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Guidelines on the Use of Seclusion and Restraint 
South Carolina Department of Education (SCDE) 

 
Introduction 
 

This document provides guidelines for the development of policies and procedures 
regarding the practices of seclusion and restraint. These practices often arise during the 
management of student behavior in emergency and crisis situations, and apply to all students, 
including students with disabilities.   This document aligns with the Restraint and Seclusion: 
Resource Document established by the U.S. Department of Education in May of 2012. The 
Restraint and Seclusion: Resource Document is available for download at 
http://www2.ed.gov/policy/seclusion/index.html . 

 
School-wide Positive Behavioral Interventions and Supports (SWPBIS) 
 

The local educational agency (LEA) should focus on preventing the need for more 
intense practices including seclusion and restraint. A SWPBIS process provides supports that 
include proactive strategies for defining, teaching, and supporting appropriate student behaviors 
to create positive school environments. A continuum of positive behavioral support for all 
students within a school is implemented in areas including the classroom and non-classroom 
settings (such as buses, hallways, restrooms, offices, etc.). A SWPBIS process is a scientific, 
research-based process that includes data-based decision making. 

 
A SWPBIS process focuses on prevention of inappropriate behavior by teaching and 

reinforcing desirable behavior. This creates a social culture to achieve social and academic gains 
while minimizing problem behavior for all students. A SWPBIS process is a decision making 
framework that guides selection, integration, and implementation of scientifically-based 
academic and behavioral practices for improving academic and behavior outcomes for all 
students. A SWPBIS process defines practices that all students experience in all parts of the 
school and at all times of day.  

 
With an emphasis on prevention and data-based decision making, school personnel use 

the process of SWPBIS to prevent behavior problems, carefully analyze problems that occur, and 
find additional ways to prevent these issues in the future. A SWPBIS process helps eliminate 
many incidents that otherwise might escalate to the point of using more extreme interventions 
and supports, including seclusion and restraint.  
 
Directives for the Use of Seclusion 
 

Seclusion is one component of an array of practices known as time out from positive 
reinforcement, or more commonly referred to simply as time out. For the purposes of these 
guidelines, seclusion is defined as the involuntary confinement of a student alone in a room or 
area where the student is prevented from leaving. Because seclusion includes involuntary 
confinement, it often requires some degree of physical force and/or restraint. For that reason the 
two issues of seclusion and restraint are often addressed with similar requirements and concerns. 
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The dangers in the use of seclusion are an increasing concern to parents and educators, 
both locally and nationally. Many of these concerns stem from the abuse of seclusion within 
school settings across the country, including instances where students have died or been injured 
both physically and emotionally during seclusion. Further, the use of seclusion may violate 
constitutional rights of students, as well as basic human rights. Due to these concerns and the 
potential abuse of seclusion practices (and the resulting potential for litigation), the SCDE 
strongly discourages LEAs from placing students in seclusion under any circumstances. 
 

It is important to note that not every removal of a student involves seclusion. Whenever a 
student is involuntarily confined alone in a room or area where the student is prevented from 
leaving, this situation is considered to be seclusion, regardless of a different name given to the 
area. If the student is not alone, it is not seclusion, and if the student is not prevented from 
leaving, it is not seclusion. For example, instances where the student voluntarily removes him or 
herself to a private area for the purpose of calming down or de-escalating would not be 
considered seclusion because the student is not involuntarily confined and not prevented from 
leaving an area. Two types of time out that these guidelines do not cover include inclusionary 
time out and exclusionary time out. Inclusionary time out involves situations where the student 
remains in the classroom; therefore, the student maintains the ability to see and hear classroom 
instruction (e.g. the student is sent away from his or her desk and to the back of the room). 
Exclusionary time out occurs when a student is sent to an environment where the student is no 
longer able to access what is happening in the classroom; however, the student maintains access 
to students and/or staff. Examples of exclusionary time out include: sending the student to 
another classroom;  

 
 sending the student to the principal’s office; 

 sending the student to in-school-suspension; or 

 sending the student to detention. 

Seclusion time out, sometimes called isolation time out, is the most restrictive form of 
time out, and there is little evidence supporting its effectiveness in behavior management of 
students (Ryan, Sanders & Katsiyannis, 2007). The LEAs have other important tools they can 
utilize when managing difficult student behavior, including the use of positive behavior 
interventions. As previously noted, positive behavioral interventions and supports have 
demonstrated efficacy in reducing or eliminating many types of disruptive behaviors school 
wide, and warrant further investigation regarding their potential for reducing the use of 
seclusionary procedures in schools (Amos, 2004). 

Since South Carolina law does not currently ban the use of seclusion in the public schools, 
it is the purpose of these guidelines not only to strongly discourage the practice, but to restrict its 
use to extraordinary circumstances. If LEAs abide by the following guidelines, the perceived 
need to use seclusion in school settings should greatly diminish. The guidelines are as follows: 
 

 Seclusion should only be used for the management of behavior when the student 
poses a threat of imminent, serious, physical harm to self and/or others, and the 
student has the ability to cause such harm.  
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 Seclusion should never be used as punishment, to force compliance, or as a substitute 
for appropriate educational support.  

 Seclusion should only be used to control behavior when less restrictive measures have 
not effectively de-escalated the risk of injury.  

 Seclusion should never be used as a response to property destruction. 

 Seclusion should never be used as a response to verbal threats and profanity that do 
not rise to the level of physical harm unless that student demonstrates a means of 
carrying out the threats. 

 Use of a locked door on a seclusion room is prohibited. 

 Seclusion should last only as long as necessary to resolve the actual risk of harm.  

 While in seclusion, the student must be observed by staff both visually and audibly 
during all times. 

 Students must be permitted to go to the restroom and drink water if requested during 
seclusion. 

 School personnel must be prepared to act immediately should the student exhibit any 
signs of medical distress. 

For seclusion to be used only in emergency situations and as a last resort, it is essential 
that proper positive behavioral interventions and de-escalation techniques are utilized beforehand 
and incidents of seclusion are documented. Therefore, all staff who may implement seclusion 
must be familiar with positive behavioral interventions and must complete annual conflict de-
escalation training. A list of those who have completed training, including a description of the 
content of that training, must be on file. Each incident of seclusion must be carefully 
documented. Documentation must include: 

 
 actions attempted prior to seclusion to manage or de-escalate the situation; 

 location of the seclusion; 

 a clear description of the safety concerns posed to self and/or others; 

 names and position titles of personnel involved with the incident; 

 the student’s behavior before, during, and after seclusion; 

 date and time the administrator was notified; 

 date and time the student’s parent(s) were notified, and by whom; 

 name and position of person completing the documentation; and 

 amount of time the student was held in seclusion. 
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Documentation must be kept in the student’s educational file and notice sent home to the 
student’s parents by the end of the next school day. An administrator must attempt to contact the 
student’s parent(s) by the parents’ preferred method of communication on the day the seclusion 
occurs. If the administrator is unable to reach the parents, documentation of efforts to reach them 
must be recorded. 
 

The SCDE further recommends that a staff de-briefing occur the day of the seclusion event, 
but no later than 24 hours or one school day after every seclusion incident. This de-briefing 
should include the following:  

 
 All participants involved in the seclusion procedure, an administrator, and at least one 

other staff member who has expertise in the use of behavioral techniques and who 
was not involved in the seclusion procedure; 

 A focus on antecedent conditions that preceded the behavior of concern, alternate 
interventions that were used and a discussion concerning why the interventions were 
unsuccessful in de-escalating the behavior, how this situation could have been 
handled in such a way to prevent the need for the use of seclusion, and how a similar 
event could be avoided in the future; and 

 A summary of the staff de-briefing must be placed in the administrator’s files. Upon 
request, parents must have access to and an opportunity to review this report.  

 
In an effort to improve its practices, each LEA should devise a system to review and 

analyze documentation of seclusion incidents quarterly. This information will facilitate the 
identification of students who are repeatedly being placed in seclusion and schools that are 
overly using seclusion practices.1  
 

As previously noted, seclusion should be used only in emergency situations; therefore, 
seclusion should not be listed as an intervention on a Student Assistance Team (SAT) plan, an 
accommodations plan developed in accordance with Section 504 of the Rehabilitation Act of 
1973 (504 plan), an individualized educational program (IEP), or a behavioral intervention plan 
(BIP). Note that situations where a student voluntarily uses a cool-off area should be treated 
differently and documented on a student’s SAT plan, 504 plan, IEP, or BIP. Repeated use of 
seclusion with a student may indicate that current supports, educational methodologies, and/or 
other interventions may be inadequate and should be reviewed and possibly modified. If 
seclusion is used with a general education student, school staff need to meet and discuss whether 
the student needs additional supports as might be determined in a Response to Intervention (RTI) 
tiered supports system, further evaluation is necessary for consideration of eligibility as a student 
with a disability under either Section 504 or the Individuals with Disabilities Education Act 
(IDEA) or the student requires a BIP or 504 plan. If seclusion is used with a student with a 
disability there may be a need to review the student’s IEP and/or BIP. 
 

If, despite the SCDE’s strong disapproval of the practice, the LEA continues to use 
seclusion, the LEA must inform all parents about the procedures for using seclusion and when it 

                                                 
1 . Federal legislation is pending that may require federal and/or state reporting of seclusion and restraint practices. 
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may be used. An LEA may use a separate document, the school’s code of conduct, handbook, or 
other sources of policy to provide this information. The document must include information 
about the parents’ right to address and resolve concerns regarding the use of seclusion with his or 
her child. 
 
Facility Requirements When Seclusion is Used 
 

If an LEA specifically condones the use of seclusion rooms, the following requirements must be 
met. 

1. All seclusion environments must be inspected at least annually, not only by LEA fire or 
safety inspectors, but for programmatic implementation of detailed state regulations, with 
violations affecting school accreditation.  

2. The construction of or renovation to any seclusion environment requires review and approval 
of the plans, specifications and construction before the room can be occupied and used for its 
intended purpose.  

3. Where required by state licensing and regulatory provisions, such plans and specifications 
must be prepared by a duly registered architect and/or engineer.  Changes to a building’s 
means of egress system design, interior finishes or occupancy classification must involve a 
Registered Architect.  Changes to any of a building’s fire protection systems design must 
involve a Registered Engineer. 

4. All seclusion environments must comply with and be maintained in accordance with the 
applicable building codes under which it was constructed.  Ceiling heights must be 
comparable to those of similar sized rooms, but in no case less than 7’-6”.  Environments 
must be served with comparable heating, cooling and ventilation systems with comparable 
temperature setpoints as classrooms in the building. 

5. Building life safety systems such as automatic fire detection and sprinkler systems must 
comply with code. 

6. Seclusion environments constructed under previous guidance provided in the February 17, 
2004 Joint Memorandum on Time Out Rooms may be maintained as constructed.  Seclusion 
environments constructed after the date of this document should be a minimum of 8 feet by 8 
feet and be designed so that students cannot climb up the walls, including walls far enough 
apart so as not to offer the student being isolated sufficient leverage for climbing. 

7. The seclusion environment must not contain anything that can be set on fire, torn, shredded 
or otherwise used for self-harm.  The ceiling, floor and walls must be constructed with 
durable, vandal resistant materials that can be cleaned.  Interior finishes, trim and decorative 
materials must meet the applicable building code requirements.  The ceiling must be of a 
solid and moisture resistant material.  All surfaces must be smooth without any projections or 
protrusions form the walls, ceiling or floor.  Electrical outlets, switches, wiring, pipes, 
plumbing cleanouts or similar items must not be located within the seclusion environment.  
Required sprinkler heads, fire alarm components, lighting and heating and cooling vent must 
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be vandal proof equipment and installation.  For example, an institutional sprinkler may be 
used.  It is specially designed for resistance to load bearing purposes and with components 
not readily converted for use as weapons. 

8. Seclusion rooms must have an observation window constructed with tempered safety glass.  
If the window is to be located in a fire rated wall, the size and material of the glazing must 
meet the building code for the application and be tempered safety glass.  Consult with a 
registered design professional to ensure a code compliant glazing system is installed. 

9. The adult responsible for supervising the student must be able to directly observe the student 
at all times and from any possible viewing angle or area of the seclusion room. 

10. An occupant must be able to exit the room and egress out of the building during an 
emergency event in accordance with the building, fire and any other applicable codes.  An 
emergency event may be a fire, but may also include a chemical spill, gas leak, bomb threat, 
or other hazard to building occupants.  Any device or procedure used to prevent the student 
from exiting must be failsafe and automatically allow the student the ability to exit for self-
preservation. Any door or door hardware must be specified and installed such that the door or 
door hardware cannot be wedged or held closed by any means other than an attendant 
applying pressure. Door hardware that is tied into and is automatically released when the fire 
alarm activates or there is a loss of power does not fully meet exiting requirements because 
there may be an emergency that does not activate the fire alarm.   

11. If the LEA elects to create locked seclusion environments, such area is subject to 
reclassification per the requirements of the applicable building code as Group I-3 occupancy.  
An I-3 occupancy is characterized by persons who are generally incapable of self-
preservation due to security measures not under the occupants’ control.  All building code 
requirements associated with such an occupancy must then be met. 

 
Training Requirements for the Use of Seclusion  
 

Please note that seclusion is not a recommended practice. There is no evidence that 
seclusion is effective as an intervention. The practice of seclusion may increase the likelihood of 
escalation of behavior, resulting in increased possibility of physical restraint. 
 

If a school uses seclusion, staff must be trained as noted above in de-escalation and 
restraint skills. Also, staff must be knowledgeable in the practice known as time out from 
positive reinforcement. This practice assumes that the environment is desirable and positive for 
the student. All safety issues must be addressed including appropriate locations for seclusion and 
the continuous presence of a supervising adult. 
 
Directives for the Use of Physical Restraint 
 

Injuries and deaths associated with the ongoing use of physical restraint in school settings 
have come to the attention of the public along with the concern that these procedures may violate 
basic human rights. As a result, there is increasing awareness of the abuse of these procedures in 
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school settings by protection and advocacy organizations and parents. Due to these concerns and 
the potential abuse of restraint practices (and the resulting potential for litigation), the SCDE 
strongly discourages the use of physical restraint, except in emergency situations (to prevent 
immediate danger or possible injuries to the student or others in the environment when a student 
is in crisis). 

For the purposes of these guidelines, physical restraint is defined as a personal restriction 
that immobilizes or reduces the ability of an individual to move his or her arms, legs, or head 
freely. It includes the holding of a student for any purpose other than providing safety and 
support. This does not include temporarily holding an individual to help him or her participate in 
education or daily living activities. 
 

Very little research has been conducted on the prevalence, appropriate applications, or 
efficacy of physical restraint. Limited data is available concerning the use of physical restraint; 
how widely it is used or for what purposes; the extent or nature of student, teacher, or staff 
injuries during restraint; the type of physical restraints that are most commonly used, and the 
nature and extent of training received by educators and others who apply physical restraint. 
Because the Elementary and Secondary Education Act (ESEA) and the Individuals with 
Disabilities Education Act 2004 (IDEA) require all educators to rely on evidence-based practices 
that are supported by scientific research, it is of great concern that there is almost no research 
about the intended purpose of outcome of physical restraint when used, let alone whether it 
achieves that purpose or is effective in achieving the desired outcomes.  
 

Other effective behavioral and educational tools are available for LEAs to use when 
managing difficult student behavior, including the use of positive behavioral interventions and 
supports. Among these should be a variety of positive behavioral supports, including establishing 
and teaching behavioral expectations; recognizing and reinforcing positive behavior; providing 
mental health services and interventions; utilizing conflict de-escalation techniques; effective 
collaboration between families and schools; and relying on functional behavioral assessments 
(FBAs) and BIPs for any student whose behavior indicates a need for intervention.  
 

Since state law does not currently ban the use of physical restraint in the public school 
environment, it is the purpose of these guidelines not only to strongly discourage the entire 
practice, but to restrict its use to instances where the student’s behavior poses a threat of 
imminent, serious, physical harm to self and/or others. It is the expectation that if LEAs abide by 
the following guidelines, the need to utilize physical restraint in school settings should greatly 
diminish. When physical restraint is used, the following guidelines should be followed:  

 
 Physical restraints to control behavior should only be used when the student’s actions 

pose a clear, present, and imminent physical danger to self and/or others and the student 
has the ability to cause such harm. 

 Physical restraints to control behavior should only be used when less restrictive measures 
have not effectively de-escalated the risk of injury. 

 The physical restraint utilized should last only as long as necessary to resolve the actual 
risk of danger or harm. 
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 The degree of force applied may not exceed what is necessary to protect the student or 
other persons from bodily injury. 

 Prone restraints (with the student face down on his or her stomach) or supine restraints 
(with the student face up on the back) or any maneuver that places pressure or weight on 
the chest, lungs, sternum, diaphragm, back, neck, or throat are prohibited. 

 Physical restraint procedures should never be used as a punishment, to force compliance, 
or as a substitute for appropriate educational support. 

 Physical restraints should never be used for the purpose of managing student behavior, 
addressing non-compliance, or responding to students running away unless there is 
imminent risk of injury related to that flight. 

 Physical restraints should never be used as a response to property destruction. 

 Physical restraints should never be used as a response to a student using profanity or 
other verbal displays of disrespect for him or herself or others, unless the student 
demonstrates a means of or intent to carry out the threat. 

How Many Personnel Should be Involved in a Physical Restraint Event? 
 

Most restraint protocols describe two forms of restraint. The first is a one-person 
restraint, and is usually referred to by terms such as basket hold, child restraint, or children’s 
control position. While these positions are, as described, one school personnel holding one 
student, it is always advisable to have at least one additional adult present to observe the event 
and be available to assist if needed. Additional personnel may help with managing other 
individuals in the vicinity, removing potentially dangerous objects, contacting others who may 
be needed, or other duties to support the safety of both students and personnel. 
 

The second form of restraint is often called team restraint. This procedure involves at 
least two adults in direct contact with the individual, and one or two others close by to ensure 
safety and watch for issues and concerns. When physical restraint is used, it is important to 
manage the presence of others so as not to escalate the situation or create additional safety 
concerns by the presence of too many onlookers and bystanders. 
 

For physical restraint to be used only in emergency situations and as a last resort, it is 
essential that proper behavioral interventions and de-escalation techniques are utilized 
beforehand and incidents of physical restraint are documented. When physical restraint is used, 
the following guidelines must be followed: 

 
 Staff members who are involved must complete annual training in positive behavioral 

prevention techniques, de-escalation techniques, and approved physical restraint 
techniques from an externally-developed professional training program. 

 Documentation must be kept in the student’s educational file and sent home to the 
student’s parent(s) by the end of the school day. 
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 An administrator must contact the student’s parent(s) by the parents’ preferred method of 
communication on the day the physical restraint occurs. 

 If the administrator is unable to reach the parent(s), documentation of efforts to reach 
them must be recorded. 

Each incident of physical restraint must be carefully documented. Documentation must 
include the following information: 

 actions attempted prior to restraint to manage or de-escalate the situation; 

 location of the restraint; 

 a clear description of the safety concerns posed to self and/or others; 

 a description of the physical restraint techniques used; 

 names and position titles of the personnel involved with the incident; 

 information on what training personnel completed before implementing restraint;  

 the student’s behavior before, during, and after restraint;  

 date and time the administrator was notified; 

 date and time the student’s parent(s) were notified, and by whom; 

 name and position of person completing the documentation; and 

 amount of time the student was restrained. 

 
The SCDE further recommends that a staff-debriefing occur the day of the incident, but no 

later than 24 hours or one school day after every incident of physical restraint. This de-briefing 
should include the following: 

 All participants involved in the restraint situation, an administrator, and at least one other 
staff member trained in positive behavioral supports, de-escalation, and approved 
physical restraint techniques, and who was not involved in the restraint procedure; 

 A focus on relevant conditions that preceded the behavior of concern, alternate 
interventions that were used and why they were unsuccessful in de-escalating the 
behavior, how this situation could have been handled in such a way to prevent the need 
for the use of restraint, and how a similar event could be avoided in the future; and 

 A summary of the staff de-briefing must be placed in the administration’s files. Upon 
request, parents must have access to and an opportunity to review this report.  

 
Each LEA should devise a system to review and analyze documentation of physical 

restraint incidents quarterly. This information will facilitate identification of students who are 
repeatedly being restrained and schools that are overly using restraint practices. 2Legislation is 
pending that may require federal and/or state reporting of seclusion and restraint practices. 

                                                 
2 . Federal legislation is pending that may require federal and/or state reporting of seclusion and restraint practices. 
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Should the Use of Physical Restraint be Written into a Student’s IEP or Other Individual 
Plan? 

As previously noted, physical restraint should be used only in emergency situations. 
Many professionals recommend that restraint should not be listed as an intervention on a SAT 
report, or on a student’s IEP, BIP, or 504 plan. To further explain this perspective, we quote from 
the National Council for Children with Behavioral Disorders (CCBD) position paper (CCBD, 
Restraint, July 2009 Page 15 of 21): 
 

“Individualized Education Plans (IEPs), Personal Program Plans (PPPs), and Behavior 
Intervention Plans (BIPs) reflect plans for educational programming. Physical restraint is 
regarded as an emergency procedure that should be a part of an emergency or safety plan, 
not a part of routine programming. As a result, a persuasive argument can be made that 
physical restraint should not be included as normal intervention in students’ IEPs, PPPs, 
or BIPs. Such inclusion might legitimize physical restraint as part of normal educational 
programming. Moreover, inclusion of restraint procedures in a student’s IEP, PPP, or BIP 
may imply that it could be used routinely by educators and may often be interpreted by 
staff members (though wrongfully) that the parent or guardian has provided consent or 
support for its use by signing the IEP. Neither of these should be the case.” 

 
Other professionals advocate for writing seclusion and/or physical restraint into an individual 

student’s SAT report, IEP, BIP, or 504 plan. If the LEA chooses to write these practices into an 
individual student’s plan, the following guidelines must be followed: 

 The use of physical restraint and seclusion complies with the minimum standards of these 
guidelines. 

 The student has a documented history showing a series of behaviors in the preceding 2 
years that has created an imminent danger of serious bodily injury in school.  

 A comprehensive, data-driven functional behavior assessment has been conducted, and a 
behavioral intervention plan implemented, by a qualified team of professionals. 

 
Repeated use of physical restraint with a student may indicate that current supports, 

educational methodologies, and/or other interventions may be inadequate and should be 
reviewed and possibly modified. If physical restraint is used with a general education student, 
school personnel need to meet and discuss whether the student needs additional supports as 
might be determined in a RTI tiered supports system, further evaluation for consideration of 
eligibility as a student with a disability, or whether the student requires a BIP or 504 plan.  
 

An LEA must inform parents about its procedures for physical restraint and when it may be 
used. LEAs may use a separate document, the school’s code of conduct, school handbook, or 
other sources of policy to provide this information. The document must include information 
about the parents’ right to address and resolve concerns regarding the use of physical restraint on 
his or her child).  
 
Escorting a Student 
 

Escorting is defined as limited physical encouragement to help a student move from one 
location to another. The escort must not reach the level of physically forcing compliance. The 
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student must be able to move or not move on their own volition; in these situations the student is 
willingly responding to the encouragement for movement. Examples of escort techniques include 
a hand on the back or a hand on the elbow. Gripping any part of the person's body is not 
considered escorting.  

Please note that in some training practices, there are techniques referred to as escorting that 
are actually versions of physical restraint. These techniques are used when, for safety reasons 
only, it is necessary to move a student from one location to another. In these circumstances the 
student is moved, with or without their cooperation. 
 
Mechanical Restraints 
 

A mechanical restraint is defined as a device that restricts the movement or function of a 
child or portion of a child’s body. Some examples of a mechanical restraint include, but are not 
limited to: ties, belts, handcuffs, straps, tape, or in certain instances adaptive equipment such as 
therapeutic chairs. The use of mechanical restraints in public school settings is prohibited.  
 

Note that this does not prohibit the appropriate use of adaptive equipment. For example, 
adaptive seating products promote seating alternatives for students with a wide range of 
neuromuscular and orthopedic disabilities. Use of these chairs with orthopedically-challenged 
students is a form of therapeutic positioning that enables functional skills while encouraging 
comfortable engagement in classroom activities.  
 

Adaptive products, such as Rifton chairs or therapeutically prescribed devices (e.g., 
weighted vests) must be used in accordance with the manufacturer’s recommended usage. In no 
case, should a school official place a child in an adaptive seat in such a manner that constitutes a 
mechanical restraint. Positioning in an adaptive seat is not to be used to prevent mobility, or as a 
behavioral consequence. The lack of supervision or of engaging instructional activities, and 
inadequate staffing are not sufficient reasons to utilize an adaptive product. Note that some 
devices, e.g. helmets, are used as safety devices for individual students. 
 
Chemical Restraints  
 

Medication for safety or behavioral supports is a medical issue, and must be determined 
by medical personnel. 
 
Training Requirements for the Use of De-escalation and Restraint 
 

Staff must be trained in a nationally-recognized, externally-developed professional 
training program. The program should include the following: 

 Training conducted by a credentialed trainer; 
 An emphasis on prevention of behavior problems through a positive behavioral 

supports climate; 
 An emphasis on conflict prevention and conflict management skills; 
 An emphasis on de-escalation skills to enable staff members to respond to students in 

ways more likely to calm and not escalate the situation; 
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 Training that includes personal safety skills for those working with students who 
present safety concerns; 

 Awareness training about the physical and emotional risks of escalation and restraint; 
 Assessment of skills learned by those trained to ensure appropriate skills are in place; 
 A process to review training on at least an annual basis, and more frequently as the 

needs of the students require; 
 A certificate or other credential documenting successful completion of the training; 

and 
 A prohibition on the use of prone restraints (with the student face down on his/her 

stomach) or supine restraints (with the student face up on the back) or any maneuver 
that places pressure or weight on the chest, lungs, sternum, diaphragm, back, neck, or 
throat. 

 
Who Should be Trained? 
 

Schools and LEAs are encouraged to provide de-escalation training for all staff members. 
In most settings a limited number of personnel require seclusion and physical restraint skills. It is 
recommended that the school and/or LEA determine which personnel need seclusion and 
restraint training based on students’ needs. In making this determination it is important to train 
an adequate number of personnel who will be available in the event that seclusion and restraint 
are employed. Some schools ensure that they have a core team of staff that includes a general 
education teacher, a special education teacher, an administrator, and a support services staff 
member. In response to situations where individuals who have not been trained become involved 
in a seclusion or restraint situation, it is highly recommended that those individuals receive 
training within thirty days of the event.  

 
The SCDE has provided train-the-trainer training support in de-escalation and restraint 

for safety purposes, utilizing one of the premier national training models. For information on 
training, contact the SCDE at 803-734-8224. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



13 
8/20/2012 

Development Team and Process for “Guidelines on the Use of Seclusion and Restraint” 
 
In early spring 2009 the South Carolina Advisory Council on the Education of Students with 
Disabilities convened a work group to look at issues related to school safety. Among other 
topics, the work group developed two position statements on seclusion and restraints. Those 
papers were completed February 18 and May 6, 2009. 
 
In May 2009 a work group, consisting of various agency personnel throughout the State was 
formed by the SCDE. The work group was charged with clearly defining the terms physical 
restraint and seclusion. Specific guidelines regarding physical restraint and seclusion in school 
settings were developed.  
 
In a letter dated July 31, 2009, to Chief State School Officers, Secretary of Education Arne 
Duncan wrote “I urge each of you to develop or review and, if appropriate, revise your State 
policies and guidelines to ensure that every student in every school under your jurisdiction is safe 
and protected from being unnecessarily or inappropriately restrained or secluded.” In keeping 
with the request of the Secretary of Education, the resulting document Guidelines on the Use of 
Seclusion and Restraint was completed. 
 
Participants in the development of “Guidelines on the Use of Seclusion and Restraint” 
included the following: 
 
SCDE 
Christine Beyer,  
Education Associate, Office of Youth Services 
 
Aveene Coleman 
Education Associate, Office of Public School Choice 
 
Robert Compton 
Education Associate, Office of Exceptional Children 
 
Alex James 
Director, Office of School Facilities 
 
Beth Mackinem 
Education Associate, Office of Youth Services 
 
Tarrence McGovern 
Education Associate, Office of Exceptional Children 
 
Michael Paget 
Education Associate, Office of Exceptional Children 
 
Dana Reed 
Education Associate, Office of Exceptional Children 
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Elizabeth Stout 
Education Associate, Office of Exceptional Children 
 
Bev McCarty 
Executive Director, Family Resource Center for Disabilities and Special Needs 
 
Dr. Joe Ryan 
Professor, Clemson University 
 
Protection & Advocacy for People with Disabilities, Inc 
Pete Cantrell 
Equal Access Attorney 
 
Lynne A. G. Bosma, MSW 
Equal Access Advocate 
 
Ashley P. Bender, Esquire  
Equal Access Attorney 
  
Field Review Participants 
 
Becky Ferrell 
Coordinator, Greenville County School District 
 
Marge Bright 
Director, Special Services, Oconee County School District 
 
Sheri Farrington 
Behavior Specialist/School Psychologist, Greenville County School District 
 
Karen Bailey 
Behavior Specialist/School Psychologist, Greenville County School District 
 
Shirley Vickery 
School Psychologist, Richland School District Two 
 
Cheryl Lapaquette 
Therapeutic Counseling Coordinator and CPI trainer, Aiken County School District 
 
Tim Conroy 
Chief Operating Officer, South Carolina Autism Society 
 
Sandy Vining 
School Psychologist, Lexington School District One 
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Mike Kelly 
Instructor, University of South Carolina 
 
David Halfacre 
School Psychologist, Lexington School District One 
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