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	Unit Overview

	This unit is designed to encourage inquiry into political geography to understand how and why different groups of people have divided, organized, and unified areas of Earth’s surface. Students will use inquiry to analyze the location and outcomes of border disputes, including instances of cooperation. Where appropriate, teachers are encouraged to find local examples related to political geography as an aid for students to understand regional or international examples of the topic. 

This unit has been designed to follow a thematic approach of teaching geography, however, the unit can also be taught regionally. A unit on political geography taught thematically investigates those territorial questions as they exist across Earth as a whole. A unit on political geography taught regionally would focus on those same issues as they exist on one continent (e.g. political alliances in Africa; economic alliances in South America), and then the unit would be repeated for each continent in a sequence determined by the instructor.

Place suggestions for inquiry (countries, cities, physical features) can be found in the Alignment Guide.

	Overarching Inquiry Question

	What role should political borders play in a globalizing world?

All units are created to support the Overarching Inquiry Question. Inquiry-Based Learning supports the Profile of the South Carolina Graduate where students use skills to explore their inquiries related to the content as indicated in the standards instead of the teacher merely providing the information.

	Theme

	PR: Places and Regions
HS: Human Systems

The primary theme of this unit is Political Geography (e.g. the study of how the forces of cooperation and conflict among people influence the division and control of Earth’s surface).

	Skills Emphasis at a Glance

	M: Mapping
MR: Models and Representations
GE: Gather Evidence and Communicate Findings
CC: Conditions, Connections, and Regions
S: Scale
DP: Distribution and Pattern

Each of the geographical thinking skills developed for grade seven is used within this unit. For example, in the process of learning about perforated states students would use maps (M: Mapping) to identify the location of perforated countries and describe the challenges these places face by having another state’s territory within their boundaries (CC: Conditions, Connections, Regions). 

	Standard(s)

	Standard 1: Africa
Standard 2: Asia
Standard 3: Australia, Oceania, Antarctica
Standard 4: Europe
Standard 5: North America
Standard 6: South America

National Geographic provides human geography summaries in the following links: Africa, Asia, Australia, Oceania, Europe, North America, and South America.

This unit has students investigating political geographies as they exist on Earth broadly. As such, this unit focuses on Indicator 7.*.5.HS for each standard. A regionally taught course could use the continent by continent examples, repeating each for differing political situations as each region (Africa, Asia, etc.) is taught in a sequence as determined by the instructor.

Any lesson or unit should always include Indicator 7.*.1.PR (Identify select … physical systems and human characteristics of places). Instructors should identify those features - not all - that are pertinent to the topic. For example, a lesson focused on the challenges posed by having a fragmented country may include the United States, the Philippines, and so on as important places for the student to know, however, Egypt, not a fragmented country, would be immaterial.

Indicator 1 is never taught in isolation, but rather in concert with every other indicator.

	I Can Statement(s)

	I can explain how and why borders between countries are formed.
I can evaluate attempts by countries to cooperate over shared resources or issues that cross borders.  
I can identify how competing territorial claims can result in conflict between countries.

	Unit Sequence of Teacher Instructional Practices and Actions Students will Take to answer the Overarching Inquiry Question
	Instructional Guidance and Resources
Instructional Guidance and resources listed below are offered as suggestions for educators to assist students in reaching the goals of the proposed sequence.

	I can explain how and why borders between countries are formed.
	Per the Alignment Guide, the following political geography concepts may be considered (among others):

boundary, compact country, elongated country, fragmented country, landlocked country, nation-state, perforated country, and state (country).

	In order for students to explain how and why borders between countries are formed, students will investigate the physical and human factors used to create borders.
	There are multiple types of territorial divisions used to manage and control Earth’s surface. Students explore the different types of territorial divisions (e.g., city, county, state, country) and explain how territorial divisions are used to manage and control Earth’s surface.

	Students will create boundaries around their individual workspace to create a region. After they have drawn their boundaries, discuss why they chose their space and how the boundary decisions of other students influenced their decision.

Group students in different sized groups and ask them to create a boundary for their group’s “work space.” After they have drawn their boundaries, discuss why they chose their space and how the boundary decisions of other students influenced their decision.

Students will then individually explain what factors went into their boundary formation and conflicts that arose while creating them. Have students fill out a prediction chart on boundary drawing at different scales (classroom, school, town, state, national). For each category, they will predict how and why  boundaries are formed and what conflicts may rise from the boundaries. 
	This is meant as an introductory lesson for the unit. It includes each of the “I Can” statements and should be used to introduce the concept of borders and border issues.

Teachers may choose to set a time limit for boundary drawing (e.g., one minute for individuals; five minutes for group).

Teachers will need to separate the groups so that there is at least one large group, one smaller group, and some middle-sized.

Teachers may choose to use a different type of chart but should include the various scales as to introduce boundaries using the geographical skill of scale.

Geographic skills (M: Mapping; DP: Distribution and Patterns; S: Scale) are used when interpreting maps. Different border delineation systems reflect local conditions (CC: Conditions, Connections, and Regions).

	1.b: In order for students to explain how and why borders between countries are formed, students will describe land and water border characteristics and why border disputes occur. 

Students will identify physical border features (e.g., rivers, mountains, deserts, cold lands) and human border features (e.g., change in language or ethnic group).

Students will create a list of “pros” and “cons” for each boundary type.
	Natural borders can be mountains (e.g., Andes for Chile/Argentina), rivers (e.g., Rio Grande for Mexico/United States), oceans, and deserts. Human-made borders can be simple lines of latitude (e.g., Canada/United States) or lines drawn to respect differences in culture (e.g., Pakistan/India).

Teachers may prompt classroom discussion with the following questions: “If you were a country and you had a neighboring country that you traded with often, what type of natural boundary would be easiest to navigate?” “What type of physical boundary would best isolate and protect an area from an invader? Why is that natural boundary better than others?” “If no natural boundaries exist, what could a country use to separate itself from others?”

Geographic skills include describing CC: Conditions, Connections, and Regions.

	Students will describe and explain the use of physical and human characteristics to establish political boundaries.

Students will read about borders in this article provided by National Geographic.

Following a review of borders, students will use a map of the United States to see that some states have similar shapes (e.g., the Dakotas, Kansas, Nebraska, Wyoming, Colorado) while others are, especially in the East, are dissimilar (e.g., Maryland, West Virginia). 

Students will investigate a state in different geographic regions (e.g., South, Midwest, etc.) to uncover the role of different ways to subdivide Earth (e.g., metes and bounds, latitude and longitude, rivers, mountains, township and range system).
	Teachers may extend the state boundary exercise to countries to account for religious boundaries (e.g., Pakistan), language (e.g., former Yugoslavia), or resource access (e.g., Namibia). 

Investigating the role of country shape and size in this article by National Geographic is another extension. 

Geographic skills (M: Mapping; DP: Distribution and Patterns) are used when interpreting maps. Different border delineation systems reflect local conditions (CC: Conditions, Connections, and Regions).


	Students will identify and describe examples of disputed borders and the reasons for the dispute.

Students will explore the origin of a dispute, track its history, and propose a resolution after accessing maps, primary source documents, and other research.

	Both national and international examples of disputed borders exist (e.g., Georgia/Tennessee - water; Mexico/United States - immigration). 

Teachers should make students aware that their dispute solution will depend on a variety of causes ranging from a disagreement over where the boundary actually is (Georgia/Tennessee) to a disagreement over how policy is applied across a boundary (Mexico/United States). A third case - resources extending across borders (e.g., oil and Iraq/Kuwait) - represents another common dispute.

Borders are at times redefined and updated. To make this point personal for students, a review of the South Carolina/North Carolina case may be useful.

Geographic skills (M: Mapping; DP: Distribution and Patterns) are used when interpreting maps. The research involves GE: Gather Evidence and Communicate Findings.

	Students will explain how the “Law of the Sea” defines the extent and rights of countries’ ocean jurisdiction.

Students will answer the question “What country controls the sea?” through a full class discussion. 

Student groups will prepare their own plan for which country/countries should have access and control of the oceans and present their plans for critique. 

Students will read about the real “Law of Sea” and discuss how well their plans matched current international law. 
	Students often understand marking boundaries on land, but how water space is controlled is less understood. 

Teachers should steer discussion towards the consensus that no one country has the sole right to the sea.

Geographic skills (M: Mapping; DP: Distribution and Patterns) are used when interpreting maps. The research involves GE: Gather Evidence and Communicate Findings.

	I can evaluate attempts by countries to cooperate over shared resources or issues that cross borders.
	Per the Alignment Guide, the following political geography concepts may be considered (among others):

alliance, developed country, developing country, nation-state, sovereignty, and state (country).

	In order for students to evaluate attempts by countries to cooperate over shared resources or issues that cross borders, students will explore various how countries and organizations have attempted to reduce conflict (below). 
	Countries and other political units cooperate through treaties, laws, and agreements to manage resources, maintain the environment, and mediate disputes.

	Students will describe and analyze the positive and negative effects of cooperation in controlling territories.

Using a map, students will look across Earth for natural features that cross political borders and suggest ways that countries share and/or protect the common resource.
	Some countries, like Canada and the United States, have physical features in common (e.g, the Great Lakes) and as a result have shared environmental resources (e.g., water quality; fish populations). Scale can be considered, too (S: Scale): local pollution from a factory in the United States can cross into Canada, making the issue one of international concern as well.

Geographic skills (M: Mapping; DP: Distribution and Patterns) are used when interpreting maps. S: Scale is considered when investigating outcomes from the local to the global.

	Students will analyze the places where international monitors have maintained borders, keeping conflicting groups apart and maintaining peace.

Students will investigate the case of Cyprus, an island separated politically by Greek and Turkish groups, by reading an article published in Atlas Obscura.

Students will look for photographs online to contrast the buffer zone, the Greek controlled portion of the island, and the Turkish controlled portion.
 
Students will debate whether the buffer zone is an effective solution for this land dispute and suggest alternate strategies if not.
	Teachers may have students complete a National Geographic activity on borders as an introduction.

An alternative to the Cyprus example would be for students to investigate and debate the effectiveness of similar measures in the Korean DMZ.

Geographic skills (M: Mapping; DP: Distribution and Patterns) are used if maps comprise part of the investigation. The research involves GE: Gather Evidence and Communicate Findings and the consideration of local conditions (CC: Conditions, Connections, Regions).

	Students will describe and analyze the effectiveness of nongovernmental organizations in responding to human issues.

Students will learn the role of NGOs by reading about two cases provided by National Geographic: pollution on Mount Everest and social change in the Amazon.

Students will form groups to propose their own NGO to advocate for a personal cause in another country. After gathering information on their topic, student groups will present their strategy with maps and other representations. Each group should include in their presentation what their NGO’s role could be in international cooperation.
	Nongovernmental organizations (NGO) interface with countries by providing awareness and resources to a variety of issues. 

Teachers will direct students to include not just environmental, political, human rights, and social issues NGOs, but also those of interest to their students.  

Teachers may choose to provide printed summaries of various NGOs for additional examples. 

Teachers should assess student understanding by their ability to portray a NGO’s role in international cooperation.

Geographic skills include GE: Gather Evidence and Communicate Findings.

	I can identify how competing territorial claims can result in conflict between countries.
	Per the Alignment Guide, the following political geography concepts may be considered (among others):

colonialism, developed country, developing country, imperialism, nation-state, sovereignty, and state (country).

	In order for students to identify how competing territorial claims can result in conflict between countries, students will explain why countries can have overlapping claims (below). 
	Conflicts arise when there is disagreement over the division, control, and management of Earth’s surface. Conflicting claims can arise over resources, land use, and national identities among other issues.

	Students will explain why countries have overlapping claims to island territories.

Students will watch a video by the Council on Foreign Relations about island disputes in the South China Sea.

Students will complete a “who, what, where, when, why” written answer using the article and maps included in the link. The class will review these answers as a group. 

Students will be divided into groups and assigned different countries (e.g., China, Vietnam, etc.) to research on their own. Each group will defend their country’s claim to the islands in a debate using data and perspectives from their research. 
	Students may need to review prior instruction on the “Law of Sea.” A map of sea claims are included in the link and video. 

Geographic skills (M: Mapping; DP: Distribution and Patterns) are used when interpreting maps. The research involves GE: Gather Evidence and Communicate Findings.

	Students will describe and explain examples of the different types of land-control conflicts that may erupt between and among countries.

Students will be shown a picture of a plot of land with trees and told that they now own this area as a class. Students are separated into four different groups. Each group will be given a prompt. The first group is experiencing a food shortage and needs the land to grow more crops. The second group is suffering from poor air quality and environmental concerns; they need the land to stay a natural forest. The third group has too little housing and needs to create a residential space. The fourth group is dependent on oil and has good reason to believe there is oil on that property. The groups will discuss internally and then write how they believe the land should be used. Each group will present their case to the class and debate the various options. 

The students will then separate from their groups and individually reflect on each group’s concerns and claims to the land. 

The students will then choose one of the 6 conflicts in this disputed territories article from National Geographic to write their own blog entry. They will need to include an overview of the issue and conclude which side they believe holds a better claim. 
	Teachers should be sure to ask them what they think we should put, build, keep, or make in that location so the students understand the variety of options they have for the region. 

Teachers may choose to use different types of prompts.

Geographic skills include GE: Gather Evidence and Communicate Findings.


	Students will analyze the types of conflicts that can occur over the use of rivers.

Students will read an article from The State newspaper outlining farm use of South Carolina’s rivers, specifically the Edisto. Students will debate the different perspectives of the parties involved in the case. 
 
Students will read about ten different water conflicts around the world compiled by Relief Web. Students will research each conflict individually and rank them from most dire to least dire. Students will partner up and compile a list of similarities or patterns they noticed with the different water conflicts around the world. Students will write an individual response to the question, “What causes the most conflict in regard to the use of rivers?” 
	Teachers may choose to take this a step further and allow the students to create a news broadcast defending one of the perspectives.

Geographic skills include GE: Gather Evidence and Communicate Findings.
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