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Your Questions

?2 2 ?




Series “l Can” Statements

| can incorporate the Inquiry-Based Literacy Standards to
inform student learning.

| can model the use of the Fundamentals of Reading as | teach
the Reading-Literary and Reading-Informational Text
Standards.

| can model the use of the Fundamentals of Communication as
| teach the Reading-Literary, Reading-Informational Text, and
Communication Standards.

| can model the use of the Fundamentals of Writing as | teach
the Writing, Communication, Reading-Literary, and Reading-
Informational Text Standards.







“Writing is thinking on paper.”

William Zinsser







Reclaiming the Spark







" Reclaiming the Spark

As you share with your tables, consider the following:
Is there a pattern to the writing you remembered?

Was your most interesting writing occur at home or
at school?

What assignments stuck in your head?

What assignments faded away?



“You’re a writer.
Teach writing”

Donald Murray




Rules about Quick Writes




Rules about Quick Writes

1. Write fast.
2. Don’t cross out.
3. When you get stuck, write about it.






When | write, ...

As you discuss with your tables, consider the following:

What assumptions can you make about your
attitudes toward writing?



Student Example

When | write, | hear a little voice inside my head saying
that okay but a little better so | make it better. Then |
come up with more and more ideas for my story. I’'m
stuck here and | don’t know what to do s o | think | am
going to wait for a minute: tick, tock, tick, tock, tick,
tock.












= Student Example

| run up to the office. | am two minutes early for my
appointment. In the waiting room | grab the first
magazine | see. It was a Flash Gordon comic book. |
was looking at the cover and just about to put it down
when the nurse walked in. She told me to step into the
room and bring the book because | would probabe

have a little wait. or
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Fundamentals

Fundamentals of Reading, Writing, and Communication

mmmﬂﬂmmmmmmm writers, and
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Teachexs at all grade levels and in all disciplines sllmldmﬁ!mﬂ! Fnﬂmhlswlmd.&rmmmg what
students use or neglect as they read, write, :ml as
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Fundamentals of Reading

. & an informati ing) system that includ
visual (graphophonic), and i (schematic) to make meaning from text.
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* Use mefzcognition to monitor meanimg and adjust strategies while reading.
* Notice and analyze the styles and techniques suthors use to halp readers construct meaning.

Fundamentals of Writing

+  Employ a recursive writing process that inchades planning, drafting, revising, editing, rewriting,
publishing, and reflecting.

*  Interact and collaborate with peers and adults to develop and strengthen writing.

#  Produce writing in which the development, crganization, and style are appropriate to task,

purpose, discipline. and andience.
#  Use clear and coherent written 1 to lish a purpose such as leaming, enjoyment,
and the exch P, .

+ Monitor progress throughout the writing process and adjust sirategies as needed from
independence to eo]la.bnnh.mwnﬂ:mawtﬂmgmty

* In authors” craft tect observed from wide reading of anchor and mentor texts
across disciplines to inform, explain, convince/argue, and enfertain

Fundamentals of Communicarion
#*  Employ a reciprocal commmmication process that ineludes planning, drafting, revising, editing,

reviewing, presenting, and reflecting.

*  Commmumicate using style, language. and nonverbal cues appropriate to task, purpose, and
audience.

*  Use active and i ication skills, building on other’s ideas to explore, learn, enjoy,
argue, and exchange information.

#* Monitor debivery and ion throughout the ication process and adjust approach and
strategies as neaded

- Adjnstsp-eedl,nsmgslandardﬁnghshwhenmdlﬁmdurwh in a variety of contexts and
tasks for presenting ar ipating in the social exch
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—
Fundamentals of Writing

In your groups, discuss what you notice about the
fundamentals along with any questions you may
have.

On a piece of chart paper, write down the things you
would observe in a classroom that would show you
that these fundamentals are being implemented.



Expectations for Teaching and Learning

Learning should be modeled, supported, and reflect gradual release of responsibility at all levels.
Teachers should continue to address earlier standards as they apply to more complex text.
Students are expected to build upon and continue applying concepts learned previously.

community.

Fundamentals of Writing

Employ a recursive writing process that includes planning, drafting, revising, editing, rewriting, publishing, and reflecting.
Interact and collaborate with peers and adults to develop and strengthen writing.
Produce writing in which the development, organization, and style are appropriate to task, purpose, discipline, and audience.

Use clear and coherent written language to accomplish a purpose such as learning, enjoyment, argument, and the exchange of information.
Monitor progress throughout the writing process and adjust strategies as needed from independence to collaboration within a writing

e Incorporate authors’ craft technigues observed from wide reading of anchor and mentor texts across disciplines to inform, explain,

convince/argue, and entertain.

Meaning, Context. and Craft (MCC)

Standard 1: Write arguments to support claims with clear reasons and relevant evidence.

GRADE SIX

GRADE SEVEN

GRADE EIGHT

1.1 Write arguments that:

a.

b.

introduce a focused claim and organize
reasons and evidence clearly;

use information from multiple print and
multimedia sources;

support claims with clear reasons and
relevant evidence, using credible sources
and demonstrating an understanding of the
topic or text;

use an organizational structure that
provides unity and clarity among claims,
reasons, and evidence;

develop and strengthen writing as needed
by planning, revising, editing, rewriting;
paraphrase, quote, and summarize,
avoiding plagiarism and providing basic

1.1 Write arguments that:

a.

introduce claims, acknowledge alternate or
opposing claims, and organize the reasons
and evidence logically;

use relevant information from multiple print
and multimedia sources;

support claims with logical reasoning and
relevant evidence, using accurate, credible
sources and demonstrating an
understanding of the topic or text;

use an organizational structure that provides
unity and clarity among claims, reasons,
and evidence;

develop the claim providing credible
evidence and data for each;

develop and strengthen writing as needed

1.1 Write arguments that:

a.

introduce claims, acknowledge and
distinguish the claims from alternate or
opposing claims, and organize the
reasons and evidence logically;

use relevant information from multiple
print and multimedia sources;

support claims using valid reasoning and
a variety of relevant evidence from
accurate, verifiable sources;

use an organizational structure that
provides unity and clarity among claims,
counterclaims, reasons, and evidence;
develop the claim and counterclaims
providing credible evidence and data for
each;




Connecting the Dots



Composing Vs. Writing

Jeffrey D. Wilhelm, Michael W. Smith, and James E.
Frericksen




Composing Vs. Writing

Many believe that students learn to write solely by
writing.....

However, students can and do learn to write by doing many
other things:

Hands-on activities

Visualizing

Debates

Group problem solving activities
Small-group instruction



Informative/Explanatory Writing

s




4brmative/ Explanatory Writing

Structures
® Naming and listing
® Summarizing
® Describing
® Process description
® Definition
® Comparison-Contrast
* Classification
® Cause- Effect
® Problem Solution






Warm Up

What are some different things (that are available to us in
the room) that we can write instructions ?

Pick one thing and write out the directions for how to do it.



Writing to Explain

Where do we tend to encounter or need how-tos,
directions and explanations of procedures?

Why are they useful?

When are written or verbal instructions enough, and
when might illustrations be crucial?

What are some of the qualities of good how tos?




Good Qualities of a How To

Explain the process and why it might be useful
Break it down
Keep it simple

Describe the results: what should you have when you are
finished following the steps.



" Writing to Explain

With your tables, you will view a slide show and article
to answer some questions.

Slide Show:



http://www.tinyurl.com/slideshowny

“~~ NextSteps

Students would build upon their list of what makes for
good process-analysis writing.

Brainstorm a list of things that they could write a how-to
for.

Create their own how-to.
Write out the steps.

Turn the steps into an informative piece of writing.
Create a video or slide show to go with their how-to.



Writing to Explain
The Learning Network
www.tinyurl.com/wteactivity E .1



http://www.tinyurl.com/wteactivity
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Narrative Writing

Thinking about the purposes:
How do narratives help us live our lives?

How do narratives help us do our work?



Narrative Writing

® Characters

® Storyworld
® Time
® Context



Character Development
WAGS

W-world of the character
A- action of the character
G- goal of the character

S- stakes of the character



—
Character Development

Example

W- She spends a lot of time at home alone and a lot of
time with her basketball team.

A- She shoots hoops in the driveway; she supports her
team.

G- She wants to be part of something and at peace with
her dad being gone.

S- She knows being at peace means she will be less sad,
less angry.



Creating a Storyworld

Also known as setting.

Source: (2012) Fredrickenson, J., Wilhelm, J. and Smith, M. So, What’s the Story? Teaching Narrative to
Understand Ourselves, Others, and the World



/
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Creating a Storyworld

Start by asking the questions:
Who lives here?
Who wants to visit?

Who wants to leave here? Why?

Source: (2012) Fredrickenson, J., Wilhelm, J. and Smith, M. So, What’s the Story? Teaching Narrative to
Understand Ourselves, Others, and the World



Creating a Context

Every story exists thought the context of others.

Link stories back to essential questions or big ideas
being explored.

What makes good friend?
What makes a good leader?

What makes me, me?

Source: (2012) Fredrickenson, J., Wilhelm, J. and Smith, M. So, What’s the Story? Teaching Narrative to
Understand Ourselves, Others, and the World






Expository into Narrative

Elements of Expository Writing

Elements of Narrative Writing



Pick an Article

Stars no more: Twitter ditches stars, adds heart for
likes

Coming to Facebook: 6 new ways to express how you
feel



What’s It All About

* Who?
* What?
* When?
* Where?
* Why?
* How?



Turning It Around

® Character
W- world of the character
A- action of the character
G- goal of the character
S- stakes of the character

® Storyworld
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Tween Tribune

wWww.tweentribune.com
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http://www.tweentribune.com/
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The Elements of Argument

A claim
Based on evidence of some sort

a warrant that explains how the evidence supports
the claim

backing supporting the warrants

qualifications and rebuttals or counter arguments
that refute competing claims

Source: (2011) Hillocks, G. Teaching Argument Writing Grades 6-12



The Elements of Argument

Missy is in a
wheelchair
leaving the
hospital and is
showing
people
pictures of a
wrecked car.

As a rule, when
people leave the
hospital in a
wheelchair, they
were being
treated.

Missy was
probably hurt in

a car accident
and was in the
hospital.






Image: https://mraichel.wordpress.com/2014/11/12/slip-or-trip/



Slip or Trip

As a rule, when Quinee is

Arthur still
, people fall down probably lying
has a glass in ] : ,
. stairs, they drop about his falling
his hand.

what they are down the stairs.
carrying to save

themselves.



ip or Trip
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Series “l Can” Statements

| can incorporate the Inquiry-Based Literacy Standards to
inform student learning.

| can model the use of the Fundamentals of Reading as | teach
the Reading-Literary and Reading-Informational Text
Standards.

| can model the use of the Fundamentals of Communication as
| teach the Reading-Literary, Reading-Informational Text, and
Communication Standards.

| can model the use of the Fundamentals of Writing as | teach
the Writing, Reading-Literary, and Reading-Informational Text
Standards.




End of Series Evaluation

www.tinyurl.com/fallelaeoseval6-8
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