

South Carolina Teaching Standards (SCTS) Phase-in GuideD

	2017–2018 Transition
	2018–19 Implementation Year 1
	2019–20 Implementation Year 2

	Districts create opportunities for schools and evaluators to practice using SCTS.  
	SC classroom-based teachers at every contract level are supported with SCTS.
	SC classroom-based teachers at every contract level are supported with SCTS. 

	System Support

	Culture 
· District models the value of professional growth and development as it makes decisions about observation, evaluation, and teacher support. 

Professional Development (PD) Design
· District PD exposes teachers and evaluators to at least one rubric indicator. 


Communication
· District and school leaders preview rubric with teachers and other key stakeholders 

· Relevant communications from SCDE reach all stakeholders. 
	Culture 
· District and schools prioritize and celebrate reflection, feedback, and growth.


Professional Development (PD) Design
· District and school PD and initiatives directly support multiple rubric indicators. 


Communication
· District and leaders support stakeholders to understand the “why” and “how” behind using SCTS to support teachers. 
· District and school instructional leadership teams communicate support needs to SCDE during implementation . 
	Culture 
· District and schools can point to examples of how the professional culture of feedback and reflection positively impacts student and teacher performance. 

Professional Development (PD)  Design
· SCTS are embedded in district and school PD as the central focus for reflection on teacher professional practice. 

Communication
· All key stakeholders know and can articulate the “why” and the “how” behind using SCTS to support teachers. 
· District and school teams publicize and spread best practices for observation, coaching, and reflection. 

	Evaluator Support

	Building coaching skills 
· Evaluators and coaches practice observation, scripting, and pre- and post-conferences.  
· Evaluators and teachers match evidence from lessons to indicators on the rubric

Inter-rater reliability (IRR)
· School teams practice conference and observation cycle.

	Building coaching skills 
· All teachers receive rubric-aligned feedback with areas of reinforcement and refinement.  
· Evaluator teams reflect on best practices for conferencing and strategies for supporting areas of refinement.
Inter-rater reliability (IRR)
· District and school teams conduct IRR activities as a part of evaluator PD

	Building coaching skills 
· All teachers receive timely, specific, rubric-aligned feedback with areas of reinforcement and refinement. 
· Evaluator teams analyze teacher needs to systematically plan support.

Inter-rater reliability (IRR)
· District revises evaluator PD based on learning from year one, supports new evaluators, and conducts IRR activities. 

	2017–2018 Transition 
	2018–19 Implementation Year 1 
	2019–20 Implementation Year 2 

	Districts create opportunities for schools and evaluators to practice using SCTS.  
	SC classroom-based teachers at every contract level are supported with SCTS.
	SC classroom-based teachers at every contract level are supported with SCTS. 

	Evaluator Support (Continued) 

	Evaluator certification
· Everyone conducting evaluations or training others on SCTS is evaluator certified.
	Evaluator certification
· Everyone conducting evaluations or training others on SCTS is evaluator certified.
	Evaluator certification
· Everyone conducting evaluations or training others on SCTS is evaluator certified.

	Teacher Support

	Expanded ADEPT process 
· District is aware of evaluation system guidelines and has a plan in place to prepare teachers for SCTS-based observations and process. 

Coaching structures
· Using SC business rules, district makes decisions about observation frequency and who will serve on evaluation and coaching teams. 
· District is aware of SCDE’s rubric-aligned, on-demand professional development resources for training, implementation, and refinement. 

Reflection on SCTS 
· Induction and Continuing Contract (Informal) teachers practice reflecting and setting goals using SCTS indicators.
· School and district teams collaborate to deepen understanding of SCTS indicators. 

	Expanded ADEPT process 
· District ensures all teachers understand the SCTS-based feedback process, timelines, roles, and responsibilities. 


Coaching structures
· Teachers and evaluators give and receive feedback related to the SCTS-based feedback process.
 
· District supports teachers’ professional growth through access to SCTS handbook, training, and on- demand PD resources from the SCDE. 

Reflection on SCTS 
· All classroom-based teachers reflect and set goals for refinement based on SCTS standards.  
· Teachers collaborate with colleagues to apply SCTS indicators to their teaching.

	Expanded ADEPT process 
· District revises SCTS-based observation and feedback process and orientation based on lessons learned from previous year. 

Coaching structures
· Schools adjust the SCTS-based feedback process, coaching structures, and assignments based on lessons learned from previous year. 
· District supports school teams and individual teachers to find PD resources aligned to common areas of refinement. 


Reflection on SCTS 
· Teachers’ reflection and goal setting shows deep understanding of the SCTS rubric indicators. 
· Teachers collaborate with colleagues to apply student-centered instructional practices aligned with indicators of the SCTS. 
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