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Today's Agenda

• Setting the Stage
• Individualized Language Acquisition Plans

• Best Practices
• Instructional Accommodations
• Modifications

• Group Activity
• Reflect and Share



Setting the Stage

• What do you notice about Moises, specifically related to 
his English language abilities and content knowledge?

• What scaffolds or supports did Moises use throughout the 
lesson?

• What additional scaffolds or supports would assist Moises 
to continue elevating language access to the content?



  

http://www.youtube.com/watch?v=D6HUv2eFdLg


Setting the Stage - Reflection

• What do you notice about Moises, specifically related to 
his English language abilities and content knowledge?

• What scaffolds or supports did Moises use throughout the 
lesson?

• What additional scaffolds or supports would assist Moises 
to continue elevating language access to the content?



   



Communication Modes



Individualized Language Acquisition Plans 
(ILAPs)



Individualized Language Acquisition Plans (ILAPs)

● Law obligates school districts to provide MLs with meaningful and equal 
access to curriculum.

● Legally binding document created by the Multilingual Learner Program 
Specialist (MLPS) with input from the Multilingual Learner Program Team 
(MLPT).

● ILAPs include pertinent information about each ML as well as specific 
accommodations needed to meet their needs.

● All teachers that serve the student must follow the ILAP.



Best Practices



Best Practices

● Best practices are intended to support all students and MLs in every 
classroom, no matter their proficiency level. 

● Best practices are strategies that educators can quickly implement within 
daily instruction, activities, and classroom assessments.

● These strategies are expected to be used by all teachers within lessons, 
assignments, and assessments to support MLs and all learners.



Structuring Academic Output

Credit: Tan Huynh



South Carolina Individualized Language Acquisition 
Plan Best Practices



Additional Best Practices Examples

Have a Can Do attitude!
Don't make assumptions. Meet 
students where they are!
Use phrases such as, "Point 
to...," or "Show me..."

• Move into longer 
phrases, sentences, and 
paragraphs as language 
acquisition progresses.

Scaffold classwork, instructions, 
and assessments.

Lower the "affective filter."
Teach cultural norms and 
pragmatics such as, how to 
ask to use the 
bathroom, using classroom 
materials, etc.

Build a welcoming and 
culturally 
relevant environment.

Use repetition.

Use visuals and realia.
Get to know them for 
who they are! Use their 
knowledge, language, 
and experiences to build 
and foster their language 
acquisition.
Demonstrate and model 
all activities, classwork, 
expectations, etc.



Non-Scaffolded Example #1

What might prevent 
multilingual learners 
from fully 
demonstrating their 
understanding of the 
content?

Credit: Tan Huynh



Scaffolded
Example #1

Credit: Tan Huynh



Translation of Classroom Materials Considerations

● What literacy skills does the student possess in their native language?

● Are the translated materials accurate?

● What additional supports will be used in conjunction with translated 
materials?

● Are all applicable languages represented when translating materials?

● How will you use the L1 (native language) to support English language 
acquisition?



Instructional Accommodations



Instructional Accommodations

● An instructional accommodation changes how information and concepts are 
presented or practiced, ensuring that each student has the opportunities and 
support needed to learn. 

● Instructional accommodations do not reduce the learning expectations and 
should be chosen based on the student’s individual needs and not applied 
arbitrarily to all MLs. 

● Instructional accommodations are not to be viewed as an advantage to the 
student; instructional accommodations provide access to the content for the 
student.



South Carolina Individualized Language Acquisition 
Plan Instructional Accommodations



Modifications



Modifications
● Modifications change, lower, or reduce learning expectations. The 

curriculum is altered.
● Modifications are not appropriate for most MLs as they could invalidate 

instruction or assessment results. 
● MLs are placed age-appropriately to provide meaningful access to meet 

grade-level standards.
● Modifications must be temporary support for students who truly need 

them.
● Best for Students with Limited or Interrupted Formal Education (SLIFE) 

and newcomers.



• Clarifying or Translating Assignment or Test Items
NOTE: This is not an allowable accommodation or modification for any state assessment.

A student is provided the same text, assignment, or classroom assessment in 
their native language.

Accommodation
• A translated copy of a text is 

provided to accompany the same 
text in English.

• The text is the same as other students 
and used to teach or assess the same 
grade-level standards.

Modification
• A translated copy of a text is 

provided to the student.
• The text is different from other 

students' text and is used to teach or 
assess below grade-level standards.



Simplifying Reading Level of Text

A student is provided a different text than other students. This could either 
be a lower Lexile edit of the same text or an altogether different text on a 
lower grade level.

Accommodation
• The student is provided an 

alternate text.
• The teacher uses simplified text to 

teach and assess grade-level 
standards.

Modification
• The student is provided an 

alternate text.
• The teacher uses simplified text to 

teach and assess below grade-level 
standards.



Reducing the Number of Test Questions
A unit test is created that assesses five standards with four questions on each 
standard. Thus, the test has 20 total questions.

Accommodation
• An accommodated test reduces 

the number of tested items to 
ten.

• Each of the five standards is 
assessed with two questions on 
each standard.

Modification
• Modified test reduces the 

number of tested items to ten. 
• Three of the five standards are 

assessed.



Group Activity



Lower Grade Student Scenarios

The student:

● Angelina is a 2nd grade student who has just arrived from Honduras and 
enrolled in an urban elementary school. In the classroom, her teachers 
note that she often keeps to herself and doesn’t make eye contact. She 
does not communicate verbally with classmates or the teacher, except 
with Spanish-speaking students on the playground, though she will 
sometimes respond to some commonly used classroom verbal cues that 
are visually supported. Teachers are concerned that when presented with 
a textbook, Angelina is unsure how to hold or open the book. She is 
unable to write her name or even hold a pencil.



Lower Grade Student Scenarios

The student:

● Ajay is another 2nd grader who has just begun to attend the same urban 
elementary school, though he is from India. He, too, is silent in class, but 
teachers immediately notice that he seems ready to try to engage with 
print materials. Though he can only respond to basic verbal commands at 
this point, Ajay can write his name and can copy writing from the 
textbook and other print materials.



Lower Grade - Math problem

How would you accommodate and/or modify this math 
question for Angelina and Ajay?

Maria has 24 marbles which is 8 fewer than Jason has. 
How many marbles does Jason have?



Lower Grade - Math problem cont.

● Maria has 24 marbles which is 8 fewer than Jason has. How many marbles does Jason have?

● If we were to only focus on using keywords, "fewer than" is a signal to pick out the numbers and 
subtract. The student may immediately make the conclusion that the answer is 16, but that is not 
what the problem is asking, and the child would be wrong. (The correct answer, by the way, is 
32).

● To illustrate the problem above, you could state: "Here's Maria's 24." Then, draw 24 units, figures, 
shapes, etc. to represent 24. "Here's Jason's; he has more because Maria has fewer than he does". 
Draw 24 units, figures, shapes, etc. to represent 24 and add 8 more. "So Jason's has to come to 
more than 24. How many more? 8. So what is Jason's total?"

● The difference is between knowing the meaning of the words "fewer than" and using "fewer than" 
as a key to an operation. We want students to know the meaning of the words, but also to see 
them in the context of the whole problem.



Lower Grade - Math problem cont.



  



Upper Grade Student Scenarios

The student:

● Corina is a 7th grade student who has just arrived from Guatemala and 
enrolled in an urban middle school. In the classroom, her teachers note 
that she often keeps to herself with downcast eyes. She does not 
communicate verbally with classmates or the teacher, though she will 
sometimes respond to some commonly used classroom verbal cues that 
are visually supported. Teachers are concerned that when presented with 
a textbook, Corina is unsure how to hold or open the book. She is unable 
to write her name or even hold a pencil.

Credit: Fairbairn, S. & Jones-Vo, S - Differentiating Instruction and Assessment for English Language Learners - A Guide for K-12 Teachers



Upper Grade Student Scenarios

The student:

● Fajar is another 7th grader who has just begun to attend the same urban 
middle school, though he is from Indonesia. He, too, is silent in class, but 
teachers immediately notice that he seems ready to try to engage with 
print materials. Though he can only respond to basic verbal commands at 
this point, Fajar can write his name and can copy writing from the 
textbook and other print materials.

Credit: Fairbairn, S. & Jones-Vo, S - Differentiating Instruction and Assessment for English Language Learners - A Guide for K-12 Teachers



Upper Grade - Reading Assignment

How would you accommodate and/or modify 
this reading assignment for Corina and 
Fajar?

Students must read an article and answer 
the questions at the end of the reading 

using the text.



Upper Grade - Reading assignment

● Students must read an article and answer the questions at the end of the reading 
using the text.

● For both students: Ensure that material addressed in the chapter is presented to students 
through demonstrations, pictures, graphs, charts, video, and the like so they have access 
to the same curricular information as all other students in the class. 
○ The text can certainly be used to achieve this end; teachers can model how to use 

the supporting features of the text (headings, bold print, pictures, etc.) to find and 
understand key information. (Information pertaining to the print features will be 
more meaningful to Fajar and Corina, but both students can benefit from this type 
of instruction.)

Credit: Fairbairn, S. & Jones-Vo, S - Differentiating Instruction and Assessment for English Language Learners - A Guide for K-12 Teachers



Upper Grade - Reading Assignment
Corina
● Photocopy the section of the textbook/teach her how to use the textbook 

(modeling)
● Matching of vocabulary words/actions (what is the standard being taught and 

how can you still accomplish ‘assessing’ Corina’s knowledge of the standards?
● Teacher uses repetition of vocabulary, “Repeat after me...”, “Point to…”

Fajar
● Sentence frames
● Word bank

Additional Best Practices
● Word Wall
● Total physical response (TPR)
● Pre-teach of vocabulary
● Cognates
● Can-Do Attitude!
● Video



Reminder:

Instructional accommodations are not to be viewed as an 
advantage but a way to provide MLs access to content.



Reflect & Share

Head: What are you thinking?

Heart: What are you feeling?

Feet: What are you inspired to try?



Thank you for joining our session!

Feedback 
Survey



Thank You!
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