deduction over designated pay periods, to cover the 

individual cost of EDTE 600: Systematic Effective Teaching offered through the University of 

South Carolina. 

 • Year 3: $800 fee, paid through payroll deduction over designated pay periods, to cover the 

individual cost of EDUC 733: Advanced Study of Teaching offered through the University of 

South Carolina. 

These payments cover the costs associated with participation in the CPACT program and the two 

required graduate-level courses. All other program components—such as the Summer Institute, 

Lex2 CPACT Academy sessions, district Induction support, and ongoing mentoring and 

coaching—are provided at no additional cost to participants and are fully funded by the district. 

Additional Certification-Related Costs (Paid by Participant) 

In addition to CPACT program fees, participants are responsible for expenses required by the 

South Carolina Department of Education for certification and licensure. These include: 

• Praxis Subject Assessment(s): approximately $130–$200 per test, depending on certification 

area. 

 • Principles of Learning and Teaching (PLT) Exam: currently $156. 

 • SLED/FBI Fingerprinting and Background Check: currently $55. 

 • State Certification Application Fee: currently $105 for the Alternative Route Certificate. 

The total estimated out-of-pocket cost to each participant over the three-year program, including 

testing and certification expenses, is approximately $2,100–$2,300. 

Lexington School District Two’s contribution of coaching, professional learning, and 

administrative oversight represents a significant investment in educator development. All 

coaching, mentoring, Summer Institute training, district professional development, 

administrative oversight, and instructional support are fully funded by the district. The district 

will continue to explore partnerships, grants, and funding opportunities to sustain the program 

and further reduce financial barriers for future participants. There is not a payment forgiveness 

policy for years of service.   
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G. Description and Timeline of the Proposed Program 

Coaching Structure and Observation Schedule 

The CPACT coaching model emphasizes development and reflective practice. During the launch 

year, one CPACT Coach will support all candidates through structured coaching cycles and 

ongoing check-ins. Observations are used to guide growth rather than evaluate performance. 

Each observation connects directly to the SCTS 4.0 Rubric and content introduced during the 

Summer Institute and reinforced during CPACT Academy sessions. Coaching sessions and 

observations by the CPACT coach will be in-person with the option of virtual sessions as 

needed.   

Coaching Structure and Observation Schedule 

Coaching Staff 

One CPACT Coach supports all Year 1 candidates. As enrollment increases, additional coaches 

may be added if needed. 

Coach Responsibilities 

 Conduct beginning-of-year check-ins  

 Facilitate coaching cycles that include pre-conference, observation, and reflection  

 Assist CPACT Program Coordinator in scoring candidate products using program rubrics  

 Provide targeted support aligned to institute and academy content  

Observation Schedule 

 Fall: Baseline, mid-cycle, and end-of-semester observations 

 Spring: Two targeted observations focused on identified growth areas 

 Walkthroughs as needed 

Purpose of Observations 

Observations support development. Feedback is connected to the SCTS 4.0 Rubric institute 

content, CPACT Academy topics, and candidates’ goals. 
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Candidate Support, Implementation Monitoring, and Follow-Up 

The CPACT Coach provides structured support throughout the school year using a combination 

of coaching cycles, classroom visits, feedback conversations, co-teaching, and modeling of 

teaching strategies. The program emphasizes early implementation of the Summer Institute 

concepts and continuous reinforcement during CPACT Academy sessions. 

Candidate Support and Follow-Up 

Initial Check-In 

First-week meeting to review classroom setup, routines, and implementation of plans 

Coaching Cycles 

Ongoing cycles include goal setting, observation, reflection, and targeted practice 

Implementation Monitoring 

Evidence of routines, engagement strategies, and assessment practices reviewed during visits 

Additional Support Sessions 

Targeted sessions based on candidate needs and CPACT Academy themes 
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Lexington Two Champions Pathway to Alternative Certification for 

Teachers (CPACT) Overview 

Year 1 

Program Requirements 

 Attend a 4-day Summer Institute (classroom management, lesson planning, assessments, 

inclusive teaching, etc.) 

 Participate in CPACT Academy sessions (Aug, Sept, Oct, Feb, Mar) 

 Complete at least 2 CarolinaCred Microcredentials 

 Pass Praxis II by Oct. 15* 

 Active participation in induction program and mentoring 

 Meet Formative Evaluation Requirements for ADEPT 

District Support 

 CERRA-trained mentor in same content area 

 

 CPACT coach for classroom support & coaching cycles 

 

 School-based instructional coach support 

 

 Monthly induction classes 

 

 Professional learning sessions through CPACT Academy and Summer Institute 

 

 Test Prep as needed for Praxis II 

ADEPT Requirements 

 Student Learning Objective (SLO) 

 

 Multiple classroom observations scored with SCTS 4.0 Rubric: 

• Fall: 2 announced obs. (principal + mentor) 

• Fall: 2 walkthroughs (mentor) 

• Spring: 2 announced obs. (principal + mentor) 

• Spring: 2 walkthroughs (mentor) 

 

 Ongoing feedback from mentors, coaches, and program staff 
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Year 2 

Program Requirements 

 Attend a 4-day Summer Institute (advanced management, restorative practices, 

engagement, rigorous lesson planning, assessment, etc.) 

 

 Complete Student Learning Objective (SLO)  

 

 Participate in CPACT Academy (Fall & Spring, full-day sessions) 

 

 Complete USC EDTE 600: Systematic Effective  

 Teaching (3 credits, summer after Year 1) 

 

 Participate in Ongoing District PD provided 

 

 Meet Annual 1 Summative Evaluation Requirements for ADEPT** 

 

District Support 

 Summer Institute & CPACT Academy PD 

 

 Mentor and CPACT coach feedback 

 

 Support from evaluation team (principal + content expert) 

 

 Ongoing instructional PD and support through district trainings 

 

 Test Prep for PLT provided by the district 

ADEPT Requirements 

 Formal Summative Evaluation using Expanded ADEPT Model (SCTS 4.0 Rubric) 

 

 Multiple classroom observations scored with SCTS 4.0 Rubric: 

• Fall: 2 announced obs. (principal + content expert/administrator) 

• Spring: 2 unannounced obs. (principal + content expert/administrator) 

 

 Evaluation team consensus on performance 

 

 Must earn Proficient overall rating to advance 
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Year 3 

Program Requirements 

 Attend USC EDUC 733: Foundations for Teaching and Learning (3 credits, summer after 

Year 2) 

 

 Complete Student Learning Objective (SLO)  

 

 Work on refinement areas identified in Year 2 evaluation 

 

 Pass Principles of Learning & Teaching (PLT) exam by end of Year 3 

District Support 

 Program coordinator monitoring & support 

 

 Administrator feedback on walkthroughs 

 

 Coaching by CPACT Coach as needed targeting any areas of refinement from Year 2 

 

 Professional development as targeted 

 

 240 Tutoring or similar option available for Test Prep for PLT 
 

ADEPT Requirements 

 GBE evaluation with administrator 

 

 Informal walkthroughs (20+ min, unannounced) with written or verbal feedback 

 

 Focus on areas of refinement from Year 2 as needed 

 

*The October 15 Praxis II deadline is intentionally designed to balance candidate access and 

program rigor. CPACT recruits high-potential candidates, including career changers and district 

employees, who may require additional time to complete certification testing after hire. 

Establishing an early fall deadline ensures that all candidates demonstrate content proficiency 

within the first quarter of the school year while maintaining continuity of instruction for students. 

 

**If the CPACT participant does not meet ADEPT Requirements in Year 1, they may be given 

another year to meet as an Induction 2 teacher and will undergo Formative Evaluation during 
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year 2, moving the Annual 1 Summative Evaluation to Year 3. All participants must pass the 

Annual 1 Summative Evaluation to advance to the Professional certificate.  

 

USC courses will be offered virtually through an online platform. All in-person CPACT 

Academy, Induction, and other professional learning opportunities will be conducted at the 

District Education Center or at a school site within the district.  

Supervision: 

● The Coordinator of Staffing, Credentialing, and Alternative Programs will oversee the 

CPACT program. 

● The Coordinator of Employee Capacity will oversee the Induction and Mentoring 

Programs for the district and as such for the Lex2 CPACT program.  

● The CPACT Coach will assist the participants with setting up their classrooms. The 

coach will continue to check in through a coaching cycle that best fits the participant. 

Lexington Two employs one dedicated CPACT Coach to support program participants. 

The CPACT Coach is funded through district general funds and serves as the primary 

instructional support provider for CPACT candidates. As enrollment grows, additional 

coaching support may be allocated, but currently the program uses one full-time coach 

supported by school-based instructional coaches and mentors. 

● Instructional Coaches: Each school in our district has a coach that supports the 

instructional growth and success of teachers. The coaches of schools where Lex2 CPACT 

participants are teaching, will be notified of who they are as well as the program’s 

requirements so that they are a familiar face in the building that will support them. 

● Mentors: Each participant will be an Induction teacher and will receive a CERRA 

Trained Mentor within their same content area. If not in the building, a neighboring 

school mentor will be chosen so that they are close in proximity and can best serve the 

mentor with the requirements. 

Program-Wide Instructional Support Structures 

To ensure consistent, high-quality instructional support across all certification areas, CPACT 

incorporates a comprehensive system of aligned program supports. These structures ensure that 

all candidates receive targeted guidance in content, pedagogy, and instructional practice. 

Content-Aligned Mentorship 

 Candidates are paired, when possible, with mentor teachers who are certified in the candidate’s 

content area or a closely related field. Mentors provide guidance on: 

● Content-specific instructional strategies 

● Standards alignment and pacing 

● Lesson design and assessment practices 
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● Classroom management within the content context 

This support ensures candidates receive both pedagogical and discipline-specific coaching. 

Instructional Coaching and Professional Learning Communities (PLCs) 

 Candidates participate in school-based Professional Learning Communities and receive support 

from instructional coaches. Through these structures, candidates: 

● Collaborate on lesson planning aligned to South Carolina College- and Career-Ready 

Standards 

● Analyze student work and assessment data 

● Develop instructional strategies tailored to their content area 

● Engage in ongoing professional dialogue focused on improving student outcomes 

District Curriculum Resources and Instructional Materials 

 Candidates utilize district-provided resources to ensure alignment and consistency in instruction, 

including: 

● Pacing guides aligned to state standards 

● Curriculum frameworks and unit plans 

● Common assessments and instructional materials 

● Digital resources and instructional technology tools 

These resources support candidates in delivering standards-based instruction across all content 

areas. 

Differentiated Support Based on Certification Area 

 In addition to core program supports, CPACT provides differentiated assistance based on 

candidate assignment, including: 

● Additional content-specific guidance for high-need or multi-strand areas (e.g., Social 

Studies, Science) 

● Specialized support for candidates in Special Education, including coaching on IEP 

development, goal writing, and compliance 

● Access to district subject-area specialists and instructional leaders 

Ongoing Coaching Cycles and Feedback 

The CPACT Coach, along with school-based instructional coaches and administrators, provides 

ongoing coaching through structured cycles that include: 

● Lesson plan review and feedback 

● Classroom observations (formal and informal) 

● Reflective conferences focused on instructional improvement 

● Targeted support based on individual candidate needs 
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Feedback is aligned to the South Carolina Teaching Standards 4.0 to ensure consistency with 

state expectations and district evaluation systems. 

 

CPACT Coach observations are conducted in person. However, video-based reflection tools such 

as GoReact may be used when a candidate requests supplemental feedback or when additional 

coaching support is needed. Observations conducted by the coach, whether in person or 

supported by video reflection, inform the candidate’s development and complement the mentor 

and administrative observation cycles. Coach observations do not replace formal ADEPT 

evaluations but are used exclusively for instructional growth and support. Coaching observations 

and cycles are in addition to the mentor observations and feedback, they do not supplant that 

support offered to all first-year teachers in the district.  

Admission 

All interested candidates will be encouraged to apply to the CPACT program. Applicants must 

apply through the Lexington Two online application system. Each candidate will need to submit 

official transcripts to the CPACT Program Coordinator electronically or in-person with a sealed 

official transcript. Candidates will be screened through application reviews, face-to-face or 

virtual interviews, background checks, transcript reviews, etc. After a review of the official 

transcript and a completed application, the candidate will be notified electronically of the area(s) 

for which they qualify for certification within the program. 

 

An individual who is seeking certification through an alternative route preparation program must 

meet the candidate admission requirements listed below: 

• The candidate must have earned a bachelor’s degree or higher from a regionally accredited 

institution or from an institution with teacher-preparation programs approved for certification 

purposes by the state of South Carolina. 

• The candidate must have earned a major in the certification subject area or a major equivalence 

in the certification subject area as defined by the SBE with transcripts showing at least 18 hours 

in identified content areas. Specifically for fields of Science (Middle Level Science, Science, 

Biology, Chemistry, Physics, etc.), candidate coursework will be evaluated for: 

● A major in the specific area of certification field (e.g., chemistry major may be admitted 

to a chemistry certification program) 

● At least 18 hours in science strands (e.g., biology, chemistry, physics, etc.) and/or 

● Minimum grade of a C or better per course in the initial science major 

Specifically for fields of Social Studies (Middle Level Social Studies, Geography, History, 

Economics, Secondary Social Studies, etc.), candidate coursework will be evaluated for: 

● A major in the specific area of certification field (e.g., economics may be admitted to an 

economics certification program) 

● At least 18 hours in social studies strands (e.g., history, geography, economics, 

government/civics, etc.) and/or 
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● Minimum grade of a C or better per course in the initial social studies strand major 

 

The candidate must have earned a GPA of at least 2.5 on a 4.0 scale. The GPA in the content 

area major or the GPA in the last sixty hours of coursework may be used to meet this 

requirement. 

 

The candidate must earn a successful score on the state-approved content area assessment(s) in 

the certification subject area. Candidates may be admitted if they have registered for the required 

Praxis II content examination and provide proof of registration at the time of application. 

All candidates are required to pass the Praxis II Subject Area Assessment and have official 

scores submitted by October 15 of Year 1. This deadline ensures early verification of content 

knowledge while allowing candidates sufficient time to prepare for and complete the assessment 

during the hiring cycle.  All Praxis 2 Subject Area tests must be passed and on file by 

October 15th of Year 1 to continue in the program.  

 

Candidates who do not meet the Praxis II requirement by October 15 will be ineligible to 

continue in the CPACT program. Employment status will be reviewed in accordance with district 

human resources policies. These candidates will become long-term substitutes for the remainder 

of the school year in accordance with the district procedures with a new Letter of Agreement. 

They will continue to receive mentoring and induction services for support and participate in all 

district professional development and meet teacher responsibilities. They will continue with the 

formative evaluation process until the evaluation is closed in January of that school year.  Once 

these candidates submit passing scores, they will be allowed to request readmission to the 

program. Readmission will be effective the following school year if the passing Praxis II score is 

passed February 1 of the current school year.  Contracts for the following school year will be 

considered “pending” until which time they submit passing Praxis II scores and they are 

readmitted to the program. 

 

The candidate must submit to the provider a statement of disclosure regarding any prior 

convictions to include felonies and misdemeanors.  

 

There is not a major equivalence for the areas of Early Childhood Education, Elementary 

Education, or the Special Education Multicategorical. Therefore, admission to an alternative 

certification pathway in the areas of Early Childhood Education, Elementary Education, and 

Special Education Multicategorical, an eligible candidate requires an earned bachelor’s degree 

from a regionally accredited college or university with a cumulative grade point average (GPA) 

of at least 2.75. A candidate with a minimum GPA of 2.5 may be considered for admission to the 

program if the individual has earned a passing score on all sections of the assessment required by 

the SBE for admission to an undergraduate teacher education program or an approved alternative 
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provider. The current assessment approved for admission purposes includes the reading, writing, 

and mathematics subtests of Praxis Core.  

 

Applications of screened applicants who meet the requirements will be sent to principals at 

schools where openings exist. Applicants must be recommended for a teaching position by a 

district hiring manager to be formally accepted into the program. Upon being recommended for a 

position as a teacher in Lexington Two, the participant will need to sign the Participation 

Agreement (Appendix P). Participants will be issued an Induction contract to begin the program. 

All participants will be paid based on the approved district teacher salary scale. The salary will 

begin at the bachelor’s with 0 years’ experience step until the Alternative Teaching Certification 

is issued. Once issued, the salary will be based on class level and years of experience as shown 

on the teaching certificate issued by the South Carolina Department of Education. It is the 

responsibility of the participant to submit the certificate once it is issued to request a review of 

salary for adjustment if needed.  

Assessments 

• Praxis II will be required for admission. The candidate must submit a copy of the test 

registration if they have not taken the test at the time of enrollment. Exams must be passed and 

on file by October 15th of Year 1 to be eligible to continue in the program. Monthly testing 

attempts are suggested to be eligible to meet the deadline.   

• Principles of Learning and Teaching (PLT): Participants will be required to pass the 

appropriate PLT before the end of school in Year 3. 

• Course assessments as required by USC to pass the courses as listed in the syllabi. 

Ineligibility Requirements 

An individual who has been enrolled in student teaching in a traditional teacher preparation 

program is not eligible for admission to or participation in an alternative route preparation 

program. In such an instance, the candidate must meet the certification requirements of the 

traditional preparation program in which he or she was enrolled for student teaching and be 

recommended for certification by that provider. An individual who was unable to complete the 

student teaching experience due to extenuating circumstances (e.g., a medical or family 

emergency) may request approval from the SCDE, Office of Educator Services. The request 

must include documentation of the extenuating circumstances and of good standing with the 

traditional preparation program. Individuals who voluntarily withdrew or were removed from 

student teaching due to issues related to unprofessional conduct are not eligible to seek approval 

under this provision. If a candidate is found to have been previously enrolled in an alternative 

certification program, the Program Coordinator will verify ineligibility with the South Carolina 

Department of Education before issuing a denial letter to the participant.  
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Additionally, an individual who fails to complete requirements for one South Carolina 

alternative route preparation program is not eligible for admission to or participation in another 

alternative route.  

 

An individual whose certificate is denied, suspended, or revoked pursuant to SBE Regulation 

43.58 will not be allowed to participate in or be readmitted to an alternative route preparation 

program. 

University of South Carolina Courses  

We worked with the University of South Carolina with approval of CarolinaCAP to include two 

graduate courses designed for Alternative Certification Teachers. The Memorandum of 

Understanding is included in Appendix L. The USC Director of CarolinaCred (Dr. Cindy Van 

Buren) and the Assistant Dean for Student Services (Dr. Chris Burkett) will serve as liaisons 

from the university and CarolinaCred. Candidates enroll in EDTE 600 after completing Year 1, 

and the course is taken during the summer prior to beginning Year 2 of teaching. 

Summer after Year 1 

EDTE 600 Systematic Effective Teaching, a 3 Credit Course 

Summer after Year 2 

EDUC 733 Foundations of Teaching for Learning, 3 Credit Course 

 

Candidates will enroll in EDTE 600 after completing their first full year in the CPACT program. 

The course is delivered virtually and begins in the summer following Year 1. This timing ensures 

that candidates have foundational teaching experience before beginning graduate coursework and 

can apply course concepts directly to their classroom practice. 

CarolinaCred MicroCredentials 

As part of the program during Year 1, participants will complete at least two microcredentials. 

Participants will be given a choice from an approved list based on the SC 4.0 Rubric domains 

(Instruction, Planning, Environment, and Professionalism) found in Appendix I. A Memorandum 

of Understanding for this partnership is found in Appendix M. 

Professional Development Offered by Lexington Two 

The sequence of Year 1 professional learning experiences is intentionally structured. The four-

day CPACT Summer Institute occurs first. After the Summer Institute, participants attend the 

Induction Program Kickoff for all first-year teachers. This is followed by the district’s week of 
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professional development for all teachers. Throughout the remainder of the school year, CPACT 

candidates participate in monthly Induction sessions and CPACT Academy sessions. Induction is 

offered only in Year 1; candidates in Years 2 and 3 do not participate in Induction 1 activities. 

Year 1 Summer Institute (July) 

This is a 4-day district-led professional development to prepare participants on how to 

successfully begin their first year of teaching. This will be held prior to the first day of school 

and the first Induction meeting for all first-year teachers in the district. CPACT participants will 

attend the first Induction-Mentor Kickoff Day before the start of the first week of school for 

teachers which includes targeted district professional development.  

Day 1 – Year 1 Summer Institute 

The following table outlines Day 1 sessions of the Year 1 Summer Institute, including topics, 

participant products, and aligned InTASC standards. 

 

Session Topic 
Product/Take Away (if 

applicable) 

InTASC Standard 

Connection 

Welcome and Icebreaker   

Overview of the Program and 

supports in place 

List of who to contact and name 

of mentor and CPACT Coach 
 

Classroom Management - 

Establishing Rules and 

Routines 

Classroom Management Plan - 

started with list of class 

expectations 

Standard #3: Learning 

Environments 

Education Acronyms 
Definitions of common 

education acronyms 
 

Management in Action: 

Positive Narration (Role-

Playing positive behaviors 

and redirection) 

Classroom Management Plan - 

started with list of class 

expectations; Rewards and 

Consequences 

Standard #3: Learning 

Environments 

Building Relationships with 

students and parents 
Communication Plan for parents 

Standard #9: Professional 

Learning and Ethical Practice; 

Standard #10: Leadership and 

Collaboration 

Moral Code of Ethics for 

Educators (Videos and 

discussion) 

Reflection and discussion, 

Participants will receive the 

MCEE Brochure for teachers 

Standard #9: Professional 

Learning and Ethical Practice; 

Standard #10: Leadership and 

Collaboration 
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Day 2 – Year 1 Summer Institute 

The following table outlines Day 2 sessions of the Year 1 Summer Institute. 

 

Session Topic 
Product/Take Away (if 

applicable) 
InTASC Standard Connection 

Energizer (Gallery 

Walk of Classroom 

expectations) 

Looking at all ideas and revise own 

as needed 
 

Lexington Two Lesson 

Framework (Appendix 

G) 

Understand the components of the 

lesson plans and expectations for 

Lex2 

Standard #6: Assessment; 

Standard #7: Planning for 

Instruction; Standard #8: 

Instructional Strategies 

Classroom Layout and 

Environment 

Create a classroom floorplan for 

first day setup 

Standard #1: Learner 

Development; Standard #2: 

Learning Differences; Standard 

#3: Learning Environments 

Establishing 

Procedures and 

Routines Using 

Attention Signals 

Classroom Management Plan; 

Rewards and Consequences; 

Routines and Procedures; Practice 

Attention Signals 

Standard #1: Learner 

Development; Standard #2: 

Learning Differences; Standard 

#3: Learning Environments 

Universal Design for 

All Learners 

Shift in mindset; understanding 

Special Education and ML; 

strengths-based approach 

Standard #1: Learner 

Development; Standard #2: 

Learning Differences 

Using Assessments to 

Drive Instruction 

Assessment-to-Instruction Planning 

Guide 

Standard #6: Assessment; 

Standard #7: Planning for 

Instruction; Standard #8: 

Instructional Strategies 

Day 3 – Year 1 Summer Institute 

The following table outlines Day 3 sessions of the Year 1 Summer Institute. 

 

Session Topic 
Product/Take Away (if 

applicable) 
InTASC Standard Connection 

Energizer (Teach in 

30 seconds challenge) 
  

Understanding 

Standards 

SC standards overview and 

unpacking activity 
Standard #7: Planning for Instruction 
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Session Topic 
Product/Take Away (if 

applicable) 
InTASC Standard Connection 

Lesson Planning 

Basics and Lex2 

Framework 

Co-created lesson plan 

template 

Standard #4: Content Knowledge; Standard 

#5: Application of Content; Standard #6: 

Assessment; Standard #7: Planning for 

Instruction 

Instructional 

Strategies 

Cooperative learning, 

direct instruction, inquiry-

based activities 

Standard #4; #5; #7; #8 

Formative Assessment 

Tools 
Technology tools overview Standard #4; Standard #6 

Using Assessments to 

Drive Instruction 

Assessment-to-Instruction 

Planning Guide 
Standard #6; #7; #8 

 

Day 4 – Year 1 Summer Institute 

The following table outlines Day 4 sessions of the Year 1 Summer Institute. 

Session Topic 
Product/Take Away (if 

applicable) 

InTASC Standard 

Connection 

Micro-Teaching 
10-minute mini-lesson with peer 

feedback 
Standard #4; #5; #7; #10 

First Day Planning 
Checklist for materials and 

welcome activities 
Standard #1; #2; #3; #7 

Management Drill: Managing 

group work 
Role-play scenarios 

Standard #1; Standard 

#3 

Inclusive Teaching Strategies 
Inclusive Teaching Strategies 

Toolkit 
Standard #2; #3; #4; #7 

Differentiation Strategies for 

Diverse Learners 
Differentiation Strategy Menu Standard #1; #2; #5; #7 

Required Candidate Products and Assessment Measures 

Candidates complete a series of required products during the Summer Institute that demonstrate 

their readiness to launch the school year. Each product is submitted in Google Classroom, scored 

with a program rubric, and may be revised and resubmitted until expectations are met. All 

products must be submitted two weeks before the August CPACT Academy, so candidates 

receive feedback and have time to adjust. 
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CPACT Academy Year 1 

The following table outlines CPACT Academy Year 1 sessions, including topics, participant 

products, and aligned InTASC standards. 

 

Month Session Topic Product/Takeaway InTASC Standard 

August 

Classroom Management: 

Attention Signals and Routines; 

Breakouts: Elementary/Early 

Childhood (Small Group 

Instruction), Middle/High 

(Active Engagement Strategies); 

Technology for Educators 

Overview: Classroom 

management tools; Special 

Education 101 (IEPs, 504s, 

accommodations) 

Drafted Classroom 

Management Plan with 

routines and attention 

signals; Small 

group/engagement strategy 

menu; Technology toolkit 

list; Quick-reference chart 

of accommodations 

Standard #1: Learner 

Development; 

Standard #2: Learning 

Differences; Standard 

#3: Learning 

Environments; 

Standard #8: 

Instructional 

Strategies 

September 

Understanding and Applying 

the SCTS 4.0 Rubric; Using 

District Instructional Resources; 

Technology for Educators 

Overview: Instructional 

platforms 

Self-reflection on SCTS 

4.0 rubric indicators; 

Quick-reference resource 

guide; Digital folder with 

access links 

Standard #6: 

Assessment; Standard 

#7: Planning for 

Instruction; Standard 

#9: Professional 

Learning and Ethical 

Practice 

October 

Expanded Special Education 

Focus (IEP and 504 

implementations, 

accommodations, 

collaboration); What is MTSS 

and teacher role; Technology 

for Educators Overview: 

Accessibility tools 

“At-a-Glance” audit of 

student accommodations; 

MTSS Tiered Support 

Checklist; Accessibility 

tools reference sheet 

Standard #1: Learner 

Development; 

Standard #2: Learning 

Differences; Standard 

#3: Learning 

Environments; 

Standard #9: 

Professional Learning 

and Ethical Practice 

February 

Parental Involvement and 

Family Engagement; Moral 

Code of Ethics for Educators; 

Assessment Focus (formative, 

summative, authentic tasks) 

Parent communication 

plan; Ethics reflection 

journal; Assessment 

toolkit; Draft authentic 

project 

Standard #6: 

Assessment; Standard 

#7: Planning for 

Instruction; Standard 

#9: Professional 

Learning and Ethical 
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Month Session Topic Product/Takeaway InTASC Standard 

Practice; Standard 

#10: Leadership and 

Collaboration 

March 

Culturally Responsive 

Teaching; Technology 

Integration for Engagement; 

Classroom Management Mid-

Year Reset Strategies 

Reflection plan for 

culturally responsive 

practices; Technology-

enhanced engagement 

strategy menu; Updated 

classroom management 

action plan 

Standard #2: Learning 

Differences; Standard 

#3: Learning 

Environments; 

Standard #4: Content 

Knowledge; Standard 

#8: Instructional 

Strategies 

 

Classroom Management Plan Rubric 

The following rubric outlines the criteria used to evaluate the Classroom Management Plan, 

including levels of performance from Emerging to Exemplary. 

Criteria 
Level 1: 

Emerging 
Level 2: Developing Level 3: Proficient 

Level 4: 

Exemplary 

Philosophy & 

Purpose 

Lacks a clear 

philosophy or is 

purely punitive in 

tone. 

Philosophy is 

vague; shows some 

intent to create a 

positive 

environment. 

Clear statement of 

purpose focusing on 

a safe, respectful 

learning climate. 

Compelling 

philosophy that 

integrates specific 

management 

theories (e.g., 

PBIS). 

Rules & 

Expectations 

Rules are 

missing, too 

many (>5), or 

stated as 

"Don'ts." 

Rules are clear but 

generic; lacks a 

plan to teach them 

to students. 

3–5 positively stated, 

observable rules with 

a clear plan for 

teaching them. 

Rules are 

collaborative or 

student-centered; 

includes "why" 

and visual aids. 

Procedures & 

Routines 

Key procedures 

(transitions, 

materials) are not 

addressed. 

Addresses basic 

routines but 

instructions are 

unclear or 

incomplete. 

Step-by-step 

procedures for all 

major transitions and 

daily tasks (e.g., 

turning in work). 

Proactive, 

"invisible" 

routines designed 

to maximize 

instructional time. 
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Criteria 
Level 1: 

Emerging 
Level 2: Developing Level 3: Proficient 

Level 4: 

Exemplary 

Behavior 

Management 

No clear system 

for rewards or 

consequences. 

System is 

inconsistent or 

relies solely on 

negative 

consequences. 

Balanced system of 

fair, tiered 

consequences and 

positive 

reinforcements. 

Emphasis on de-

escalation, 

restorative 

practices, and self-

regulation. 

Standards-Aligned Lesson Plan Rubric (Aligned to 4.0 Planning 

Domain) 

Candidates must submit a standards-based lesson plan that includes measurable objectives, 

aligned assessments, instructional strategies, and differentiation to meet diverse student needs. 

 

The following rubric outlines the criteria used to evaluate a standards-aligned lesson plan, 

including performance levels from Emerging to Exemplary. 

Criteria 
Level 1: 

Emerging 
Level 2: Developing 

Level 3: 

Proficient 
Level 4: Exemplary 

Standards & 

Objectives 

Standards 

and/or 

objectives are 

missing or 

misaligned 

Standards or 

objectives are 

present but 

loosely aligned or 

not fully 

measurable 

Standards and 

objectives are 

appropriate and 

aligned 

Standards are precise 

and fully aligned; 

objectives are specific, 

measurable, and clearly 

drive all lesson 

components 

Assessment 

Alignment 

(Formative & 

Summative) 

Assessment is 

missing or not 

aligned to 

objective 

Assessment is 

vague, loosely 

aligned, or does 

not fully measure 

objective 

At least one 

aligned 

assessment 

measures lesson 

objective 

Multiple, well-designed 

assessments directly 

measure objectives; 

includes clear criteria 

for success and 

opportunities for 

student self-assessment 

Instructional 

Design & 

Sequencing 

Lesson lacks 

clear structure 

or instructional 

flow 

Sequence is 

inconsistent or 

lacks clarity in 

transitions or 

structure 

Lesson includes 

clear sequence 

with appropriate 

instructional 

strategies 

Lesson is highly 

engaging, logically 

sequenced, and 

includes strong 

modeling, guided 

practice, and 

independent application 
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Criteria 
Level 1: 

Emerging 
Level 2: Developing 

Level 3: 

Proficient 
Level 4: Exemplary 

Differentiation 

& Learner 

Needs 

No evidence of 

differentiation 

Limited or 

unclear 

differentiation; 

not clearly 

connected to 

student needs 

General 

differentiation 

strategies are 

included 

Specific, targeted 

accommodations, 

modifications, and 

extensions are clearly 

aligned to student needs 

(ML, SPED, advanced 

learners) 
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Assessment Toolkit Rubric 

The following rubric outlines the criteria used to evaluate the Assessment Toolkit, including 

performance levels from Emerging to Exemplary. 

 

Criteria Level 1: Emerging 
Level 2: 

Developing 
Level 3: Proficient Level 4: Exemplary 

Assessment 

Variety 

Rely on a single 

method (e.g., only 

paper tests). No 

distinction 

between formative 

and summative. 

Includes a few 

basic tools (e.g., 

exit tickets and unit 

tests) but lacks 

creative or 

performance-based 

options. 

Balanced mix of 

formative, progress 

monitoring, and 

standardized prep. 

Includes digital, 

oral, and written 

tools. 

Highly diverse 

toolkit including 

self-assessments, 

peer-reviews, and 

authentic, real-world 

performance tasks. 

Alignment 

to 

Instruction 

Assessments feel 

disconnected from 

daily lessons or 

grade-level 

standards. 

Assessments cover 

the general topic 

but do not 

specifically 

measure the stated 

learning objectives. 

Tight alignment: 

every assessment 

clearly measures a 

specific standard or 

“I can” statement 

taught in class. 

“Backward Design” 

is evident. 

Assessments are 

designed before 

lessons to ensure 

every activity leads 

to mastery. 

Clarity 

Instructions or 

rubrics are 

missing, vague, or 

confusing for 

students. 

Basic instructions 

provided, but 

grading criteria are 

not transparent to 

students. 

Clear, student-

friendly language. 

Includes rubrics or 

checklists so 

students know 

exactly how they 

are evaluated. 

Models and “anchor 

papers” are 

provided. Students 

can accurately 

predict their own 

scores based on clear 

criteria. 

Use of Data 

Data is collected 

but not analyzed. 

Grades are 

recorded, then the 

class moves on. 

Teacher identifies 

who failed but 

lacks a specific 

plan for what to do 

with that 

information. 

Clear plan for 

instructional 

pivots. Explains 

how data triggers 

reteaching, small 

groups, or 

enrichment. 

Data drives a 

personalized 

classroom. The 

teacher and students 

use data together to 

set individual 

growth goals and 

track progress. 
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First Week Implementation Plan Rubric 

The following rubric outlines the criteria used to evaluate the First Week Implementation Plan, 

including performance levels from Emerging to Exemplary. 

 

Criteria 
Level 1: 

Emerging 

Level 2: 

Developing 
Level 3: Proficient Level 4: Exemplary 

Alignment to 

District 

Expectations 

Plans ignore or 

contradict district 

initiatives, pacing 

guides, or safety 

protocols. 

Mentions district 

goals but lack 

specific evidence 

of how they are 

integrated into 

daily activities. 

Fully aligns with 

district pacing, 

mission, and 

required safety or 

administrative 

mandates. 

Seamlessly weaves 

district-wide values 

(e.g., Blueprints, core 

values) into the fabric 

of daily lessons and 

routines. 

Clarity & 

Logic 

Plan is 

unorganized; 

daily schedules 

are missing or 

instructions are 

vague. 

Basic schedule is 

present, but 

transitions and 

specific steps for 

routines are 

unclear. 

Highly organized 

with a clear daily 

flow. Another 

teacher could 

follow the plan with 

minimal questions. 

Professional polish; 

includes visual aids, 

checklists, and 

precise timing for all 

high-stakes 

transitions. 

Culture-

Building 

Strategies 

Focus is entirely 

on “don’ts” and 

punishments. No 

community-

building activities 

included. 

Includes 

icebreakers but 

they are 

disconnected 

from long-term 

classroom norms 

or respect. 

Balanced plans that 

teach positive 

norms, empathy, 

and collaborative 

values alongside 

rules. 

Proactive culture 

design; includes 

student self-efficacy 

strategies and a plan 

for reciprocal family 

partnerships. 

Readiness 

(Logistics & 

Prep) 

Physical space 

and materials are 

not addressed. 

Plan lacks a Day 

1 checklist. 

Some materials 

are listed, but the 

teacher lacks a 

plan for the first 

few minutes of 

each day. 

Demonstrates full 

environmental 

readiness: seating 

charts, material 

storage, and 

emergency 

procedures are set. 

Comprehensive 

readiness; includes 

differentiated “Plan 

B” options and a 

complete parent or 

guardian 

communication plan. 

 

Following the 4-day Summer Institute, the CPACT Coach provides structured follow-up to 

ensure implementation of the content learned during the training. During the first month of 

school, the coach conducts an initial implementation check, which includes a pre-conference, 

classroom observation, and post-conference. A second targeted walkthrough is completed within 

the first quarter to monitor routines, instructional planning, and classroom management 
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structures introduced during the Institute. Feedback from these coaching cycles is shared with 

mentors, Program Coordinator, and instructional coaches to ensure coordinated support. 

CPACT Academy Year 1 

The following table outlines CPACT Academy Year 1 sessions, including topics, participant 

products, and aligned InTASC standards. 

Month Session Topic Product/Takeaway InTASC Standard 

August 

Classroom Management: 

Attention Signals and 

Routines; Breakouts for 

Elementary/Early Childhood 

and Middle/High; 

Technology for Educators 

Overview (management 

tools); Special Education 101 

(IEPs, 504s, 

accommodations) 

Drafted Classroom 

Management Plan with 

routines and attention 

signals; Small group or 

engagement strategy menu; 

Technology toolkit list; 

Quick-reference chart of 

accommodations 

Standard #1: Learner 

Development; 

Standard #2: Learning 

Differences; Standard 

#3: Learning 

Environments; 

Standard #8: 

Instructional Strategies 

September 

Understanding and Applying 

the SCTS 4.0 Rubric; Using 

District Instructional 

Resources; Technology for 

Educators Overview 

(instructional platforms) 

Self-reflection on SCTS 4.0 

rubric indicators; Resource 

guide; Digital folder with 

access links 

Standard #6: 

Assessment; Standard 

#7: Planning for 

Instruction; Standard 

#9: Professional 

Learning and Ethical 

Practice 

October 

Expanded Special Education 

Focus (IEP and 504 

implementation, 

accommodations, 

collaboration); MTSS 

overview and teacher role; 

Technology for Educators 

Overview (accessibility tools) 

“At-a-Glance” audit of 

student accommodations; 

MTSS Tiered Support 

Checklist; Accessibility tools 

reference sheet 

Standard #1: Learner 

Development; 

Standard #2: Learning 

Differences; Standard 

#3: Learning 

Environments; 

Standard #9: 

Professional Learning 

and Ethical Practice 

February 

Parental Involvement and 

Family Engagement; Moral 

Code of Ethics for Educators; 

Assessment focus (formative, 

summative, authentic tasks) 

Parent communication plan; 

Ethics reflection journal; 

Assessment toolkit; Draft 

authentic project 

Standard #6: 

Assessment; Standard 

#7: Planning for 

Instruction; Standard 

#9: Professional 

Learning and Ethical 

Practice; Standard #10: 

Leadership and 

Collaboration 
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Month Session Topic Product/Takeaway InTASC Standard 

March 

Culturally Responsive 

Teaching; Technology 

Integration for Engagement; 

Classroom Management Mid-

Year Reset Strategies 

Reflection plan for culturally 

responsive practices; 

Technology-enhanced 

engagement strategy menu; 

Updated classroom 

management action plan 

Standard #2: Learning 

Differences; Standard 

#3: Learning 

Environments; 

Standard #4: Content 

Knowledge; Standard 

#8: Instructional 

Strategies 
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Year 2 Summer Institute in July 

This is a 4-day district-led professional development to prepare participants for their Annual 

Summative Evaluation year with a review of important management, instructional strategies, and 

engagement. This will be held prior to the first day of school. CPACT participants will attend the 

Year 2 Summer Institute before the start of the first week of school for teachers which includes 

targeted district professional development.  

Day 1 – Year 2 Summer Institute 

The following table outlines Day 1 sessions of the Year 2 Summer Institute, including topics, 

participant products, and aligned InTASC standards. 

Session Topic 
Product/Take Away (if 

applicable) 
InTASC Standard Connection 

Energizer: Team-building 

problem-solving challenge 

Reflection on 

collaboration strategies 

Standard #10: Leadership and 

Collaboration 

Advanced Classroom 

Management: Responding to 

Challenging Behaviors (role-play, 

case studies) 

Tiered behavior response 

plan aligned with PBIS 

practices 

Standard #3: Learning 

Environments 

Restorative Practices and 

Building Classroom Community 

Draft restorative 

conversation prompts and 

circle norms 

Standard #3: Learning 

Environments; Standard #9: 

Professional Learning and Ethical 

Practice 

Engaging Families as Partners in 

Behavior Support 

Parent communication 

plan templates 

Standard #10: Leadership and 

Collaboration 

Reflection Circle: Key insights 

from classroom management 
Action step commitment 

Standard #9: Professional 

Learning and Ethical Practice 

Day 2 – Year 2 Summer Institute 

The following table outlines Day 2 sessions of the Year 2 Summer Institute. 

Session Topic 
Product/Take Away (if 

applicable) 
InTASC Standard Connection 

Energizer: Speed lesson 

planning (5-minute design 

challenge) 

Peer feedback notes Standard #7: Planning for Instruction 

Deep Dive into Lesson 

Planning: Aligning 

Objectives, Activities, and 

Assessments 

Completed exemplar 

lesson plan 

Standard #4: Content Knowledge; 

Standard #5: Application of Content; 

Standard #7: Planning for Instruction 
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Session Topic 
Product/Take Away (if 

applicable) 
InTASC Standard Connection 

Designing for Rigor and 

Relevance (Bloom’s and 

Depth of Knowledge 

workshop) 

Revised lesson plans 

with higher-order 

thinking questions 

Standard #5: Application of Content; 

Standard #7: Planning for Instruction 

Integrating Technology into 

Lesson Design 

Sample technology-

enhanced lesson plan 
Standard #8: Instructional Strategies 

Peer Review Protocol: 

Teachers exchange and 

critique lesson plans 

Feedback forms 
Standard #10: Leadership and 

Collaboration 

Day 3 – Year 2 Summer Institute 

The following table outlines Day 3 sessions of the Year 2 Summer Institute. 

Session Topic 
Product/Take Away (if 

applicable) 
InTASC Standard Connection 

Energizer: Quick formative 

check-in game 

Shared bank of formative 

strategies 
Standard #6: Assessment 

Assessment for Learning: 

Formative versus Summative 

Assessment toolkit (exit 

slips, rubrics) 
Standard #6: Assessment 

Data-Driven Instruction: 

Using Results to Adjust 

Teaching 

Data action plan for 

reteaching 

Standard #6: Assessment; Standard 

#9: Professional Learning and 

Ethical Practice 

Designing Performance-

Based Assessments 

Draft performance task for 

content area 

Standard #5: Application of Content; 

Standard #6: Assessment 

Grading for Equity: Fair and 

Consistent Practices 

Reflection guide and 

grading principles 

checklist 

Standard #9: Professional Learning 

and Ethical Practice 

Day 4 – Year 2 Summer Institute 

The following table outlines Day 4 sessions of the Year 2 Summer Institute. 

Session Topic 
Product/Take Away 

(if applicable) 
InTASC Standard Connection 

Energizer: Engagement 

Hackathon (rapid sharing of 

strategies) 

Compiled engagement 

strategy bank 
Standard #8: Instructional Strategies 

Instructional Strategies II: 

Differentiation in Practice 

(stations, scaffolding, tiered 

tasks) 

Differentiated mini-

lesson draft 

Standard #1: Learner Development; 

Standard #2: Learning Differences; 

Standard #8: Instructional Strategies 
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Session Topic 
Product/Take Away 

(if applicable) 
InTASC Standard Connection 

Co-Teaching and Collaboration 

Models 

Co-teaching strategy 

menu 

Standard #10: Leadership and 

Collaboration 

Micro-Teaching Round 2: 

Focus on Engagement and 

Differentiation 

Peer and coach 

feedback notes; 

reflection journal 

Standard #7: Planning for Instruction; 

Standard #8: Instructional Strategies; 

Standard #10: Leadership and 

Collaboration 

Professional Goal-Setting and 

Growth Plan for Year 2 

SMART goals for 

upcoming year 

Standard #9: Professional Learning 

and Ethical Practice 

Year 2 Summer Institute Products 

Candidates complete a series of required products during the Summer Institute that demonstrate 

their readiness to launch the school year. Each product is submitted in Google Classroom, scored 

with a program rubric, and may be revised and resubmitted until expectations are met. All 

products must be submitted two weeks before the CPACT Fall Academy, so candidates receive 

feedback and have time to make adjustments. 

 

The following table outlines the required candidate products for the Year 2 Summer Institute, 

including focus areas and associated assessment methods. 

Day / 

Module 
Focus Areas Required Product Assessment Method 

Day 1 

Advanced Classroom 

Management and 

Differentiation 

Classroom Culture 

Reflection 

Rubric measuring reflection depth, 

growth plan clarity, and integration 

of Year 1 learnings 

Day 2 
Lesson Planning and 

Engagement Strategies 

Lesson Sequence 

with Differentiation 

Plan 

Rubric measuring alignment, 

engagement strategies, 

differentiation, and clarity 

Day 3 
Formative Assessment 

and Data Use 

Data-Informed 

Instruction Plan 

Rubric measuring appropriateness, 

clarity, and application of formative 

assessments 

Day 4 

Smart Goals and Student 

Learning Objective 

Planning 

Instructional Growth 

Plan 

Rubric measuring clarity, goal 

alignment, and actionable next 

steps 

Classroom Culture Reflection Rubric 

The following rubric outlines the criteria used to evaluate the Classroom Culture Reflection, 

including performance levels from Emerging to Exemplary. 
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Criteria 
Emerging (Level 

1) 

Developing 

(Level 2) 
Proficient (Level 3) Exemplary (Level 4) 

Reflection 

Depth 

Surface level. 

Describes what 

the room looks 

like or if students 

are quiet. Focuses 

on compliance 

rather than 

connection. 

Basic analysis. 

Identifies some 

feelings or 

classroom climate 

but does not 

explain the 

teacher’s role in 

creating them. 

Critical insight. 

Analyzes the 

relationship between 

teacher actions and 

student belonging 

and classroom 

environment. 

Transformative 

analysis. Deeply 

examines how 

classroom culture 

impacts learning, 

including equity, 

relationships, and root 

causes. 

Growth 

Plan Clarity 

Vague intentions 

such as improving 

classroom culture 

without a clear 

plan. 

Broad goals are 

identified but lack 

timeline or 

measurable 

outcomes. 

Clear and actionable 

goals with defined 

strategies and 

timelines. 

Strategic culture 

design with specific 

routines, proactive 

planning, and 

measurable outcomes 

for student belonging. 

Integration 

of Year 1 

Learnings 

Plan shows little 

or no connection 

to prior 

experiences or 

learning. 

General reference 

to Year 1 

experiences but 

lacks specificity. 

Clear evidence of 

growth based on 

specific Year 1 

challenges and 

improvements. 

Strong synthesis of 

Year 1 experiences 

with intentional, 

research-based 

adjustments to 

practice. 

Lesson Sequence with Differentiation Plan Rubric 

The following rubric outlines the criteria used to evaluate a lesson sequence with differentiation, 

including performance levels from Emerging to Exemplary. 

Criteria 
Emerging (Level 

1) 

Developing 

(Level 2) 
Proficient (Level 3) 

Exemplary (Level 

4) 

Alignment 

Lessons are 

loosely related to 

a topic but lack 

connection to 

standards or 

objectives. 

Objectives are 

present but 

activities or 

assessments are 

not fully aligned. 

Clear alignment 

between standards, 

objectives, activities, 

and assessments. 

Seamless alignment 

with increasing 

complexity that 

ensures mastery 

across multiple 

entry points. 

Engagement 

Strategies 

Instruction is 

primarily 

teacher-led with 

limited student 

participation. 

Includes some 

engagement 

strategies but not 

consistently 

applied. 

Uses effective 

strategies to actively 

engage students 

throughout lessons. 

Students drive 

learning through 

inquiry, 

collaboration, and 

high levels of 

engagement. 

Differentiation 

One-size-fits-all 

approach with 

minimal support 

Some 

differentiation is 

present but not 

Includes planned 

supports such as 

Differentiation is 

embedded and 

responsive, 
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Criteria 
Emerging (Level 

1) 

Developing 

(Level 2) 
Proficient (Level 3) 

Exemplary (Level 

4) 

for diverse 

learners. 

fully connected 

to student needs. 

scaffolds and 

accommodations. 

addressing a wide 

range of learner 

needs effectively. 

Clarity 

Instructions are 

unclear and 

lesson flow is 

disorganized. 

Structure is 

present but 

transitions and 

directions may be 

unclear. 

Clear, organized 

sequence that is easy 

to follow. 

Highly structured 

and polished with 

clear instructional 

flow and student 

understanding of 

expectations. 

Data-Informed Instruction Plan Rubric 

The following rubric outlines the criteria used to evaluate a data-informed instruction plan, 

including performance levels from Emerging to Exemplary. 

Criteria 
Emerging (Level 

1) 

Developing 

(Level 2) 

Proficient (Level 

3) 

Exemplary (Level 

4) 

Appropriateness 

of Data Use 

Instruction does 

not reflect prior 

student data or 

learning needs. 

Some data is 

referenced but 

does not 

meaningfully 

impact 

instruction. 

Instruction is 

designed based on 

identified student 

strengths and 

needs. 

Multiple data 

sources are used to 

design targeted, 

responsive 

instruction. 

Clarity of 

Objectives and 

Metrics 

Learning goals 

are vague and not 

measurable. 

Goals are stated 

but lack clear 

criteria for 

success. 

Clear and 

measurable 

objectives with 

defined success 

criteria. 

Objectives are 

student-centered 

and include clear, 

measurable 

outcomes that 

guide instruction 

and assessment. 

Application of 

Formative 

Assessment 

No plan for 

checking 

understanding 

during 

instruction. 

Limited checks 

for understanding 

with no clear 

follow-up actions. 

Includes multiple 

checks for 

understanding to 

guide instruction. 

Uses ongoing 

assessment with 

clear plans to 

adjust instruction 

based on student 

responses. 
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Instructional Growth Plan Rubric 

The following rubric outlines the criteria used to evaluate the Instructional Growth Plan, 

including performance levels from Emerging to Exemplary. 

Criteria 
Level 1: 

Emerging 

Level 2: 

Developing 

Level 3: 

Proficient 
Level 4: Exemplary 

Clarity of 

Vision 

Goals are vague 

(e.g., “I want to 

be a better 

teacher”) or 

disjointed, 

making priorities 

unclear. 

Goals are stated 

but lack specific 

details or clear 

indicators of 

success. 

Clear and concise 

goals written in a 

structured format 

that identify a 

specific area of 

focus. 

Highly focused goals 

with a clear rationale 

connecting to student 

needs or prior 

performance data. 

Goal 

Alignment 

Goals are not 

connected to 

student data, 

school priorities, 

or standards. 

Goals reflect 

general school 

priorities but are 

not clearly tied to 

specific 

instructional 

needs. 

Goals are aligned 

to student data, 

instructional 

needs, or 

evaluation 

feedback. 

Goals demonstrate 

strong alignment 

between professional 

growth, student 

outcomes, and district 

priorities. 

Actionable 

Next Steps 

Lists general 

intentions 

without specific 

actions, timeline, 

or resources. 

Includes some 

action steps but 

lacks sequencing, 

clarity, or timeline. 

Provides clear, 

actionable steps 

with a logical 

sequence and 

realistic timeline. 

Includes a detailed 

implementation plan 

with timelines, 

resources, monitoring 

strategies, and evidence 

of progress. 
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CPACT Academy Year 2 (2 Sessions per year) 

The following table outlines CPACT Academy Year 2 sessions, including topics, participant 

products, and aligned InTASC standards. 

Session Session Topic Product/Takeaway InTASC Standard 

Fall 

Academy 

Restorative Practices Overview 

(classroom community, circles, 

conflict resolution); Breakouts: 

Advanced Differentiation 

(Elementary/Early Childhood and 

Middle/High); Data-Driven 

Instruction (analyzing data, 

planning reteaching, adjusting 

instruction) 

Drafted restorative 

practice plan; 

Differentiation toolkit; 

Data Action Plan for 

reteaching 

Standard #2: Learning 

Differences; Standard 

#3: Learning 

Environments; 

Standard #6: 

Assessment; Standard 

#8: Instructional 

Strategies 

Spring 

Academy 

Writing Depth of Knowledge 

(DOK) Questions; Integrating 

Differentiation into Lesson 

Design; Preparing for State 

Testing (alignment, readiness 

strategies, reducing test anxiety) 

Bank of DOK-aligned 

questions; Sample lesson 

plan integrating rigor and 

differentiation; 

Assessment Alignment 

Map 

Standard #4: Content 

Knowledge; Standard 

#5: Application of 

Content; Standard #6: 

Assessment; Standard 

#7: Planning for 

Instruction 

Reflection Questions with Rubrics 

Reflection Questions (Specific) 

Summer Institute Year 1 and Year 2 Reflection 

 

1. Which instructional routines from the Summer Institute are you most prepared to 

implement and why? 

 

2. What classroom management structure do you believe will have the greatest impact on 

your students, and how will you implement it in your first week? 

 

3. What areas of support will you need from your coach to begin the school year 

successfully? 

 

CPACT Academy Reflection (for each session) 

 

1. Which new instructional strategy did you find most actionable, and how will you use it 

within the next two weeks? 

 

2. What evidence will show whether the strategy is effective in your classroom? 
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3. What adjustment will you make to improve student engagement based on this session? 

 

Year 2 Seminar Reflection 

 

1. Describe a major instructional shift you made during Year 2 that improved student 

learning. 

 

2. What evidence demonstrates your growth? 

 

3. How will this shift influence your professional goals moving forward? 

 

Year 3 Seminar Reflection 

 

1. Which competency area (management, planning, instruction, assessment) shows your 

strongest growth? 

 

2. What final evidence best demonstrates your readiness for full certification? 

 

3. How do you plan to continue improving your practice beyond CPACT? 
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Reflection Responses Rubric 

The following rubric outlines the criteria used to evaluate reflection responses, including 

performance levels from Emerging to Exemplary. 

 

Criteria 
Level 1: 

Emerging 

Level 2: 

Developing 

Level 3: 

Proficient 
Level 4: Exemplary 

Depth of 

Reflection 

Summary only. 

Describes what 

happened 

without 

analyzing why 

or how it 

impacted 

learning. 

Surface analysis. 

Identifies 

successes or 

challenges but 

provides limited 

explanation of 

underlying 

causes. 

Critical thinking. 

Analyzes the 

relationship 

between 

instructional 

decisions and 

student outcomes. 

Transformative 

insight. Examines 

root causes, 

challenges 

assumptions, and 

identifies meaningful 

changes for future 

practice. 

Use of Evidence 

Vague or 

missing. Uses 

general 

statements 

without 

supporting 

evidence. 

General 

observations. 

References a few 

examples but 

lacks connection 

to broader 

patterns. 

Data-informed. 

Uses specific 

examples such as 

student work, 

assessments, or 

observations to 

support reflection. 

Evidence synthesis. 

Integrates multiple 

data sources to 

clearly demonstrate 

impact on student 

learning. 

Professional 

Communication 

Informal writing 

with frequent 

errors; lacks 

organization and 

clarity. 

Generally clear 

but may include 

repetition or 

minor errors; 

limited use of 

professional 

language. 

Clear, organized, 

and uses 

appropriate 

professional 

terminology. 

Highly polished, 

well-structured 

writing appropriate 

for a professional or 

administrative 

audience. 

 

 

BENCHMARKS: Evaluation and Recommendation for Certification 

After successful completion of Years 1, 2, and 3, the Lex2 CPACT participant will be eligible 

for a professional certificate. The Coordinator of Staffing, Credentialing, and Alternative 

Programs in conjunction with the Director of Human Resources and approval of the Chief 

Human Resources and Organizational Development Officer will make the final decision on 

sending a recommendation for certification to the South Carolina Department of Education. 

 

Upon acceptance to the Lexington Two CPACT Program a recommendation to the South 

Carolina Department of Education for an “Alternative Route Certificate – CPACT ” and 

Confirmation of Employment Form (COE) will be submitted by the Coordinator of Staffing, 

Credentialing, and Alternative Programs. 
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Year 1 – INDUCTION YEAR 1: During the first year, CPACT participants are evaluated 

informally. These informal assessments include but are not limited to written work, scored 

observations, Lex2 CPACT Academy Assignments, successful completion of two Micro-

credentials, mentor and CPACT coach feedback, and professional attributes assessment. 

However, the primary means of ongoing assessment and feedback throughout the program will 

be classroom observations. Classroom observations will be scored based on the SCTS 4.0 

Rubric. During Year 1, CPACT participants attend their district’s induction classes. In Year 1, all 

observations serve as formative support tools to guide candidate growth and provide targeted, 

low-stakes feedback prior to the formal summative evaluation year. The following schedule of 

classroom observation formative assessments will be used: 

 

● Fall: two announced observations with pre- and post-conferences (One by the principal 

and one by the Mentor). 

● Fall: two announced walkthrough observations with feedback from the mentor 

● Spring: two announced observations with pre- and post-conferences (One by the principal 

and one by the Mentor). 

● Spring: two announced walkthrough observations with feedback from the mentor. 

 

Upon successful completion of all Year 1, CPACT program requirements, the CPACT 

participant 

will be recommended for an “Alternative Route--CPACT ” Certificate for Year 2 of the program, 

and Confirmation of Employment Form (COE) will be submitted by the Coordinator of Staffing, 

Credentialing, and Alternative Programs. 

 

Year 2 – ANNUAL 1 SUMMATIVE: In the second year, CPACT participants are evaluated 

formally. Assessments include but are not limited to course grades for EDTE 600- Systematic 

Effective Teaching completed during the summer between years 1 and 2, Summer Institute and 

Lex2 CPACT Academy assignments, and mentor and CPACT coach feedback. CPACT teachers 

are formally evaluated using the Expanded ADEPT model for Evaluation. An evaluation team 

composed of a building-level administrator and a teacher or administrator from another building 

works together to evaluate the Annual Contract CPACT participant. Each one of the team 

members observes the CPACT participant and reviews artifacts twice during the school year 

based on the district’s evaluation model.  

● Lexington Two follows the consensus approach for mid-year and end-of-year ratings. 

The team comes to a consensus about the CPACT participant’s performance and assigns 

a rating to the performance. An area of refinement and reinforcement is identified after 

each observation and in the consensus meetings.  

 

Observations are conducted as follows: 

● Fall: two announced observations with pre- and post-conferences (One by the principal 
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and one by a content expert or designated administrator). 

● Spring: two unannounced observations with post-conferences (One by the principal and 

one by a content expert or designated administrator). 

**The CPACT participant must have an overall score of Proficient to pass the summative 

Evaluation. 

 

The Expanded ADEPT model for Teacher Evaluation is an approved model for use by the 

Lexington Two to formally evaluate CPACT participants seeking professional licensure. The 

SCTS 4.0 Rubric is included in the Appendix N section of this proposal. All rubrics used within 

the CPACT program are aligned with SCTS 4.0 Rubric, as this instrument is used by the district 

to assess CPACT participants in their formative and summative evaluation years. This keeps 

assessments consistent throughout the program and into the formal evaluation year. 

 

Upon successful completion of all Year 2, CPACT program requirements, the CPACT 

participant 

will be recommended for an “Alternative Route--CPACT ” Certificate for Year 3 of the program, 

and Confirmation of Employment Form (COE) will be submitted by the Coordinator of Staffing, 

Credentialing, and Alternative Programs. 

 

Year 3 - ANNUAL 2: In the third year, CPACT participants move to an Annual 2 contract with 

GBE evaluation. 

● CPACT teachers will successfully complete the EDUC 733-Foundations for Teaching 

course during the summer between Years 2 and 3. 

● CPACT participants will complete the Student Learning Objective. 

● CPACT participants will be observed informally by their administrator. These 

observations will be unannounced walkthroughs of at least 20 minutes. Feedback will be 

provided either in writing or in a face-to-face meeting. 

● The CPACT participants will also work on any areas of refinement identified during 

summative evaluation Year 2. 

● CPACT participants will take the PLT exam. They must pass this exam to advance to the 

Professional certificate. 

Upon successful completion of all CPACT program requirements, the CPACT participant is 

recommended for a Professional Teaching Certificate. The CPACT participant will submit a 

Change Action Request to the SCDE requesting the Professional Certificate. The district’s 

Coordinator for Staffing, Credentialing, and Alternative Programs will submit a Confirmation of 

Employment for the following year. 

 

Program Completion 

CPACT program participants must complete all CPACT program requirements within three 
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academic years of receipt of the first alternative route certificate. To be recommended for each 

year’s alternative route certificate and final professional certificate, the CPACT participant must 

successfully complete the year’s requirements in the specified time. The CPACT Program 

Coordinator will monitor the progress of all participants in the program. The Program 

Coordinator will gather data on each candidate’s development, compile the collected data and 

provide reports to the South Carolina Department of Education as required. 

 

The process and timeline are expected to result in a successful program completion and a 

professional license for each CPACT participant. However, if a CPACT participant considers 

leaving the program at the end of a contract year or needs an extension, it is strongly 

recommended the CPACT teacher immediately contact the Program Coordinator and submit a 

written request for leave or extension before March of the current contract year. A meeting will 

then be held to discuss the rationale, district policies, and possible options. 

If the Program Coordinator, Director of Human Resources, and Chief Human Resources and 

Organizational Development Officer recommend the CPACT participant be allowed to continue 

in the program at a later time or provide an extension, a formal, written plan for re-admittance 

must be approved and signed by the CPACT Coordinator, the Director of Human Resources, and 

the Chief Human Resources and Organizational Development Officer. Leaves or extensions may 

only be approved for extremely extenuating circumstances and for only one time, per Section 59-

26- 30. 

 

If this leave or extension is not requested in writing by the CPACT participant or is not granted, 

CPACT participants who are not on track to complete the program in the specified manner or 

who have not successfully completed the program within 3 years will not be allowed to continue 

in the program or reapply.  

 

If at any time, (1) the CPACT participant leaves during a contract year or (2) performs in ways 

evaluated by members of the CPACT Support Team to be detrimental to the school, the students, 

the district and/or the CPACT program, a meeting will be immediately conducted by the 

principal, Program Coordinator, and Director of Human Resources. The CPACT participant will 

not be allowed to complete the program or reapply. If the participant chooses to appeal the 

decision, they will need to submit a grievance following the district Grievance policy. The 

Grievance Policy will be shared with all participants during the Onboarding process and yearly 

within the Lexington Two Employee Handbook.  

If a participant resigns or is dismissed from the program or leaves the District before completing 

the three-year commitment, the participant will be withdrawn from CPACT which includes all 

USC courses and Microcredential in progress. All funds previously paid into the program will be 

forfeited. Payment plans will end with the final paycheck from the district. This is explained in 

the Participation Agreement (Appendix P) signed by all participants before beginning the 

program. 
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Please note that due to IDEA guidelines, Special Education participants are only eligible for 3 

alternative certificates in an alternative route program. The ADEPT process must be completed 

in those 3 years; no extension is possible. 
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H. Explanation demonstrating the program meets Alternative Route Preparation Program Approval 

Standards 1–3 and 6. 

Alignment to Alternative Route Preparation Program Approval Standards 1–3 and 6 

The following table describes how the CPACT program meets Alternative Route Preparation Program Approval Standards 1–3 and 6. 

Standard Explanation 

Standard 1: Content of the Preparation Program 

The provider demonstrates that the content of the 

preparation program is aligned to the InTASC Model Core 

Teaching Standards and is designed so that candidates 

develop the knowledge, skills, and dispositions of effective 

teachers. Candidates must be able to demonstrate an 

understanding of learners and learning, content and the 

ability to teach content to students, instructional practice, 

and professional responsibility. 

The InTASC Model Core Teaching Standards will be used to form 
the CPACT Summer Institute, CPACT Academy, and Professional 
Development designed for the participants as it encompasses the 
components to support teacher effectiveness. The SCTS 4.0 will 
also be addressed particularly through the Induction Program, New 
to Lexington Two Program, and through the Microcredentials and 
USC graduate courses that are requirements for the program.  

In addition to this overall alignment, each component of the CPACT 
program is intentionally designed so that candidates develop the 
knowledge, skills, and dispositions outlined in the InTASC standards. 
Standards 1–3 (Learners and Learning) are addressed through training 
on classroom management, learning environments, differentiation, 
and inclusive teaching practices across both the Summer Institute and 
CPACT Academy sessions. Standards 4–5 (Content Knowledge and 
Application of Content) are reinforced through USC coursework, 
district curriculum training, and lesson-planning modules aligned to 
South Carolina standards. Standards 6–8 (Assessment and 
Instructional Practice) are integrated throughout micro-teaching 
experiences, lesson design products, formative assessment training, 
and feedback cycles that use the SCTS 4.0 Rubric for consistency. 
Standards 9–10 (Professional Learning, Ethics, Leadership, and 
Collaboration) are developed through ethics training, reflection 
activities, mentor feedback, coaching cycles, restorative practices, and 
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Standard Explanation 

structured collaboration during Academy sessions. 

Candidates demonstrate their mastery of these standards through 

required products such as classroom management plans, lesson plans, 

assessment-to-instruction tools, microcredential submissions, 

reflective journals, and coached or observed lessons. These products 

and experiences ensure candidates not only encounter the InTASC 

standards but also apply them in classroom settings with measurable 

outcomes. The consistent use of the SCTS 4.0 Rubric across 

induction, coaching, formative observations, and summative 

evaluation further ensures that candidate development is coherent, 

aligned, and observable throughout the three-year progression of the 

CPACT program. 

Standard 2: Clinical Partnerships and Practice 

The provider demonstrates evidence of a formal partnership 

with one or more LEAs for the clinical preparation of 

candidates. Clinical components of the preparation program 

may be job-embedded while the candidate serves as a 

teacher of record. Clinical components should provide 

candidates with formative feedback and opportunities to 

apply the pedagogical knowledge, skills, and dispositions of 

effective teachers as they design, implement, and assess 

instruction for learners. Evidence of the partnership 

agreement may be provided in the form of a Memorandum 

of Agreement (MOA) outlining the collaboration between 

the provider and LEA for the preparation and support of 

alternative route candidates. 

Lex2 CPACT involves partnerships with the University of South 

Carolina and CarolinaCred. Participants will receive job embedded 

support from the district and core foundational knowledge from the 

University of South Carolina through graduate courses and through 

CarolinaCred in the form of Microcredentials. Participants are 

teachers of record in their own classroom and are provided 

opportunities to apply pedagogical knowledge and skills. They are 

supported by the CPACT Program Coordinator, a CPACT Coach 

(Year 1-3), Mentor (Year 1), and the Coordinator overseeing the 

district Induction program. In Year 1, participants will also receive 

additional support through the Alternative Pathways Academy. All 

participant progress and communication regarding the CPACT 

program, requirements, and progress will be provided by the 

Coordinator of the Lex2 CPACT program. Administrators and 

Instructional Coaches at school sites will provide additional coaching 

support and formative feedback as participants design, implement, 

and assess instruction for learners. 
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Standard 3: Candidate Recruitment and Admission 

The provider details a plan for the recruitment and 

admission of candidates aligned with requirements 

stipulated below. 

1. The candidate must have earned a bachelor’s degree or 

higher from a regionally accredited institution or from an 

institution with teacher-preparation programs approved for 

certification purposes by the state of South Carolina. 

2. The candidate must have earned a major in the 

certification subject area or a major equivalent in the 

certification subject area as defined by the SBE. 

3. The candidate must have earned a GPA of at least 2.5 on 

a 4.0 scale. The GPA in the content area major or the GPA 

in the last sixty hours of coursework may be used to meet 

this requirement. 

4. The candidate must earn a successful score on the state-

approved content area assessment(s) in the certification 

subject area. 

5. The candidate must submit to the provider a statement of 

disclosure regarding any prior convictions to include 

felonies and misdemeanors. 

Recruitment: 

We will aim to recruit current classified support staff and non-

teachers who hold a bachelor’s degree.  

The Lexington Two Human Resources Department will lead 

recruitment efforts by utilizing the following means for the 

recruitment of potential candidates: 

● Traditional advertising through various media platforms such 

as CERRA, Lexington Two Frontline applitrack, and district 

website, billboards, social media, internet, etc. 

● In-district media publications 

● Information sessions: offered monthly during the months of 

January-June (face-to-face or virtual) 

● Information sessions: offered twice during the months of 

August - December (face-to-face or virtual) 

● Job fairs 

● Communication with college career centers 

● Program Brochures 

● Word of mouth 

● The district's degreed, support staff will receive a survey and 

program description to determine interest in pursuing a 

teaching position through the Lex2 CPACT program. Follow-

up sessions/contacts will take place for those interested. 

All interested candidates will be encouraged to apply to the CPACT 

program. Applicants must apply through the Lexington Two online 

application system. Each candidate will need to submit official 

transcripts to the CPACT Program Coordinator electronically or in-

https://forms.gle/Bm7Z9kPFAED1HTbB6
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person with a sealed official transcript. Candidates will be screened 

through application reviews, face-to-face or virtual interviews, 

background checks, transcript reviews, etc. After a review of the 

official transcript and a completed application, the candidate will be 

notified electronically of the area(s) for which they qualify for 

certification within the program. 

Applications of screened applicants who meet the requirements will 

be sent to principals at schools where openings exist. Applicants must 

be recommended for a teaching position by a district hiring manager 

to be formally accepted into the program.  

 

Admission: 

An individual who is seeking certification through an alternative route 

preparation program must meet the candidate admission requirements 

listed below: 

• The candidate must have earned a bachelor’s degree or higher from 

a regionally accredited institution or from an institution with teacher-

preparation programs approved for certification purposes by the state 

of South Carolina. 

• The candidate must have earned a major in the certification subject 

area or a major equivalence in the certification subject area as defined 

by the SBE with transcripts showing at least 18 hours in identified 

content areas. Specifically for fields of Science (Middle Level 

Science, Science, Biology, Chemistry, Physics, etc.), candidate 

coursework will be evaluated for: 
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● A major in the specific area of certification field (e.g., 

chemistry major may be admitted to a chemistry certification 

program) 

● At least 18 hours in science strands (e.g., biology, chemistry, 

physics, etc.) and/or 

● Minimum grade of a C or better per course in the initial 

science major 

• Specifically for fields of Social Studies (Middle Level Social 

Studies, Geography, History, Economics, Secondary Social Studies, 

etc.), candidate coursework will be evaluated for: 

● A major in the specific area of certification field (e.g., 

economics may be admitted to an economics certification 

program) 

●  At least 18 hours in social studies strands (e.g., history, 

geography, economics, government/civics, etc.) and/or 

●  Minimum grade of a C or better per course in the initial social 

studies strand major 

• The candidate must have earned a GPA of at least 2.5 on a 4.0 scale. 

The GPA in the content area major or the GPA in the last sixty hours 

of coursework may be used to meet this requirement. 

• The candidate must earn a successful score on the state-approved 

content area assessment(s) in the certification subject area. Candidates 

may be admitted if they have registered for the required Praxis II 

content examination and provide proof of registration at the time of 

application. 

All candidates are required to pass the Praxis II Subject Area 

Assessment and have official scores submitted by October 15 of Year 
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1. This deadline ensures early verification of content knowledge 

while allowing candidates sufficient time to prepare for and complete 

the assessment during the hiring cycle.   All Praxis 2 Subject Area 

tests must be passed and on file by October 15th of Year 1 to 

continue in the program.  

• Candidates who do not meet the Praxis II requirement by October 

15 will be ineligible to continue in the CPACT program. Employment 

status will be reviewed in accordance with district human resources 

policies. These candidates will become long-term substitutes for the 

remainder of the school year in accordance with the district 

procedures with a new Letter of Agreement. They will continue to 

receive mentoring and induction services for support and participate 

in all district professional development and meet teacher 

responsibilities. They will continue with the formative evaluation 

process until the evaluation is closed in January of that school year.  

Once these candidates submit passing scores, they will be allowed to 

request readmission to the program. Readmission will be effective the 

following school year if the passing Praxis II score is passed February 

1 of the current school year.  Contracts for the following school year 

will be considered “pending” until which time they submit passing 

Praxis II scores and they are readmitted to the program. 

 

• The candidate must submit to the provider a statement of disclosure 

regarding any prior convictions to include felonies and 

misdemeanors.  
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There is not a major equivalence for the areas of Early Childhood 

Education, Elementary Education, and the Special Education 

Multicategorical. Therefore, admission to an alternative certification 

pathway in the areas of Early Childhood Education, Elementary 

Education, and Special Education fields, an eligible candidate 

requires an earned bachelor’s degree from a regionally accredited 

college or university with a cumulative grade point average (GPA) of 

at least 2.75. A candidate with a minimum GPA of 2.5 may be 

considered for admission to the program if the individual has earned a 

passing score on all sections of the assessment required by the SBE 

for admission to an undergraduate teacher education program or an 

approved alternative provider. The current assessment approved for 

admission purposes includes the reading, writing, and mathematics 

subtests of Praxis Core.  

 

Standard 6: South Carolina Requirements 

The provider must demonstrate evidence that the 

preparation program includes the following state-specific 

requirements. 

To be completed after implementation. 

Detailed Requirements 

The following table outlines detailed program components A through G that demonstrate how the CPACT program meets specific 

requirements within the Alternative Route Preparation Program Approval Standards. 
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A. Assisting, Developing, and Evaluating Professional 

Teaching (ADEPT) 

The program must provide participants with an introduction to 

the South Carolina Teaching Standards 4.0 and related rubric 

and formative feedback on their classroom practices using the 

rubric. 

Participants will be considered first-year teachers and successfully 

complete the district Induction program and undergo Formative 

Evaluation in Year 1 with Annual Summative in Year 2. If a 

participant needs an additional year of support as recommended by 

the school principal after the Formative Evaluation, they may be 

given an additional year of Induction and receive an Induction 2 

contract. This would mean that those candidates will undergo 

Annual 1 Summative Evaluation during Year 3.  

 

Year 1 participants will receive 4.0 Orientation as part of the 

Summer Institute and Induction program. Ongoing professional 

development will be given throughout their Induction year as part 

of the requirements outlined in our district ADEPT plan. During 

Year 2, an Annual 1 Summative Orientation will be provided 

during the first month of school as part of the district ADEPT plan. 

B. South Carolina College and Career Ready Standards 

The program must provide candidates with opportunities to 

plan, implement, and assess instruction aligned with 

appropriate South Carolina subject area standards for PK–12 

learners and the Profile of the South Carolina Graduate. 

Participants will be given ample opportunities to plan, implement, 

and assess instruction aligned with appropriate South Carolina 

subject area standards for PK–12 learners and the Profile of the 

South Carolina Graduate through the CPACT Summer Institute, 

Lex2 CPACT Academy Cohort Meetings, and Professional 

Learning Communities in their school led by Instructional Coaches 

and administrators. 

C. Parental Involvement 

The program must provide candidates with opportunities to 

learn, understand, and apply best practices regarding parental 

involvement. Candidates must be provided instruction in how 

to work with parents/guardians of PK–12 students and other 

members of the education community. As part of this training, 

candidates should know how to: 

The Lex2 CPACT program offers participants many opportunities 

to gain experience, understand, and apply best practices regarding 

parental involvement. Participants are provided instruction on how 

to collaborate with parents/guardians of students and other 

members of the education community throughout the program, 

beginning with the Summer Institute. Additionally, this topic is 

addressed during the CPACT Academy and in Induction through 
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1. use practices that are responsive to racial, ethnic, and socio-

economic diversity, and are appropriate to various grade-level 

needs; 

2. establish and maintain a parent-friendly school setting; 

3. provide an awareness of community resources that 

strengthen families and assist students to succeed; and 

4. Utilize knowledge of other topics appropriate for fostering 

partnerships between a parent and a teacher. 

the Book Study section on Building Relationships with Families. 

Instruction and guidance in parental involvement continue through 

job-embedded support provided by the CPACT Coordinator, 

CPACT Coach, Lead Instructors, School Administrators, Mentors, 

and the Induction Coordinator. As part of the training, participants 

will learn how to: 1. Use practices that are responsive to racial, 

ethnic, and socio-economic diversity, and are appropriate to 

various grade-level needs. 2. Establish and maintain a parent-

friendly school setting. 3. Provide an awareness of community 

resources that strengthen families and assist students to succeed. 4. 

Utilize knowledge of other topics appropriate for fostering 

partnerships between a parent and a CPACT participant.  

D. Educator Ethics 

The program must include instruction in ethical principles and 

practice for educators aligned with the Model Code of Ethics 

for Educators. The provider must implement educator ethics 

awareness training that addresses an educator’s responsibility 

to: 

1. maintain trust in the profession and act responsibly; 

2. commit to the highest level of professional and ethical 

practice, including the demonstration of knowledge, skills, and 

dispositions required for professional competence; 

3. treat students with dignity and respect and promote their 

health, safety, and well-being to include establishing and 

maintaining appropriate verbal, physical, emotional, and social 

boundaries; 

4. promote positive relationships and effective interactions 

with members of the school community, while maintaining 

professional boundaries; 

5. ensure appropriate boundaries of time, place, and role when 

Lex2 CPACT participants complete all educator ethics training as 

outlined by the district through online modules produced and 

provided online through Vector Solutions. All participants will 

complete the training below as required by Lexington School 

District Two through Vector Solutions. Each video training is 

followed by a Final Assessment. Each candidate is required to 

receive 80% or better. 

● FERPA: Confidentiality of Records (Full Course) 

● Students Experiencing Homelessness: Awareness and 

Understanding (Full Course) 

● New Instructional Materials and Library Regulations 

(Custom) 

● Child Abuse: Mandatory Reporting Training History (Full 

Course for SC) - 24 minute video 

● Sexual Misconduct: Staff-to-Student Training History - 37 

minute video 

● Sexual Harassment: Staff-to-Staff Training History - 36 

minutes 
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using electronic communication; and 

6. Conform to the principles of the Standards of Conduct for 

South Carolina Educators established in Section 59-25-160 

and SBE Regulation 43-58, Disciplinary Action on Educator 

Certificates. 

● Workplace Bullying: Awareness and Prevention Training 

History - 18 minute video 

● Responding to Bullying (K12 Teachers and Staff) - 26 

minute video 

● Health Emergencies: Seizures (Full Course) 

● Students Experiencing Homelessness: Awareness and 

Understanding (Full Course) 

● Youth Suicide: Awareness, Prevention and Postvention 

(Full Course) 

● Protection Against Malware (Full Course) 

 

We will embed the Model Code of Ethics into our CPACT Summer 

Institute, CPACT Academy, and Induction Program. Educator 

ethics awareness training will address an educator’s responsibility 

to: 1. Maintain trust in the profession and act responsibly. 2. 

Commit to the highest level of professional and ethical practice, 

including the demonstration of knowledge, skills, and dispositions 

required for professional competence. 3. Treat students with 

dignity and respect and promote their health, safety, and well-being 

to include establishing and maintaining appropriate verbal, 

physical, emotional, and social boundaries. 4. Promote positive 

relationships and effective interactions with members of the school 

community, while maintaining professional boundaries. 5. Ensure 

appropriate boundaries of time, place, and role when using 

electronic communication, and conform to the principles of the 

Standards of Conduct for South Carolina Educators established in 

Section 59-25-160 and SBE Regulation 43-58, Disciplinary Action 

on Educator Certificates.  
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Instruction and guidance in educator ethics continue through job-

embedded support provided by mentors, CPACT Coach, the 

Induction Coordinator and the CPACT Program instructors. 

E. Safe School Climate Act 

The program must include instruction in the identification and 

prevention of harassment, intimidation, or bullying as defined 

in the Safe School Climate Act (S.C. Code Ann. §§ 59-63-

110–150); appropriate student behavior; and the reporting 

requirements for school employees, students, or volunteers. 

All participants will complete the training below as required by 

Lexington School District Two through Vector Solutions. Each 

module includes a video and is followed by a Final Assessment. 

Each candidate is required to receive 80% or better. 

 

● Child Abuse: Mandatory Reporting Training History (Full 

Course for SC) - 24 minute video 

● Sexual Misconduct: Staff-to-Student Training History - 37 

minute video 

● Sexual Harassment: Staff-to-Staff Training History - 36 

minutes 

● Workplace Bullying: Awareness and Prevention Training 

History - 18 minute video 

● Responding to Bullying (K12 Teachers and Staff) - 26 

minute video 

● Health Emergencies: Seizures (Full Course) 

● Students Experiencing Homelessness: Awareness and 

Understanding (Full Course) 

● Youth Suicide: Awareness, Prevention and Postvention 

(Full Course) 

● Medication Administration Basics (Full Course) 

● Medication Administration: Diastat (Full Course) 

● Medication Administration: Epinephrine Auto Injectors 

(Full Course) 

● Severe Bleeding Response: Wound Packing and Tourniquet 

Use (Full Course) 

● Bloodborne Pathogen Exposure Prevention: Teachers and 
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Administrators 

F. South Carolina Education and Economic Development 

Act (EEDA) 

The program must include instruction for teachers related to 

the EEDA (S.C. Code Ann. §§ 59-59-110–250) regarding 

school curriculum organized around career clusters as well as 

teaching that supports career exploration and provides students 

with both “strong academics and real-world problem solving 

skills.” 

As required, Lexington Two provides career cluster awareness 

activities in schools. The participants will be made aware of EEDA 

during the CPACT Summer Institute in Summer Year 1 and 

throughout the year during Lex2 CPACT Academy Cohort sessions 

with sessions provided by content area specialists. 

G. Annual Reporting 

The provider must complete all annual reporting requirements 

stipulated by the SBE including Title II reporting. 

Lexington Two will complete all annual reporting requirements 

stipulated by the SBE including Title II reporting. 
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I. Appeal and Grievance Policy 

Appeals and Grievances will be handled according to the policies set forth by Lexington County 

School District Two or the University of South Carolina depending on the situation. The 

Lexington Two policies will be shared during onboarding to the district. The University of South 

Carolina policy will be shared during the orientation to the graduate class cohorts.  

 

Policy GBK Staff Concerns/Complaints/Grievances 

Issued 10/23 

Purpose: To establish the basic structure for orderly and expeditious resolution of staff concerns, 

complaints and grievances. The board recognizes the need to provide the means for the 

resolution of disputes concerning the application of any of the provisions of the district’s 

policies, rules or regulations as they affect the work activity of employees. 

 

Every complaint made by an employee is not a grievance. In order for an employee concern to be 

considered a grievance for purposes of this policy, an employee must reference a board 

policy/administrative rule that the employee believes has been violated, deviated from, 

misapplied, and/or misinterpreted with regard to the employee's working conditions. 

 

Employees should secure an equitable solution of grievances at the most immediate 

administrative level. Employees are encouraged to seek resolution of disputes under the existing 

grievance regulation and will have the right to do so with complete freedom from reprisal. 

 

It is important that grievances be settled as quickly as possible. Therefore, there will be no 

extension of the prescribed time for moving through the grievance procedure except for good 

cause. All appeals for such an extension of time will be to the superintendent, whose decision 

will be final. 

 

Nothing in this policy limits the right of any employee to discuss grievances with any 

appropriate member of the administration. 

 

The superintendent is responsible for maintaining administrative procedures which will facilitate 

this policy. The board encourages the superintendent to maintain an “open door policy” and to be 

accessible to employees who have questions, complaints, and/or concerns. As the superintendent 

may hear employee grievances and/or appeals, employees should first seek to address their 

complaint or grievance with their most immediate supervisor. 

Adopted 4/5/79; Revised 7/30/81, 5/17/90, 11/21/95, 10/24/23 
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J. Transition Plan  

The plan for program participants, if the provider ceases operation for any reason, will be to 

work in conjunction with the South Carolina State Department of Education to ensure that 

participants are provided the opportunity to complete another state-approved alternative 

certification program. Options could include PACE, Teachers of Tomorrow, or CarolinaCAP as 

the programs have similarities to Lex2 CPACT.  
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Appendix A - Cognia Accreditation Certificate 

 

Certificate of Accreditation presented to Lexington County School District #2 by Cognia, confirming the 

district meets established educational quality standards. Issued by Cognia Global Commission. Valid 

through June 30, 2029. 
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Appendix B - Cognia Accreditation Letter 

9115 Westside Parkway 888.413.3669  
Alpharetta, GA 30009 cognia.org  

June 28, 2023  

Lexington County School District #2  
715 Ninth Street  
West Columbia, South Carolina 29169  

Dear Administrator:  

Congratulations! Lexington County School District #2 has been awarded accreditation by the 

North Central Association Commission on Accreditation and School Improvement (NCA CASI), the 

Northwest Accreditation Commission (NWAC) and the Southern Association of Colleges and Schools 

Council on Accreditation and School Improvement (SACS CASI). The three listed regional agencies 

provide your institution with a highly regarded accreditation that is recognized throughout the world.  

The accreditation action was approved by the Cognia™ Global Commission at its meeting on June 

28, 2023.  

A certificate that indicates the term of your institution’s accreditation is enclosed. Throughout this term 

of accreditation, Lexington County School District #2 must continue to engage in the 

responsibilities required of all institutions to maintain accreditation status as outlined in the Cognia 

Accreditation and Certification Policies and Procedures available at www.cognia.org.   

As an accredited institution, you are part of the Cognia global network: more than 36,000 schools 

and systems in 85 countries that are committed to continuous improvement through accreditation. Our 

state, national, and global offices offer a wide range of resources and services dedicated to institutional 

improvement. We would be happy to provide you with more information.  

To help you announce and celebrate your accreditation, we are providing you with a press release that 

you may share with your local media. You can access the press release by 

visiting cognia.org/communications kit. In the kit, you also will find brochures, accreditation seals, and 

other promotional items to display your pride in your institution’s accreditation and your commitment 

to continuous improvement.  

If you have questions regarding the enclosed certificate, e-mail us at  
accreditation.certificates@cognia.org. Staff members at our Cognia Accreditation and Certification 

offices can also answer any questions you may have and can be reached at +1.678.392.2285 

or accreditationservices@cognia.org.  

 
We look forward to serving you now and in the future.  

Sincerely,  

 
Annette Bohling, J.D.  
Chief Global Accreditation Officer  

mailto:accreditationservices@cognia.org
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Appendix C - Fiscal Year 23-24 Risk Assessment 

MEMORANDUM  

TO: Dr. Brenda Hafner, Superintendent  

Sky Strickland, Chief Financial Officer  

Ms. Hope Vrana, Director of Title I and Academic Assistance  

FROM: Ms. Hershula D. Davis  

Director, Office of Audit Services  

DATE: April 24, 2025  

RE: Lexington County School District Two Fiscal Year 2023-24 Subrecipient 
Risk Assessment   

2 CFR Part 200, Uniform Administrative Requirements, Cost Principles, and 
Audit  Requirements for Federal Awards, emphasizes the requirements for the South 
Carolina  Department of Education (SCDE) as the pass-through entity for specific 
federal programs  to judiciously award, administer, and monitor each subaward. To 
comply with §§ 200.332(c), the SCDE conducted the annual risk assessment of, and 
assigned a risk score  to each of its subrecipients based upon overall financial and 
programmatic performance  as demonstrated through the following 10 criteria:  

• Required Reporting  

• Turnover of Key Personnel  

• Programmatic Compliance  

• Fiscal Compliance  

• Performance  

• Frequency and Need of Technical Assistance  

• Financial Stability  

• Quality of Management Systems   

• Timeliness of Annual Financial Audit Submission  

• Other Material Factors (accreditation, confirmed cheating/test security 
violations, state program violations, current sam.gov registration, other SCDE 

audits)  

The scores for each criterion are totaled for an overall risk score that indicates 
low, medium, or high-risk categories. Overall risk scores 18 or below indicate low 
risk, risk scores between 19 and 28 indicate medium risk, and risk scores 29 and 
above indicate high risk. 
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Ellen E. Weaver | State Superintendent of Education 
803-734-8500 | ed.sc.gov | 849 Learning Lane | West Columbia, SC 

29172  
Fiscal Year 2023-24 Subrecipient Risk 
Assessment Page 2  
April 24, 2025  

Lexington County School District Two’s overall risk score is “10” which is considered 
low risk.  

Please share your risk score with your independent auditor. In addition to the SCDE’s 
risk assessment, any school district that is the sponsor for a charter school is 
responsible for oversight, which includes assessing the charter school’s risk of 
noncompliance with established statutes, regulations, and the terms and conditions of 
grant awards.  

The SCDE subrecipient risk assessment procedures are located on the agency’s 
website at https://www.ed.sc.gov/finance/auditing/information-memos-and-
forms/subrecipient risk-assessments/. If you have any questions about the risk 
assessment process or your school district’s risk score, you may contact me at 803-
734-6022 or hdavis@ed.sc.gov.   

cc: Mr. R. Kevin Key, Chair, Board of Trustees 
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Appendix D - Curriculum Vitae or Resumes of Main 

Instructors 

 Program Coordinator, Co-Lead Instructor of Lex2 CPACT Academy, 

Lead Instructor of Summer Institute 

 

Tammy K. Small, Ed.D. 

Dalzell, SC 29040 | 803-840-4666 | tamKsm1@gmail.com 

Professional Summary 

Accomplished educational leader and aspiring adjunct professor with over two decades of 

experience in K–12 education, human resources, certification, and instructional leadership. Proven 

success in alternative certification program design, international teacher recruitment, staff 

evaluation, and professional development. Experienced SC Teaching Standards 4.0 evaluator and 

mentor of novice and veteran educators. Committed to preparing future teachers with both research-

based knowledge and practical expertise in curriculum, leadership, and educator development. 

 

Education 

Doctor of Education (Ed.D.) in Educational Leadership — Liberty University, 2020 

Graduated with High Distinction, GPA 3.95 

 

● Dissertation: Causal-Comparative Study of the Effects of Classworks as a Tier II 

Intervention on Middle School Struggling Readers 

● Key Coursework: Curriculum Theory, Quantitative & Qualitative Research, 

Leadership Principles & Ethics, College & University Administration, Conflict 

Resolution, Supervision of Instruction, Teaching the College Student 

 
Key Coursework: Curriculum Theory, Quantitative & Qualitative Research, Leadership Principles & 

Ethics, College & University Administration, Conflict Resolution, Supervision of Instruction, 

Teaching the College Student 

 

Education Specialist (Ed.S.) in Educational Leadership — Liberty University, 2011 Graduated with 

Distinction 

Master of Education (M.Ed.) in Elementary Education — Wilmington University, 2000 Bachelor of 

Arts (B.A.) in Psychology — Notre Dame College, 1996 

Professional Experience 

Lexington School District Two – West Columbia, SC 

mailto:tamKsm1@gmail.com
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Coordinator of Staffing, Credentialing, and Alternative Programs — July 2025–Present 

● Lead the design and implementation of the district’s in-house alternative certification pathway, 

expanding teacher recruitment and retention opportunities.  

● Evaluate professional personnel transcripts, experience, and applications to determine 

appropriate certification and placement eligibility. 

● Direct student teacher and internship placements across the district in collaboration with 

principals and university partners. 

● Provide school site visits and coaching for certified staff, offering feedback and 

professional support to enhance instructional quality. 

● Organize and deliver evaluator training to strengthen district-wide implementation of SC 

Teaching Standards 4.0 evaluation practices. 

● Implement annual evaluation protocols for certified and support staff, supporting 

professional growth and accountability. 

Richland County School District One – Columbia, SC 

Coordinator of Teacher Quality — Aug 2024–Jun 2025 | Coordinator of Special Projects in Human 

Resources — Aug 2021–Aug 2024 | Acting Director of Certified Employment Services — Oct–Dec 

2023 

● Directed 'Project RISE,' producing 56 alternatively certified teachers in 3 years. 

● Managed international teacher visas (J-1, J-2, H1-B, Green Card) and compliance 

through USCIS. 

● Counseled principals, staff, and applicants on certification, policy, and HR issues. 

● Oversaw certification renewals for all district-certified employees. 

Pine Tree Hill Elementary – Camden, SC 

Assistant Principal — 2018–2021 

● Led teacher evaluations (22 annually) using the SC 4.0 rubric. 

● Reduced suspensions through restorative practices and RESET room creation. 

● Managed Title I programs, SPED compliance, and literacy initiatives. 

Lugoff-Elgin Middle School – Lugoff, SC 

Assistant Administrator / Interventionist — 2015–2018 | ELA Teacher — 2012–2015 

● Chaired School Improvement Council; developed master schedules. 

● Designed and presented literacy-focused professional development. 

● Authored and monitored the school literacy plan. 

Hopkins Middle School – Hopkins, SC 

Administrative Intern & ELA Teacher — 2009–2012 

● Created school-wide clubs, character education programs, and community events. 

Ebenezer Middle, Cope Middle, Central Middle Schools 

ELA Teacher — 2000–2008 

● Developed engaging lessons, integrated technology, and mentored novice teachers.
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Teaching, Coaching & Evaluation Experience 
● Certified South Carolina Teaching Standards 4.0 Evaluator. 

● Served as Evaluation Chair and Team Member for teacher evaluations in Kershaw County 

School District. 

● Mentored novice teachers and coached veteran educators in literacy, instructional design, and 

classroom management. 

● Designed and facilitated professional development at district, state, and national 

conferences. 

 

Conference Presentations 

● Empowering International Educators: Guiding with Cultural Competency (SC-AMLE, 

2025) 

● Project RISE: Recruiting Outside the Box (SC-AMLE, 2023) 

● Empowering Literacy Leaders: Building Capacity Through Professional Development 

(SREB, 2018) 

● Text-Dependent Writing in Middle School Classrooms (SREB, 2017) 

● Multiple presentations at SC-AMLE (2013–2024) and Kershaw County Instructional 

Fair. 

 

Certifications & Licensure 
● South Carolina Professional Teaching License: Middle Level ELA, Social Studies, Gifted & 

Talented, R2S Requirement 

● Tier 1 Elementary and Secondary Principal Certification 

● National Board Certification: Early Adolescent ELA (2008–2018) 

 

 

Honors & Recognition 

● Teacher of the Year, Lugoff-Elgin Middle School (2015–2016) 

● Reading Teacher of the Year, Lugoff-Elgin Middle & Kershaw County (2015–2016) 

● Distinguished Reading Teacher of the Year, Ebenezer Middle School (2006, 2007) 

● Featured in SREB Newsletter (2018) and Richland One Spotlight One (2021) 

  



 

Resume of the Coordinator of Employee Capacity - Lead Instructor of Induction 

and Co-Lead Instructor for the Lex2 CPACT Academy 

Philip Glenn Rabon II 

Contact Information 
Address: 3205 Platt Springs Rd., Springdale, SC 29170 

Phone: 803-391-0106 

Email: prabon@lex2.org 

Education 
M.Ed., Educational Administration, University of South Carolina (Dec 2015) 

M.Ed., Classroom Leadership, Southern Wesleyan University (Dec 2008) 

B.S., Secondary Social Studies Education, The Citadel (May 1999) 

Additional Graduate Coursework (30+ hours) across multiple universities 

Skills and Training 
26 years of administrative and teaching experience 

SCTS 4.0 Trainer and SC Mentor Trainer 

TE21 Case Benchmark Assessment Developer 

Technology platforms: Google Classroom, Apple Classroom, PowerTeacher 

Data analysis: PASS, SLO, ARC, STAR 

Professional Experience 
Coordinator of Employee Capacity (District Mentor Coach), Lexington School District Two (2021–Present) 

Recruits, trains, and supports induction teachers; leads mentoring programs; conducts coaching cycles using SCTS 

4.0; develops leadership programming and PD 

Middle School Teacher, New Bridge Academy (2008–2021) 

Taught social studies; served as technology integration specialist; revised curriculum; secured grants; presented at 

conferences; evaluated Teacher of the Year candidates 

Middle School Teacher, Busbee Creative Arts Academy (2001–2008) 

Taught history courses; developed curriculum guides; led PD; secured grants; coached and advised students; 

served in leadership roles 



 

Middle School Teacher, Alice Birney Middle School (1999–2001) 

Taught world history; led student activities; served on leadership councils; coached athletics 

Honors 
SC Teacher of the Year Top 5 Finalist (2012) 

Lexington District Two Teacher of the Year (2011–2012) 

American Legion SC State Teacher of the Year (2012) 

National Board Certification (2006–2016) 

Eagle Scout (1995) 

Certified SC Journeyman Beekeeper (2020) 

  



 

Resume of Interim Chief Human Resources & Organizational Development Officer  

 

STEPHANIE HUCKS 

Contact Information 

Email: shuckscj@gmail.com 

Phone: 803-331-1336 

Address: 260 Winterberry Loop, Lexington, SC 29072 

 

PROFESSIONAL SUMMARY 

Dedicated educational leader with over 25 years of experience as a math teacher, administrator, and Director of 

Human Resources. National Board Certified Teacher in Early Adolescent Mathematics with a proven record of 

advancing student achievement, supporting teacher growth, and building strong community partnerships. 

 

EDUCATION 

Educational Administration, University of South Carolina (2012–2014) 

Masters of Education, Southern Wesleyan University (2003–2005) 

Bachelor of Science, Elementary Education, Winthrop University (1993–1998) 

 

LEADERSHIP & ADMINISTRATIVE EXPERIENCE 

Director of Human Resources, Lexington School District Two (Oct 2023 – Present) 

- Leads staffing, recruiting, onboarding, and retention strategies 

- Oversees teacher certification and mentoring programs 

- Manages Title IX claims and employee relations 

- Develops and administers departmental budgets 

Principal, Busbee Creative Arts Academy (2018 – Sept 2023) 

- Supervised curriculum, instruction, and assessment 

- Managed hiring, staffing, and evaluations 

- Led professional development and school improvement efforts 

- Oversaw school culture, discipline, and operations 

Assistant Principal, Busbee Creative Arts Academy (2016 – 2018) 

- Led school in principal’s absence 

- Managed discipline and staff support 

- Assisted with scheduling and operations 

TEACHING EXPERIENCE 

Math Teacher, Busbee Creative Arts Academy (1999–2016) 

Math Teacher, Northeast Middle School (1998–1999) 

KEY ACHIEVEMENTS 

- Model PLC at Work School (2023) 

- Lexington’s Best Middle School (2023) 

- ABC School of Distinction (2022) 

- School to Watch designation (2021) 



 

- Palmetto Silver Award (2018) 

- National Board Certified Teacher (2010) 

- Teacher of the Year (2003, 2009) 

ADDITIONAL INFORMATION 

- Educational Leadership Experience (2021) 

- ABC Certification Review Team (2021) 

- Columbia College Education Alliance Committee (2022) 

- Educator Preparation Advisory Council (2024) 

- Conference Presentations 

  



 

Appendix E - Curriculum Vitae or Resumes of Auxiliary 

Instructors/Presenters 

Sydney Y. Stout 

Contact Information 
Email: sydneynyoung@gmail.com 

Phone: 803-238-8197 

Address: 1813 Main Street Apt. 114, Columbia, SC 29201 

Education 
Doctorate in Education, Curriculum and Instruction, Liberty University, May 2025 

Master’s Degree in Language and Literacy, University of South Carolina, May 2017 

Bachelor’s Degree in Early Childhood Education, Cum Laude, May 2011 

Certification 
Early Childhood Education (2011) 

Literacy Teacher (2018) 

Endorsements 
Read to Succeed Literacy Teacher (2017) 

Online Teaching (2022) 

Professional Experience 
Reading Coach, Riverbank Elementary, West Columbia, SC (Aug 2023 – Present) 

Collaborates with teachers in grades K–5 to strengthen literacy instruction through coaching, modeling, and data-

driven support. Serves on instructional leadership team, analyzes student performance data, partners with district 

coordinators, and ensures alignment of instructional goals. 

Kindergarten and Second Grade Teacher, Springdale Elementary (Aug 2017 – June 2023) 

Provided foundational instruction using differentiated, data-driven practices to meet diverse learner needs. 

Second Grade Teacher, Virtual Academy (Aug 2020 – June 2021) 

Delivered standards-based instruction through blended learning, integrating technology to support student 

engagement and achievement. 



 

First and Second Grade Teacher, Irmo Elementary School (Aug 2011 – June 2017) 

Collected and analyzed assessment data to inform individualized instruction and improve student outcomes. 

Training and Credentials 
SC Kindergarten Readiness Assessment Trainer (July 2024) 

SC 4.0 Mentor (March 2024) 

SC 4.0 Evaluator (July 2019) 

SC 4.0 Coaching Teacher (August 2019) 

Carolina CrED Coaching Micro-Credential: Listening as a Skill (June 2024) 

Carolina CrED Literacy Micro-Credential: Analyzing Miscues (June 2024) 

Honors 
Marquis Who’s Who in America Literacy Educator (June 2025) 

  



 

Robert A. Burggraaf 

Contact Information 
Address: 140 Hickory Knob Court, West Columbia, SC 29170 
Phone: 803-351-1306 
Email: rburggraafsc@gmail.com 

 
Education 
Ed.D., Curriculum and Instruction (Educational Technology), University of South Carolina, May 2020 
M.Ed., Educational Administration, University of South Carolina, August 2010 
B.A., English Elementary Education, Cornerstone University, May 2006 

 
Professional Experience 
Director of Instruction & Accountability, Lexington School District Two (July 2021 – Present) 
Principal (Grades 5K–12), Virtual Academy, Lexington School District Two (July 2020 – June 2021) 
Assistant Principal, Springdale Elementary, Lexington School District Two (July 2018 – July 2020) 
Instructional Technology Coach, Lexington School District Two (July 2013 – June 2018) 
Elementary Teacher, Herbert A. Wood Elementary (August 2007 – June 2013) 

 
Publications and Presentations 
Operation Tier 3: Bootcamp for Interventionist Forces – SCASA Conference (2025) 
PLC Partners – SCASA Conference (2024) 
Using Micro-credentials to Support Innovation – AACTE (2024) 
Pathway to Proficiency – SC School Boards Association (2024) 
Lexington 2.5 After-School Intervention – SC School Boards Association (2023) 
Formative and Summative Assessment – edWeb Panel (2022) 
Digital Learning Environment Development – Dissertation (2020) 
Protecting Students in a Digital World – ISTE (2018) 

Affiliations and Memberships 
Instructional Leader Roundtable Executive Committee, SCASA 
Board Member, Digital Data Governance Group 
Board Member, Brookland-Cayce Education Foundation 
Member, American Educational Research Association 
Member, ISTE 

  



 

Felicia Madden 

Contact Information 
Address: 624 Juniper Road, Lexington, SC 29073 

Phone: 803-673-9063 

Email: fmadden@lex2.org 

Education 
M.Ed., Educational Administration and Leadership, Grand Canyon University, August 2019 (GPA 4.0) 

M.Ed., Divergent Learning, Columbia College, August 2012 (GPA 4.0) 

B.S., Early Childhood Education, Winthrop University, December 2009 

Certifications and Endorsements 
Special Education: Early Childhood 

Early Childhood Education 

School Principal: Elementary Tier 1 

Read to Succeed Literacy Endorsement 

Professional Experience 
Coordinator of Special Services, Lexington School District Two (July 2021 – Present) 

Oversees early childhood and elementary special education programs, instructional coaching, IEP implementation, 

and IDEA compliance 

Instructional Facilitator, Herbert A. Wood Elementary (Aug 2019 – June 2021) 

Led RTI, coached teachers, analyzed data, and provided professional development 

Special Education Teacher, Congaree-Wood Early Childhood Center (Aug 2012 – July 2019) 

Developed IEPs, differentiated instruction, and analyzed student data 

 

  



 

Tiffany J. Chaplin 

Contact Information 
Address: 629 Key Island Rd., Prosperity, SC 29127 

Phone: 803-364-9929 / 803-944-9850 

Email: tchaplin@newberry.k12.sc.us 

Professional Summary 
Experienced educator and instructional leader with a focus on special education, student success, and building 

strong learning environments. 

Professional Experience 
Assistant Principal, Newberry Middle School (2014–Present) 

Supports instructional programming, staff evaluation, scheduling, student services, safety planning, and 

community engagement 

Assistant Principal, McCormick Elementary School (2011–2014) 

Led staff development, discipline systems, PBIS, and school improvement planning 

Assistant Principal, McCormick Middle School (2011–2013) 

Managed discipline, staff development, and instructional support; improved school rating from F to B 

Summer School Coordinator, McCormick County School District (2013) 

Supervised K–12 summer programs and monitored student progress 

Site Supervisor, Grand Canyon University (2010–2011) 

Supported student teachers and led conferences on instructional practices 

High School Instructor, Mid-Carolina High School (2004–2011) 

Taught students with disabilities; led special education department and IEP processes 

Education 
M.Ed., Curriculum and Instruction, Grand Canyon University 

M.Ed., Educational Leadership, Nova Southeastern University 

B.S., Education, Newberry College 



 

Certifications 
SC Certification K–12 Special Education – Learning Disabilities 

SC Certification Secondary Principal Tier 1 

SC Certification Elementary Principal 

SC Certification Elementary Supervisor 

Special Education Teacher Mentor 

Behavior Tools Instructor 

  



 

DAVID D. MCDONALD 

 
703 Archers Lane, Columbia, SC 29212 • Mobile: 803-230-2794 • 

Email: dmcdonald141@gmail.com (home) dmcdonald@lex2.org (work) 

 

EDUCATION 

Doctor of Philosophy in Educational Leadership and Policy May 2014 

UNIVERSITY OF SOUTH CAROLINA, COLUMBIA, SC 

 DISSERTATION TITLE: THE RELATIONSHIP BETWEEN PRINCIPAL LONGEVITY AND STUDENT ACHIEVEMENT IN 

MIDDLE SCHOOLS IN SOUTH CAROLINA
 

Educational Specialist in Educational Administration August 2011 

UNIVERSITY OF SOUTH CAROLINA, COLUMBIA, SC 

 CERTIFICATION AS SUPERINTENDENT
 

Master of Science in Education Administration November 2003 

CONCORDIA UNIVERSITY WISCONSIN, MEQUON, WI 
 CERTIFICATION AS SECONDARY PRINCIPAL, SECONDARY SUPERVISOR

 

Bachelor of Arts in History August 2001 

WINTHROP UNIVERSITY, ROCK HILL, SC 
 CERTIFICATION IN HISTORY, SECONDARY EDUCATION

 

EDUCATION/ LEADERSHIP RELATED EXPERIENCE 

 

Chief Academic and Innovation Officer Lexington, SC 

Lexington School District Two July 2024- Present 

 Provide leadership and supervision for the academic, teaching, and learning division of the district 

with a team of more than 25 and working closely with school and district leadership

 Serve as a member of the Superintendent’s senior leadership team

 Participates in decision making relative to school performance, leadership hiring, budget 

management, intervention, academic achievement, and human resource management for schools

 Evaluates and makes recommendations to the Superintendent needs for schools including academic 

programs strategic planning and initiatives, human resource, and fiscal management, and planning

 Supports principals with development, implementation, and evaluation of strategic goals

 Provide professional development for all aspects of the district designed to meet the goals of the 

strategic plan

 Serve as Superintendent’s designee in academic related matters, human resource, community 

events, and other assignments

Assistant Superintendent for School Leadership Greenville, SC 

Greenville County Schools June 2017- June 2024 

 Provide direct leadership and supervision for the 20 middle schools and more than 

17,000 students in the state’s largest school district

 Participates in decision making relative to school performance, leadership hiring, budget 

management, intervention, academic achievement, and human resource management for schools

 Evaluates and makes recommendations to the Superintendent needs for schools including 

academic, human resource, and fiscal

 Supports principals with development, implementation, and evaluation of strategic goals

 Provide professional development for leadership of schools and programmatic support to enhance 

learning

 Serve as Superintendent’s designee in human resource matters, community events, and other 

assignments

mailto:dmcdonald141@gmail.com
mailto:dmcdonald@lex2.org


 

 
 

Visiting Lecturer Clemson, SC 

Clemson University August 2022- Present 

 Taught graduate courses to a group of students in the College of Education.

 

Principal Travelers Rest, SC 

Northwest Middle School July 2013- June 2017 

• Provide supervision for a school of more than 800 students and more than 80 staff members. 

• Develops and schedules, programs, and activities for a high poverty middle school 

• Develop leadership teams and programs for teacher leaders 

 Implementation of best practice Middle School activities

• Monitors a school budget of more than $80,000 and staff allocations more than $3 million 

• Oversees budgets and activities for a Parent Teacher Association with an annual budget of more 

than $20,000 

 Co Author of At-Risk Student Initiative Grant from the S.C. Department of Education for $267,000

 Implemented teaming model and middle school best practices

 Names a Palmetto Silver Award winning school for the first two times in history of school.

 Designed implementation and practice plan to integrate 270 cloud computing devices in school as 

well as provided professional development on the use of devices

 Provided implementation of data analysis system and practices for staff of 80.

 

 

Principal Indian Land, SC 

Indian Land Middle School July 2008- June 2013 

 Provide supervision for a school of more than 620 students and more than 70 staff members.

 Develops and schedules, programs, and activities for a fast growing low poverty middle school

 Develop leadership teams and programs for teacher leaders

 Secured over $50,000 in additional school funding from local businesses and supporters.

 Oversees program development, implementation, and recognition for several state and national 

awards such as the National Schools to Watch designation (2010, 2013), National Character 

Education Promising Practices Award (2010, 2011, 2012), Red Robin Foundation U-Act Award,

S.C. State School of Character (2009, 2010), S.C. School Improvement Council Honor Council (2009) 

 Received recognition as a school from the South Carolina Department of Education as a Palmetto 

Silver Award Winning School for 2009, 2010, 2011, and a Gold Award for 2012

 Monitors a school budget of more than $100,000 and staff allocations more than $2.5 million

 Oversees budgets and activities for a Parent Teacher Association with an annual budget of more 

than $70,000

 Serves on numerous district committees for curriculum, instruction, technology, procurement, and 

human resources

 Coordinates numerous district level initiatives including, development of benchmark testing 

programs, curriculum analysis, district accreditation steering committee, and district mentoring 

program

 Monitored and supported the opening of a fully renovated new campus for the school

Principal Indian Land, SC 

Indian Land Elementary and Indian Land Middle School July 2007- July 2008 

 Provided leadership and guidance for a school that had been divided into two schools on one 

campus.

 Oversaw an elementary staff of nearly 100 and a student population of nearly 900 and a middle 

school staff of nearly 50 and a student population of nearly 450.



 

 
 

 Monitored the division of equipment, materials, and resources of two schools as the school was 

divided.

 Oversaw two school budgets of more than $300,000 and staff allocations of nearly $3.5 million.

 Implemented a new Parent/Teacher Association for the Middle School with a budget of $180,000

 Oversaw implantation of Middle School research and best practice in the new middle school.

 Assisted in planning and logistical aspects of opening a new school including resource 

management, assignment of space, and regular meetings with construction related staff.

Assistant Principal Indian Land, SC 

Indian Land Elementary/Middle School August 2005- July 2007 

 Developed evaluation instruments for certified staff members

 Assisted in supervision of approximately 1250 students in grades k-8 and 120 certified and 

classified staff members

 Served as the Parliamentarian for the Parent Teacher Association (PTA)

 Served as a member of the School Improvement Council

 Assisted in development of school budget, facility operation, public relations, scheduling, staff 

development, transportation, and data analysis

 Coordinated a homework center budget of over $15,000

 Planned summer school activities and hired staff

 Developed school plan for integrating Curriculum Based Assessment into the regular education 

program

 Provided in-service training and activities related to the development and use of Student Led 

Conferences

Classroom Teacher Lancaster, SC 

Lancaster High School, Lancaster, SC August 2001- July 2005 

 Designed curriculum for social studies courses using state standards, and district requirements

 Taught classes of between 20 and 32 students

 Assisted in the development of a ninth grade academy and programmatic supports to enhance 

student experiences

 Communicated with parents through oral, written, and electronic communication

 Developed classroom management techniques consistent with best practices techniques

 Sponsored Student Council and Model United Nations Clubs

 Facilitated design of Law Related Education Course Curriculum

 

COMMITTEE and LEADERSHIP EXPERIENCES 

 Ninth Grade Orientation Program Coordinator 2002-2005 

 Ninth Grade Academy Leadership Team 2003-2004 

 Lancaster County School District High School 101 Curriculum Committee (Chair) 2004- 2005 

 High Schools That Work Leadership Team 2004- 2005 

 Lancaster County School District Vertical Teaming 2003-2004 

 Red Carpet School Committee Chair (Award was received for this year) 2005-2006 

 Parents for Public Schools Administrators Team 2007-2008 

 Winthrop University Professional Development School Development Committee 2009 

 Lancaster County School District Induction and Mentoring Committee 2009-2011 

 Lancaster County School District Benchmark and Curriculum Development Committee 2009-2010 

 Winthrop University Teacher Education Committee (Curriculum Development) 2010-2013 

 Winthrop University College of Education Appeals Committee P-12 Representative 2011-2013 

 Lancaster County Schools Assistive Technology Committee (Special Education) 2010-2013 

 Lancaster County Schools AdvancED District Accreditation Steering Committee 2011 

 Greenville County School District Individual Graduation Plan Committee 2013- Present 

 Greenville County School District Student Information Change Board 2014-Present 

 Greenville County School District Teacher Evaluation Committee 2014-Present 



 

 Greenville County School District Calendar Development Committee 2014-2015 

 Greenville County School District Keyboarding Proficiency Development Committee 2016 

 Multi-Tiered Systems of Student Support Development Team, Greenville 2014-present 

 Greenville County School District Budget Review Committee Member 2016, 2017 

 

 

PROFESSIONAL INVOLVEMENT 
Palmetto State Teacher’s Association 2000- Present 

South Carolina Association of School Administrators 2005- Present 
 Served as member of the Publications Committee 2010-present 

South Carolina Association of School Administrators 2012- 2015 
 Served as member of the Middle Level Principals Division Committee 

South Carolina Association for Middle Level Education 2007-Present 
 Served as Regional Director Elect (2009-2010), Regional Director (2010-2011), 

Treasurer Elect (2011-2012), Treasurer (2012-2013), SCASA Middle Level Principals 

Representative for Schools To Watch (2010-2017) 

 Served as representative to the Conference Planning Committee 

 Served as Principals representative to the Schools to Watch Committee 

 Serve as President (2015-2017) 

South Carolina Schools to Watch Co- Director 2017-Present 

Association for Supervision and Curriculum Development  2006-Present 

Association for Middle Level Education (formerly the National Middle School Association) 2007-Present 

National Association of Secondary School Principals  2009-Present 

National Forum to Accelerate Middle Grades Reform 2014-Present 
 Appointed member of the National Forum Group of researchers 

and middle level educators. 

 Elected to three year board member position in 2017 

 Chosen as Secretary in 2019 

 Elected President-elect in 2020 

 

 

CIVIC INVOLVEMENT 
Tau Kappa Epsilon International Fraternity 2001-Present 

 International Education and Programming Committee Member, Province Advisor, International 
Recruitment Coach,

Tau Kappa Epsilon Fraternity Grand Province Advisor 2011-2017 
 
 

 Develop state level plans and programs for collegiate and alumni members. Attend 

local, regional, and national conference and assist with presenting. Provide leadership 

to collegiate and alumni members.

Tau Kappa Epsilon Fraternity Province Advisor 2005-2011 
 Assisted in developing state level plans and programs for collegiate and alumni members. 

Attend local, regional, and national conference and assist with presenting. Provide leadership 

to collegiate and alumni members.

Tau Kappa Epsilon Chapter Advisor 2002- Present 

 Served as Chapter Advisor to Rho Alpha Chapter

 Serve as Chapter Advisor to Gamma Mu Chapter

Tau Kappa Epsilon Marketing and Publication Committee Member 2004-2006 

Tau Kappa Epsilon Life Loyal Teke 2006-Present 



 

Winthrop University Annual Fund Loyalty Council 2003-2011 
 Served as Vice Chairman, Representative to the Alumni Association, Class Agent

Winthrop University Alumni Admissions Volunteer 2005-Present 
 Write welcome post cards to admitted students and attend recruitment 

programs as needed.

Winthrop University Alumni Association 2005-Present 
 Served as Annual Fund Representative, Second Vice President, First Vice President, President

Relay for Life Contributor/Participant 2004-Present 

Alzheimer’s Association Memory Walk Supporter/Participant 2006-2009 

Boy Scouts of America, District Chairman 2008-2010 
 Assisted in developing the Lancaster County Scouting Hall of Fame

Indian Land Rotary Club 2007-2013 
 Serve on the Scholarship Committee, Fall Festival Committee

Steele Hill Community Partners (Not for Profit agency of the Steele Hill AME Zion Church) 2007-2013 

Partners for Youth Foundation Contributor 2009-2013 

George Thiesen YMCA Board of Trustees 2013- 2018 

Greater Travelers Rest Chamber of Commerce 2013-2020 

Winthrop University Real Estate Foundation Board 2013-Present 

Winthrop University Board of Trustees 2021- Present 

SCHOOL RELATED AWARDS and HONORS 

Student Council Gold Honor Council Award 2005 
 Lancaster High School, Lancaster, SC

S.C. Department of Education Red Carpet Award 2006 
 Indian Land Elementary/Middle School, Indian Land, SC 

Palmetto Silver Award for Student Achievement 2005-2006 

 Indian Land Elementary School, Indian Land, SC 

Palmetto Silver Award for Student Achievement 2008-2009 
 Indian Land Middle School. Indian Land, SC 

 
 

Palmetto Silver Award for Student Achievement 2009-2010 
 Indian Land Middle School, Indian Land, SC 

Palmetto Silver Award for Student Achievement 2010-2011 
 Indian Land Middle School, Indian Land, SC 

Richard W. Riley School Improvement Council, Honor Council 2009 
 Indian Land Middle School, Indian Land, SC 

National Schools to Watch Designation 2010 
 Indian Land Middle School, Indian Land, SC 

Red Robin Foundation U-Act Award Honorable Mention 2010 
 Indian Land Middle School, Indian Land, SC 

Red Robin Foundation U-Act Award Merit Winner 2010 
 Indian Land Middle School, Indian Land, SC 

S.C. Department of Education Red Carpet Award 2010 
 Indian Land Middle School, Indian Land, SC 

South Carolina State School of Character Winner 2010 

 Indian Land Middle School, Indian Land, SC 



 

South Carolina State School of Character Winner 2011 
 Indian Land Middle School, Indian Land, SC 

National Character Education Partnership 2010 
 Promising Practice Award Winner: One Book, One School 

 Indian Land Middle School, Indian Land, SC 

National Character Education Partnership 2011 
 Promising Practice Award Winner: Warrior Time Advisory 

 Indian Land Middle School, Indian Land, SC 

National Character Education Partnership 2012 
 Promising Practice Award Winner: Think Big Club 

Indian Land Middle School, Indian Land, SC 

National Character Education Partnership 2012 
 Promising Practice Award Winner: Letters of Kindness 

Indian Land Middle School, Indian Land, SC 

National Schools to Watch Re-Designation 2013 
 Indian Land Middle School, Indian Land, SC 

 

Palmetto Silver Award Winning School 2015 
 Northwest Middle School, Travelers Rest, SC 

 

GRANTS RECEIVED 
J. Marion Sims Foundation Teacher Pet Grant 2002 

 Received a $459.00 grant for a Student Leadership Project 

J. Marion Sims Foundation Teacher Pet Grant 2003 
 Received a $500.00 grant for Enhancing the Curriculum Project 

J. Marion Sims Foundation Teacher Pet Grant 2004 
 Received a $500.00 grant for Learning about the World Project 

J. Marion Sims Foundation Teacher Pet Grant 2006 

 Received a $500.00 grant for a Math Acceleration Program 

J. Marion Sims Foundation Teacher Pet Grant 2008 
 Received a $500.00 grant for a Health Class Database 

Continental Tire of the Americas 2010 
 Received a grant for the school for $10,000.00 for technology upgrades 

Palmetto Pride 2010 
 Received a grant of 80 trees for campus beautification 

Rotary Club of Indian Land 2010 
 Received a grant of $2500.00 for technology upgrades 

Wal-mart Foundation 2011 
 Received a grant for $2500.00 to enhance school literacy initiatives 

Rotary Club of Indian Land 2011 

 Received a $2500.00 grant to purchase school technology 

Rotary Club of Indian Land 2011 
 Received a $3000.00 grant to enhance school literacy initiatives 

Rotary Club of Indian Land 2012 

 Received a $2000.00 grant to enhance school technology 

Continental Tire of the Americas 2011 
 Received a grant of $6500 to provide a binder for every student in the school 

Life Touch Studios 2011 



 

 Received a grant of $3000.00 for a classroom response system 

Transformation Church 2012 
 Received grant for $25,000 for classroom technology 

South Carolina Department of Education At Risk Student Support Grant 2013 
 Received grant for $276,000 for at risk initiative support 

SPECIALIZED TRAININGS AND PROFESSIONAL PRESENTATIONS 

Data Driven Decision Making, Data Team Leaders Training February 2003, June 2003 
Attended training by the Center for Performance Assessment 

Starting off Right: A Guide for New Teachers July 2003 
Developed a guide for new teachers including best practice information and materials 

New Teacher Mentoring Programs and their Effect on Teacher Retention November 2003 
Thesis topic for completion of Master’s degree program 

Differentiation of Instructional Practices February 2004 
Presented materials related to best classroom practices 

When Kids Can’t Read March 2004 
Presented Information about reading deficiencies and strategies for corrective reading 

High Schools That Work Technical Assistance Visit Team Member October 2004 
Served as visitation team member for a S.C. High School 

Successfully Communicating with Parents September 2005 
Presented this session to Lancaster County School District new teachers 

504 vs. IDEA in South Carolina October 2005 
Attended training on latest legislation and how it relate to schools 
 

Southern Regional Education Board (SREB) Trainer January 2006 
Certification as a trainer in Building and Leading Effective Teams Model 

S.C. Department of Education, Developing Aspiring Principals Program 2006-2007 
Completed program sponsored by SDE for administrators working to become principals 

Using Curriculum Based Assessment in General Education Fall 2005 
Trained in methods and programs for using CBA in regular education 

National Council for Administrators of Special Education November 2006 
Presented a session entitled Response to Intervention, working with Special and General 

Education 

S.C. Middle School Conference March 2010 
Presented a session entitled: Building a Stronger Middle School Using the Schools to Watch Model 

National Schools to Watch Conference, Washington, DC June 2010 
Presented a session entitled: The Keys to Building Student Success at Indian Land Middle School 

Using Professional Learning Teams to Drive Instructional Change June 2010 
Trained in using Professional Learning Teams by the Learning Forward group 

Using Professional Learning Teams to Improve Instruction August 2010 
Presented session and training in using professional learning teams and Instructional planning 

The Role of the Principal in Supporting High Quality Induction October 2010 
Program presented by Winthrop University 

S.C. Middle School Conference March 2011 
Presented a session entitled: Being a School to Watch! Here’s How We Did It. The story of Indian 

Land Middle School. 



 

Successfully Communicating with Parents 2005-2010 
Present a session annually to district new teachers on building 

successful communication practices with parents and stakeholders in schools. 

S.C. Middle School Association Regional Workshop April 2011 
Presented a session entitled: Building Stronger Leadership In Middle Schools 

S.C. Association of School Administrators Summer Leadership Conference June 2011 
Presented a session entitled Using the Schools to Watch Model to Improve Middle School Reform: How One 

School Used The Model and Build Success! 

S.C. Education/Business Summit June 2011 
Presented a session entitled Using Professional Learning Teams and Collaboration to Strengthen Instructional 

Practices 

Using Literacy in the Content Areas 2011-2012 
Presented sessions as a professional development training to staff members on integrating literacy 

strategies in the content areas 

S.C. Middle School Conference March 2012 
Presented a session entitled: Creating a Learning Culture. 

S.C. Schools to Watch Site Development Workshop August 2012 
Co-facilitated a training session for Schools to Watch and strategies to raise student Achievement and learning 

Working and Learning in Diverse Environment August 2012 
Presented a training for teachers and interns on working with diverse learner 
 

 

and strategies to incorporate pluralism in the workplace and classroom 

S.C. Middle School Conference March 2013 
Presented a session entitled: Organizational Structures and Support Networks to Raise Student Achievement 

Response to Intervention in the Secondary Setting March 2013 
Presented a workshop to instructional leaders in the Kershaw County School District 

Developing a Successful Support Structure for Student Growth June 2013 
Presented a session at the National Schools to Watch Conference 

Response to Intervention: Using Available Data to Make Informed Decisions August 2013 
Conducted a training for counselors and administrators in Kershaw County School District 

South Carolina Department of Education External Review Team April 2014 
Served as support team member to a Palmetto Priority School 

 

Utilizing Data to Impact School Improvement March 2015 
Presented a featured presenter session at the SCAMLE Conference 

 

Developing Stronger Leadership Skills March 2015 
Presented session at the SCAMLE Conference0 

 

 

Early Warning Indicators: Using to Improve Instruction February 2016 
Trained by National Forum for Middle Grades Reform to use information 

 

Enhancing the Principal Selection Process through Clear Structures and Guides February 2022 

Worked with Principal in Delaware to develop consistent hiring practices for Principals 

Enhancing Supports for School Leaders June 2022 

Worked with the University of Washington Center for Education Leadership 

 

CliftonStrengths Certified Coach September 2022 

 

 



 

PROFESSIONAL AWARDS 

South Carolina Association of School Administrators State Middle Level Principal of the Year 2013 

Association for Middle Level Education National Educator of the Year 2018 

Dr. Randy Wall Distinguished Service Award 2020 

PUBLICATIONS 

McDonald, D.D. (2014). The relationship between principal longevity and student achievement in middle schools in South 

Carolina. University of South Carolina, Columbia, SC. 

McDonald, D. D. (2013). South Carolina middle school principal of the year. Palmetto Administrator. 29 

(1). 50. 
 
 

McDonald, D.D., Miller, D. (2013). Meeting student and teacher needs? Palmetto Administrator. 29 (1). 
41-44.  



 

Bridgett Wolfe 
164 Muddy Springs Rd.  Lexington, SC 29073 

Phone: 803-730-6269   E-Mail: bridgettawolfe@gmail.com 

Education 

Ed.D. in Curriculum and Instruction with a Concentration in Administration 

University of South Carolina, Columbia, South Carolina 

 

M.Ed. in Special Education with a Concentration in Learning Disabilities  
University of South Carolina, Columbia, South Carolina  

 

B.S. in Business and Technology Education  
University of South Carolina, Columbia, South Carolina  

 

Endorsements 

Read to Succeed, Gifted and Talented  

Educator Work Experience 

Educator Work Experience 

• District Instructional Technology Facilitator – Lexington School District Two (West Columbia, 

SC) 

• Design and implement instructional coaching for all district teachers using researched best 

practices in technology integration. 

• Design and implement district instructional technology professional development. 

• Implemented Lexington Two’s 1:1 technology initiative involving a deployment and management 

of over 8,000 tablets. 

• Design and lead monthly technology integration professional development sessions for district 

technology lead teachers. 

July 2018-Present 

• Adjunct Professor- University of West Georgia 

• Assessing Learning in Technology-Enhanced Instruction (MEDT 7476) Spring 2023, Fall 2023, 

Fall 2024 

• Issues in Instructional Technology (MEDT 8463) Summer 2023 

• Designing Technology Enhanced Instruction (MEDT 7464)   Summer 2023, Fall 2023, Spring 

2024, Summer 2024, Fall 2024, Spring 2025             January 2023 – Present 

• Career and Technology Education Teacher – Airport High School, Lexington School District 2 

(West Columbia, SC) 

• Dorothy B. Caskey Teacher of the Year as Voted by the Class of 2017 

August 2013 – June 2018 

• 8th Grade Special Education Teacher – Dent Middle School, Richland School District 2 

(Columbia, SC) 

August 2011 - July 2013 

• 6-12th Grade Special Education Teacher - Brewington Academy, Sumter School District 2 

(Sumter, SC) 

August 2010 – July 2011 

 



 

Summary of Qualifications 

Over 15 years of experience as an educator both in the classroom and in collaborative partnerships with 

classroom teachers as a technology integration specialist, and instructional technology specialist. 

•  Excellent problem solving and troubleshooting skills in all aspects of educational technology 

with ability to clearly articulate issues and solutions to help students, teachers, and administration. 

• Ability to adapt professional development and instructional materials to accommodate various 

learning styles and technology proficiency levels. 

• Comprehensive understanding of effective technology teaching strategies with experience leading 

faculty and staff professional development. 

• Knowledge and experience in PC and Mac computer software, web 2.0 applications, and 

SmartBoards/ActivePanels in both PC and Mac environments. 

• In-depth knowledge and experience with iOS devices (iPads) in both 1:1 and class set 

configurations, Mac book, iMac, and related Mac and handheld applications. 

• In-depth knowledge and experience with Google Apps for Education and Google Classroom. 

• In-depth knowledge of Microsoft Office Suite 

Publications/Presentations 

• Ethical Computing 

• National Business Education Association Annual Conference                                 

April 2023 

• The Bitmoji Classroom 

• National Business Education Association virtual PD Presentation  November 2020 

• The Impact of a Peer Tutoring Model on the Academic Performance of Secondary Students- 

Doctoral Dissertation 

May 2018 

• Discovering Computer Science 

• Presented at the South Carolina Business Education Association Annual Conference, Myrtle 

Beach, SC 

February 2020, 2019, 2018 

• Discovering Computer Science 

• Presented at the South Carolina Education Business Summit, Greenville, SC 

June 2018 

• Using the Alice Programming Language 

• Presented at the South Carolina Business Education Association Annual Conference, Myrtle 

Beach, SC 

February 2017 

 

Publications/Presentations 

Ethical Computing 
National Business Education Association Annual Conference 

April 2023 

The Bitmoji Classroom 
National Business Education Association virtual PD Presentation 

November 2020 



 

The Impact of a Peer Tutoring Model on the Academic Performance of Secondary 

Students- Doctoral Dissertation 
May 2018 

Discovering Computer Science 
Presented at the South Carolina Business Education Association Annual Conference, Myrtle 

Beach, SC 

February 2020, 2019, 2018 

Discovering Computer Science 
Presented at the South Carolina Education Business Summit, Greenville, SC 

June 2018 

Using the Alice Programming Language 
Presented at the South Carolina Business Education Association Annual Conference, Myrtle 

Beach, SC 

February 2017 

 

Committee and Professional Organization Memberships 

South Carolina Business Education Association (SCBEA) 
Board Member: Past President 2022-23 

Board Member: President 2020-21, 2021-22 

Board Member: President-Elect 2019-2020 

Board Member: Vice President 2018-2019 

Board Member: Secondary Representative 2017-2018 

Southern Business Education Association (SBEA) 

National Business Education Association (NBEA) 
Awards Committee Member 

Conference Committee Member 

South Carolina Association of Career and Technology Education (SCACTE) 

Association of Career and Technology Education 

International Society for Technology in Education (ISTE) 

Palmetto State Teacher’s Association 
Recipient of one of their professional scholarships- 2018 

SC State Department of Education Discovering Computer Science Standards Development 

Committee 



 

SC State Department of Education 9-12 Computer Science Standards Development 

Committee 

National Advisory Committee for the Development of the PRAXIS Computer Science 

Exam 

SC State Department of Education Informational Technology Foundations Standards 

Revision Committee 

SC State Department of Education Discovering Computer Science Standards Creation 

Committee 

Professional Development Experience 

In conjunction with a second technology coach, designed and implemented a summer PD for our 

district teachers where we served 700 teachers in over six different topics during the entire 

month of July 2020 

Provide instructional technology coaching for all district teachers, administrators, and staff 

Design and facilitate computer science training for teachers across the state 

Design and lead monthly technology integration professional development sessions for district 

technology lead teachers (2018 – 19). 

Design and lead learning management system training sessions for district teachers and 

administrators. 

Technology Integration Specialist (TIS) for Airport High School: assessed faculty and student 

technology needs, provided professional development for faculty and staff in software and 

technologies available to the school, conducted troubleshooting on hardware issues, and assessed 

new technologies for school use. 

Other Work Experience 

Facilitator for Code.org 
Work with a co-facilitator to develop and implement training in computer science for yearly 

cohorts and local districts using the code.org curriculum 

Maintain open lines of communication between teacher cohorts and regional partner 

July 2017 – June 2024 

Data Collection Partner for Nationwide Code.org Computer Science Research Project 
2019-20 School Year 



 

AP Computer Science Principles Reader 

English Instructor for Upward Bound, Midlands Technical College 

Teller for Wachovia Bank 

Usher at Koger Center for the Arts 

Associate at Barnes and Noble 
June 2020 

September 2015 - March 2020 

April 2006 – September 2008 

August 2005 – August 2010 

August 2005 – April 2006 

Conferences and Training 

ISTE National Conference 
June 2019, 2022 

South Carolina Department of Education Leadership Institute for District Administrators 
2021-22 School Year 

SCBEA Annual Conference 
February 2019, 2018, 2017 

SC Education Business Summit 
June 2021, 2018 

Multimedia in Google Classroom for the CATE environment cohort 
2015-16 School Year 

Flipping the Business Education Classroom cohort 

Current Trends in Secondary Business Education cohort 
2014-15 School Year 

2013-14 School Year 

 

Certifications 

SC Teaching Certificate – 246178 

Read to Succeed Endorsement 

Gifted and Talented Endorsement  



 

Jennifer Lynne Wise 
          

2 School Yard Ct. 

Columbia, SC 29209  

jwise@lex2.org 

(864) 490-7166 

 

Professional Experience 
 Lexington School District Two 

o K-12 Mathematics Coordinator/Professional Development Coordinator, July 21 – 

Present  

o Title III/ESOL Coordinator, July 2019 – June 2021 

o Instructional Services Specialist, August 2018 – June 2021 

 University of South Carolina 

o Elementary Mathematics Methods Instructor, August 2018 – December 2022  

 Hand Middle School (Richland County School District One), August 2008 – July 2018  

o Albert Einstein Distinguished Educator Fellow serving in the United States House of 

Representatives as a Legislative Fellow for Congressman Phil Roe (TN-01), September 

2017 – July 2018 

o Teacher in Residency with the Center for Educator Recruitment, Retention, and 
Advancement, August 2016 – June 2017 

o Comprehensive Remediation Program (after school): Algebra I; 7th Grade 
Mathematics, October 2014 – 2016; August 2008 – May 2010 

o Algebra I and Geometry MEGSSS Mathematics; Algebra I MEGSSS and 7th Grade 
Mathematics, August 2012 – 2016; August 2008 – May 2012 

Education 
 Ph.D. program for Teaching and Learning, ABD 

o University of South Carolina, Columbia, SC 

 Completed Masters +30, May 2013 

o Coastal Carolina University, University of South Carolina, and Winthrop University 

 Masters of Education in Secondary Mathematics, May 2008 

o University of South Carolina, Columbia, SC 

 Bachelor of Science in Mathematics, May 2007  

o University of South Carolina, Columbia, SC 

Awards and Honors 
 Multiplying Good Change Maker (Class of 2021) 

 The State's 20 under 40 (Class of 2021) 

 2017-18 Albert Einstein Distinguished Educator Fellowship Awardee 

 2017 South Carolina State Teacher of the Year 

 2017 University of South Carolina Outstanding Young Alumni 

 2017 Cherokee County Hall of Success Inductee 

mailto:jennifer.guest@gmail.com


 

 2016 South Carolina Council of Teachers of Mathematics Leadership Fellow 

 2016 Richland County School District One Teacher of the Year  

 2016 Hand Middle School Teacher of the Year 

 2015 South Carolina Mathematics Awardee for the Presidential Award for Excellence in 

Mathematics and Science Teaching 

 2010 WIS-News “Person to Count On” as Coordinator for The Cooperative Ministry’s School 

Supply Drive 

 2005 Epworth Children’s Home Volunteer of the Year 

Professional Membership/Leadership Experiences 
o South Carolina Council of Teachers of Mathematics (SCCTM) - Member 

o SCCTM Conference Presenter: November 2014, 2018, February 2021 
o South Carolina Leaders of Mathematics Education (SCLME) - Member 

o Past President, September 2021 – May 2022  
o President, September 2020 – May 2021 
o President-Elect, May 2019 – September 2020 

o South Carolina Association of School Administrators (SCASA) - Member 
o Innovative Ideas Institute Presenter: June 2024, June 2025 

o South Carolina Association for Middle Level Education (SC-AMLE) - Member 
o SC-AMLE Conference Presenter: March 2016, 2017 

o Association for Supervision and Curriculum Development (ASCD) 
o ASCD Empower Presenter: March 2018, 2019 

o South Carolina School Boards Association 
o SCSBA Annual Convention Presenter: February 2023, 2024 

o Palmetto State Teachers Association - Member 

 Leadership Opportunities 

o Serve as a member of the South Carolina Professional Review Committee, August 2021 - 
Present 

o Served as a member of the South Carolina textbook review committee, July 2024 – 
November 2024 

o Served as the middle-level lead for the SC Mathematics Academic Standards Cyclical 
Review Task Force, August 2021 – October 2021 

o Served as a peer reviewer for the National Council of Teachers of Mathematics, June 
2019 – July 2019 

o Served as a peer reviewer for a research project sponsored by 100K in 10 and the 
National Network of State Teachers of the Year September 2018 – June 2020 

o Served as a member of award selection committees for state and national programs 
(South Carolina Department of Education, National Science Foundation, US Department 
of Energy), November 2016 – April 2022 

o Served as South Carolina Representative on the Southeast Comprehensive Center 
Advisory Board, May 2017 – June 2019 

o Served as Professional Learning Series facilitator (middle-level mathematics and 
Algebra I) for the South Carolina Department of Education, September 2016 – May 2017 

o Participated in Leadership South Carolina and South Carolina Education Policy 
Fellowship Program, September 2016 – June 2017 

o Served as board member for South Carolina Future Minds, August 2016 – July 2017 



 

o Served as a peer reviewer for the American Educational Research Association Annual 
Conference for Divisions C (Learning Instructions) and K (Teaching and Teacher 
Education), August 2016 

o Served as a member of the Network for Transforming Education Preparation Program 
Approval Task Force, July 2016 – December 2016 

o Served as a member of the South Carolina Teacher Evaluation Rubric Team, July 2016 – 
August 2016 

o Served as a member of the SC-Ready Accommodations Validity and Standards Study 
committees for the SC-Ready Test, June 2016 – July 2016 

o Presented for Share Fair Nation in Columbia, SC and Grand Rapids MI, March 2016, 
November 2016 

o Represented South Carolina as a math expert at the standards setting meeting for the 
National Center and State Collaborative in Indianapolis, IN, August 2015 

o Served as a member of the alignment committee for the National Center and State 
Collaborative Core Content Connectors for students with significant cognitive 
disabilities to the new South Carolina College and Career Ready Standards, June 2015 

o Served as a member of the writing team for the South Carolina College- and Career-
Ready Standards Support Document, May 2015 – February 2016 

o Served as a member of the Standards Study committee for ACT-Aspire, Spring 2015 
o Served as member of the 6-8 Mathematics Standard Review Board for the South 

Carolina Education Oversight Committee, September 2014 – January 2015 
o Worked with Educational Testing Services (ETS) at Princeton to establish a cut 

score for the new Middle Level Mathematics Praxis Test, February 2012 

Community involvement 
 University of South Carolina Young Alumni Council, August 2018 – July 2021 

 Junior League of Columbia, August 2013 – Present  

o Education and Development Vice Chair/Chair, June 2019 – May 2020/June 2020 – May 

2021 

o Vice President for Finance, June 2022 – May 2023 

o Board of Directors: Treasurer, June 2023 – May 2024 

o Nominating Committee, June 2024 – Present  

  



 

MARY C. BROOKS 

120 Loch Levin Lane, 

Lexington, SC 29072 

(803) 261-9246 ~ 

mecbrooks.21@gmail.c

om 
 

Dedicated, resourceful professional with a proven ability to: create and monitor policies and practices 

that promote a safe learning environment; ensure a school culture that encourages continuous 

improvements for teachers and students; develop an environment that facilitates open communication 

with colleagues, students, and the community; and collaborate with educators in the creation and 

implementation of class instruction, lesson plans, and student assessment in conjunction with state 

regulations. Educational knowledge and core skills include: 

Focus on Student Learning / Professional Learning Community / Culture 

Development 

Early Childhood Programming / Parental and Community Involvement / Curriculum 

Implementation Team Building / Educational Leadership / Classroom Management / 

Data Analysis 

 

EDUCATION 

Administration Certification Elementary Educational Administration, University of 

South Carolina, May 2013 Masters of Education Elementary Guidance and 

Counseling, University of South Carolina, 1999 Bachelor of Arts Early Childhood 

Education, Clemson University, May 1992 

~ Elementary Certification obtained 1993 

 

PROFESSIONAL EXPERIENCE 

Lexington School District Two, West Columbia, South Carolina

 

1994 - Present 

 

Lexington Two Instructional Department

 

2018-Present 

Director of Parenting / Early Childhood Programs 

mailto:mecbrooks.21@gmail.com
mailto:mecbrooks.21@gmail.com


 

Instructional leader and fund manager for both the early childhood programs (CERDEP) and parenting 

programs in Lexington School District Two. Responsible for developing and implementing research 

based and effective strategies for developmentally appropriate instruction in the early childhood 

classrooms. Member of the preschool inclusion team for the district with a focus in enhancing inclusive 

opportunities for children with disabilities in the least restrictive learning environment. Supervisor for 

the STAR family partnership program which provides parenting support for families to empower them 

as their child’s first and most important teacher. This program works with support and funding from 

Lexington County First Steps. Highlighted experiences include: 

 

● Early Childhood Community Events - facilitated the development of a partnership with 

local child care providers and their staff. We come together for professional development 
twice a year to focus on readiness for school. 

● LETRS for Early Childhood - completed the certification in 2025 with the 4K teachers 

● Preschool Inclusion Team - member of our district team focused on increasing 

innovative opportunities for inclusion during the preschool years 

● Presenter: SC Early Childhood Inclusion Conference: 2022 Partnerships Promoting School 
Readiness 

● Parents As Teachers: Blue Ribbon Affiliate; 3 parent educators recognized as national 
parent educator of the year 

● Lexington County First Steps Board: served as board chair (2020-2024) and vice-chair 
(2024- present) 

● Cognia: served on district leadership team; chair for the culture section of the process 

 

Congaree-Wood Early Childhood Center

 

2013 - Present 

Assistant Principal 

Member of a collaborative administrative team for Congaree-Wood Early Childhood Center and Wood 

Elementary School working to plan, direct, and control the overall activities of both schools totaling 

1,096 students and 123 staff members. 

Professional Experience – continued 

 

Congaree-Wood Early Childhood Assistant Principal, continued 

Responsibilities in this position include: staff recruitment, development, and evaluation; student 

discipline; program initiatives; team-building; shared decision-making; school values promotion; school 

improvement council coordination; and creation of a safe, respectful, and fair environment. Highlighted 

areas of experience include: 

 

● CDEP - facilitated the transition of 4K program (120 students) from half-day to full day 
CDEP program 

● Early Learning Standards Team - member of district team responsible for planning 
implementation of ELS 

● School Renewal Plan - led collaborative team to align school plan with district plan and 
monitored annually 

● Title One Plan - developed budget allocation and monitored spending for Early Childhood 
Center 



 

● SIC Committee - coordinate and facilitate meetings for Early Childhood Center 

● AdvancED - organized and led professional development for district/school renewal visit 
(2018) 

● SCTS 4.0 Rubric Evaluator/ SAFE T - experience evaluating teachers using both models 

● Presenter SCASA Conference 2017 - “Does All Really Mean All?” a presentation on special 
education inclusion 

Congaree-Wood Early Childhood Center 1999 - 2013 

School Counselor 

Worked with school administration to merge the staff and students from two neighboring elementary 

schools together to become Congaree-Wood Early Childhood Center- a primary school made up of 600 

students under the age of 8. Created and implemented a comprehensive guidance and counseling 

program for the school as the first counselor for the school. 

Coordinated events for career awareness and drug awareness. Member of Response to Intervention 

Task Force for school, Student Assistance Team, School Leadership Team, AdvanceD/SACS steering 

committee, and School Improvement Council. 

 

● District Teacher of the Year - Lexington School District Two - 2011 

● State Teacher of the Year - American Legion - 2011 

● Teacher of the Year - Congaree-Wood Early Childhood Center - 2011 

● National Board Certification - Guidance and Counseling, Early Childhood - Young Adult - 
2004 

 

Claude A. Taylor Elementary School 

Fourth Grade Teacher

 

1994 - 1999 

Team leader for Fourth Grade. Served as a member of the School Leadership Team and Mentor for new 

teachers. 

● Teacher of the Year - Claude A. Taylor Elementary 1996 

● Teacher of the Month - West Metro Chamber of Commerce - March 1996 

● National Recognition - College of William and Mary - Implemented problem based 
unit Acid/Acid Everywhere for fourth grade students - 1997 

 

COMMUNITY INVOLVEMENT/PROFESSIONAL MEMBERSHIPS 

South Carolina Education Association Lexington County 

First Steps Board Lexington Two Preschool Inclusion Team Alpha Delta 

Kappa Educational Sorority 

South Carolina Association of School Administrators 
 

 

 
  



 

Appendix G - Lexington Two Learning Framework 

 

LEXINGTON TWO LEARNING 

FRAMEWORK 
The learning framework guides decision-making in the planning process to help facilitate high impact 

learning strategies in the classroom. This tool along with curriculum guides/maps, and core plans will 

guide the practice. 

Domain 1: Environment 

Students working at the highest levels of engagement and rigor will: 

Collaborate as a community of learners: participating, collaborating, and engaging in academic discourse. 

Use student-accessible resources and materials to support all levels of learning. 

Make their learning visible in a space intentionally designed for collaboration and routines. 

Physical Environment 

How do classroom visuals (anchor charts, student exemplars, etc.) reinforce learning and avoid 

unintended misconceptions? 

Do I have visible evidence of expectations, routines, and procedures (transitions, clearly defined spaces 

and materials, etc.)? 

Culture 

Is my room arranged to promote student collaboration and is there clear evidence of expectations in 

regard to jobs and tasks when engaging in collaborative work? 

How do I design an environment to ensure student behaviors reflect a respectful culture where students 

feel safe, able to take risks, and can handle conflicts if they arise? 

Domain 2: Knowledge 

Students working at the highest levels of engagement and rigor will: 

Make connections to prior knowledge and real-world experiences. 

Work toward a learning target that aligns with standards. 

Engage in differentiated experiences rich in academic vocabulary, voice, and choice. 



 

Domain 3: Assessment 

Students working at the highest levels of engagement and rigor will: 

Receive and apply feedback that addresses specific needs and identifies misconceptions. 

Assesses and communicates their learning through application of the learning target. 

Engage in standards-aligned assessments with varied DOK levels. 

Formative 

Are multiple methods of assessment used to gauge student understanding? 

What checkpoints have you created to monitor student progress? 

Summative 

Is the assessment aligned to rigorous learning targets/outcomes that incorporate various levels of Depth of 

Knowledge? 

Ongoing Feedback 

Is feedback timely and specific for each student? 

In what ways are students given the opportunity to use the feedback they receive to improve their 

demonstration of their learning and to personalize their learning? 

Domain 4: Delivery 

Students working at the highest levels of engagement and rigor will: 

Apply learning through rigorous tasks leveraging a variety of methods. 

Actively engage in elements of inquiry and disciplinary literacy (reading, thinking, talking, and writing). 

Collaborates and communicates with peers using content-specific academic vocabulary. 

Makes their thinking visible by asking questions that are aligned to the learning target. 

Explains, clarifies and/or elaborates on their thinking. 

Standards-Based 

Are the learning targets aligned with state standards, and how are they addressed with the students 

throughout the lesson? 

Are activities and assessments aligned with the learning target? 

Strategies 

How are strategies (e.g., intentional questioning at various DOK levels), structures (e.g., small group, 

individual conferring, whole-group instruction), and resources (including technology) utilized to meet 

diverse needs and learning styles of the students? 



 

Do students have various entry points to engage with more complex tasks after they’ve developed the 

necessary conceptual understanding? 

Rigor 

How are students challenged to problem solve, think critically, and persevere when engaging with 

rigorous tasks? 

Are high-quality instructional materials accessible to and used by all students? 

Engagement 

How is reflection utilized throughout the learning? What tools are provided to assist in this task? 

Where can students make key decisions that foster choice and ownership of their learning? 

What social and collaborative opportunities in support of the learning targets have you included for your 

students using technology and other resources? 

Content 

How do students communicate their level of mastery using academic vocabulary? 

How is content organized and differentiated to improve learner outcomes? 

Prior Knowledge 

What methods are used to identify prior academic knowledge, skills, and ability levels? 

How are students’ interests and cultural backgrounds considered and reflected in the development of 

instructional delivery, use of resources, and experiences? 

Real World Experiences 

Are students able to make a connection to something in the real world, whether through a simulation, an 

experience, or a potential future experience (think future careers too)? Can they generalize their 

knowledge to the real world? 

Instructional Expectations 
Working in collaborative teams with collective responsibility for student learning. 

Having and utilizing a guaranteed and viable curriculum for ALL learners. 

Using common summative assessments to monitor student learning. 

Using data and evidence to guide and develop teaching and learning. 

Enacting systematic interventions and supports for ALL learners. 



 

Lesson Components 
Learning Targets: Targets for learning are written and shared with students daily. Targets are provided to 

instruct the student on what will be learned, how they will be expected to demonstrate mastery, and how 

they will be assessed. 

Activating Strategy: The strategy will begin the lesson quickly and prepare the student for learning. 

Activities: Activities and teaching strategies will be based on standards, encourage engagement, allow for 

both formative and summative assessment, and work to support a diverse set of student needs. 

Closing: The closing allows for an opportunity for students to reflect on understanding, needed 

adjustments, and work toward mastery. 

Instructional Design 
Establish team norms, accountability, protocols, and SMART Goals. 

Select strategies and activities specific to teaching the required standards with each unit. 

Determine the pacing within each unit. 

Determine the standard of proficiency each student must attain. 

Gather evidence of student learning using common formative and summative assessments. 

Individual Teachers 
Use instructional strategies that meet the rigor of standards and meet the needs of learners in the 

classroom. 

Create assessments and check for understanding during learning in the classroom. 

Pace content to be within the window of time established. 

Implement strategies with intentionality in the classroom. 

Focus on essential critical standards. 

Develop common assessments. 

Implement intentional intervention/support. 

Extend learning through various methods. 

PLC Critical Questions 
What do we want students to learn? 

How will we know if they have learned? 



 

What will we do if they don’t learn? 

What will we do if they already know it? 

 

  



 

Appendix H - Mentor Snapshot Form 

Lexington Two District Mentor Coach Walk-Through Feedback Form 

General Information 

Teacher: ________________________________ 

Date: ____________________    Time: ____________________ 

Instruction 

 Standards and Objectives 

 Activities and Materials 

 Teacher Content Knowledge 

 Motivating Students 

 Questioning 

 Teacher Knowledge of Students 

 Presenting Instructional Content 

 Academic Feedback 

 Thinking 

 Lesson Structure and Pacing 

 Grouping Students 

 Problem Solving 

 

Planning 

 Instructional Plans 

 Student Work 

 Assessment 

Environment 

 Expectations 

 Engaging Students and Managing Behavior 

 Environment 

 Respectful Culture 

 

Feedback 

You did a(n) ______________________________ job with 

________________________________________________ 

I really like how you 

________________________________________________________________________________ 

Your students were 

__________________________________________________________________________________ 

Have you considered 

________________________________________________________________________________



 

Appendix I - Approved Micro-Credentials for CPACT 

INSTRUCTION PLANNING ENVIRONMENT PROFESSIONALISM 

Analyzing and Interpreting Data (Science and 

Engineering Practices) 

Aligning Lessons to Science Standards 

(Science) 

Analyzing Classroom Routines 

(Personalized Learning) 

Planning Community Service Projects 

(Building Leadership Capacity) 

Connecting Rigor to Depth of Knowledge 

(Middle Level) 

Aligning Standards and Competencies 

(Personalized Learning) 

Creating Responsive Routines: Arrival 

(Early Childhood Education) 

Growing and Developing Professionally 

(SCTS 4.0: Professionalism) 

Empowering Learners with UDL (Personalized 

Learning) 

Creating Competency-Based Assessment 

Outcomes (Personalized Learning) 

Creating Responsive Routines: Rest Time 

(Early Childhood Education) 

Reflecting on Teaching (SCTS 4.0: 

Professionalism) 

Facilitating Learner-Generated Questions 

(Middle Level) 

Developing Readiness Pre-Assessments 

(Personalized Learning) 

Understanding MTSS Classroom 

Essentials (MTSS) 

Demonstrating Community Involvement (SCTS 

4.0: Professionalism) 

Facilitating Learner Agency (Personalized 

Learning) 

Developing Language Through Play (Early 

Childhood Education) 

Setting Independent Goals (Personalized 

Learning) 

Fulfilling School Responsibilities (SCTS 4.0: 

Professionalism) 

Engaging Students in Self-Assessment 

(Personalized Learning) 

Creating Competency-Based Learning Targets 

(Personalized Learning) 

Designing Learner-Centered Spaces 

(Personalized Learning) 
 

Facilitating Early Childhood Learning Centers 

(Early Childhood Education) 

Developing an Assessment Plan (Personalized 

Learning) 

Implementing Perspective-Taking 

Routines (Middle Level) 
 

Engaging Students: Investigations (Science and 

Engineering Practices) 

Creating Early Childhood Learning Centers 

(Early Childhood Education) 
Discovering Self-Interest (Middle Level)  

Engaging Students: Scientific Argumentation 

(Science and Engineering Practices) 

Creating Rubrics for Competencies 

(Personalized Learning) 

Establishing a Shared Vision 

(Personalized Learning) 
 

Exercising Reflective Questioning (Middle 

Level) 

Creating Standard Operating Procedures 

(Personalized Learning) 

Facilitating Student Movement: Entering 

the Classroom (Middle Level) 
 

Facilitating Learner-Led Conferences 

(Personalized Learning) 
Planning a Lesson: Causation (Historical 

Thinking Skills) 

Facilitating Student Movement: Exiting 

the Classroom (SCTS 4.0: Environment) 
 

Implementing Alternative Teaching (Co-

teaching) 

Planning a Lesson: Comparison (Historical 

Thinking Skills) 

Identifying and Reinforcing Expectations 

(SCTS 4.0: Environment) 
 

Implementing One Teach, One Assist (Co-

teaching) 

Planning a Lesson: Context (Historical 

Thinking Skills) 

Introducing PBIS (SCTS 4.0: 

Environment) 
 

Implementing Parallel Teaching (Co-teaching) 
Planning a Lesson: Continuities and Changes 

(Historical Thinking Skills) 

Teaching Routines and Procedures 

(SCTS 4.0: Environment) 
 



 

INSTRUCTION PLANNING ENVIRONMENT PROFESSIONALISM 

Implementing Plugged Instruction 

(Computational Thinking) 

Planning a Lesson: Periodization (Historical 

Thinking Skills) 

Reteaching Routines and Procedures 

(SCTS 4.0: Environment) 
 

Implementing Station Teaching (Co-teaching) Planning for Soliciting Student Feedback 

(Personalized Learning) 

Encouraging Collaboration: 

Instructional Routines (SCTS 4.0: 

Environment) 

 

Implementing Unplugged Instruction 

(Computational Thinking) Planning for Student Collaboration (MTSS) 

Establishing a Respectful Culture (SCTS 

4.0: Environment) 
 

Monitoring Independent Goals (Personalized 

Learning) Planning for Student Discussions (Mathematics) 
  

Support Student Academic Discourse 

(Personalized Learning) 

Planning for Student Self-Assessment 

(Personalized Learning) 
  

Implementing a Lesson: Causation (Historical 

Thinking Skills) 

Planning Historical Thinking Skills: Evidence 

(Historical Thinking Skills) 
  

Implementing a Lesson: Comparison (Historical 

Thinking Skills) 

Planning Learner-Led Conference Events 

(Personalized Learning) 
  

Implementing a Lesson: Context (Historical 

Thinking Skills) 

Planning Multiple Forms of Evidence 

(Personalized Learning) 
  

Implementing a Lesson: Continuities and 

Changes (Historical Thinking Skills) 

Planning Personalized Learning Playlist 

(Personalized Learning) 
  

Implementing a Lesson: Periodization (Historical 

Thinking Skills) 

Planning Plugged Instruction (Computational 

Thinking) 
  

Implementing Choice for Learners (Personalized 

Learning) Planning Purposeful Questions (Mathematics) 
  

Implementing Historical Thinking Skills: 

Evidence (Historical Thinking Skills) 

Planning Station Rotation Model (Personalized 

Learning) 
  

Motivating Students (SCTS 4.0: Instruction) 
Planning Unplugged Instruction 

(Computational Thinking) 
  

Presenting Instructional Content (SCTS 4.0: 

Instruction) 

Creating Formative Assessments (SCTS 4.0: 

Planning) 
  

Selecting Activities (SCTS 4.0: Instruction) 
Planning Data-Driven Lesson Plan (SCTS 4.0: 

Planning) 
  

Selecting Materials (SCTS 4.0: Instruction) 
Planning: Facilitating Learner Reflection 

(SCTS 4.0: Planning) 
  



 

INSTRUCTION PLANNING ENVIRONMENT PROFESSIONALISM 

Planning for Questions (SCTS 4.0: Instruction) 
Responding to Formative Assessments (SCTS 

4.0: Planning) 
  

Asking Questions (SCTS 4.0: Instruction) 
Planning Lessons: The Five Es (SCTS 4.0: 

Planning) 
  

Questioning: Wait time (SCTS 4.0: Instruction) 
Building on Prior Knowledge (SCTS 4.0: 

Planning) 
  

Collecting Academic Feedback (SCTS 4.0: 

Instruction) 

Understanding Formative Assessment (SCTS 

4.0: Planning) 
  

Grouping (SCTS 4.0: Instruction) 
Developing Language Objectives (Multilingual 

Learners) 
  

Demonstrating Educator Content Knowledge 

(SCTS 4.0: Instruction) 

Intersecting Curriculum to Home Language 

(Multilingual Learners) 
  

Understanding Students' Needs (SCTS 4.0: 

Instruction)  
  

Engaging Students in Thinking (SCTS 4.0: 

Instruction)  
  

Engaging Students in Problem Solving (SCTS 

4.0: Instruction)  
  

Implementing Building Background 

(Multilingual Leaners)  
  

Implementing Sheltered Lesson Preparation 

(Multilingual Learners)  
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EDTE 600 Systematic Effective Teaching 

University of South Carolina 

Instructor:                                       

Email: 

Office Hours: By appointments via phone or video conference 

Course Catalog Description 

Application of research-supported effective teaching techniques to the teaching-learning process, including 

demonstration lessons, observations, and supervisory conferences. 

Course Overview 

This course focuses on the classroom environment, instruction and professionalism. The course will familiarize 

students with relevant research as well as provide students with opportunities to investigate theoretical 

perspectives, issues and dispositions regarding classroom environment, instruction and professionalism. 

The USC College of Education Conceptual Framework (Professional Educator as Leader) serves as the 

foundation for knowledge, practice and dispositions embarked upon and gained in this course.  This 

shared vision includes the following indicators for this course: 

Promote equity in schools and society 

●        Understand the role education has played and plays in shaping society 

●        Value all children and youth inclusive of race, class, gender, exceptionality, home 

language or other social, physical, or cultural characteristics. 



 

●        Utilize social and cultural backgrounds and the variety of ways individuals learn to 

enhance teaching and learning. 

●        Act as agents of change in their classrooms, schools, and communities. 

Build communities of teachers and learners 

●        Construct supportive communities of learners and colleagues 

●        Recognize teaching and learning as a social and cultural process. 

●        Create physically and psychologically welcoming environments that foster positive self-

worth 

Construct knowledge 

●        Understand that bodies of knowledge are constructed and interpreted 

●        Transfer theoretical, foundational, and pedagogical knowledge to practice intentionally 

●        Use best practice, including technology, in the construction of learning 

Practice thoughtful inquiry and reflection 

●        Reflect on practice to improve teaching and learning 

●        Research issues related to educational practice and theory 

●        Use practice as a basis for more in-depth study 

Learner Outcomes 

By the conclusion of this course, the learner will: 

1. Develop ways of describing what goes on in classrooms and how teacher’s dispositions and biases can 

impact the interests, learning, and social development of students. 

2. Describe the strategies, rituals, and routines that can be used to establish and maintain a productive 

learning community addressing the varying social and economic factors present. 

3. Analyze essential elements of classroom organization, instruction and teacher’s expectations that inform 

management systems. 

4. Explore concepts of culturally responsive teaching which entail learning, thinking, and understanding 

how teachers can create equitable learning environments that honor and build on student’s cultural 

experiences, language practices, development levels, and funds of knowledge. 

  

Required Texts 

Thompson, J. (2018). “The first-year teacher’s survival guide: Ready to use strategies, tools, 

and activities for meeting the challenges of each school day (4th Ed.). Jossey-Bass. 

Johnston, P. H. (2004). Choice words: How our language affects children’s 



 

learning. Stenhouse Publishers. 

Readings as assigned (See course bibliography on Blackboard). 

Participation and Attendance Policy 

It is expected that you will participate in class at the scheduled time and complete all weekly tasks and 

assignments. Each virtual or face-to-face session will require you to be fully present and engaged in 

discussions and activities.  Preparation suggests that you will have read assigned material, attempted to 

make sense of the main ideas contained in readings, and written down questions related to ideas that 

remain unclear or that you would like to talk more about in class. The more prepared you are the more 

you will transact with the content and gain from the experience. As a participant you will ask and 

respond to questions raised in class, analyze and reflect on your own experiences and how they shape 

your understanding of course material, and push yourself and others in the class to broaden their 

perspectives. 

Students are expected to attend all class sessions - synchronous and asynchronous. Being physically 

present during all synchronous (virtual or face-to-face) class sessions is central to participation. 

Attendance during weekly asynchronous modules is defined as contributing/responding to tasks and 

assignments within the allotted time frame – this includes responding to emails as requested. Absence 

from more than 10 percent of the scheduled class sessions, whether excused or unexcused, is excessive 

and the instructor may choose to exact a grade penalty for such absences. 

Explanation of the Delivery of Technology to be Used 

The university currently provides Blackboard as the Internet course management software. This format 

accommodates the course’s components and design. It provides for online submission of student assignments, 

distribution of handouts and materials, discussion forums, emailing, posting and discussion boards, grading, 

grade posting, “real-time” interaction, and an online instructor’s office. These capabilities fulfill the needs of the 

course format as described. Other web resources will be developed by the instructor. All materials used will be 

included as appropriate for educational purposes, according to Fair Use copyright. 

    Computer/Internet Access and E-mail: 

Students must have access to the Internet and e-mail. Students must check e-mail and Blackboard notices at 

least daily and respond promptly. The instructor will use Blackboard to communicate with students by email or 

by posting announcements. Students must ensure that the email address in Blackboard is the correct one. Any 

changes to email addresses must be made to Blackboard to keep contact information current. 

If you primarily use another email account, you should make sure that the Blackboard account is linked to that 

address. It is your responsibility to ensure that your email accounts work properly in order to receive mail. 

Netiquette: Etiquette for Communicating Online 

●        Treat one another with respect. We all hold different opinions, but we can all respect those 

opinions and communicate in a professional manner. 



 

●        Do not use all CAPITAL LETTERS in emails or Discussion Board postings. This is considered 

“shouting” and is viewed as impolite or aggressive. 

●        Use proper grammar, spelling, punctuation, and capitalization. Text messaging language is not 

acceptable. 

●        Use good taste when communicating. Profanity is not appropriate nor professional. 

●        Re-read, think, and edit your message before you click Send/Submit. 

Provisions for Interaction – Please Read These Carefully. 

Student to Instructor & Student to Student - This course is presented to the student through the Internet in a 

format that allows multiple forms of two-way (asynchronous and synchronous) communication between not 

only students and the instructor, but also between and among the students through a variety of times, methods, 

and formats. These avenues of communication include student discussions forums, email, voice threads, 

instructor online office hours for “real time” conferring with students, weekly Zoom Sessions, and other Web 

2.0 tools. Within all of these formats, timely responses are required and represent appropriate netiquette. 

Additionally, there will be systems for accessing information in the event you are unable to attend any 

synchronous experiences. 

  

The Internet facilitates availability of many necessary resources. Feedback and guidance are valuable, if not 

essential, for learning and the Internet enables the needed instructor feedback. Assignments will be graded 

promptly. In addition to instructor feedback, students learn through interaction with their peers. The Internet 

facilitates this with discussion forums and interaction through a variety of media and Web 2.0 tools. 

  

As developing professionals, students are responsible for reacting to and forming ideas based on course 

concepts, course experiences, readings, and discussions. Students are to take responsibility for their own 

learning. In doing so, students should plan to take advantage of office hours scheduled to support successful 

progress in the course. 

Academic Success 

If you have trouble with this course or its material, you should contact me via email to discuss the issues. As a 

student in this course you also can get help from: 

●        The Student Success Center: http://www.sa.sc.edu/ssc/ 

●        The Academic Centers for Success: http://www.housing.sc.edu/ace/ 

●        Support for Blackboard and Technology - As a student in this course, you also have access to 

support from University Technology Services for Blackboard and computer issues. 

●        Blackboard Support: http://uts.sc.edu/academic/blackboard/support.shtml 

●        Technical Support from University Technology Services: http://uts.sc.edu/support/helpdesk.shtml 

or call 803-777-1800 

  

Student Disability Resource Center 

http://www.sa.sc.edu/ssc/
http://www.sa.sc.edu/ssc/
http://www.housing.sc.edu/ace/
http://www.housing.sc.edu/ace/
http://uts.sc.edu/academic/blackboard/support.shtml
http://uts.sc.edu/academic/blackboard/support.shtml
http://uts.sc.edu/support/helpdesk.shtml%20or%20call%20803-777-1800
http://uts.sc.edu/support/helpdesk.shtml%20or%20call%20803-777-1800
http://uts.sc.edu/support/helpdesk.shtml%20or%20call%20803-777-1800


 

Student Disability Resource Center (http://www.sa.sc.edu/sds/): The Student Disability 

Resource Center (SDRC) empowers students to manage challenges and limitations imposed by disabilities. 

Students with disabilities are encouraged to contact your instructor to discuss the logistics of any 

accommodations needed to fulfill course requirements (within the first week of the semester). In order to 

receive reasonable accommodations for this course, you must be registered with the Student Disability Resource 

Center (1705 College Street, Close-Hipp Suite 102, Columbia, SC 29208, 803-777-6142). Any student with a 

documented disability should contact the SDRC to make arrangements for appropriate accommodations. 

Academic Integrity 

Consistent with USC policies and procedures, assignments and examination work are expected to be the 

sole effort of the student submitting the work.  Students are expected to follow the University of South 

Carolina Honor Code and should expect that every instance of a suspected violation will be reported. 

Students found responsible for violations of the Code will be subject to academic penalties under the 

Code in addition to whatever disciplinary sanctions are applied. Copying someone else’s work will 

result in a zero for the work; this action may result in a grade of F in the course, and in accordance with 

University policy, be referred to the University Committee for Academic Responsibility and may result 

in expulsion from the University. Link to the University of South Carolina Webpage on Student Conduct 

and Integrity: 

https://sc.edu/about/offices_and_divisions/student_conduct_and_academic_integrity/index.php  

Course Assignments 

Below is a listing of course assignments that contain both the comprehensive assignment description, 

along with detailed scoring rubrics. All assignments will be introduced during our class sessions. 

Professionalism and Participation - 35 Points (5pts per class meeting = 30 points (begins with class 

meeting 2) 

  

The best teachers understand the reciprocal nature of teaching and learning. Not only do they take joy in 

learning, but they understand that becoming a professional educator is a commitment to themselves and to the 

students they work with every day. They push themselves to make connections to professional readings, 

contribute to professional discussions, as well as develop and share instructional ideas. In short, they are 

reflective practitioners who press themselves and their colleagues to appreciate the complexities of teaching and 

learning. Included in these points for preparation is being present each week and completing all assigned tasks 

(synchronous and asynchronous).  

Participation Rubric 

http://www.sa.sc.edu/sds/
https://sc.edu/about/offices_and_divisions/student_conduct_and_academic_integrity/index.php
https://sc.edu/about/offices_and_divisions/student_conduct_and_academic_integrity/index.php
https://sc.edu/about/offices_and_divisions/student_conduct_and_academic_integrity/index.php


 

Class Activity POINTS 

Attended class and arrived on time (If class meeting is not F2F- points in this category will 

be earned by completing all required assignments by the assigned due date and time) 1 

Stayed until class was dismissed (If class meeting is not F2F- points in this category will be 

earned by completing all required assignments by the assigned due date and time) 1 

Participated fully- spoke in class and/or participated in collaborative work (If class 

meeting is not F2F- points in this category will be earned by completing all required assignments 

by the assigned due date and time) 2 

Treated instructor and peers with respect 1 

Sum of the points 5 

  

Professional Reading Responses – 50 Points (Weekly PRRs 10 points each = 50 points) 

In order to develop habits of responding to professional readings in intentional, consistent and reflective ways, 

read selected books, chapters and/or articles; experiment with and develop a system to keep track of the 

readings; devise strategies for capturing and responding to important insights in the readings (e.g. note taking, 

underlining, responding in the margins, etc). Strive to reveal your understanding, musing, thinking, exploring, 

and questioning about the issues, approaches, and methods posed by the material.  

When you use writing to intentionally and systematically reflect upon the readings, you will: 

· Make new connections; 

· Articulate your beliefs about language, literacy, and learning; 

· Make solid predictions and pose new questions; 

· Theorize from descriptions of exemplary practice and 

· Imagine practices that reflect current theory. 

Please come to class with thoughtful responses to the readings. In doing so, you will be able to fully participate 

in collegial conversations. You are responsible for having access to the text, either in print or electronically, in 

class along with your reading response(s). In order to develop habits of intentional and consistent reflective 

reading, each week you will use the template below to take notes on important ideas from the text from the 

assigned readings. First, you will select at least 5 key/important ideas that emerged from the texts. You will 

identify these ideas in your own words… paraphrase the key ideas. Do not directly quote them. 



 

Then, in the first 6 to 10 sentences address what you learned based on the important ideas that you noted from 

the reading or readings. Next, in the second 6 to 10 sentences (create a second paragraph) make connections 

between and among past readings, relating the content read to your classroom and/or the field of education. 

Please take these written reflections seriously. Your careful reading and transaction with the assigned 

professional reading material is a critical component in this course. 

Professional Reading Responses are submitted to Blackboard no later than Sunday at 11:59 p.m. on the 

dates assigned.  

 

Text- Use APA (American Psychological Association Style Guide, 7th edition) to 

reference each text you are assigned to read. If more than one text is assigned, include 

all references here. Responses to the readings may be combined. Keep in mind that the 

requirement is a minimum of 5 important ideas from each assigned reading. 

Important Ideas: 

●          

●          

●          

●          

●          

What I Learned from This Text (two paragraphs)- the first 6 to 10 sentences address 

what you learned based on the important ideas that you noted from the reading or 

readings. Next, in the second 6 to 10 sentences (create a second paragraph) make 

connections between and among past readings, relating the content read to your 

classroom and/or the field of education: 

 



 

Professional Reading Response Rubric 

Criteria Excellent 

10 

Good 

6 

Needs Improvement 

2 

Writing Objective 

The extent to which work 

meets the assigned criteria 

Demonstrates a thorough 

understanding of context, 

audience, and purpose 

that is responsive to the 

assigned task(s). Includes 

a minimum of five 

important ideas from the 

assigned text. 

Demonstrates 

adequate 

consideration of 

context, audience, and 

purpose and a clear 

focus on the assigned 

task(s). Includes 

three important ideas 

from the assigned 

text. 

Demonstrates minimal 

attention to context, 

audience, purpose, and to 

the assigned tasks(s). 

Includes less than two 

important ideas from the 

assigned text. 

Analysis and Reflection 

Course content is analyzed, 

and ideas are supported by 

learning resources 

Uses appropriate, 

relevant, and compelling 

content to illustrate 

mastery of the subject, 

conveying 

understanding, and 

promoting ideas. 

Uses appropriate, 

relevant, and 

compelling content to 

explore ideas within 

the context of the 

work. 

Uses appropriate content 

to develop simple ideas 

in some parts of the 

work. 

Formatting and 

Articulation 

The use of scholarly 

analytical writing 

presented in APA[1]format. 

All writing conforms to 

scholarly writing 

conventions and meets 

all APA format, 

citations, and structure 

requirements. 

Most writing 

conforms to scholarly 

writing conventions 

and meets all APA 

format, citations, and 

structure 

requirements. 

Some writing conforms 

to scholarly writing 

conventions; many errors 

in APA format, citations, 

and structure 

requirements. 

 

 

2 American Psychological Association Style Guide, 7th edition 

Reflections on Practice - 30 Points (Reflections on Practice 10 points each = 30 points) 

Reflection is essential for intellectual growth, learning is a social process, and writing is a tool for 

learning. Thoughts are often born through writing, and when engraved on paper, the author can return to 

these ideas to help build connections as he/she reads with the intent of outgrowing one’s former self. 

You will submit a reflection of your teaching life to include your thinking and evaluation of your 

classroom three times over the span of this course. These reflections will give a rich description of the 

classroom and may include details about expectations, managing student behavior, environment, 

respectful culture, instruction, planning, student learning, and conversations with your CarolinaCAP 

Coach. Generate questions and wonderings about your learning and experiences as part of your weekly 

reflection. Each reflection must be 1 or 2 pages double spaced, Times New Roman, size 12 font. 



 

Reflections are submitted to Blackboard each week no later than Sunday at 11:59 p.m. 

Reflections on Practice Rubric 

Reflection 

Components 

5 points 3 points 1 point 

Reflective Content- 

Includes thinking and 

descriptions of the 

classroom which 

addresses instruction, 

planning, community 

and management. 

-       Content includes 

specific descriptions of 

events from classroom 

experiences as well as 

events within the school 

day. The content also 

includes the thoughtful 

reflection of those 

events within one’s 

teaching life. 

-       Content includes 

details of events from 

classroom 

experiences as well as 

events within the 

school day. The 

content also includes 

the reflection of those 

events within one’s 

teaching life. 

-       Content includes 

little to no details of 

events from 

classroom 

experiences as well as 

events within the 

school day. The 

content includes little 

to no reflection of 

those events within 

one’s teaching life. 

  3 points 2 points 1 point 

Questions/ 

Wonderings- 

Includes questions and 

wonderings. The posed 

questions/wonderings 

may attend to aspects 

of your classroom, 

teaching, and learning. 

-The reflection includes 

thoughtful and 

reflective questions and 

wonderings about a 

variety of aspects from 

the teacher’s context. 

The questions and 

wonderings reveal the 

desire to grow one’s 

knowledge base and 

pursuit of academic 

integrity. 

-The reflection 

includes questions 

and wonderings about 

a variety of aspects 

from the teacher’s 

context. The 

questions and 

wonderings reveal the 

desire to grow one’s 

knowledge base and 

pursuit of academic 

integrity. 

-The reflection 

includes one or no 

questions and 

wonderings about a 

variety of aspects 

from the teacher’s 

context. The question 

or wondering, if 

included, lacks the 

pursuit of academic 

integrity. 

    2 points 1 point 



 

Reflection 

Components 

5 points 3 points 1 point 

Format- 

One to two pages 

double spaced, Arial, 

size 12 font. Any 

connections to readings 

or other classes should 

be referenced using 

APA format. 

  -The reflection is one 

to two pages double 

spaced, uses Arial 

font, and is size 12 

font. APA format is 

used when 

referencing 

professional 

resources. 

-The reflection is less 

than one page, may or 

may not be double 

spaced, may or may 

not use  Arial font, 

and may or may not 

be size 12 font. APA 

format may or may 

not be used when 

referencing 

professional 

resources. 

Classroom Environment Portfolio - 45 Points, Due  

 Throughout our course we will discuss, observe, and experience various aspects of creating a positive 

classroom environment that is conducive to learning for all students. This project allows you to synthesize your 

experiences in the classroom to create a portfolio that will prove helpful as you move through the program. It is 

the starting point for thinking about your classroom community, one that sets high and demanding academic 

expectations for every student, optimizes instructional time, promotes individual and group learning, and 

exhibits care and respect for each other. Within this assignment, you will be asked to address several aspects 

related to the classroom environment: arrangement and classroom procedures. More details will be provided in 

class as we progress through the semester. 

  

The components of this Classroom Environment Portfolio are: 

●        Physical Classroom Arrangement 

●        Classroom Rules and Expectations for Learning and Behavior 

●        Classroom Procedures 

●        Establishing Student Relationships 

  



 

Classroom Environment Portfolio Rubric 

Classroom Environment 

Portfolio Components 

(each component is worth 5 

points = 25 points total) 

5 points 3 points 1 point 

Physical Classroom Arrangement A detailed floor plan is 

provided that displays 

at least 5 key classroom 

items that are labeled in 

the plan. 

  

  

The floor plan very 

clearly identifies 

classroom entrances 

and exits. 

  

  

The floor plan clearly 

identifies various areas 

for student seating - 

individual, group, 

station seating spaces. 

  

  

The floor plan very 

clearly delineates sight 

lines and traffic 

patterns within the 

classroom. 

A detailed floor plan is provided 

that displays 4 key classroom items 

that are labeled in the plan. 

  

  

The floor plan identifies classroom 

entrances and exits but may lack 

clarity. 

  

  

The floor plan identifies various 

areas for student seating but may 

lack clarity for those spaces. 

  

 

The floorplan delineates sight lines 

and traffic patterns within the 

classroom but may lack some 

clarity. 

A floor plan is provided that 

displays 3 or less key 

classroom items that may or 

may not be labeled in the 

plan. 

  

  

The floor plan may not 

identify all classroom 

entrances and exits. 

  

  

The floor plan may identify 

some student seating but is 

missing strategic group 

spaces. 

  

  

  

The floorplan does not 

clearly delineate sight lines 

and traffic patterns within 

the classroom. 

Classroom Rules and Expectations 

for Learning and Behavior 

Three to five clear rules 

and expectations are 

created - all are written 

using positive, student-

friendly language. 

  

  

Three to five clear rules and 

expectations are created - most are 

written using positive, student-

friendly language. 

  

  

Rules and expectations are 

created, but many are not 

written using positive, 

student-friendly language. 

  

  

  



 

Classroom Environment 

Portfolio Components 

(each component is worth 5 

points = 25 points total) 

5 points 3 points 1 point 

Classroom Procedures Ten procedures taught, 

modeled, rehearsed and 

reinforced within the 

classroom are present. 

  

  

The following 

procedures are 

represented 

1.  Entering the 

classroom 

2.  Transitions – out of 

classroom 

3.  Materials/ 

Equipment (classroom 

library, pencils, science 

lab…) 

4.  Class Closure 

5.  Gaining Student 

Attention 

  

Procedures are all 

written in positive, 

student-friendly 

language. 

5-9 procedures taught, modeled, 

rehearsed and reinforced within the 

classroom are present. 

  

  

The following procedures may be 

represented 

1.  Entering the classroom 

2.  Transitions – out of classroom 

3.  Materials/ Equipment 

(classroom library, pencils, science 

lab…) 

4.  Class Closure 

5.  Gaining Student Attention 

  

Procedures are mostly written in 

positive, student-friendly language. 

2-4 procedures taught, 

modeled, rehearsed and 

reinforced within the 

classroom are present. 

  

  

Procedures are not written 

in positive, student-friendly 

language. 

  

  

  

Establishing Student Relationships At least 5 

strategies/ideas for 

establishing student 

relationships in the 

classroom are very 

clearly described. 

3-4 strategies/ideas for establishing 

student relationships in the 

classroom are clearly described. 

  

1-2 strategies/ideas for 

establishing student 

relationships in the 

classroom are clearly 

described. 

First Day Script-  A transcription of the 

first day interactions 

clearly include a 

greeting, introductions, 

and opening 

engagement for getting 

to know students. 

A transcription of the first day 

interactions include a greeting, 

introductions, and opening 

engagement for getting to know 

students is included but at least one 

item is missing. 

A transcription of the first 

day interactions may 

include a greeting, 

introductions, and/or 

opening engagement for 

getting to know students is 

vague and many items are 

missing. 



 

Classroom Environment 

Portfolio Components 

(each component is worth 5 

points = 25 points total) 

5 points 3 points 1 point 

Reflective Analysis 20 points 10 points 5 points 

Written Reflective Analysis Includes several 

specific examples 

related to design and 

implementation of 

portfolio components. 

  

  

Writing includes 

content that represents 

thoughtful reflection 
related to what was 

noticed, lingering 

questions, aha 

moments, and possible 

adjustments and 

modifications. 

  

Reflection specifically 

attends to the teacher’s 

instructional moves and 

student learning. 

Includes some examples related to 

design and implementation of 

portfolio components. 

  

  

Writing includes content related to 

what was noticed, lingering 

questions, aha moments, and 

possible adjustments and 

modifications. 

  

  

  

  

Reflection attends to the teacher’s 

instructional moves and student 

learning. 

Includes scarce examples 

related to design and 

implementation of portfolio 

components. 

  

  

Writing may include some 

content related to what was 

noticed, lingering questions, 

aha moments, and possible 

adjustments and 

modifications. 

  

  

  

  

Reflection may attend to the 

teacher’s instructional 

moves and student learning 

but lacks clarity. 

    

Mapping Identity, Community, and Culture (4 Parts to this Assignment)- 

50 Points, Due  

Mapping My Personal Identity - Good teaching is built on self-awareness. You must know yourself and 

understand how your cultural and educational experiences shape your beliefs, values, and the many 

decisions you will make as a teacher. These experiences also shape how we see one another and how we 

build upon and leverage the competencies we each bring to the table. This experience will give you a 

sense of how identity mapping can influence how you interact with learners in your own classroom. The 

purpose of this assignment is to initiate reflection about your personal identity. This includes your 

cultural and social identities and experiences according to the themes we discuss in this course. The 

assignment will provide you a means to examine critical incidents in your own life and to consider how 

these experiences shape your philosophy of education, your images of teaching, your relationships with 

students, and your instructional practices within your classroom. The assignment is an important part of 

community-building among members of the cohort that will begin during our initial classes and will 

continue throughout the duration of the course.  



 

Mapping My School Community and Culture - Community mapping is a way to better understand the 

contexts in which you teach. Community mapping highlights people, physical structures, organizations, 

resources, etc... to better understand the unique needs, assets, and perspectives within individual 

communities. Community mapping is an essential process that ensures local perspectives and ideas, 

which are at the center of teaching and learning. 

You will begin the community mapping process during initial classes. Then, during the latter part of the 

course, you will work with colleagues at your school site to revisit and revise your school community 

map. You will explore your school, the school community, and surrounding resources to identify the 

contexts your school serves. The purpose of this assignment is to give you insights into the community in 

which your school is situated.  

The final product will include your identity map, your school community and culture map and 3-5 page 

reflective analysis of the community, making connections between readings, themes, and class 

discussions. 

 Mapping Identity, Community, and Culture Rubric 

Mapping Identity, 

Community and 

Culture Components 

10 points 5 points 3 points 

Identity Map 

- Includes name, 5 or 

more roles and/or 

nouns that identify the 

different facets of 

one’s life, and 2 or 

more adjectives to 

describe each role 

and/or noun. 

- Includes name, 3 or 

4 roles and/or nouns 

that identify the 

different facets of 

one’s life, and 2 or 

less adjectives to 

describe each role 

and/or noun. 

- Includes name, 1 or 2 roles and/or nouns 

that identify the different facets of one’s life, 

and 2 or less adjectives to describe each role 

and/or noun. 



 

Mapping Identity, 

Community and 

Culture Components 

10 points 5 points 3 points 

Description of 

Community of Learners 

Evidence of 5-6 of the 

following criteria met: 

- Description of student 

abilities 

- Description of student 

developmental levels 

- Description of student 

backgrounds (SES, 

ethnicity, etc.) 

- Description of student 

interests 

- Sources of 

information used to 

obtain information 

- Specific examples to 

support conclusions 

Evidence of 3-4 of the 

following criteria met: 

- Description of 

student abilities 

- Description of 

student developmental 

levels 

- Description of 

student backgrounds 

(SES, ethnicity, etc) 

- Description of 

student interests 

- Sources of 

information used to 

obtain information 

- Specific examples to 

support conclusions 

Evidence of 0-2 of the following criteria met: 

- Description of student abilities 

- Description of student developmental levels 

- Description of student backgrounds (SES, 

ethnicity, etc) 

- Description of student interests 

- Sources of information used to obtain 

information 

- Specific examples to support conclusions 

Community and Culture 

Map 

- Includes people- 

within the school and 

within the school 

community,  physical 

structures of 

significance for the 

school community, 

organizations that serve 

or have the potential to 

serve the school 

community, resources, 

and other relevant 

community items. 

- Includes but may be 

limited in including 

people- within the 

school and within the 

school community,  

physical structures of 

significance for the 

school community, 

organizations that 

serve or have the 

potential to serve the 

school community, 

resources, and other 

relevant community 

items. 

- Scarcely includes people- within the school 

and within the school community,  physical 

structures of significance for the school 

community, organizations that serve or have 

the potential to serve the school community, 

resources, and other relevant community 

items. 

Reflective 

Analysis 

20 points 10 points 5 points 



 

Mapping Identity, 

Community and 

Culture Components 

10 points 5 points 3 points 

  

Written Reflective 

Analysis 

- Includes specific 

examples that 

influenced growth and 

transformed thinking 

about one’s identity, 

the school community, 

and the culture of the 

individual and the 

school community. The 

content reveals  

thoughtful 

introspection regarding 

the transaction with 

identity, community 

and culture. 

- Includes examples 

that influenced 

growth and 

transformed thinking 

about one’s identity, 

the school 

community, and the 

culture of the 

individual and the 

school community. 

The content reveals  

introspection 

regarding the 

transaction with 

identity, community 

and culture. 

- Includes with scarce details or excludes 

examples that influenced growth and 

transformed thinking about one’s identity, 

the school community, and the culture of the 

individual and the school community. The 

content may reveal or lack introspection 

regarding the transaction with identity, 

community and culture. 

 

Course Evaluation and Grading 

Assignments will be evaluated using evaluation criteria on the rubrics. In doing so, your first-hand 

experiences devising evaluation strategies will help you develop a sophisticated understanding of the 

relationship between teaching, learning, and evaluation.  Please Note: Assignments turned in 

electronically or in class after the class of the due date is over will be considered late. Given the short 

duration of the course, no late assignments will be accepted. 

Assignment Points Possible 

Professionalism and Engagement 30 Points 

Professional Reading Response 50 Points 

Reflections on Practice 30 Points 

Mapping Identity, Community, and Culture 50 Points 

Classroom Environment Portfolio 45 Points 



 

Assignment Points Possible 

Total 205 Points 

  

Grade Points 

A (90-100) 184-205 

B (80-89) 164-183 

C (70-79) 143-163 

D (60-69) 123-142 

F (Below 60) 0-122 

  

 

  



 

EDTE 600 

Spring 2024 Tentative Course Schedule 

The information below is the tentative schedule for EDTE 600. All tasks and assignments are subject to change. 

Specific details for all tasks and assignments are located in Blackboard. Consult weekly Blackboard modules 

for more information and course communications.  

Date Agenda Assignments 

Week 1 

  

·  Welcome and Introductions 

  

Classroom Environment and Lesson Planning 

· Read aloud- The Day You Begin by 

Jacqueline Woodson 

·  Building a CarolinaCAP Classroom 

Community- Professionalism, 

Engagement, and Norms 

·  Establishing Community in your 

Classroom 

·  Read “The Red Shoe” 

·  Prepare for the first day of school and 

beyond 

·  Plan for and prepare the physical 

environment; 

·  Plan for and script out your first day of 

school; 

·  Identify what rules, routines and 

procedures you need; 

·  Plan to teach rules, routines and 

procedures; 

·  Plan for how you will establish 

relationships with your students. 

·  Find and review grade level and content 

standards 

·  Review sample district pacing guide 

·  Basic lesson planning 

  

  

Complete 

Read: 

·   Jackson: “Respect from Day 

One”- Link 

·   TFYTSG, pages 127-160 

·   Your First Year (YFY), 

Chapters 1-3 

Due: 

“First day Script” from Classroom 

Environment Portfolio 

  

  

  

  

  

https://www.ascd.org/el/articles/respect-from-day-one
https://www.ascd.org/el/articles/respect-from-day-one


 

Date Agenda Assignments 

  

Week 2 

  

  

  

· Co-Teaching 

· Communicating with Parents and Guardians 

· Weekly Reflections and Professional Reading 

Responses  

  

Read: 

· TFYTSG, pages 161-173 

· YFY, Chapter 13 

 Due: 

 Professional Reading Response 1  

Week 3 

  

· Identity 

· Begin Community Mapping 

· Getting to know the community- Tour the 

district’s website and school’s website 

· Data-Driven Instruction 

· Kidwatching 

· Review Course Assignments 

Read: 

· Choice Words, pages 1-28 

· Gardner: “Tracking and Supporting 

Student Learning with Kidwatching” 

- Link 

· Stephens, Harste, and Clyde: “How 

‘Kidwatching’ will help…” - Link 

· District and school website review 

  

Due: 

· Reflection of Practice 1 

· Professional Reading Response 2 

  

Week 4 

  

·  Maslow 

· Trauma-Informed Education 

·  Review Classroom Environment 

Portfolio Requirements 

  

Read: 

· Choice Words, pages 29-52 

· Minahan – Trauma Informed 

Teaching Strategies- Link 

· TFYTSG, pages 201-226 

 Due: 

· Professional Reading Response 3 

· Organize and Submit Classroom 

Environment Portfolio 

  

Week 5 

  

·         When students do not follow the 

rules 

·         Sample classroom problems 

·         Work on Mapping Identity, 

Community, and Culture Assignment 

·         If desired, attend the Chat and Chew 

😊 

Read: 

· YFY, Chapter 5 and Chapter 8 

· TFYTSG, pages 451-492 

 Due: 

·  Reflection of Practice 2 

·  Professional Reading Response 4 

https://www.readwritethink.org/professional-development/strategy-guides/tracking-supporting-student-learning
https://www.readwritethink.org/professional-development/strategy-guides/tracking-supporting-student-learning
https://www.scholastic.com/teachers/teaching-tools/articles/professional-development/kidwatching-help-reflect-students-reading-strengths.html
https://www.scholastic.com/teachers/teaching-tools/articles/professional-development/kidwatching-help-reflect-students-reading-strengths.html
https://www.ascd.org/el/articles/trauma-informed-teaching-strategies
https://www.ascd.org/el/articles/trauma-informed-teaching-strategies


 

Date Agenda Assignments 

Week 6: 

  

  

· Classroom disruptions 

·  Cultural responsiveness 

  

Read: 

·  Hammond: “3 Tips to make any 

lesson more Culturally Responsive: - 

Link 

·  Thornton: “Opening up New 

Perspective with Literature” - Link 

 Due: 

·  Professional Reading Response 5  

Week 7: 

  

·  Engage in Kidwatching - Noticing and 

Naming 

-   Video 

-   Classroom – Noticing and Naming in your 

classroom. 

·  Final thoughts for EDTE 600 

·  Celebrate 

· Review Mapping Identity, Community, and 

Culture Assignment 

Read: 😊 

 Due: 

· Reflection of Practice 3 

· Submit Mapping Identity, 

Community, and Culture Assignment 

  

 

  

https://www.cultofpedagogy.com/culturally-responsive-teaching-strategies/
https://www.cultofpedagogy.com/culturally-responsive-teaching-strategies/
https://www.cultofpedagogy.com/culturally-responsive-teaching-strategies/
https://www.edutopia.org/article/opening-new-perspectives-literature
https://www.edutopia.org/article/opening-new-perspectives-literature


 

EDUC 733: Foundations of Teaching for Learning 

Instructor: 

Email: 

Virtual Office Hours: 

Contacting the Instructor: The best way to contact the instructor is via email. Responses are within 48 hours. If 

you do not hear back within that time, please email again. 

I. COURSE DESCRIPTION 

A. Course title:  Foundations of Teaching for Learning 

B. Catalog Description:  This course will familiarize students with the foundations of education, understanding 

learners and the diversity of contexts in which learning occurs, and the development of assessments and making 

instructional decisions based on assessment results. 

  

C. Course Credit: 3 hours 

D. Prerequisites: None 

E. Intended Audience: Alternative Certification Candidates 

Note: Any student with a documented disability should contact the Office of Student Disability Services at 803-777-6142 to make 

arrangements for appropriate accommodations. 

II. COURSE GOAL AND LEARNING OUTCOMES 

Goal: To assist alternative certification candidates with gaining the background information necessary to acquire 

knowledge of the foundation of education, the developmental nature of learners and ways of knowing learners 

through assessment to inform instruction.          

Learners will be able to: 

1.      Understand foundational concepts of public education; 

2.      Identify trends and issues impacting education; 

3.      Examine factors that influence learning; 

4.      Demonstrate an understanding of the basic principles of assessment; 

5.      Create learning goals and assessments based on curriculum; 

6.      Create assessments tied to different taxonomy levels; 

7.      Describe ways to use assessment results in planning and making curricular decisions; 



 

8.      Demonstrate an understanding of how teachers and schools address the needs of diverse 

learners. 

http://www.casenex.com/casenex/syllabus/Generic2/FoundationsEducationSyll_final.pdf 

 III. REQUIRED TEXTS 

Reading Assignments: 

https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment/Educational_Reform/

Purpose 

  

Resources for Planning the Course: 

https://www.coursera.org/learn/teaching 

  

IV. COURSE REQUIREMENTS AND ASSIGNMENTS 

The content of this course is divided into the 3 components listed below. The content for each of 

these areas is dense and will require your full attention to the theories, theorists, concepts and 

your role as an educator within the state, your school district and your school. 

1. Foundations of Education 

2. Developmental Nature of Learners 

3. Assessment 

Participation and Attendance Policy 

As a student enrolled in an online course, you are expected to maintain engagement in any virtual class 

meetings as well as weekly content and assignments completed asynchronously. It is expected that you 

will participate in class at the scheduled time and complete all weekly tasks and assignments. 

Preparation suggests that you will have read assigned material, attempted to make sense of the main 

ideas contained in readings, and written down questions related to ideas that remain unclear or that you 

would like to talk more about in class. Being prepared allows you to transact with the content and gain 

from the experience. As a participant you will ask and respond to questions raised in class, analyze and 

reflect on your own experiences as you transfer your learning to your practice, and grow yourself and 

others in the class to broaden their perspectives. 

Students are expected to attend all class sessions - synchronous and asynchronous. Being physically 

present during all synchronous (virtual or face-to-face) class sessions is central to participation. 

Attendance during weekly asynchronous modules is defined as contributing/responding to tasks and 

assignments within the allotted time frame – this includes responding to emails as requested. Absence 

https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment/Educational_Reform/Purpose
https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment/Educational_Reform/Purpose
https://www.coursera.org/learn/teaching


 

from more than 10 percent of the scheduled class sessions, whether excused or unexcused, is excessive 

and the instructor may choose to exact a grade penalty for such absences. 

Explanation of the Delivery of Technology to be Used 

The university currently provides Blackboard as the Internet course management software. This format 

accommodates the course’s components and design. It provides for online submission of student assignments, 

distribution of handouts and materials, discussion forums, emailing, posting and discussion boards, grading, 

grade posting, “real-time” interaction, and an online instructor’s office. These capabilities fulfill the needs of the 

course format as described. Other web resources will be developed by the instructor. All materials used will be 

included as appropriate for educational purposes, according to Fair Use copyright. 

Computer/Internet Access and E-mail: 

Students must have access to the Internet and e-mail. Students must check email and Blackboard notices at least 

daily and respond promptly. The instructor will use Blackboard to communicate with students by email or by 

posting announcements. Students must ensure that the email address in Blackboard is the correct one. Any 

changes to email addresses must be made to Blackboard to keep contact information current. 

If you primarily use another email account, you should make sure that the Blackboard account is linked to that 

address. It is your responsibility to ensure that your email accounts work properly in order to receive mail. 

Netiquette: Etiquette for Communicating Online 

●  Treat one another with respect. We all hold different opinions, but we can all respect those opinions and 

communicate in a professional manner. 

●  Do not use all CAPITAL LETTERS in emails or Discussion Board postings. This is considered 

“shouting” and is viewed as impolite or aggressive. 

●  Use proper grammar, spelling, punctuation, and capitalization. Text messaging language is not 

acceptable. 

●  Use good taste when communicating. Profanity is not appropriate nor professional. 

●  Re-read, think, and edit your message before you click Send/Submit. 

●  For assignments on BB, you may want to type your assignment in a Word document, Google document 

or something similar for spelling and grammar checks. Then, copy and paste the assignment to BB. 

Provisions for Interaction – Please Read These Carefully. 

Student to Instructor & Student to Student - This course is presented to the student through the Internet in a 

format that allows multiple forms of two-way (asynchronous and synchronous) communication between not 

only students and the instructor, but also between and among the students through a variety of times, methods, 

and formats. These avenues of communication include student discussions forums, email, Screencastify, Flip, 

instructor online office hours for “real time” conferring with students, weekly discussion board postings, 

Google Hangout, Zoom Sessions, and other Web 2.0 tools. Within all these formats, timely responses are 

required and represent appropriate netiquette. Additionally, there will be systems for accessing information in 

the event you are unable to attend any synchronous experiences. 



 

The Internet facilitates availability of many necessary resources. Feedback and guidance are valuable, if not 

essential, for learning and the Internet enables the needed instructor feedback. Assignments will be graded 

promptly. In addition to instructor feedback, students learn through interaction with their peers. The Internet 

facilitates this with discussion forums and interaction through a variety of media and Web 2.0 tools. 

 As developing professionals, students are responsible for reacting to and forming ideas based on course 

concepts, course experiences, readings, and discussions. Students are to take responsibility for their own 

learning. In doing so, students should plan to take advantage of office hours scheduled to support successful 

progress in the course. 

Academic Success 

If you have trouble with this course or its material, you should contact me via email to discuss the issues. As a 

student in this course you also can get help from: 

●  The Student Success Center: http://www.sa.sc.edu/ssc/ 

●  The Academic Centers for Success: http://www.housing.sc.edu/ace/ 

●  Support for Blackboard and Technology - As a student in this course, you also have access to 

support from University Technology Services for Blackboard and computer issues. 

●  Blackboard Support: http://uts.sc.edu/academic/blackboard/support.shtml 

●  Technical Support from University Technology Services: 

http://uts.sc.edu/support/helpdesk.shtml or call 803-777-1800 

●  Student Disability Resource Center: 

https://www.sc.edu/about/offices_and_divisions/student_disability_resource_center/ 

  

Student Disability Resource Center 

Student Disability Resource Center (http://www.sa.sc.edu/sds/): The Student Disability Resource Center 

(SDRC) empowers students to manage challenges and limitations imposed by disabilities. Students with 

disabilities are encouraged to contact your instructor to discuss the logistics of any accommodations needed to 

fulfill course requirements (within the first week of the semester). In order to receive reasonable 

accommodations for this course, you must be registered with the Student Disability Resource Center (1705 

College Street, Close-Hipp Suite 102, Columbia, SC 29208, 803-777-6142). Any student with a documented 

disability should contact the SDRC to make arrangements for appropriate accommodations. 

University Library Resources 

University Libraries Resources (sc.edu/libraries) 

·         University Libraries has access to books, articles, subject specific resources, citation help, and more. If you 

are not sure where to start, please Ask a Librarian!  Assistance is available at sc.edu/libraries/ask.  

http://www.sa.sc.edu/ssc/
http://www.sa.sc.edu/ssc/
http://www.housing.sc.edu/ace/
http://www.housing.sc.edu/ace/
http://uts.sc.edu/academic/blackboard/support.shtml
http://uts.sc.edu/academic/blackboard/support.shtml
http://uts.sc.edu/support/helpdesk.shtml%20or%20call%20803-777-1800
http://uts.sc.edu/support/helpdesk.shtml%20or%20call%20803-777-1800
http://uts.sc.edu/support/helpdesk.shtml%20or%20call%20803-777-1800
https://www.sc.edu/about/offices_and_divisions/student_disability_resource_center/
https://www.sc.edu/about/offices_and_divisions/student_disability_resource_center/
https://www.sc.edu/about/offices_and_divisions/student_disability_resource_center/
http://www.sa.sc.edu/sds/


 

·         Remember that if you use anything that is not your own writing or media (quotes from books, articles, 

interviews, websites, movies – everything) you must cite the source in MLA (or other appropriate and 

approved) format. 

Blackboard and Technology 

Blackboard and Technology 

(https://sc.edu/about/offices_and_divisions/division_of_information_technology/end_user_services/available_te

chnology_resources/) 

As a student in this course, you have access to support from the Division of Information Technology (DoIT) for 

Blackboard and computer issues. The service desk can be reached at 803-777-1800. 

Counseling Services 

Counseling Services (https://sc.edu/about/offices_and_divisions/student_health_services/medical-services/counseling-

and-psychiatry/index.php): The University offers counseling and crisis services as well as outreach services, self-help, and 

frequently asked questions. 

 Academic Integrity 

Consistent with USC policies and procedures, assignments and examination work are expected to be the 

sole effort of the student submitting the work.  Students are expected to follow the University of South 

Carolina Honor Code and should expect that every instance of a suspected violation will be reported. 

Students found responsible for violations of the Code will be subject to academic penalties under the 

Code in addition to whatever disciplinary sanctions are applied. Copying someone else’s work will 

result in a zero for the work; this action may result in a grade of F in the course, and in accordance with 

the University policy, be referred to the University Committee for Academic Responsibility and may 

result in expulsion from the University. 

  

Course Assignments 

Below is a listing of course assignments in the course with a brief description on each. You will receive 

a more comprehensive assignment description, along with scoring rubrics, during our class sessions. 

Professionalism and Participation - 15 Points 

The best teachers understand the reciprocal nature of teaching and learning. Not only do they take joy in 

learning, but they understand that becoming a professional educator is a commitment to themselves and to the 

students they work with every day. Evidence of active participation in this course will be evidenced by making 

connections to professional readings, contributing to professional discussions whether synchronously or 

asynchronously, as well as developing and sharing instructional ideas and completing assignments on time. 

Ultimately, your professional dispositions will reveal an appreciation of the complexities of teaching and 

learning. 

Discussion Board- Introductory Essay - 15 points Due- (Last day of the first week of the class) 



 

To introduce or re-introduce yourself to the community of learners in this course, your first assignment is to 

introduce yourself through an essay that discusses your beliefs and experiences about what the purpose of 

education is. In this essay you can address the questions below as well as include other ideas that address the 

topic. The essay should be 1500 words or less, which means you must be succinct in your introduction of 

yourself through discussing your view on the purpose of education. No references are necessary for this 

essay. Post your essay to Week 1 on the Discussion Board in Blackboard. 

Possible questions to address: 

·         How would I define what it means to be educated? 

·         What is the impact of politics on education? 

·         What is the role of economics and the impact on education? 

·         How are school systems evaluated for effectiveness? 

·         How is education structured in relation to finances, pedagogy, curriculum, and equity? 

   



 

Use the following template for Responding to Professional Literature. Refer to the rubric for 

expectations. 

The first part of this course will be focused on how students learn, cognitive processes and how they are 

developed. As you read and respond to the professional texts on these topics, it will require intentional, 

consistent and reflective behaviors. You will read selected books, chapters and/or articles weekly. Your 

responses will reveal your understanding, thinking, exploring, and questioning about the issues, theories, and 

methods posed by the material. A main goal for these readings is to transfer your synthesis of the information to 

the experience you have in your classroom, your school, your district, the state of SC and the education 

community as a whole. 

In your responses you will 

· Make connections with other texts, your experiences- both locally in your school and beyond, etc.; 

·Articulate your beliefs about teaching, learning and education; 

·Make solid predictions and pose new questions and 

·Imagine practices that reflect current theory. 

In order to develop habits of intentional and consistent reflective reading, each week you will use the template 

below to take notes on important ideas from the text from the assigned readings. First, you will select at least 3-

5 key/important ideas that emerged from the texts for each article/chapter you are assigned. 

Then, in 6 to 10 sentences address what you learned based on the important ideas that you noted from the text. 

In this part of the assignment you can make connections between and among past readings, experiences, pose 

questions, and articulate your beliefs about teaching, learning, and curriculum. Please take these written 

reflections seriously. Your careful reading and transaction with the assigned professional reading material is a 

critical component in this course. 

Professional Reading Responses are submitted to Blackboard each week no later than Sundays at 11:59 

p.m. Points are deducted for late work. 

Text- Use APA (American Psychological Association Style Guide, 7th edition) to 

reference each text you are assigned to read. If more than one text is assigned, include 

all references here. Responses to the readings may be combined; however, each article 

or chapter assigned requires at least 3-5 important ideas or quotes. 



 

Important Ideas or quotes: 

●     

●     

●     

●     

●     

What I Learned from This Text (6 to 10 sentences)- Make connections to past 

readings for this course or others as well as connections to experiences, pose 

questions, examine your beliefs in relation to the content of the reading, articulate new 

learning: 

 

Responding to Professional Literature Rubric 

 

Criteria Excellent 

10 

Good 

5 

Needs Improvement 

1 

Writing Objective 

The extent to which work 

meets the assigned criteria 

Demonstrates a thorough 

understanding of context, 

audience, and purpose 

that is responsive to the 

assigned texts. Includes 

at least 3-5 important 

ideas or quotes for each 

article/chapter. 

Demonstrates 

adequate 

consideration of 

context, audience, and 

purpose and a clear 

focus on the assigned 

task(s). Includes two 

important ideas or 

quotes from the 

assigned text. 

Demonstrates minimal 

attention to context, 

audience, purpose, and to 

the assigned tasks(s). 

Includes one important 

idea from the assigned 

text. 

Analysis and Reflection 

Course content is 

analyzed, and ideas are 

supported by learning 

resources 

Uses appropriate, 

relevant, and compelling 

content to illustrate 

mastery of the subject, 

conveying 

understanding, and 

promoting ideas. 

Uses appropriate, 

relevant, and 

compelling content to 

explore ideas within 

the context of the 

work. 

Uses appropriate content 

to develop simple ideas 

in some parts of the 

work. 



 

Criteria Excellent 

10 

Good 

5 

Needs Improvement 

1 

Formatting and 

Articulation 

The use of scholarly 

analytical writing 

presented in APA[1]format. 

All writing conforms to 

scholarly writing 

conventions and meets 

all APA format, 

citations, and structure 

requirements. 

Most writing 

conforms to scholarly 

writing conventions 

and meets all APA 

format, citations, and 

structure 

requirements. 

Some writing conforms 

to scholarly writing 

conventions; many errors 

in APA format, citations, 

and structure 

requirements. 

 Week 1: 

15 points Introductory Essay 

10 points Use the template for Responding to Professional Literature for the reading assignment listed. 

Week 2: 

10 points Use the following charts to complete the assignments after reading the professional literature. 

Domain Characteristics 

    

  

Stage of Cognitive 

Development 

Explanation Additional Terms to Note 

  

  

  

    

 Week 3: 

10 points Use the template for Responding to Professional Literature for the first reading assignment listed. 

10 points Use the chart below to capture information about Dewey as well as the other theorist you select. 



 

Theory Explanation Application Additional Terms 

to Note 

  

  

  

  

      

 Week 4: 

10 points Use the template for Responding to Professional Literature for the first reading assignment listed. 

10 points Use the following chart to list standards and objectives using each level of complexity in the Revised 

Bloom’s Taxonomy. 

The following table outlines levels of Bloom’s Taxonomy and corresponding instructional objectives for the 

assignment. 

Standard:  

Level of Bloom’s 

Taxonomy 

Objective 

    

    

    

    

    

    

 Week 5: 

10 points Use the template for Responding to Professional Literature for the two reading assignments listed. 

15 points After reading the two texts and watching the video, reflect on information about scaffolding and the 

Zone of Proximal Development based on Vygotsky’s work as well as the hierarchy of needs based on Maslow’s 

work. In 2-3 paragraphs address how knowing these theories applies to your work in the classroom. 



 

Week 6: 

10 points Use the chart below to capture information on Skinner and Erikson’s theories on learning. 

Theory Explanation Application Additional Terms 

to Note 

  

  

  

  

      

 2.5 points each/10 points total Define education terms listed. 

5 points In a paragraph select two to explain how they impact your teaching. 

Week 7: 

10 points Use the template for Responding to Professional Literature for the reading assignment listed. 

10 points Analyze 3 assessments using the chart. 

Assessment Name Formative and/or 

Summative 

Purpose for the 

Assessment 

      

      

      

 Week 8: 

10 points Use the template for Responding to Professional Literature for the reading assignment listed. 

15 points Written reflection on assessments.  

Assignment Points Possible 

Introductory Essay 15 Points 



 

Assignment Points Possible 

Responding to Professional Literature 

(Weeks 1, 3, 4, 5, 7, 8) 

60 Points 

Chart Completion 

(Weeks 2, 3, 4, 6, 7) 

50 Points 

Written Reflections 

(Weeks 5 & 8) 

30 Points 

Definition and Explanation of Education Terms 

(Week 6) 

15 Points 

Total 170 Points 

  

Grade 

A (90-100) 

B (80-89) 

C (70-79) 

D (60-69) 

F (Below 60) 

   



 

Weekly Modules  

Week/Dates Content Assignment 

Week 1 

Synchronous- 

Virtual 

Meeting 

*Course 

Expectations 

*Global Trends in 

Education 

  

 Complete: 

- Introductory Essay- 

 Post on Discussion Board  

Read and Respond: 

-Kohn, A. What Does It Mean to be Well Educated? 

https://www.alfiekohn.org/article/mean-well-educated-article/ Use the 

template for responding to professional literature for this reading 

assignment. 

-Arnove, R. Global Trends in Education 

https://www.britannica.com/topic/education/Alternative-forms-of-

education 

Use the template for responding to professional literature for this reading 

assignment.  

Week 2 

Asynchronou

s 

*Domains of 

Human 

Development 

*Piaget and the 

Stages of Cognitive 

Development 

 Read: 

-Domains of Human Development 

https://formalpsychology.com/domains-of-human-

development/#gsc.tab=0 

-Jean Piaget and His Theory & Stages of Cognitive Development 

https://www.simplypsychology.org/piaget.html 

Complete: 

-Name each domain of human development. Describe the characteristics 

of a typical child in the stage in each domain. Use the chart below to 

organize the information. 

 -Write a paragraph detailing how this information applies to your work as 

a teacher.  

-Create a Chart of Domains and Characteristics.  

-Complete the Chart below as it pertains to Piaget’s theory on the Stages 

of Cognitive Development. 

-Write a paragraph detailing how this theory applies to your work as a 

teacher.  

Identify each stage of cognitive development and provide an 

explanation for each stage. Include any additional terms that 

are important to understanding the stage. 

Organize your responses by creating a table with the 

following headings: Stage of Cognitive Development, 

Explanation, and Additional Terms to Note. 

 

https://www.alfiekohn.org/article/mean-well-educated-article/
https://www.alfiekohn.org/article/mean-well-educated-article/
https://www.alfiekohn.org/article/mean-well-educated-article/
https://www.britannica.com/topic/education/Alternative-forms-of-education
https://www.britannica.com/topic/education/Alternative-forms-of-education
https://formalpsychology.com/domains-of-human-development/#gsc.tab=0
https://formalpsychology.com/domains-of-human-development/#gsc.tab=0
https://formalpsychology.com/domains-of-human-development/#gsc.tab=0
https://formalpsychology.com/domains-of-human-development/#gsc.tab=0
https://www.simplypsychology.org/piaget.html
https://www.simplypsychology.org/piaget.html
https://www.simplypsychology.org/piaget.html


 

Week/Dates Content Assignment 

Week 3 

Asynchronou

s 

*Educational 

Learning Theories 

*John Dewey, 

Behaviorist 

*Theorists and their 

educational 

contexts 

   -Bandura 

   -Bruner 

   -Kohlberg 

 Read and Respond: 

-Fairbanks, B. 5 Educational Learning Theories and How to Apply Them 

https://www.phoenix.edu/blog/educational-learning-

theories.html#:~:text=There%20are%20five%20primary%20educational,t

ransformative%2C%20social%2C%20and%20experiential. Use the 

template for responding to professional literature for this reading 

assignment. 

 Read and Complete: 

 -Nickerson, C. https://www.simplypsychology.org/john-dewey.html   

-Complete the Chart below as it pertains to Dewey’s theory. 

 -Select one of the 3 theorists listed: Bandura, Bruner or Kohlberg. 

Research and Read about the theorist and the context of the theory. 

-Complete the Chart below as it pertains to the theorist you selected to 

research and read.  

Identify the educational theory being studied and provide an 

explanation of the theory. Then, describe how the theory can 

be applied in practice and include any additional terms that 

are important to understanding the theory. 

Organize your responses by creating a table with the 

following headings: Theory, Explanation, Application, and 

Additional Terms to Note. 

 

https://www.phoenix.edu/blog/educational-learning-theories.html#:~:text=There%20are%20five%20primary%20educational,transformative%2C%20social%2C%20and%20experiential
https://www.phoenix.edu/blog/educational-learning-theories.html#:~:text=There%20are%20five%20primary%20educational,transformative%2C%20social%2C%20and%20experiential
https://www.phoenix.edu/blog/educational-learning-theories.html#:~:text=There%20are%20five%20primary%20educational,transformative%2C%20social%2C%20and%20experiential
https://www.phoenix.edu/blog/educational-learning-theories.html#:~:text=There%20are%20five%20primary%20educational,transformative%2C%20social%2C%20and%20experiential
https://www.phoenix.edu/blog/educational-learning-theories.html#:~:text=There%20are%20five%20primary%20educational,transformative%2C%20social%2C%20and%20experiential
https://www.simplypsychology.org/john-dewey.html
https://www.simplypsychology.org/john-dewey.html


 

Week/Dates Content Assignment 

Week 4 

Synchronous- 

Virtual 

Meeting 

*Bloom’s 

Taxonomy 

*Vygotsky- Zone 

of Proximal 

Development 

 Read and Respond: 

-Ruhl, C. Bloom’s Taxonomy of Learning 

https://www.simplypsychology.org/blooms-taxonomy.html Use the 

template for responding to professional literature for this reading 

assignment. 

 Watch: 

-How to Write Learning Objectives with Bloom’s Taxonomy 

https://video.search.yahoo.com/search/video?fr=mcafee&ei=UTF-

8&p=article+about+bloom%27s+taxonomy&type=E210US739G0#id=15

&vid=8e4295c8c248f3f68c48f1a7edb0a6df&action=view 

 Write: 

-Select a standard for an area you teach. Using that standard, write 

objectives using each level of complexity in the Revised Bloom’s 

Taxonomy. A chart is included above in the syllabus for you to use to 

organize this assignment. (The chart in the article you read is a 

demonstration of how to do this.)  

Week 5 

Asynchronou

s 

*Continue with 

Vygotsky- Zone of 

Proximal 

Development 

*Student 

Motivation and 

Learning 

Environment 

 Read and Respond: 

-Cherry, K. Lev Vygotsky’s Life and Theories 

https://www.verywellmind.com/lev-vygotsky-biography-2795533 Use the 

template for responding to professional literature for this reading 

assignment. 

-Maslow’s Hierarchy of Needs 

https://www.simplypsychology.org/maslow.html Use the template for 

responding to professional literature for this reading assignment. 

 Watch: 

-Vygotsky’s Theory of Cognitive Development in Social Relationships 

https://video.search.yahoo.com/yhs/search?p=vygotsky&hspart=att&hsim

p=yhs-

att_001#id=2&vid=38ac66e9f1964727950a1cc8d62c65d4&action=view 

 Reflect and Write: 

-Reflect on information about scaffolding and the Zone of Proximal 

Development based on Vygotsky’s work as well as the hierarchy of needs 

based on Maslow’s work. In 2-3 paragraphs address how knowing these 

theories applies to your work in the classroom. 

https://www.simplypsychology.org/blooms-taxonomy.html
https://www.simplypsychology.org/blooms-taxonomy.html
https://www.simplypsychology.org/blooms-taxonomy.html
https://video.search.yahoo.com/search/video?fr=mcafee&ei=UTF-8&p=article+about+bloom%27s+taxonomy&type=E210US739G0#id=15&vid=8e4295c8c248f3f68c48f1a7edb0a6df&action=view
https://video.search.yahoo.com/search/video?fr=mcafee&ei=UTF-8&p=article+about+bloom%27s+taxonomy&type=E210US739G0#id=15&vid=8e4295c8c248f3f68c48f1a7edb0a6df&action=view
https://video.search.yahoo.com/search/video?fr=mcafee&ei=UTF-8&p=article+about+bloom%27s+taxonomy&type=E210US739G0#id=15&vid=8e4295c8c248f3f68c48f1a7edb0a6df&action=view
https://video.search.yahoo.com/search/video?fr=mcafee&ei=UTF-8&p=article+about+bloom%27s+taxonomy&type=E210US739G0#id=15&vid=8e4295c8c248f3f68c48f1a7edb0a6df&action=view
https://video.search.yahoo.com/search/video?fr=mcafee&ei=UTF-8&p=article+about+bloom%27s+taxonomy&type=E210US739G0#id=15&vid=8e4295c8c248f3f68c48f1a7edb0a6df&action=view
https://www.verywellmind.com/lev-vygotsky-biography-2795533
https://www.verywellmind.com/lev-vygotsky-biography-2795533
https://www.verywellmind.com/lev-vygotsky-biography-2795533
https://www.simplypsychology.org/maslow.html
https://www.simplypsychology.org/maslow.html
https://www.simplypsychology.org/maslow.html
https://video.search.yahoo.com/yhs/search?p=vygotsky&hspart=att&hsimp=yhs-att_001#id=2&vid=38ac66e9f1964727950a1cc8d62c65d4&action=view
https://video.search.yahoo.com/yhs/search?p=vygotsky&hspart=att&hsimp=yhs-att_001#id=2&vid=38ac66e9f1964727950a1cc8d62c65d4&action=view
https://video.search.yahoo.com/yhs/search?p=vygotsky&hspart=att&hsimp=yhs-att_001#id=2&vid=38ac66e9f1964727950a1cc8d62c65d4&action=view
https://video.search.yahoo.com/yhs/search?p=vygotsky&hspart=att&hsimp=yhs-att_001#id=2&vid=38ac66e9f1964727950a1cc8d62c65d4&action=view
https://video.search.yahoo.com/yhs/search?p=vygotsky&hspart=att&hsimp=yhs-att_001#id=2&vid=38ac66e9f1964727950a1cc8d62c65d4&action=view


 

Week/Dates Content Assignment 

Week 6 

Asynchronou

s 

*Continue with 

Student Motivation 

and Learning 

Environment 

*Educational 

Terms 

Research and Read: 

-Information pertaining to Skinner and Erikson. Use the chart below to 

record information. 

Identify each theory and provide a clear explanation. Then, 

describe how the theory can be applied in practice and include 

any additional terms that support understanding. 

Create a table to organize your responses using the following 

column headings: Theory, Explanation, Application, and 

Additional Terms to Note. Your table should include one 

row for each theory you analyze. 

 

-Define the following terms in relation to education: 

-       Metacognition 

-       Schema 

-       Self-efficacy 

-       Cognitive dissonance  

-Select two of the terms and explain in a paragraph how these impact your 

teaching. 

Week 7 

Asynchronou

s 

*Assessment: 

Formative and 

Summative 

  

Read and Respond: 

 -Zook, C. Formative vs. Summative Assessments: What’s the Difference 

Use the template for responding to professional literature for this reading 

assignment. 

 Analyze Assessments: 

 -Select 3 assessments used in your class. Use the chart below to name the 

type of assessment and its purpose.  

Identify three assessments used in your classroom. For each 

assessment, indicate whether it is formative or summative and 

describe the purpose of the assessment. 

Create a table to organize your responses using the following 

column headings: Assessment Name, Formative and/or 

Summative, and Purpose for the Assessment. Your table 

should include one row for each assessment you analyze. 

 



 

Week/Dates Content Assignment 

Week 8 

Synchronous- 

Virtual 

Meeting 

*Assessment: Ways 

of Knowing 

 Read and Respond: 

-Grant Wiggins: Defining Assessment https://www.edutopia.org/grant-

wiggins-assessment Use the template for responding to professional 

literature for this reading assignment. 

 Reflect:  

-Combining your knowledge of Bloom’s Taxonomy and Assessment as 

ways of knowing what your students learned and can do, reflect on your 

growth and learning in a minimum of 2 paragraphs. How does knowing 

Bloom’s Taxonomy and the information about assessment impact your 

teaching? 

  

 

  

https://www.edutopia.org/grant-wiggins-assessment
https://www.edutopia.org/grant-wiggins-assessment
https://www.edutopia.org/grant-wiggins-assessment


 

 Appendix K - University of South Carolina Instructor CV 

CHRIS J. BURKETT, Ed.D.  

Phone: (803) 777-9704 E-mail: Burkett3@mailbox.sc.edu  

EXPERIENCE  

University of South Carolina, Columbia, South Carolina 2017-Present  

Assistant Dean for Student Services (May 2025- Present)  

Executive Director for Student Services, College of Education (2018-April 2025)  

▪ Co-created the USC College of Education Coaching Academy  

▪ Facilitate professional learning to educators for the College of Education  
▪ Professional Development School Liaison to Hand Middle School in Richland County School  District One  

▪ Train Coaching Teachers, University Supervisors, Faculty, and others in the SCTS 4.0 Rubric  and SC State-wide 
educator evaluation instrument  

▪ Certified Train the Trainer regarding the SCTS 4.0 Rubric  

▪ Supervise Gamecock EdQuarters staff (14+ team members)  
▪ Serve as liaison between the leadership of the College of Education, as well as other  Professional Education 

Units across the state  

▪ Manage budget provided by the College of Education  

▪ Address and solve issues that arise with Teacher Candidates  

▪ Liaison for Gamecock EdQuarters to various College of Education committees  
▪ Collaborate with Teacher Candidates, University Supervisors, and site administrators in the  placement of 

candidates in field experiences  

▪ Member of the COE Dean’s Executive Council  
▪ Implement policies and standards governing Gamecock EdQuarters (clinical practices,  advising, etc.)  
▪ Serve as primary ADEPT liaison with the State Department of Education including oversight of  the College of 

Education’s ADEPT Plan  

▪ Supervise and collaborate with the USC Director of Teaching Fellows to provide oversight for  the Teaching Fellows 
Program and the COE’s robust Teacher Cadet public school   

▪ Oversee update of website, manuals, forms, and evaluations related to Gamecock EdQuarters ▪ Support information 
sessions for all Teacher Candidates regarding Gamecock EdQuarters  programing  
▪ Serve as Course Coordinator for the Carolina Collaborative for Alternative Preparation  (CarolinaCAP)  

▪ Teach courses within the CarolinaCAP program (EDTE 600 and EDUC 732)  
▪ Coordinate and oversee the CarolinaCAP Orientation Experience- a two-day professional  learning event  

▪ Supervise teacher candidates at all levels of field experiences  

▪ Teach various COE courses including, EDTE 201, EDML 321, EDML 563  
▪ Taught University 101 for several semesters including the Education specific cohort ▪ Continue to serve as 
the Director of Clinical Experiences and all roles listed below  

Director, Office of Clinical Experiences (2017-Present)  
▪ Collaborate with teacher candidates, university supervisors, and site administrators in the  placement of 

candidates in field experiences  

▪ Implement policies and standards governing clinical practices  

▪ Supervise all clinical experiences staff  
▪ Identify potential university supervisors and coaching teachers for field experiences ▪ Monitor the 
performance of all coaching teachers and university supervisors  
▪ Oversee update of website, manuals, forms, and evaluations related to clinical experience  materials  

▪ Address and solve issues that arise with clinical experience placements  
▪ Facilitate and monitor all clinical training of teacher candidates, faculty, supervisors, and site based mentors  

Director, South Carolina Middle Grades Initiative (2017-Present)  
▪ Serve as liaison between the Director of Carolina CrED, the SCAMLE, as well as other middle  level constituents 

across the state  

▪ Manage budget provided by the SC Legislature through a Proviso  

▪ Develop and maintain a strategic plan 

▪ Construct annual reports on activities and impact  



 

▪ Serve as an appointed member of the SCAMLE Board  

▪ Participate in and often lead School to Watch designation visits as a school improvement tool  

Co-Director, College of Education Professional Development Schools Network (2025- Present) ▪ Serve as liaison between 
COE leadership and a Network of 24 schools across four school  districts  

▪ Co-Plan and facilitate all Network events and meetings  

▪ Manage budget provided by the COE  

▪ Assisted in revisioning of Network into its present iteration   

USC Staff Senator (2021-Present)  

▪ Represent the College of Education   

▪ Elected as Vice-President and President-Elect (2024- Present)  
▪ Elected as USC Staff Parliamentarian and serve on the Executive Committee (2023-2024) ▪ Participated as Chair 
of the Ad-hoc USC Staff Awards Committee (2022-2023)  
▪ Participated as a member of the USC Staff Senate Policy and Well Being Committee (2021- 2023)  

Columbia College, Columbia, South Carolina  

2006-2017  

Associate Provost (2016-2017)  

▪ Prepared and administered Academic Affairs budgets including signature authority  

▪ Supervised all College accreditation including SACS and CAEP  

▪ Evaluated all College articulation agreements  

▪ Coordinated all institutional assessment  

▪ Coordinated institutional effectiveness projects  
▪ Supervised all online programs including: Criminal Justice, Emergency Management, and RN  to BSN  

▪ Facilitated leadership training of students, faculty, and staff  

▪ Served as liaison between Academic Divisions and College administration  

▪ Approved and coordinated all complete withdrawals from the College  

▪ Supervised Associates-to-Bachelors Program  

▪ Served as academic liaison for commencement and the academic calendar  
▪ Served as academic liaison to faculty committees including: Graduate Council, Academic  Assessment, 

Admissions and Financial Aid, Retention, and Financial Aid Appeals  

▪ Counseled with all non-academic student violations  

▪ Supervised student grievance appeals  

▪ Managed Human Resources for the College  

▪ Supervised Financial Aid Office  

▪ Collaborated with Facilities on building maintenance  

Professor of Education (2017)  

▪ Promoted to full professor, Spring 2017  

Dean, Division of Education (2012-2016)  

• Served as liaison between the Division and College administration  

• Prepared the Division strategic plan and annual updates  

• Prepared and revise the Division budget as required  

• Prepared the Division Annual Report  

• Supervised the work and the development of Division faculty  

• Counseled with students and faculty with issues  

• Implemented the Division's curriculum  

• Assisted in hiring and mentoring Division faculty  

• Evaluated Division faculty and staff  

• Reviewed all Division SACS assessment data  

• Represented the Division at events on and off campus  

• Assisted with CAEP Division accreditation  

• Coordinated NCATE accreditation review process  

• Led Division to successful NCATE offsite and onsite review (Spring 2014) 

Associate Professor of Education (2010-2016)  

Assistant Professor of Education (2006-2010)  



 

▪ Instructed various courses in the Graduate and Undergraduate Education Program including: • EDU 711 “Integrating 

Technology into Teaching”- Face-to-face and Virtual  

• EDU 755 “Mediation and Educational Procedures”  

• EDU 709 “Writing Research in Education”  

• EDU 785 “Instructional Methods and Strategies”- Online  

• EDU 787 “Action Research I”  

• EDU 788 “Action Research II”  

• EDU 796/797 “Action Research Project: Data Collection and Analysis”  

• EDU 798 “Action Research Writing”  

• EDU 420S “Method of Teaching Middle Level Social Studies”  

• EDU 381 “Reading and Writing in the Middle Content Area”  

• EDU 383 “Middle Grades Curriculum and Organization”  

• EDU 230 “Learners and Learning”  

• EDU 150 “Introduction to the Profession of Teaching”  

• EDU 260 “shadowing in Schools (Field Experience I)  

• EDU 360 Apprenticeship for Teaching (Field Experience II)  

• EDU 485LS Internship in Teaching (Directed Teaching)  

• HED 705 “History, Organization, and Governance of Higher Education” – Face-to-Face  and Online  

• HED 730 “Critical Issues in Higher Education”- Online  

• HED 745 “Action Research”  

• HED 770 “Practicum”  

• OL 101 “Student Orientation to Online Learning”- Online  

• LA 100 “Strategies for Academic and Professional Success”  

▪ Supervised teacher candidates at all levels of field experiences  

▪ Researched advisor/chair for students’ master’s thesis  
▪ Taught undergraduate freshman course, “Strategies for Academic and Professional Success,”  formerly titled 

“Foundations for Learning in the Liberal Arts”  

▪ Wrote and taught undergraduate course, EDU 420 “Methods of Teaching Social Studies in the  Middle and High 
School”  

▪ Developed assessments for program that meet NCATE/CAEP assessment criteria  
▪ Served as a Pearce Fellowship in Writing Across the Curriculum, developed APA style guide  and web related 

resources for the graduate program that align with campus wide writing  standards  

▪ Developed numerous on-line and virtual courses including (EDU 711, HED 730, EDU 785) ▪ Developed 
orientation course (OL 101) for Criminal Justice and Emergency Management  Online Programs  
▪ Revised EDU 711, “Integrating Technology into Teaching,” to include a virtual component  using GoToMeeting 

Virtual Software  

▪ Advised all students within the HED graduate program  

▪ Assisted in hiring instructors, revising courses, and planning program assessments  

▪ Recruited students to participate in all education programing  
▪ Experience with LiveText data collection system and DimDim, WebEx Video Conferencing  Software, and 

GoToMeeting software  

▪ Served on the following faculty committees: Academic Standards Committee (served as chair),  Evening College 
Committee (served as chair) Graduate Council, Honors Program Advisory  Committee, Faculty Review Committee, 
Education Department Graduate Committee, Alcohol,  Tobacco and other Drug Education Committee, and the 
Education Department Technology  Committee  

South Carolina Department of Education, Columbia, SC 2004-Present  

Professional Review Committee (2012-2015; 2025-Present)  

▪ PRC reviews and recommends policies regarding educator preparation as well as accreditation  status of educator 
preparation providers   

▪ Elected to Committee (2012 and 2025) 

▪ Elected Vice- Chair (2013-2014) and Chair (2014-2015)  



 

External Evaluator (2007-2010)  
▪ Evaluated Cohorts Two and Four of the Program for Alternative Certification for Educators  (PACE) for success 

and validity  

PACE Lead Instructor (2005-2024)  
▪ Taught courses and advised participants in the Program for Alternative Certification for  Educators (PACE)  

State Program Reviewer (2005-Present)  

▪ Review for NCATE/CAEP programing for state  

▪ Reviewer for undergraduate and graduate middle level teaching programs  

▪ Reviewer for social studies graduate and undergraduate teacher preparation programs  

The South Carolina Association of Middle Level Education 2003-Present ▪ Board member (2022-Present)  

▪ Schools to Watch accreditation visitation team member (2009-Present)  

▪ Schools to Watch accreditation visitation team lead (2023-Present)  

▪ Application peer reviewer (2009-Present)  

Newberry College, Newberry, SC 2004-2010  

Assistant Professor of Education (2004-2006)  

▪ Instructed various courses in Department of Education including:  

o EDU 230 “Human Growth and Development”  

o EDU 341 “Elementary Classroom Management”  

o EDU 342 “Secondary Classroom Management”  

o EDU 382 “Integrating Technology and Teaching”  

o SSC 335 “Methods of Teaching Secondary Social Studies”  
▪ Guided students on the PLATO educational system to assist in passing PRAXIS exam ▪ Advised student 
teaching evaluation, placement, and seminars  

▪ Advised undergraduate students in Education program  

▪ Assisted planning and writing Middle Level Certification program   

▪ Chaired, Scholarship and Awards Committee  

▪ Member of the Teacher Education Committee and Faculty Recognition Committee  

Adjunct Professor (2006-2010)  

▪ Instructed undergraduate classes and supervised student teachers   

Furman University, Greenville, SC 2001-2008  

Consultant, Richard W. Riley Institute of Government and Politics  

▪ Recruited teacher and student participants for programs  

▪ Facilitated retention programs to maintain engagement   
▪ Advised on budget matters, program dates, potential speakers, and Institute objectives ▪  

Program Facilitator, Richard W. Riley Institute of Government and Politics  

▪ Coordinated week-long sessions  

▪ Facilitated program seminars  

▪ Developed and implemented evaluations on program effectiveness   

Dutch Fork High School, Irmo, SC 1993-2004  

Advanced Placement and Gifted Coordinator (2002-2004)  

▪ Supervised twenty-two teachers and appropriated budgeted funds   

▪ Served as liaison to the district office, representing the school on various committees 

▪ Facilitated communication between parents of gifted students, teachers and administration  



 

Social Studies Teacher (1993-2004)  
▪ Initiated and developed the Advanced Placement American Government course at Dutch Fork,  as well as cultivated the 

entire curriculum for the Humanities program  
▪ Designed and implemented curriculum and guaranteed experiences for both ninth and twelfth  grades, at all levels  

▪ Taught all ability groups and levels  

▪ Taught the following courses:  

o American Government and Politics, 12th grade – Advanced Placement  

o American Government, 12th grade – Grade Level, Honors, College Preparatory  

o Economics, 12th grade – Grade Level and College Preparatory  

o Humanities I, 9th grade – Honors and College Preparatory  

▪ Sponsored Key Club service organization  

▪ Participated on District Five Strategic Planning Committee  

Athletic Coach (1996-2000)  

▪ Head Swim Coach (1999-2000)  

▪ Junior Varsity and Varsity Track Coach (1996-1997, 1997-1998, 1998-1999)  

▪ Assistant Junior Varsity Football Coach (1996-1997)  

EDUCATION  

Nova Southeastern University, Miami, FL   

Doctor of Education (3.8/4.0)  

Major in Higher Education Administration  

Concentration in Adult Education, Program Planning, and Staff Development  

▪ Dissertation “An Evaluation of the Alternative Certification Program for Educators”  

▪ Recipient of 2007 Outstanding Dissertation Award  

Columbia College, Columbia, SC   

Master of Education  

Concentration in Divergent Learning (GPA: 4.0/4.0)  

▪ Thesis “Classroom Space Versus Cyberspace”  

Newberry College, Newberry, SC   

Bachelor of Arts  

Major in History with Teacher Certification (GPA: 3.7/4.0, Cum Laude)  

▪ President, Student Body 1991-1992  

▪ Vice President, Student Body 1992-1993  

▪ George B. Cromer Honor Award (Faculty Award for Top Graduating Senior)  

▪ Bachman Honor Society (Top 10% graduating class)  

▪ Who’s Who Among American Colleges and Universities  

▪ Blue Key National Honor Society  

CREDENTIALS  

▪ South Carolina Professional Teaching Certificate (Social Studies)  

▪ South Carolina Teacher of the Gifted and Talented Endorsement  

▪ South Carolina Online Teaching Endorsement  

▪ South Carolina Read to Succeed Literacy Requirement Endorsement  

PUBLICATION ROLES  

▪ Editor, The Teacher Education Journal of South Carolina (2008-2016). Found online at  
http://www.scateonline.org/teacher.html   

▪ Co-Editor, The Divergent Learning Journal (2010-2012). Found online at   

http://www.columbiasc.edu/graduate/masters/med-divergent-learning/divergent-learning-journal PUBLICATIONS 

▪ Martin, C. S., White, B. L., Burkett, C., & Curcio, R. (2022). Development and evolution of teacher  dispositions framework and 
assessment. In S. von Hohenberg (Ed.), Dispositional Development and  Assessment in Teacher Preparation Programs (pp. 245-



 

261). IGI Global. https://doi.org/10.4018/978-1- 6684-4089-6.ch013  

▪ Burkett, C., & Price, D. (2016). Oh the humanities: Divergent learners and inter-disciplinary work.  Proceedings from the 14th 

Annual International Conference on Education. Hawaii International  Conference on Education. Retrieved from 
http://hiceducation.org/proceedings-libary/  

▪ Burkett, C. (2012), Online course delivery: How to assess the process. Proceedings of the Conference  on Higher Education 
Pedagogy. Center for Instructional Development and Research, Virginia Tech. ▪ Price, D., & Burkett, C. (2011). The impact of 
interdisciplinary teaching of social studies and language  arts on seventh grade divergent and non-divergent learners through 
integrated literature and projects.  South Carolina Middle School Journal. Retrieved from   

http://www.scmsa.org/index.php?option=com_content&view=section&layout=blog&id=6&Itemid=13 ▪ Burkett, C., & Ryan, L. (2010). 
Improving online pedagogy: How student input can improve course  content, structure, and delivery. In G. Siemens & C. Fulford 
(Eds.), Proceedings of World Conference  on Educational Multimedia,Hypermedia and Telecommunications, 2009 (pp. 3056-
3065). Chesapeake,  VA: AACE.Retrieved from http://www.editlib.org/p/31916  

▪ Burkett, C., & Gimbert, B. (2009, Spring). South Carolina’s program of alternative certification for  educators (PACE): Pedagogical 
content knowledge and post-employment performance. Journal of the  National Association for Alternative Certification.  

▪ Burkett, C., & Feaster-Lewis, S. (2009). Assessment beliefs and practices of South Carolina teachers.  Proceedings of the Fifth 
Annual SC Upstate Research Symposium, USA, 148-150.  

▪ Burkett, C., Hall, L., Layton, D., & Lee, R. (2007, Winter).The neglected majority: Recognizing divergent  learners in the middle 
school classroom. The South Carolina Middle School Journal, 20, 1-8. ▪ Burkett, C., Hall, L., Layton, D., & Lee, R. 
(2007).Decoding divergence: Reaching and teaching the  masses. Palmetto Administrator, 20, 16-18.  

▪ Burkett, C., Hall, L., Layton, D., & Lee, R. (2007, March 14). “Recognizing divergent learners in our  community.” Black News, 
pp. A5, A6.  

▪ Heafner, T., Lipscomb, G., Rock, T., Burkett, C., et al. (2006). “To test or not to test?: The role of  testing in elementary social studies 
a collaborative study conducted by NCPSSA and SCPSSE.” Social  Studies Research and Practices, 1(2), pp. 145-164.  

▪ Burkett, C. (2006, Fall). Using webquests to enhance your curriculum. Palmetto Focus, 12. ▪ Burkett, C. (2005). Federalism. In 
College Board (Eds.), AP U.S. government and politics: 2005-2006  professional development workshop materials (pp.29-36). 
NY:College Board.  

PUBLICATIONS REVIEWED  

▪ National Council for the Social Studies Conference Proposal Reviewer (2008-2018) ▪ The Teacher 
Education Journal of South Carolina, Peer Reviewer (2007-2008)  
▪ International Journal of Teaching and Learning in Higher Education, Peer Reviewer (2007-present) ▪ South Carolina 
Middle School Journal, Peer Review Chair, Peer Reviewer (2005-2010) ▪ Pearson Publications, Reviewed Text: Wood, J. 
(2008). Practical Strategies for the Inclusive  Classroom: Pathways to Teaching Series. New Jersey: Pearson.  

▪ The College Board, Reviewed Text: Small, H. (2005). AP United States government and politics  teachers guide. NY: 
College Board.  

PRESENTATIONS  

▪ Curcio, R., & Burkett, C. (2025, April). “Partnering for empowerment: Insights from a two-year coaching  academy for school-based 
teacher educators.” American Educational Research Association Annual  Meeting, Denver, CO.  

▪ Curcio, R. & Burkett, C. (2025, March). “Cultivating coaches’ capacity to design and lead a coaching  academy.” 2025 NASUP 
Annual Conference, New Orleans, LA.  

▪ Burkett, C. (2025, January). “Navigating the future: Empowering teachers through exploring AI  insights.” ELMLE (European 

League for Middle Level Education). 39th Annual Conference. Malta. ▪ Curcio, R., Burkett, C., & Master Coaching Teachers. 
(2024, April). “Continuing to coach the coach:  The evolution of a coaching community.” 2024 Inquiry Matters Conference, 
Columbia, SC. ▪ Curcio, R., Burkett, C., Roberts, E., & Meek, P. (2024, March). “The evolution of a coaching  community: 
Continuing to coach the coach.” 2024 NAPDS Annual Conference, Anaheim, CA. ▪ Curcio, R., Burkett, C., & Blakeney, R. (2024, 
March). “A community of coaches: The power of a year long coaching academy.” 2024 NAPDS Annual Conference, Anaheim, 
CA.  

▪ Burkett, C., Van Buren, C., Dedmon, J., & Scarbrough, E. (2024, March). “Recognizing South  

Carolina’s learners and leaders through micro-credentials.” 47th South Carolina Association of Middle  Level Education State 
Conference, Myrtle Beach, SC.  

▪ Burkett, C., Van Buren, C., & Scarbrough, E. (2024, March). “Micro-credentials.” Pre-Conference  Session. 47th South Carolina 
Association of Middle Level Education State Conference, Myrtle Beach,  SC.  

▪ Coleman, B., Ruppert, N., Williams, T., Rasheed, N., & Burkett, C. (2024, March). “Enhancing  professoriate experiences and 
collaborations in scholarly conferences.” 47th South Carolina Association  of Middle Level Education State Conference, Myrtle 
Beach, SC.  

▪ Burkett, C., & Curcio, R. (2024, January). “Building and sustaining a coaching community within a P-12  environment.” 22th Annual 
Hawaii International Conference on Education, Kona, HI. ▪ Burkett, C., & Curcio, R. (2023, October). “Whose coaching the coach? 



 

The evolution of a coaching  community.” AMLE50 Annual Conference, National Harbor, MD.   

▪ Burkett, C. (2023, July). “Leveraging micro-credentials as a strategy for personalized learning…and  recertification too.” 3rd Annual 
South Carolina Schools to Watch Sharing and Networking Conference,  Greenville, SC.  

▪ Burkett, C., Taylor, D., & Jenkins, R. (2023, June). “Reinventing an alternative certification pathway  using 4 Cs: Collaboration, 
coaching, courses, and (micro) credentials.” The National Association of  State Directors of Teacher Education and Certification 
Annual Conference. Phoenix, AZ.  

▪ Martin, C., Curcio, R., & Burkett, C. (2023, April). “Development and evolution of teacher dispositions  framework and assessment.” 
American Educational Research Association Annual Meeting, Chicago,  IL.  

▪ Alonzo, P., Burkett, C., Blakeney, R., & Curcio, R. (2023, March). “A transformational coaching  academy: Who’s coaching the 
coach?” 2023 NAPDS Conference, Jacksonville, FL. ▪ Burkett, C., Van Buren, C., & Scarbrough, E. (2023, March). “Micro-

credentials: A new way to enhance  your skills!” Pre-Conference Session. 46th South Carolina Association of Middle Level 
Education State  Conference, Myrtle Beach, SC.  

▪ Burkett, C., Van Buren, C., & Scarbrough, E. (2023, March). “Middle level professional learning needs  & micro-credentials.” 46th 

South Carolina Association of Middle Level Education State Conference,  Myrtle Beach, SC.  

▪ Burkett, C., & Curcio, R. (2022, November). “Cultivating a coaching culture for school transformation.”  AMLE22 Annual 
Conference, Orlando, FL.   

▪ Burkett, C., Van Buren, C., & Scarborough, E. (2022, July). “Micro-credentials at the middle level- How  micro-credentials can 
galvanize personalized professional development.” 2nd Annual South Carolina  Schools to Watch Sharing and Networking 
Conference, Columbia, SC.  

▪ Burkett, C., Van Buren, C., & Byrd, A. (2022, March). “Why are middle school students so emotional?  Understanding social 
emotional learning (SEL) through micro-credentials.” South Carolina Association  of Middle Level Education State Conference, 
Myrtle Beach, SC.  

▪ Curcio, R., Burkett, C. Frick, M., Alonzo, P., Graham, C., & Blakeney, W. (2021, February). 2021  Clinical Practice Fellows 
Symposium. NAPDS and ATE, Columbia, SC.  

▪ Curcio, R., & Burkett, C. (2020 February). “What is my role? Taking a closer look at supervisors perceptions of practice.” 
2020 ATE Conference, Atlantic City, NJ.  

▪ Curcio, R., Burkett, C., Frick, M., & Graham, C. (2020, February). “Enhancing our supervision  practices: Extending the work of 
Clinical Fellows.” 2020 NAPDS Conference, Atlantic City, NJ. ▪ Burkett, C., McDonald, D., & Jamison, T. (2019, November). 

“Connecting criteria to practice: Middle  level reform one school at a time.” 46th AMLE Annual Conference, Nashville, TN.  ▪ 

Lebo, A, Burkett, C., Van Buren, C., & Flores, B. (2019, October). “Education preparation  /ethics/licensure panel.” 23 rd 

NASDTEC Professional Practices Institute, San Antonio, TX.  ▪ Adams, P., Burkett, C., Frick, M., & Graham, C. (2019, May). 
“Ethics and teacher preparation: Infusing  the topic throughout an educational program of study.” South Carolina Clinical 
Experiences  Roundtable, Greenville, SC.  

▪ Burkett, C., Curcio, R., Frick, M., Mickle, T., Van Buren, C., & White, B. (2019, Feb.). “Coaching the  coach: A professional 
development school conference.” 2019 NAPDS Conference, Atlanta GA. ▪ Burkett, C., Van Buren, C., & Jamison, T. (2018, 

October). “State-wide collaboration: Innovation and  advocacy.” 45th AMLE Annual Conference, Orlando, FL.   

▪ Burkett, C., & Price, D. (2016, January). “The impact of interdisciplinary teaching of social studies and  language arts on seventh grade 
divergent and non divergent learners.” 14th Annual Hawaii International  Conference on Education, Honolulu, HI.  

▪ Burkett, C. (2016, January). “Assessment beliefs and practices of South Carolina teachers.” 14 th
 Annual Hawaii International 

Conference on Education, Honolulu, HI.  

▪ Burkett, C., & Mathis, D. (2015, March). “Assessing Divergent Learners through a balanced  assessment system.” ASCD- 
Association for Supervision and Curriculum Development Annual  Conference, Houston, Texas.  

▪ Burkett, C. (2014, October). “Thoughts from the editor: Writing for educational publications.” South  

Carolina Association of Teacher Educators 61st Annual Fall Conference, Charleston, SC.  

▪ Burkett, C., & Mathis, D. (2014, March). “Ensuring that Divergent Learners are the most Capable  learners.” ASCD- Association for 
Supervision and Curriculum Development Annual Conference, Los  Angeles, California.  

▪ Burkett, C. (2013, January). “Certification: Two pathways with two different results.” 11th Annual Hawaii  International Conference on 
Education, Honolulu, HI.  

▪ Burkett, C. (2013, January). “Online course delivery: Assessment is paramount.” 11th Annual Hawaii  International Conference on 
Education, Honolulu, HI.  

▪ Burkett, C. (2012, February). “Online course delivery: How to assess the process.” Fourth Annual  Conference on Higher 
Education Pedagogy, Virginia Tech, Va.  

▪ Burkett, C. (2011, October). “Alternative pathways to certification: Performance and retention.” South  Carolina Association of 

Teacher Educators 60th Annual Fall Conference, Florence, SC. ▪ Burkett, C., & Miller, C. (2011, May). “Hosting online courses 
using Webex.” Columbia College Faculty  Workshop, Columbia College, Columbia, SC.  

▪ Burkett, C. (2011, April). “One state- two pathways to certification: Lessons learned.” National Center  for Educational Information 
2011 Conference, Washington, DC.  

▪ Burkett, C., Ryan, L., White, A., & Miller, C. (2010, October). “Building a successful online or hybrid  course.” South Carolina 
Association of Teacher Educators Annual Fall Conference, University of South  Carolina Beaufort, Bluffton, SC.  

▪ Burkett, C., & Ryan, L. (2010, May). “Everything I know about hybrid and online teaching that my  mother never warned me about.” 
Columbia College Faculty Workshop, Columbia College, Columbia,  SC.  



 

▪ Burkett, C., & Feaster-Lewis, S. (2010, March). “Do teachers’ assessment beliefs and practices  match?” ASCD- Association for 
Supervision and Curriculum Development Annual Conference, San  Antonio, Texas.  

▪ Burkett, C., & Ryan, L. (2009, October). “Improving online pedagogy: How student input can improve  course content, structure, and 
delivery.” South Carolina Association of Teacher Educators Annual fall  Conference, Newberry College, Newberry, SC.  

▪ Burkett, C., & Layton, D. (2009, September). “Divergent learning.” Palmetto State Teachers Association  Student Group, University of 
South Carolina, Columbia, SC.  

▪ Burkett, C., & Ryan, L. (2009, August). “Students’ attitudes and impressions of online course delivery:  What we learned.” 
Innovations in Instruction: 6th Annual Summer Teaching Conference, Elon  University, Elon, NC.  

▪ Burkett, C., & Spell, L. A. (2009, May). “Taking the technology plunge: Sink or swim.” Columbia College  Faculty Workshop, 
Columbia College, Columbia, SC.  

▪ Burkett, C. (2009, March). “Assessment beliefs and practices of South Carolina teachers.” The Fifth  Annual SC Upstate Research 
Symposium, Spartanburg, SC  

▪ Burkett, C., & Murdock, A. (2009, March). “The world of social networking: What faculty members need  to know about Facebook.” 
Columbia College Faculty Workshop, Columbia, SC.  

▪ Burkett, C. (2009, January). “Alternative certification and diverse populations.” National Association for  Alternative Certification: 
19th Annual Conference, San Antonio, TX.  

▪ Burkett, C. (2008, October). “Reaching divergent learners: The importance of problem-based projects  in science.” South Carolina 

Science Council 2008 Fall Conference, Myrtle Beach, SC. ▪ Burkett, C. (2008, May). “Graduate level writing: How to teach 
scholarly writing to adult learners across  geographically diverse campuses.” Ninth International Writing Across the Curriculum 
Conference,  Austin, TX.  

▪ Burkett, C. (2008, April). “Why teach?” Newberry College Educator Appreciation Banquet. Newberry  College, Newberry, SC.  

▪ Burkett, C., & Harvey, F. (2008, April). “Assessing alternative certification: What we learned through the  transition to teaching grant.” 
National Association for Alternative Certification Conference, Atlanta, GA. ▪ Burkett, C., & Harvey, F. (2008, March). “Evaluation 
of nontraditionally and traditionally prepared  teachers’ pedagogical content knowledge and practice using performance-based 
evidence.” American  Educational Research Association Annual Meeting, New York, NY.  

▪ Burkett, C. (2008, January). “Assessing your states alternative certification program: Are they building  highly qualified teachers?” 6 th 

Annual Hawaii International Conference on Education, Honolulu, HI. ▪ Burkett, C.(2007, October). “Do I have a story for you: 
Reading and writing in the social studies  classroom.” South Carolina Council for the Social Studies Annual Conference, Myrtle 
Beach, SC. ▪ Burkett, C., Hall, L., Layton, D., & Lee, R. (2007, June). “Decoding divergence: Reaching and teaching  the divergent 
learner.” South Carolina Association of School Administrators Summer Leadership  Institute, Myrtle Beach, SC. 

▪ Burkett, C., & Harvey, F. (2007, April). “Building highly qualified teaching force when you are the only  alternative route in the 
state.” National Center for Alternative Certification and National Association for  Alternative Certification Joint Conference, 
Washington, DC.  

▪ Burkett, C., & Harvey, F. (2007, April). “Assessing your alternative program: Are you building highly  qualified teachers?” National 
Center for Alternative Certification and National Association for Alternative  Certification Joint Conference, Washington, DC.  

▪ Burkett, C. (2007, April). “Teaching in an alternative program: What we have learned.” National Center  for Alternative Certification 
and National Association for Alternative Certification Joint Conference,  Washington, DC.  

▪ Burkett, C. (2006, September). “Is social studies being taught in K-5 classrooms in South Carolina?”  South Carolina Council for the 
Social Studies Annual Conference, Greenville, SC.  

▪ Burkett, C. (2006, September). “Creating webquests for the social studies classroom.” South Carolina  Council for the Social Studies 
Annual Conference, Greenville, SC.  

▪ Burkett, C., & Spell, L. (2006, May). “Teaching hybrid courses.” Columbia College Faculty Workshop,  Columbia College, 
Columbia, SC  

▪ Burkett, C. (2006, April). “The power of words- Reading and writing in the social studies.” South  Carolina Middle School 
Association Annual Conference, Myrtle Beach, SC.  

▪ Burkett, C. (2005, September). “Teaching political science: Is the constitution all there is?” South  Carolina Council for the 
Social Studies Annual Conference, Greenville, SC.  

▪ Burkett, C. (2005, April). “Engaging activities to ‘soak up’ social studies.” South Carolina Middle School  Association Annual 
Conference, Myrtle Beach, SC.  

▪ Burkett, C. (2005, March). “New social studies standards and American government.” Lexington School  District Five Elementary 
Teachers Workshop, Irmo, SC.  

▪ Burkett, C. (2004, January). “Political science versus A.P. U.S. government” panel participant.  Southern Political Science 
Association, New Orleans, LA   

▪ Burkett, C. (2003, September). “Richard Riley Institute of government and Politics Program.” South  Carolina Council for the 
Social Studies Annual Conference, Myrtle Beach, SC.  

▪ Burkett, C. (2002, September). “Richard Riley Institute of government and Politics Program.” South  Carolina Council for the 
Social Studies Annual Conference, Greenville, SC.  

▪ Burkett, C. (2002, November). “Assessment techniques for humanities.” The Coalition of Essential  Schools National Fall Forum, 
Providence, RI.   

▪ Burkett, C. (1999, November). “Culminating projects for grade levels.” The Coalition of Essential  Schools National Fall 



 

Forum, Atlanta, GA.   

▪ Burkett, C. (1998, November). “Projects for humanities courses.” The Coalition of Essential Schools  National Fall Forum, Kansas 
City, MO.   

▪ Burkett, C. (1995, November). “Teaching interdisciplinary courses.” The Coalition of Essential Schools  National Fall Forum, New 
York, NY.   

CONFERENCES  

▪ ELMLE (European League for Middle Level Education). 38th Annual Conference. London, England  (2024, January).  

▪ SCAMLE. 42nd Annual State Conference. Myrtle Beach, SC (2020, March).  

▪ SCAMLE. 42nd Annual State Conference. Myrtle Beach, SC (2019, March).  

▪ NIET. 19th Annual National Conference, “Advancing school improvement solutions.” New Orleans, LA  (2019, March).  
▪ USAC. University Studies Abroad Consortium. Affiliate Training. Reno, NV (2018, December). ▪ Schools To Watch 
(STW). 14th Annual Conference, “Advancing excellence in the middle grades.”  Washington, DC (2018, March).  

▪ SACSCOC, 11th Annual Small College Initiative, “The nuts and bolts of compliance certification.”  Atlanta, GA (2016, 
April)  

▪ CAEP 2014 Spring Conference. “Accreditation Overview.” Nashville, TN (2014, March) ▪ NCATE Spring Conference, 
“Raising the bar for accreditation: Spring regional CAEP conference.” Las  Vegas, NV (2012, March)  

▪ South Carolina Middle School Association Annual Conference, Myrtle Beach, SC (2009, March) ▪ Southeastern Regional 

Association of Teacher Educators Annual Conference, Myrtle Beach, SC (2008,  November)  

▪ South Carolina Association for Supervision and Curriculum Development Winter Conference.  “Embracing Diversity: 
Closing the Achievement Gap.” Columbia, SC (2008, February)  

▪ SC Commission on Higher Education Conference on Advanced Programs and NCATE, Columbia, SC  (2008, January)  

▪ SCATE/SCACTE Fall 2007 Annual Conference, Greenville, SC (2007, October) 

▪ Columbia College. “Teaching portfolio workshop.” Columbia, SC (2007, August)  
▪ Clemson University Youth Learning Institute. “Partnership for high school Innovation Charrette.”  Clemson, SC (2007, 

February)  

▪ South Carolina Association of Teacher Educators and the South Carolina Association of Colleges for  Teacher Education Spring 
Workshop, “Meeting the Challenge of Poverty.” Hartsville, SC (2007, March) ▪ SCATE/SCACTE Fall 2006 Annual Conference, 
Myrtle Beach, SC (2006, October) ▪ Summit on Interdisciplinary Curriculum Models for Elementary and Middle Level Teacher 
Preparation  Programs, Norfolk, VA (2005, September)  

▪ NCATE SPA Conference, Greenville, SC (2005, January)  

ASSOCIATIONS  

▪ NAPDS and ATE Clinical Fellow (2018-Present)  

▪ South Carolina Association of School Administrators (SCASA) (2014-2017)  

o Elected to Executive Board (2014)  
▪ Center for Educator Retention, Recruitment, and Advancement (CERRA) (2013-2016) o Elected to Board 

(2013-2016)  

▪ South Carolina Education Dean’s Alliance (2012-2016)  

o Elected Vice-Chair (2014)  

o Elected Chair (2015)  

▪ Palmetto State Teachers Association (2007-2015)  

▪ National Council for the Social Studies (2005-2015)  

▪ National Association of Alternative Education (2007-2014)  

▪ South Carolina Association of Teacher Education (2006-2016)  

o Elected Secretary (2007-2009)  

o Journal Editor (2007-2016)  

▪ Association of Teacher Education (2007-Present)  

▪ South Carolina Association of Middle Level Education (2004-Present)  

o Appointed to Executive Board (2022- Present)  

o Middle Level Reviewer Symposium participant, Myrtle Beach, SC (May, 2004)  

▪ Association for Supervision and Curriculum Development (2002-Present)  
▪ South Carolina Association for Supervision and Curriculum Development (2006-2010) ▪ South Carolina 
Professors of Social Studies Education (2004-2017)  

▪ South Carolina Professors of Middle Level Education (2004-Present)  

o President-Elect (2008-2009)  

o Elected Regional Representative (2005-2007) and again (2007-2009)  

▪ Southern Political Science Association (2003-2005)  



 

▪ South Carolina Council for the Social Studies (2001-2015)  

o Parliamentarian (2005-2008)  

▪ The Coalition of Essential Schools (1993-2004)  

HONORS  

▪ Presented the 2025 Commitment to People Staff Excellence from the University of South Carolina  (2025)  

▪ Presented the 2025 Dr. Jennifer Wilson Excellence in Teaching Award from the South Carolina  Association of Middle 
Level Education (2025)  

▪ Selected to serve on the NIET Educator Advisory Board (2019-2020)  
▪ Presented the Randy Wall Distinguished Service Award from the South Carolina Association of Middle  Level Education (2019)  
▪ Presented the Exemplary Service to the Teaching Profession Award from the South Carolina  Association of Teacher 

Educators (2016)  

▪ Inducted into Newberry College Hall of Master Teachers (Fall 2012)  
▪ Presented the Exemplary Teacher Educator of the Year Award from the South Carolina Association of  Teacher Educators 

(2008)  

▪ Newberry College Student Association Citizen of the Semester (Fall, 2005)  

▪ Selected Teacher of the Year, Dutch Fork High School (1999-2000)  
▪ Presented the Excellence in Teaching Award, Greater Columbia Chamber of Commerce (2000) ▪ Presented the Great 
Teacher Award, South Carolina Center for Teacher Recruitment (1997) ▪ Presented The State Newspaper Teacher of the 
Year (1994-1995)  

▪ Elected President of the Dutch Fork High School Faculty (1995-1996)  
▪ Presented the South Carolina Sallie Mae First Class Teacher Award (given to one outstanding first  year teacher in each 

state) (1993-1994) 
▪ Featured Teacher, National Video on Humanities “Reading, Writing, Speaking, and Listening Across  the Curriculum” (2001)  

▪ Elected Member School Improvement Council (1995-1997)  

▪ Presented the Kiwanis Club Service to Youth Award (1993-1994)  

▪ Honorary Member, St. Andrews Kiwanis Club (2001-2004)  
▪ Intern, United States Senate Internship Program, Senator Fritz Hollings (1995) ▪ Intern, Senator Fritz 
Hollings’ reelection campaign (1998) 

 

  



 

Appendix L - Memorandum of Understanding with USC for USC 

Courses 

CAROLINACrED 

COLLEGE OF EDUCATION 

 

Memorandum # 

 

MEMORANDUM OF UNDERSTANDING 

CarolinaCrED/CAP Courses 

 

This Memorandum of Understanding is made and entered into by and between the University of South 

Carolina, (USC), an educational institution, by and through the CarolinaCrED/CAP office, and Lexington 

School District Two, a school district or consortium of school districts, hereinafter referred to as Client. 

 

APPLICABLE LAWS 

 

1. This Memorandum of Understanding is entered into in the County of Richland, State of South Carolina, and is 
governed and constructed in accordance with laws of South Carolina. 

 

2. During the performance of this Memorandum of Understanding, USC and the Client agree to comply with all 
applicable federal, state, and local executive orders, laws, and regulations. 

 

3. DUTIES OF USC 

 

USC will use best efforts to: 

 

3.1     Offer and staff the following 3 credit graduate level course(s): 

 

 EDTE 600, “Systematic Effective Teaching” 
 EDUC 733, “Foundations of Teaching for Learning” 

 

3.2     Select and determine the qualifications for each course instructor. 

3.3     Determine the eligibility and admissibility of each participant who applies to USC and The Graduate 

School. 

 

4. DUTIES OF THE CLIENT 

 

The Client has the authority to and shall: 

 

4.1    Pay the sum of $16,000 each to USC as a flat fee for each time the following course(s) is requested:  

 

 EDTE 600, “Systematic Effective Teaching” 
 EDUC 733, “Foundations of Teaching for Learning 

 



 

4.2   Payment in full is due to the University by the end of each course to be received in the office of the 

University Bursar at USC Columbia.  

 

4.3   Identify a local liaison, who shall serve as the official contact person for the Client and its participants: 

 

Name:  [Contact Name] 
 

Telephone:  

Title:    [Contact Title] 
 

Fax:  

Mailing Address:  [Contact Mailing Address]  

                         

 
 

   

Both USC and Client agree that any substantive additions or modifications to this Memorandum of 

Understanding must be in writing and approved by its authorized agents. 

 

THIS MEMORANDUM OF UNDERSTANDING IS ENTERED INTO THIS April 17, 2026. 

  

 

I APPROVE: 

 

___________________________________  _______________________________ 

UNIVERSITY OF SOUTH CAROLINA                               Lexington School District Two 

Stacey Bradley, Interim Secretary                                     [Signatory Name] 

Board of Trustees                                                                     [Client Street Address] 

                                                                                                         [Client City, State  Zip] 

__________________________________ Date: ____________________ 

UNIVERSITY OF SOUTH CAROLINA  

Cindy Van Buren  

Director, CarolinaCrED  



 

 



 

 

  



 

Appendix M - Memorandum of Understanding with CarolinaCred 

for MicroCredentials 

Memorandum of Understanding 

Purpose 

 

This Memorandum of Understanding (MOU) reflects the intent of Lexington School District Two (“the 

District”) and CarolinaCrED at the University of South Carolina College of Education (“CarolinaCrED”) 

to collaborate in providing access to SCTS 4.0 micro-credentials through the mCrED platform. The 

parties express a mutual desire to support personalized professional learning aligned to the South Carolina 

Teaching Standards 4.0 rubric. 

 

Scope of Agreement 

● The District and CarolinaCrED intend to make SCTS 4.0 micro-credentials available to 

district educators and staff. 

● Each micro-credential is designed to support competency-based professional learning 

opportunities aligned with effective instructional practices. 

● Completion of a micro-credential may result in the award of a digital badge and certificate, issued 

through the mCrED platform. 

 

Roles and Responsibilities 

CarolinaCrED will: 

 

● CarolinaCrED intends to: provide access to the identified micro-credentials; manage enrollment, 

assessment, and issuance of certificates/digital badges; ensure submissions are reviewed by 

trained assessors; and share participation/completion data with the District as requested. 

 

Lexington School District Two will: 

 

● The District intends to: identify educators for participation; share information needed for 

enrollment; encourage integration of micro-credentials into professional learning; and review 

reports shared by CarolinaCrED. 



 

Term 

This MOU is intended to guide the ongoing collaboration between the parties and will remain 

in effect unless amended or ended by mutual agreement. 

Cost 

The parties anticipate that Lexington School District Two will provide financial 

support of $75 per micro-credential to offset costs associated with access and 

assessment. 

 

For CarolinaCrED: 

 

Name: Elizabeth Scarbrough 

 

Title: Director of Personalized Professional 

Learning Date: 8/28/2025 

 

 

For Lexington School District Two: 

 

 

Name: 

 

 

 

Title: 

 

 

Date: 

 



 

 



 

 

 

 



 

Appendix N - Link to Updated SCTS 4.0 Rubric 

SCTS 4.0 Rubric  

  

https://drive.google.com/file/d/1ttIOhlMJvrI_hOKgY4xQo4AKWkTZ1OzA/view?usp=sharing


 

Appendix O - InTASC Model Core Teaching Standards 

and Learning Progressions for Teachers 

InTASC Teaching Standards 

  

  

  

 

  

https://753a0706.flowpaper.com/INTASCLearningProgressionsforTeachers/#page=1


 

Appendix P - Participant Agreement Template 

Lexington School District Two 

Champions Pathway to Alternative Certification for Teachers (CPACT) 

Participation Agreement 

This Agreement must be signed as soon as admission requirements are met and the participant is 

hired into a teaching position with Lexington School District Two. 

Lexington School District Two, in partnership with the University of South Carolina (Columbia) 

and USC CarolinaCred, provides the Champions Pathway to Alternative Certification for 

Teachers (CPACT) as an alternative certification program to support and assist candidates in 

obtaining teacher certification in South Carolina. 

Participant Agreement 

Commitment to Employment 

In exchange for my participation in CPACT, I agree to remain employed as a teacher in 

Lexington School District Two for three (3) consecutive school years: __________, 

__________, and __________, should I be offered re-employment each year. 

 

 If I am not offered employment in any of the three years, or if my employment is terminated by 

the District consistent with District policy and South Carolina law, I will have no further 

obligations to the District regarding this program. 

Withdrawal or Separation from Employment 

If I resign or otherwise leave the District before completing the three-year commitment, I 

understand that: 

- I will be withdrawn from CPACT, including USC courses. 

 - University credit will not be awarded. 

 - All funds previously paid into the program will be forfeited. 

 - My payment plan will end with my final paycheck from the District. 

Program Costs 

I agree to the following financial commitments: 

- Year 1: $150 program entry fee, paid through a one-time payroll deduction from my paycheck. 

 - Year 2: $800 fee, paid through payroll deduction over specified pay periods, to cover the cost 

of graduate coursework (EDTE 600). 



 

 - Year 3: $800 fee, paid through payroll deduction over specified pay periods, to cover the cost 

of graduate coursework (EDUC 733). 

 

 I understand that these payments only cover CPACT program costs and the two graduate 

courses offered through USC. 

Certification Costs 

I acknowledge that all costs associated with certification through the South Carolina Department 

of Education are my sole responsibility, including but not limited to: 

- Praxis II subject area exams 

 - Principles of Learning & Teaching (PLT) exam 

 - Certification application and processing fees 

Alternative Certification Eligibility 

I understand and accept the following State regulation: 

 "An individual who fails to complete requirements for one South Carolina alternative route 

preparation program is not eligible for admission to or participation in another alternative route." 

(Alternative Route Provider and Program Approval Process Standards, p. 9) 

Acknowledgment 

By signing below, I confirm that I have read, understood, and agree to the terms of participation 

in the Lexington Two CPACT Program. 

 

 

Participant Name (Print): ____________________________________________ 

Signature: ________________________________________   Date: __________ 

 

 

District Representative (Print): ________________________________________ 

Signature: ________________________________________   Date: __________ 

  



 

Appendix Q - Job Description of CPACT Coach 

School District Position Description 

 

Position Title: District CPACT Coach (200 days) 

Department:    Human Resources 

Reports To:     Chief Human Resources Officer 

Prepared By:   Stephanie Hucks, HRO                             Date: September 11, 2025 

Approved By: Dr. Angela Cooper, CHRO                          Date: September 11, 2025 

 

SUMMARY:  
 

The CPACT Coach will model effective instructional strategies for teachers, facilitate study 

groups, and work with teachers to ensure that research-based programs are implemented with 

fidelity. The CPACT Coach will attend regular meetings with district-level coordinators to ensure 

consistent programming throughout the district and may at times be responsible for providing 

district-level professional development. The CPACT Coach will support instructional growth and 

development of teachers in the district alternative certification program in the areas related to the 

South Carolina Teaching Standards 4.0 rubric and SC Mentor Guidelines. 

 

ESSENTIAL DUTIES AND RESPONSIBILITIES. Other duties may be assigned.  

● Build trusting relationships with new teachers and maintain confidentiality. 

● Utilize foundational mentoring tools, protocols, and language to support coaching 

conversations that accelerate teacher practice and student learning.  

● Conduct classroom observations on teachers in their using the SCTS 4.0 rubric to inform 

instruction and enhance student achievement. 

● Model, as appropriate, innovative teaching methodologies through techniques such as co-

teaching and demonstration lessons. 

● Arrange and facilitate opportunities for teachers to observe exemplary practice through 

peer classroom visits. 

● Encourage teachers to identify instructional resources and support throughout the entire 

school community. 

● Incorporate technology and analysis of data to advance both teacher learning and 

classroom practice. 

● Participate in all CPACT required events including, but not limited to, Summer Institutes 

and Induction Kickoff. 

● Collaborate with the Coordinators and instructors of the CPACT program. 

 

QUALIFICATION REQUIREMENTS:  
To perform this job successfully, an individual must be able to perform each essential duty 

satisfactorily. The requirements listed below are representative of the knowledge, skill, and/or 

ability required. Reasonable accommodations may be made to enable individuals with disabilities 

to perform the essential functions. 

 

 

 



 

 

 

EDUCATION and/or EXPERIENCE: 

●  Master’s degree preferred 

● Certified teacher with a minimum of five years experience 

● Trained SC Mentor  

● Trained SCTS 4.0 Evaluator  

 

 

SPECIFIC TRAINING/SKILLS: 

● Demonstrated expertise in designing and implementing standards-based instruction, 

assessment and methods that improve student achievement in the classroom 

● Ability to utilize innovative teaching methodologies 

● Ability to collaborate and maintain confidential relationships with administrators and 

teachers 

● Experience related to adult learning (coaching, professional development, mentoring, 

teaching) 

● Demonstrated the ability to develop goals, action plans, and professional development 

plans 

● Willingness to engage in formative assessment processes, including non-evaluative, 

reflective conversations with teachers using evidence of classroom practice and student 

learning 

● Strong interpersonal and communication skills 

● Evidence of excellent oral, written and technology skills 

● Ability to organize and work independently in a fast paced environment 

● Ability to travel among the schools 

 

CERTIFICATES LICENSES REGISTRATIONS: 

Valid South Carolina Teaching Certificate 

 

LANGUAGE SKILLS: 

Ability to read, analyze, and interpret general business periodicals, professional journals, technical 

procedures, or governmental regulations. Ability to write reports, business correspondence, and 

procedure manuals. Ability to effectively present information and respond to questions from 

groups of managers, clients, customers, and the general public. 

 

MATHEMATICAL SKILLS: 

Ability to work with mathematical concepts such as probability and statistical inference, and 

fundamentals of plane and solid geometry and trigonometry. Ability to apply concepts such as 

fractions, percentages, ratios, and proportions to practical situations. 

  

REASONING ABILITY: 

Ability to solve practical problems and deal with a variety of concrete variables in situations where 

only limited standardization exists. Ability to interpret a variety of instructions furnished in 

written, oral, diagram, or schedule form. 

 



 

OTHER SKILLS and ABILITIES: 
Ability to apply knowledge of current research and theory to instructional programs; ability to 

plan and implement lessons based on division and school objectives; and the needs and abilities 

of students to whom assigned. Ability to establish and maintain effective relationships with 

students, peers and parents; skill in oral and written communication. 

 

PHYSICAL DEMANDS:  
The physical demands described here are representative of those that must be met by an 

employee to successfully perform the essential functions of this job. Reasonable 

accommodations may be made to enable individuals with disabilities to perform the essential 

functions. 

 

While performing the duties of this job, the employee is regularly required to sit and talk or hear. 

The employee is occasionally required to stand; walk; and stoop, kneel, crouch, or crawl. 

 

The employee must occasionally lift and/or move up to 10 pounds such as testing material. 

Specific vision abilities required by this job include close vision. 

 

WORK ENVIRONMENT: The work environment characteristics described here are 

representative of those an employee encounters while performing the essential functions of this 

job. Reasonable accommodations may be made to enable individuals with disabilities to perform 

the essential functions. 

The noise level in the work environment is usually moderate. 

 

The information contained in this job description is for compliance with the Americans with 

Disabilities Act (A.D.A.) and is not an exhaustive list of the duties performed for this position.  

Additional duties are performed by the individuals currently holding this position and additional 

duties may be assigned. 
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