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Unit Title/Topic: The History of Germany in the late 20th Century.

Enduring Understandings: 
The determination of leadership in a political system may depend on cultural, historical, societal, and linguistic dynamics.
Germany’s political developments stemmed from its historical, social, and linguistic roots which parallel developments in other nations.
Comprehending historical power systems in Germany can help me contextualize the power dynamics and their historical legacy in my own and other cultures.  
Daily life in communist East Germany had dual influences from German culture and the systemic pressures from the governmental system. 
Examination of the pressures leading up to the collapse of the East German government can help us understand some of the resulting outcomes. 

Essential Questions:
How is power distributed in different kinds of political systems and hierarchies? 
How do authoritarian political parties come into power? 
How was life in Communist East Germany different from or similar to life in Germany today? How did the East German government collapse? 

Proficiency Levels Targeted: 
Interpretive Listening: Intermediate Low
Interpretive Reading: Intermediate Mid
Interpersonal: Intermediate Low
Presentational Speaking: Intermediate Low
Presentational Writing: Intermediate Low

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: The unit lasts about 20 days for 90-minute classes. 
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	Intermediate Low
I can identify the topic and related information from simple sentences in short informational texts. (p. 34)

I can identify the topic and related information from simple sentences in short fictional texts. (p. 34)

I can identify the main idea in short conversations. (p. 34)

Intermediate Mid
I can understand the main idea and key information in short straightforward informational texts. (p. 34)

I can understand the main idea and key information in short straightforward fictional texts. (p. 34)

I can identify the main idea and key information in short straightforward conversations. (p. 34)

	Intermediate Low
I can request and provide information in conversations on familiar topics by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can interact with others to meet my basic needs in familiar situations by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can express, ask about, and react with some details to preferences, feelings, or opinions on familiar topics, by creating simple sentences and asking appropriate follow-up questions. (p. 39)

Intermediate Mid
I can exchange information in conversations on familiar topics and some researched topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can interact with others to meet my needs in a variety of familiar situations, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can exchange preferences, feelings, or opinions and provide basic advice on a variety of familiar topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)


	Intermediate Low
I can present personal information about my life, activities and events, using simple sentences. (p. 46)

I can express my preferences on familiar and everyday topics of interest and explain why I feel that way, using simple sentences. (p. 46)

I can present on familiar and everyday topics, using simple sentences. (p. 46)

Intermediate Mid
I can tell a story about my life, activities, events and other social experiences, using sentences and series of connected sentences. (p. 46)

I can state my viewpoint about familiar topics and give some reasons to support it, using sentences and series of connected sentences. (p. 46)

I can give straightforward presentations on a variety of familiar topics and some concrete topics I have researched, using sentences and series of connected sentences. (p. 46)

	Intermediate 
Products: In my own and other cultures I can compare products related to everyday life and personal interests or studies. (p. 53)

Practices: In my own and other cultures I can compare practices related to everyday life and personal interests or studies. (p. 53)

	Intermediate 
Language: I can converse with peers from the target culture in familiar situations at school, work, or play, and show interest in basic cultural similarities and differences. (p. 53)

Behavior: I can recognize that significant differences in behaviors exist among cultures, use appropriate learned behaviors and avoid major social blunders. (p. 53)
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Scenario/Context:
It is 1989, and it is a time of unrest and revolution. The communist governments of the world are perched on the edge of collapse. The German Democratic Republic is not exempt; its government and people are isolated from the Soviet Union and will have to decide their destiny for themselves. In this task you will take the role of a person living through this fraught era and decide the fate of a nation.


	Interpretive Task (reading/listening):
Students will read a short text about the peaceful revolution in Germany in October 1989. After reading the text, students will answer comprehension questions. 

Students will also read an interview with a woman who lived through the “Wende” (1989-1991) and answer short questions about what they understood from her account, and briefly summarize the essential meaning behind the text. 
Interview and Questions

Students will gather information about historical figures who played a part in the Peaceful Revolution of 1989. 
List of applicable figures

Link to sample website for additional reading (teacher will need to guide students in selection of content):
https://www.zeitklicks.de/ddr/zeitklicks/ 

Intermediate Low Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/04-intermediate-low-interpretive-communication-rubric/

Intermediate Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/05-intermediate-mid-interpretive-communication-rubric/


	Interpersonal Task:
After the historical figures are researched, the teacher provides students with a succession of events – each of the 4 events culminating in a total of 4 separate decisions for a course of action made within groups and voted on together as a class. Before each decision, students will have conversations to find similarities in view points or opinion. The teacher monitors during the conversions and assesses each student’s interpersonal proficiency. 

The activity ends once the teacher has cycled through each historical decision, and the results are concluded. This is an opportunity to discuss with students the dilemmas faced by the historical figures they have researched. 

Intermediate Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/11-intermediate-low-interpersonal-communication-rubric/

Intermediate Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/12-intermediate-mid-interpersonal-communication-rubric/


	Presentational Task (speaking/writing):
Students will write a contemporary memoir at a length of at least 3 paragraphs of how the events from the interpersonal activity unfolded from the perspective of a real or fictional person of their choice. 

Intermediate Low Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/18-intermediate-low-presentational-communication-rubric/

Intermediate Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/19-intermediate-mid-presentational-communication-rubric/
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Where this lesson occurs within the unit: 
This should occur at the beginning or close to the beginning of the unit. 

Context for this lesson:
This lesson introduces several concepts that will be present throughout the course. It compares and contrasts various identity groups in historical Germany, modern Germany, and the modern US. It also teaches students how to conceptualize how historical and modern societies divide up political and economic power. 

Expected duration: 
1-3 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can list different identity groups in a society.
I can name different systems of power and who holds power within that system. 
I can state how power is distributed in my country. 
I can list which political and economic systems fit which values of power.
I can list which groups of people benefit from systems of power, and which don’t.
I can recognize how power can be diffused in a system.
I can describe how political groups ally or stand in opposition to one another. 
I can explain how the Nazis consolidated power.
I can place different identity groups from Germany in the hierarchy of das dritte Reich. 
I can begin to explain how the Nazis consolidated power by demonizing outgroups.  

Suggested Lexical Content, Functional Chunks, and Language Structures:
Names for religious, ethnic, and political groups, das Geld, die Royalität, die Armee, die Soldaten, die Stimme/n, die Rasse, die Kommunisten, die Sozialisten, die SPD (Sozialdemokratische Partei Deustchlands), die Liberalen, die Konservativen, die Monarchisten, die NSDAP (National Sozialisten) die Protestanten, die Katholiken , die Juden (Judentum), die Roma, die Kapitalisten, die Mittelschicht, die Familien, die Frauen

Suggested Materials:
Arbeitsblatt zum Thema Macht und Faschismus

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can list different identity groups in a society. 
	The teacher introduces “Teil A” and asks the students to imagine what different identity groups of people make up American or German society. Students work in groups to list ones that come to mind. After this, the teacher helps the students compile their ideas as a group so everyone’s list is similar.  
	Here you can frontload some vocabulary that will come up in the identities unit. Names for religious, ethnic, and political groups.

	Arbeitsblatt zum Thema Macht und Faschismus
(The above worksheet is used throughout the lesson in every step below.)

	2
	I can name different systems of power and who holds power within that system. 
	Teil B is an opportunity to impart vocabulary that will be relevant for the unit and the course. Students are to match the governmental system with a leader that’s appropriate. Important here is to note a system’s respective leader is the one that has power within that system. Students should recognize that political and economic systems can overlap. 
	
	

	3
	I can state how power is distributed in my country. 

I can list which political and economic systems fit which values of power. 
	In Teil C, students need to label 5 values that represent power in a system. Some words they’ll know (Geld), but most others they won’t.  
The teacher then has a brief discussion about which values represent power within the system they live in. 
(Brief note: Race is more difficult to quantify than the others, and can be arbitrary or dependent on the dominant culture. In Nazi Germany if you were Jewish at all, you would have been in the outgroup.)
This brief activity leads directly into Teil D. Students must now place the systems from Teil B into which respective power value represents them the best. Some values apply to multiple systems and vice-versa. 
	das Geld
die Royalität
die Armee
die Soldaten
die Stimme/n
die Rasse
	

	4
	I can list which groups of people benefit from systems of power, and which don’t.
	In Teil E, the teacher asks students to choose one of the values, and divide up the identity groups from Teil A along a hierarchical pyramid that values that power. Higher up on the pyramid means that person or group has more power, and lower means they have less. 
(The teacher can divide students into groups and assign each one a value, or choose one value and have all the class work on it. The teacher should modify this portion of the lesson to match up with what student answers were in Teil A. For example, if students build a pyramid along “Geld” they can use vocabulary from jobs or professions that they may have learned in a prior class.)
	
	

	5.
	I can recognize how power can be diffused in a system. 
	In Teil F, the teacher begins a very brief thought experiment; students are to take the groups from the pyramid in Teil E and and put each one into a box along the line. 

The teacher then asks which group here has more power than the others, and which value of power does this most represent. (The answer is “Stimmen”; in a system where one person has the same number of votes as any other person, no one has any more power than the others.)
	
	

	6.
	I can describe how political groups ally or stand in opposition to one another. 

I can explain how the Nazis consolidated power. 
	In Teil G the students see a line where the teacher can introduce the concept of the political left-right spectrum. The teacher can use this as an opportunity to teach about specific parties in the Weimar Era, or general political groups. 
After placing the groups or parties on a line, the teacher can divide the class into groups, and students have to discuss who they would work with and why. Would any of them work with the Nazis?
This is an opportunity to point out that the historical right worked with the Nazis, and the historical left fought amongst themselves, thus allowing Hitler to consolidate power. 
	die Kommunisten
die Sozialisten
die SPD (Sozialdemokratische Partei Deustchlands)
die Liberalen
die Konservativen
die Monarchisten
Die NSDAP (National Sozialisten)

	

	7.
	I can place different identity groups from Germany in the hierarchy of das dritte Reich. 

I can begin to explain how the Nazis consolidated power by demonizing outgroups.  
	Teil H has two parts. The teacher cuts out the pictures, and creates several packets so that multiple groups can have the pictures. The teacher goes through each of the pictures with the students, and names them. 

Students then have to place each card somewhere on the pyramid based on the what would have been valued as affording power in Nazi Germany (Germanness, Masculinity, political allegiance, etc.). The teacher can use this as an opportunity to explain why people went along with the Nazis - because they weren’t in the lowest group - as the Nazis eventually moved to exterminating the outgroups. 
	die Protestanten
die Katholiken 
die Juden (Judentum)
die Roma 
die Kommunisten
die Kapitalisten
die Mittelschicht
die Familien
die Frauen
die Nazis
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Where this lesson occurs within the unit: 
This lesson takes place roughly 1/4th through the unit. Before this, the teacher may have taught briefly about World War II, and definitely have given vocabulary notes of terms that come up in a discussion of East German history. The teacher should also have given notes about basic information about the differences between East and West Germany and what Communism is. 

Context for this lesson:
It’s common when teaching about the history of Communist East Germany to highlight the negatives, which is important, because there is a lot to criticize. This lesson gives the teacher the opportunity to show students a more nuanced perspective, and help them understand that it was a place populated with a lot of different people who in a lot of ways were just living life the best they could.

Expected duration: 
1-2 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can describe in speaking and writing what I already know about Communist East Germany and the DDR. 
I can describe what I see in historical pictures of daily life in East Germany.
I can write a letter about my daily life as an East German citizen.

Suggested Lexical Content, Functional Chunks, and Language Structures:
totalitär, bunt, militärisch, sadistisch, altmodisch, feministisch, lustig, freidenkend, tolerant, freundlich, solidarisch, sozialistisch, barbarisch, myseriös, niedlich, brutal, indoktrinär, kindisch, bewaffnet, liebevoll, visionär, weiblich, oppresiv, harmonisch, blödsinnig, pragmatisch, humorvoll, irrational, respektvoll, energievoll, unzufrieden, treu, erschreckend, heldenhaft, despotisch, diszipliniert, radikal, rational, kooperativ

Suggested Materials:
PowerPoint zur Aktivität, Fotos des Alltags der DDR

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can describe in speaking and writing what I already know about Communist East Germany and the DDR. 
	The teacher opens the lesson with an activity to engage students’ prior knowledge. The teacher asks what their impressions of East Germany and communism are, and what they might alright know from history class and pop culture.  The teacher then asks students to summarize their thoughts in three sentences and three pictures. 
	
	PowerPoint zur Aktivität

	2
	I can describe what I see in historical pictures of daily life in East Germany. 
	Students are then divided into groups. The teacher (after cutting out the adjectives in the attached document into separate cards) evenly divides at random the words to each group. The teacher then shows in succession each picture in the PowerPoint, and the students must hold up which adjectives they think fit what’s depicted. With each picture, the teacher leads a discussion into what they’re seeing and why they’ve chosen the word that they did.  
	totalitär, bunt, militärisch, sadistisch, altmodisch, feministisch, lustig, freidenkend, tolerant, freundlich, solidarisch, sozialistisch, barbarisch, myseriös, niedlich, brutal, indoktrinär, kindisch, bewaffnet, liebevoll, visionär, weiblich, oppresiv, harmonisch, blödsinnig, pragmatisch, humorvoll, irrational, respektvoll, energievoll, unzufrieden, treu, erschreckend, heldenhaft, despotisch, diszipliniert, radikal, rational, kooperativ

	Fotos des Alltags der DDR


	3
	I can write a letter about my daily life as an East German citizen. 
	After discussing with students, the reality and nuance of daily life in East Germany, the students must write the following assignment:

Making sure to incorporate adjectives from the lesson, they must write a letter to someone living in West Germany about what their daily life is like in East Germany. What are their hobbies, what do their families or children do etc.? The letter must be 1-3 paragraphs long, and follow the formatting of a letter. (If students have not learned this yet, this could be an opportunity for the teacher to teach it.)  
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Where this lesson occurs within the unit: 
This lesson follows immediately after Lesson Plan 2. It functions as a mid-unit project, and may take multiple days. 

Context for this lesson:
The purpose of this lesson is to give students the opportunity to explore what daily life was like in East Germany, and depict how everyday people would have navigated the system and its culture. 

Expected duration: 
3-5 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can explain and discuss what daily life was like in the DDR. 
I can write a descriptive summary about a specific aspect of everyday life in the DDR.
I can interpret what others have written about everyday life in the DDR.
I can discuss in detail and in conversation what I know about life in East German society.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Students may have to look up additional lexical content on their own since each project will require different knowledge.

Suggested Materials:
The website where students will do their research. 
PowerPoint explaining the activity to students. 


	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can explain and discuss what daily life was like in the DDR. 
	The teacher reviews with students in discussion what their impressions of East German daily life was like from the previous lesson. 
	
	

	2
	I can write a descriptive summary about a specific aspect of everyday life in the DDR. 
	The teacher then introduces the follow-up; students will choose a topic from East German daily life, and construct a museum exhibit about it. Students will choose a topic from the attached website zeitklicks.de. For example, a student might choose “Die Datsche” under the category “Freizeit”. No two students should have the same topic. Students must research and create the following for their museum exhibit:

· A paragraph long summary of their topic.
· 3 Pictures related to their topic.
· Some sort of product (like a model or a reconstruction of a real life artifact.
This might take a day or two for students to work on, research and prepare. 
	
	The website where students will do their research. 

PowerPoint explaining the activity to students. 

	3
	I can interpret what others have written about everyday life in the DDR. 
	Once all the students are done with their exhibits, the teacher and students organize all the student work in the room as if it were a museum. 
After everything is set up, students walk around the room and briefly record on paper what they have learned from each exhibit.
	
	

	4
	I can discuss in detail and in conversation what I know about life in East German society. 
	After the activity is finished, the teacher reassembles the class, and holds a conversation with the students about what they have learned from each others’ exhibits.
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Where this lesson occurs within the unit: 
This lesson comes immediately before IPAs. 

Context for this lesson:
After students have learned about some of the nuance of East German society, it’s good to have lessons about the darker side. Not included in the sample lessons, but also valuable, the teacher may choose to teach about the construction and history of the Berlin Wall. After this lesson, the teacher may choose to follow the instruction about the Stasi with film, “Das Leben der Anderen” and their discretion. 

Expected duration: 
1-2 Days.

Learning Targets (specific, measurable goals for students for this lesson):
I can anticipate what a secret police organization might be and what they might do in a totalitarian state. 
I can describe in detail what the Stasi was and how they surveilled and punished East German citizens.
I can talk to other students as if I am an East German citizen accusing or defending the Stasi.
I can describe what living under the Stasi was like.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Functional chunks of conversational dialogue to express opinions about the DDR, the Stasi, and others in the room. 
Functional chunks of dialogue to make accusations.

Suggested Materials:
Description of the Stasi
Video explaining the Stasi

The teacher should make cards facilitating the game. Cards can say the following:
· Du bist Stasi. Dir gefällt die DDR. 
· Du bist DDR Bürger. Dir gefällt die DDR.
· Du bist DDR Bürger. Du findest die DDR so-so.
· Du bist DDR Bürger. Du hasst die DDR.
The teacher should have two cards to use during the night cycle to silently collaborate with Stasi agents. 
· 1: Dieser Bürger soll ins Gefängnis.
· 2: Dieser Bürger soll Inoffizielle Mitarbeiert.

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can anticipate what a secret police organization might be and what they might do in a totalitarian state. 
	The teacher writes on the board the phrase “Ministerium für Staatsicherheit”, and asks students to parse out what it could mean. The teacher then writes the phrase “Geheimpolizei”, and asks students what it could mean and what such an organization might do. The teacher can also ask students of their prior knowledge; do they know any historical examples and what they could legally impose on a population? 
	
	

	2
	I can describe in detail what the Stasi was and how they surveilled and punished East German citizens.
	Students then must watch the attached video and read the attached text. Afterwards, the teacher asks the students to briefly write a summary of what the Stasi was and how it policed East German society. 
	
	Description of the Stasi

Video explaining the Stasi

	3
	I can talk to other students as if I am an East German citizen accusing or defending the Stasi. 
	Before this activity, the teacher should familiarize themselves with the card game “Werewolves”.

The teacher and students play the game Stasi. The game functions as follows:
· The teacher plays the role of facilitator, directing the players and encouraging discussion during turns. 
· Students are given a card saying whether they are Stasi or not, and how they feel about the DDR. (There are only two Stasi at first.) They should not reveal this to other players.
· The game flows along day night cycles. During the day, players talk, and at night, while each student has their head down on the desk, the teacher asks the Stasi to “wake up” and directs them to arrest one other player. When an arrest is made, the teacher gives two options; 1 is imprisonment, and 2 is that the arrested player becomes an informant.
· If 1 is selected, the teacher arrests the student and takes them to “prison”, knocking on their desk and saying loudly, “Ministerium für Staatsicherheit, öffnen sie die Tür.
· If 2, the teacher quietly tells the student that they are now Stasi. If they refuse, then they are arrested instead.
· During the day, the teacher encourages discussion and accusations. Who arrested their friend? Why? How do you feel about the DDR? Who is the Stasi agent? Why?
· At the end of the day cycle, there is a departure from the Werewolves template; players cannot choose to kill someone under suspicion of being a Stasi agent. 
· The game continues until everyone is either arrested or an informant. 
	
	The teacher should make cards facilitating the game. Cards can say the following:
· Du bist Stasi. Dir gefällt die DDR. 
· Du bist DDR Bürger. Dir gefällt die DDR.
· Du bist DDR Bürger. Du findest die DDR so-so.
· Du bist DDR Bürger. Du hasst die DDR.
The teacher should have two cards to use during the night cycle to silently collaborate with Stasi agents. 
· 1: Dieser Bürger soll ins Gefängnis.
· 2: Dieser Bürger soll Inoffizielle Mitarbeiert.

	4
	I can describe what living under the Stasi was like. 
	Either before the end of the game, or after the end of the game, players might notice or lament that they can’t win against the Stasi. This is the point in the lesson that the teacher demonstrates that is true. There was no recourse, the Stasi had absolute unchecked power, and can even misuse it by arresting devout citizens. 

The teacher should ask players how they can win then or what the best strategy is; students will figure out that the solution is to be quiet and not draw attention to themselves, which is how people in real life navigated the Stasi. 
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Productive and Receptive: 
Names for religious, ethnic, and political groups, das Geld, die Royalität, die Armee, die Soldaten, die Stimme/n, die Rasse, die Kommunisten, die Sozialisten, die SPD (Sozialdemokratische Partei Deustchlands), die Liberalen, die Konservativen, die Monarchisten, die NSDAP (National Sozialisten) die Protestanten, die Katholiken , die Juden (Judentum), die Roma, die Kapitalisten, die Mittelschicht, die Familien, die Frauen

totalitär, bunt, militärisch, sadistisch, altmodisch, feministisch, lustig, freidenkend, tolerant, freundlich, solidarisch, sozialistisch, barbarisch, myseriös, niedlich, brutal, indoktrinär, kindisch, bewaffnet, liebevoll, visionär, weiblich, oppresiv, harmonisch, blödsinnig, pragmatisch, humorvoll, irrational, respektvoll, energievoll, unzufrieden, treu, erschreckend, heldenhaft, despotisch, diszipliniert, radikal, rational, kooperativ

Support Structures:
Meiner Meinung nach…, Ich finde…, Was ist/war _____?, Warum ist/war _____?, Wann war ____?
Past Tense Modal Verbs
Subordinating conjunctions for compound sentences
Relative Pronouns
Passive Voice
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Sentence starters:
Obwohl, Wenn, Im Vergleich, Anstatt dessen, Während dessen, Endlich, Deswegen, Zum Beispiel, Also, Anscheinend, Offensichtlich

Tiered questioning:
Journal Prompts – Have students consider themselves residents and citizens of this era; how do they feel? What are their lives like?

Interactive read-alouds:
Popcorn reading (where one student reads and passes it off to another student)
Have students read-aloud real life primary accounts from zeitklicks.de.
Have students read the poetry of Bertolt Brecht, and East German playwright considered to be one of the best writers in the German language. 
Teacher can have students pause to open up discussions about the content. 

Anchor charts:
Students and the class can assemble timelines that go into detail with each event. 

Pictorial input charts:
Have students add terms or concepts in the target language to historical images or iconography.
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Unit Title/Topic: News and Media

Enduring Understandings: 
Patterns of media consumption convey information about a culture and the language/s of a culture. 
Writers of journalistic articles and reports have the opportunity to efficiently convey valuable information to people.
Journalists have a responsibility to inform the public in truthful ways so that people can make informed decisions.
German culture values a free press that is not impeded by extralegal overreach, recognizing it as a tool against authoritarianism.

Essential Questions:
How is news written for print, radio, and television? 
What makes for responsible and ethical journalism? 
How do our sources of news media frame how we perceive the world? 

Proficiency Levels Targeted: 
Interpretive Listening: Intermediate Low
Interpretive Reading: Intermediate Mid
Interpersonal: Intermediate Low
Presentational Speaking: Intermediate Low
Presentational Writing: Intermediate Low

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: The unit lasts about 20 Days for 90-minute classes.
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	Intermediate Low
I can identify the topic and related information from simple sentences in short informational texts. (p. 34)

I can identify the topic and related information from simple sentences in short fictional texts. (p. 34)

I can identify the main idea in short conversations. (p. 34)

Intermediate Mid
I can understand the main idea and key information in short straightforward informational texts. (p. 34)

I can understand the main idea and key information in short straightforward fictional texts. (p. 34)

I can identify the main idea and key information in short straightforward conversations. (p. 34)

	Intermediate Low
I can request and provide information in conversations on familiar topics by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can interact with others to meet my basic needs in familiar situations by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can express, ask about, and react with some details to preferences, feelings, or opinions on familiar topics, by creating simple sentences and asking appropriate follow-up questions. (p. 39)

Intermediate Mid
I can exchange information in conversations on familiar topics and some researched topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can interact with others to meet my needs in a variety of familiar situations, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can exchange preferences, feelings, or opinions and provide basic advice on a variety of familiar topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)


	Intermediate Low
I can present personal information about my life, activities and events, using simple sentences. (p. 46)

I can express my preferences on familiar and everyday topics of interest and explain why I feel that way, using simple sentences. (p. 46)

I can present on familiar and everyday topics, using simple sentences. (p. 46)

Intermediate Mid
I can tell a story about my life, activities, events and other social experiences, using sentences and series of connected sentences. (p. 46)

I can state my viewpoint about familiar topics and give some reasons to support it, using sentences and series of connected sentences. (p. 46)

I can give straightforward presentations on a variety of familiar topics and some concrete topics I have researched, using sentences and series of connected sentences. (p. 46)

	Intermediate 
Products: In my own and other cultures I can compare products related to everyday life and personal interests or studies. (p. 53)

Practices: In my own and other cultures I can compare practices related to everyday life and personal interests or studies. (p. 53)

	Intermediate 
Language: I can converse with peers from the target culture in familiar situations at school, work, or play, and show interest in basic cultural similarities and differences. (p. 53)

Behavior: I can recognize that significant differences in behaviors exist among cultures, use appropriate learned behaviors and avoid major social blunders. (p. 53)
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Scenario/Context:
You are the editors of a newsroom, and it is your job to make sense of the flurry of chaotic information every single day. You will do research, discuss the issues with your colleagues, and write a journalistic piece that includes claims supported by evidence from your research.


	Interpretive Task (reading/listening):
News is by nature ever changing. The teacher will choose three podcasts that are each under 5 minutes long, and have students answer questions about details and main ideas from the podcasts. Teachers may choose podcasts from the link below or another similar site. 

Note to the teacher:
The interpretive task for this unit should always be updated for contemporary events and news.

Link to sample site where podcasts can be selected:
https://www.deutschlandfunknova.de/

Generalized Questions for any Podcast/Article

Intermediate Low Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/04-intermediate-low-interpretive-communication-rubric/

Intermediate Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/05-intermediate-mid-interpretive-communication-rubric/


	Interpersonal Task:
After listening to the podcasts and answering the questions, the teacher will group students up by which podcast they found the most interesting. In groups, students are to discuss in detail their opinions about the report, what they found important or interesting, and converse about why they thought the issues elucidated were interesting. 

Intermediate Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/11-intermediate-low-interpersonal-communication-rubric/

Intermediate Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/12-intermediate-mid-interpersonal-communication-rubric/


	Presentational Task (speaking/writing):
It is now your turn to report on what you think is important or interesting: 
Students are to take a topic of their choosing and complete any additional research necessary using various German language news outlets. Once their research is completed, students are to create a podcast in German that is 3-5 minutes long about the topic of their choosing.

Intermediate Low Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/18-intermediate-low-presentational-communication-rubric/

Intermediate Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/19-intermediate-mid-presentational-communication-rubric/
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Where this lesson occurs within the unit: 
This should be at the start of the unit if not the very first day. 

Context for this lesson:
The purpose of this lesson is to start teaching about how the news is written starting with the most obvious trait of any news article or video - the headlines. 

Expected duration: 
1-2 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can list different news publications. 
I can list common topics in the news. 
I can read a newspaper headline and anticipate the content of the story.
I can write the headline for a news story.
I can write the headline for a news story.
I can read a newspaper headline and anticipate the content of the story.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Passive Voice (students may have already learned this; if not it could be an introduction to a later lesson on passive voice in the unit.)
“Die Schlagzeile passt, weil…”

Suggested Materials:
Schlagzeile Beispiel

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can list different news publications. 

I can list common topics in the news. 
	The teacher writes the words “Zeitung” and “Nachrichten” on the board, and brainstorms with the students? What newspapers do you know of? What topics come up in the news? What gets reported. 
	
	

	2
	I can read a newspaper headline and anticipate the content of the story. 
	The teacher then gives students a list of newspaper headlines. In groups, students must answer predict what the headlines might be about by answering “Who?”, “What”, “When?” and “Where? “After students are done, the teacher discusses with the class what they anticipate the headlines are about. (Teachers should update this activity regularly since news is by nature current. Attached is an example of what types of headlines the teacher can choose, and how they can be presented to students.)
	die Schlagzeile

Passive Voice (students may have already learned this; if not it could be an introduction to a later lesson on passive voice in the unit.)
	Schlagzeile Beispiel

	3
	I can interpret via listening what news story fits which headline. 
	After the teacher and students have gone over the headlines, the teacher should read the opening sentences for 4 of the headlines in the last activity. Students then must label which headline fits each news story best. When going over the answers, students can then be encouraged to explain why they think the headline fits. 
	“Die Schlagzeile passt, weil…”
	

	4
	I can write the headline for a news story. 
	The teacher then divides the students into groups and provides a large sheet of colorful paper (either poster paper or construction paper). Students must invent a newspaper, and then write and draw the front page, but only writing headlines to stories. This activity is flexible. The teacher can come up with 3-4 news stories and contexts, and each group comes up with a different headline to show how different publications might phrase their headline differently, or each group can come up with their own stories. 
	
	

	5.
	I can read a newspaper headline and anticipate the content of the story. 
	After the activity, the teacher hangs the “newspapers” on the wall. The teacher then asks students to interpret the headlines of each other’s’ newspapers; what could be the story behind this headline?
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Where this lesson occurs within the unit: 
This lesson should occur early in the unit and should provide a foundation for all the rest of the work students will do for the remainder of the unit. 

Context for this lesson:
This is the foundation of the content of this unit; in this lesson students will learn how the news is written by journalists, what the work entails, and what the ethics of the journalists are. 

Expected duration: 
1-2 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can list qualities of news and news reports.
I can explain how the news is written.
I can list what I can interpret from a German news article.
I can discuss the news of the day in Germany.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Most lexical content relevant for this lesson is present in the attached website. The teachers should design a PowerPoint or similar document to convey the vocabulary and terms from the site. These include terms and phrases such as: 
der Bericht, der Artikel, der Leitartikel, das Plagiat, die Recherche, recherchieren, aktuell, interessant, wichtig
Ich finde das wichtig, weil…. 

Suggested Materials:
Nachrichtenschule


	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can list qualities of news and news reports.
	The teacher reviews with the students from prior lessons what topics are prevalent in the news - what is reported on, what types of people are involved, when have the topics of stories happened relative their publication (recently) etc. 
	
	

	2
	I can explain how the news is written. 
	The teacher should make notes for the students to take based on the information in the attached link. Most important emphasize to the students are the following details:
Journalists choose their topics based on three criteria - Is it current? Is it interesting? Is it important? If it is not all three of the above, it isn’t news. Also journalists answer these questions when writing news articles - Who? What? When? Where? How? Why? These answers are ordered in the article from which is most important to least important. 
	
	Nachrichtenschule

	3
	I can list what I can interpret from a German news article.
	The teacher then assigns the students to find 5 articles from 3 different newspapers. (There are multiple options here: the teacher can find the articles themselves and provide them to the students, give students links to prominent German language news publications and have students find 5 articles on their school laptops, or if those aren’t available, schedule time in a computer lab.) Students must take the 5 articles (of the teacher’s or students’ choosing) and interpret them along the lines of the notes, answering the questions established in the notes from section 2. 
	
	

	4
	I can discuss the news of the day in Germany. 
	After students compile their interpretations, the teacher pulls the students into a circle, and they discuss what they have determined are common news topics in German media. 
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Where this lesson occurs within the unit: 
This occurs either halfway through the unit or close to the end. 

Context for this lesson:
This lesson is meant to teach students of the ethical responsibility of journalists, and that the freedom of the press is a right necessary for a free society and democracy. 

Expected duration: 
1-2 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can list examples of a free exercise of speech. 
I can state and explain details I have interpreted from a video about Freedom of the Press.
I can state and explain details I have interpreted from a video about Freedom of the Press.
I can write a newspaper article critical of a topic pertaining to an authoritarian government.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Die Meinungsfreiheit (students could be familiar with this word from the history unit, reminding them of that might be a way to engage prior knowledge)
Some vocabulary pertinent to the video is listed in the worksheet attached in “Suggested Materials”. 

Suggested Materials:
Pressefreiheit Video
Pressefreiheit Fragen


	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can list examples of a free exercise of speech. 
	The teacher writes the word “Meinungsfreiheit” on the board. Students are then asked to list examples of “Freedom of Speech”, and who protects that (the government). The teacher then asks students to think about how “Meinungsfreiheit” intersects with journalism. (without freedom of speech, journalists can’t report news freely. 
	Die Meinungsfreiheit (students could be familiar with this word from the history unit, reminding them of that might be a way to engage prior knowledge)
	

	2
	I can state and explain details I have interpreted from a video about Freedom of the Press. 
	The teacher shows students a video about Freedom of the Press; this explains the ethical responsibility of journalists and also how totalitarian governments control their press and how they infringe on journalists’ rights. Students are to answer questions about the video. 
	
	Pressefreiheit Video
Pressefreiheit Fragen

	3
	I can state and explain details I have interpreted from a video about Freedom of the Press. 
	The teacher goes over the answers to the questions, and shows the video to students a second time so that they can understand the video better and answer questions they may have missed. 
	
	

	4
	I can write a newspaper article critical of a topic pertaining to an authoritarian government. 
	After students have watched the video twice, they are to research and write a news article (following the structure of a news article taken from the notes) critical of the policy of one of the governments (China, Russia, Zimbabwe, etc.) mentioned in the video. 
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Where this lesson occurs within the unit: 
This lesson occurs towards the end of the unit before IPAs. 

Context for this lesson:
This lesson is intended to teach students valuable skills in media literacy. By the end, they should have methods to use in German or English so that they do not fall susceptible to Fake News from bad faith actors. 

Expected duration: 
1-2 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can interpret details in 4 different news articles. 
I can compare and contrast 4 different news articles.
I can interpret and understand details from a German video about fake news.
I can identify and distinguish fake news articles from real, well intentioned news articles and sources.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Some vocabulary pertinent to the video is listed in the worksheet attached in “Suggested Materials”.

Suggested Materials:
Fakt oder Fake Video
Fakt oder Fake Arbeitsblatt

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can interpret details in 4 different news articles. 
	The teacher passes out the excerpts from 4 articles, and asks students to interpret them much as they’ve done in other activities in prior lessons in this unit. The teacher is encouraged to seek out current articles.
What students are unaware of is that one of the news articles is fake. The teacher should either doctor a real article with fake information, or write a fake article from whole cloth. The video from this lesson offers a good example how to do that. The more shocking the fake article, the more effective. 
	
	

	2
	I can compare and contrast 4 different news articles. 
	The teacher then pulls the class into a circle, and they discuss what they’ve read. What details did they understand? What were common topics? Would you expect to see them in US media? Why or why not? Were the topics boring or interesting? Which article was the most interesting? Did they read anything shocking? Students then must choose the most shocking article of the 4. The teacher then reveals that one is fake. Which one do they think is fake? The teacher reveals the fake article, and discusses that with students based on their prior responses. 
	
	

	3
	I can interpret and understand details from a German video about fake news. 
	The teacher shows students a video about Fake News; this explains how bad faith actors create fake news for various reasons, and teaches strategies for detecting fake news in social media. Students are to answer questions about the video. Afterward, the teacher goes over the answers with students, and then shows them the video again so that they can better understand it and answer any questions they missed. 

When they are done, students should have a list of strategies for identifying fake news. 
	
	Fakt oder Fake Video

Fakt oder Fake Arbeitsblatt

	4
	I can identify and distinguish fake news articles from real, well intentioned news articles and sources. 
	After the video, the teacher provides students with several examples of fake news that they have found online. Students must use the strategies learned in the prior video to systematically detect and explain how the news article is indeed fake. 
	
	The teacher should use the internet to find examples of fake news in German language media. One way to alter this activity is to put in some red herrings and examples of real news for students to show they can also confirm the genuine article. 
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Productive and Receptive: 
Die Meinungsfreiheit, der Bericht, der Artikel, der Leitartikel, das Plagiat, die Recherche, recherchieren, aktuell, interessant, wichtig
Various global or local problems, such as:
die Globale Erwärmung, der Rechtsextremismus, die Arbeitslosigkeit, die Obdachlosigkeit, die Verschmutzung, die Verletzung der Menschenrechte, die Armut, der Hunger, der Rassismus, der Sexismus, die Krankheit, die Pandemie, die Korruption, der Krieg, der Terrorismus
Although teachers don’t need to teach students to produce Subjunctive 1, it can be helpful to teach students to at least recognize it. 

Support Structures: 
Past Tense Modal Verbs
Simple Past Tense
Present Perfect
Subordinating conjunctions for compound sentences
Relative Pronouns
Passive Voice
Subjunctive 2
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Sentence starters:
“Die Schlagzeile passt, weil…”, Ich finde das wichtig, weil….

Tiered questioning:
Various prompts:
· Students write an article based only on a headline given to them by a teacher. 
· Students devise different headlines based on a scenario conjured by the teacher. 

Interactive read-alouds:
Popcorn reading
Teacher or student reads an article, and pauses to discuss what question a journalist is answering. 
· Who is involved with this? (Wer war beteiligt?)
· When did it happen? (Wann ist es passiert?)
· What happened specifically? (Was genau ist passiert?)

Anchor charts:
Students are given a newspaper devoid of language; only pictures, and have to fill in the gaps for headlines and text. 
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Unit Title/Topic: Political Engagement

Enduring Understandings: 
The structure of the German political system is designed to both incorporate a wide spectrum of political views while inoculating itself from extremist viewpoints. 
Citizens have the opportunity to reach a political stance and vote for the candidate or party that makes the strongest case for realizing those goals. 
The structure of the German political system allows for the emergence of a variety of political parties.
In order to govern, parties and citizens must collaborate in order to reach a political consensus. 
Candidates and parties take many different actions in order to get elected and represent their interest groups in German government. 

Essential Questions:
How is the German political system similar to or different from the American system? 
How do the mechanisms of the German political system affect which policies are prioritized and how citizens engage in politics? 
How does the German political system react to or accommodate extremist parties? 
How do politically motivated citizens engage meaningfully with the political process? 

Proficiency Levels Targeted: 
Interpretive Listening: Intermediate Low
Interpretive Reading: Intermediate Mid
Interpersonal: Intermediate Low
Presentational Speaking: Intermediate Low
Presentational Writing: Intermediate Low


Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: The unit lasts about 20 Days for 90 minute classes. 
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	Intermediate Mid
I can understand the main idea and key information in short straightforward informational texts. (p. 34)

I can understand the main idea and key information in short straightforward fictional texts. (p. 34)

I can identify the main idea and key information in short straightforward conversations. (p. 34)

Intermediate High
I can usually follow the main message in various time frames in straightforward, and sometimes descriptive, paragraph-length informational texts. (p. 34)

I can usually follow the main story and actions expressed in various time frames in paragraph-length fictional texts. (p. 34)

I can usually understand the main idea and flow of events expressed in various time frames in conversations and discussions. (p. 34)

	Intermediate Mid
I can exchange information in conversations on familiar topics and some researched topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can interact with others to meet my needs in a variety of familiar situations, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can exchange preferences, feelings, or opinions and provide basic advice on a variety of familiar topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

Intermediate High
I can exchange information in conversations and some discussions on a variety of familiar and some concrete topics that I have researched, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames. (p. 39)

I can interact with others to meet my needs in a variety of situations, sometimes involving a complication, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames. (p. 39)

I can explain preferences, opinions, and emotions and provide advice on a variety of familiar and some concrete topics that I have researched, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames. (p. 39)


	Intermediate Mid
I can tell a story about my life, activities, events and other social experiences, using sentences and series of connected sentences. (p. 46)

I can state my viewpoint about familiar topics and give some reasons to support it, using sentences and series of connected sentences. (p. 46)

I can give straightforward presentations on a variety of familiar topics and some concrete topics I have researched, using sentences and series of connected sentences. (p. 46)

Intermediate High
I can tell stories about school and community events and personal experiences, using a few short paragraphs, often across various time frames. (p. 46)

I can state my viewpoint on familiar or researched topics and provide reasons to support it, using a few short paragraphs, often across various time frames. (p. 46)

I can give detailed presentations on a variety of familiar topics and some concrete topics I have researched, using a few short paragraphs, often across various time frames. (p. 46)
	Intermediate 
Products: In my own and other cultures I can compare products related to everyday life and personal interests or studies. (p. 53)

Practices: In my own and other cultures I can compare practices related to everyday life and personal interests or studies. (p. 53)

Advanced
Products: In my own and other cultures I can explain how a variety of products of public and personal interest are related to perspectives. (p. 77)

Practices: In my own and other cultures I can explain how a variety of practices within familiar and social situations are related to perspectives. (p. 77)
	Intermediate 
Language: I can converse with peers from the target culture in familiar situations at school, work, or play, and show interest in basic cultural similarities and differences. (p. 53)

Behavior: I can recognize that significant differences in behaviors exist among cultures, use appropriate learned behaviors and avoid major social blunders. (p. 53)

Advanced
Language: I can converse comfortably with others from the target culture in familiar and some unfamiliar situations and show some understanding of cultural differences. (p. 77)

Behavior: I can demonstrate awareness of subtle differences among cultural behaviors and adjust my behavior accordingly in familiar and some unfamiliar situations. (p. 77)
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Scenario/Context:
Bundestagswahl! It’s election season in Germany, and you’re ready to go to the polls - not just as a voter but as a candidate as well! You will join a political party, research that party and the issues it concerns itself with the most, and then join the fray in a Wahlkampf to shape the destiny of your country!


	Interpretive Task (reading/listening):
Students will be divided into groups based a party of their choice (teacher should coordinate based on students’ ranked preferences, to ensure that each party is the same size). 

In order for politicians to reach the public, they have to assemble a party platform to inform citizens of where they stand. This interpretive task has 2 parts:

Part 1: Students are given a worksheet and are tasked with gathering some information from the website of their party. Following the directions on the sheet, students research the party’s platform on their site, and assemble this information as a poster in order to convey it to other students. The teacher assesses their interpretive proficiency based on their summary. 

Links to sites that student will use to begin their research and investigation:
https://www.fdp.de/
https://www.gruene.de/
https://www.spd.de/
https://www.cdu.de/
https://www.csu.de/
https://www.die-linke.de/

Part 2: Students continue the sheet in a stations activity going around and reading each other group’s platform, where they answer interpretive questions about each party. 

Student Party Platform Worksheet/Directions

Intermediate Low Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/04-intermediate-low-interpretive-communication-rubric/

Intermediate Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/05-intermediate-mid-interpretive-communication-rubric/


	Interpersonal Task:
With the election on the horizon, the people need to know where you stand and that you can defend your stance on the issues. Students take part in a televised debate with their opponents. 

Before the roundtable debate, the teacher comes up with at least 10 questions dependent on the most prominent stances students have found are relevant to the contemporary parties and issues. 

The teacher plays the role of the host, and the students answer questions and debate each other based on others’ answers. 

Note to the teacher: Negotiation of meaning is necessary for a task to be truly interpersonal.

Intermediate Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/11-intermediate-low-interpersonal-communication-rubric/

Intermediate Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/12-intermediate-mid-interpersonal-communication-rubric/


	Presentational Task (speaking/writing):
There are two options, it is the teacher’s discretion to choose one or have students do both.
(Writing Option) Students choose one issue that is the most important to them and write a 3 paragraph editorial about this issue, why it’s important, and what they and their party would do. 

(Speaking Option) Students compose a speech (3-5 minutes) to hold in front of the class about the specific issues and why people should vote for them. 

(Possible culminating activity) After the debate and the editorial and the speeches, students are given the opportunity to vote on who is in the government. Election should be modelled on the German system. Students may not vote for their own party or candidate.
1 Vote: For party 
1 Vote: For candidate
Teacher tallies votes, and announces the winner. If there is no outright winner, the party with a plurality of the votes builds a coalition until they reach 50%, and their Spitzenkandidat is declared the Chancellor of the class!

Intermediate Low Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/18-intermediate-low-presentational-communication-rubric/

Intermediate Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/19-intermediate-mid-presentational-communication-rubric/
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Where this lesson occurs within the unit: 
This lesson occurs immediately at the beginning of the unit. 

Context for this lesson:
This is the students introduction to the ideas that define German politics in contrast and comparison to American politics. By the end of this lesson students will know the simple electoral mechanisms establish the structural differences between the two systems. 

Expected duration: 
1-2 Days

Learning Targets (specific, measurable goals for students for this lesson):
I can vote for my preferred political party. 
I can explain why I voted the way I did. 
I can explain how I feel about election results.
I can express what I know about German politics.
I can show that I understand a video about German elections.
I can explain how Germans vote. 
I can explain why Germans have more than two political parties.

Suggested Lexical Content, Functional Chunks, and Language Structures:
der Demokrat, der Republikaner, die Partei, der Abgeordnete, die Wahl, der Wahlzettel, wählen (gewählt), “wen wählst du?”, “ich wähle….”, gewinnen (gewonnen), “Warum hast du ______ gewählt?”, “Wie fühlst du dich?”, “es gibt…”, “Warum gibt es in Deutschland so viele Parteien?”, “Warum gibt es in den USA nur 2 Parteien?”
Suggested Materials:
American Election Ballots 
Bundestagswahl Handout
neuneinhalb Bundestagswahl

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can vote for my preferred political party. 
	Election Day! Teacher will frame the activity from the American perspective; imagine you are voting in an election for the House of Representatives. Do you vote for a generic candidate from the Democratic Party, the Republican Party, or an independent? The teacher should encourage students to vote for an independent (for best results in the activity). Students vote once and turn in the ballots; students should remember who they voted for. 
	der Demokrat, der Republikaner, die Partei, der Abgeordnete, die Wahl, der Wahlzettel, wählen (gewählt), “wen wählst du?”, “ich wähle….”
	American Election Ballots 

	2
	I can explain why I voted the way I did. 

I can explain how I feel about election results. 
	Discussion: Who won? 
The results of this will vary, and the teacher should lean into what students decide. Ideally the winner will have a plurality of votes: under 50%. Hold this group up as the winners, stress that they represent the entire class, even those with whom they disagree. 
The teacher should pose the idea; how would you vote next time to win? (Encourage independent voters to group with like-minded parties until the class is divided into 2 parties, just like the US.)
	gewinnen (gewonnen)
“Warum hast du ______ gewählt?”, “Wie fühlst du dich?”
	

	3
	I can express what I know about German politics. 
	Brainstorm:
The teacher writes the words, “Deutsche Politik” on the board. 
Students state their prior knowledge, and the teacher records it. Some may know that there are more than two parties, but not much else. 
The teacher can pose a simple question that students should be able to answer by the end of the lesson: “Warum?”
	“es gibt…”
	

	4
	I can show that I understand a video about German elections. 
	The teacher passes out the attached handout.
Students read the intro either alone, together, or with the teacher. 
The teacher goes over the vocabulary with the students. 
The teacher then shows the attached video that explains how elections work in Germany. 
Students answer questions, and after the video, the teacher goes over the answers with the class. 
After this, the teacher may choose to show the video again. 
	Available in attached handout.
	Bundestagswahl Handout

neuneinhalb Bundestagswahl



	5
	I can explain how Germans vote. 

I can explain why Germans have more than two political parties. 
	The teacher returns to the question from before: “Warum?” Why does the US have only 2 parties in power? Why does Germany have so many. 
After the video, students should be able to explain that Germans get two votes: a vote for a candidate and a vote for a party. 
Students return to their initial votes. How does governmental representation look in a German system? (There isn’t one winner, any party with 5% or more of the vote is represented). 
	“Warum gibt es in Deutschland so viele Parteien?”, “Warum gibt es in den USA nur 2 Parteien?”
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Where this lesson occurs within the unit: 
Immediately after the first lesson so that students have the opportunity to learn specific details about the parties they’ll be working with for the unit. 

Context for this lesson:
The parties are the foundation of German political government. Students should have vague understanding of each both in order to contextualize them in contrast to the American parties, and so that they know which parties they’ll want to join as they specialize their knowledge. 

Expected duration: 
1-2

Learning Targets (specific, measurable goals for students for this lesson):
I can define and describe different political groups. 
I can name the German political parties.
I can briefly explain what the parties stand for.
I can interpret political posters, and explain how they promote their values before an election.
I can write posters that convey the politics of each of the German political parties.
I can determine and express where I stand politically.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Teacher should curate informational notes about each of the parties from the partys’ websites 
CDU-Christlich Demokratische Union
SPD-Sozialdemokratische Partei Deutschland
CSU-Christlich Soziale Union
FDP-Freie Demokratische Partei
Die Linke
Bündnis 90 / Die Grüne
AfD-Alternative für Deutschland
die Plakate
Much of this vocabulary can be curated based on posters collected for presentation by the teacher.
Imperative 
Passive Voice
Suggested Materials:
Parties Brainstorm
US Political Compass 2012
US Political Compass 2016
US Political Compass 2020
German Political Compass 2013
German Political Compass 2017
Political Compass Test (English)
Political Compass Test (German)

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can define and describe different political groups. 
	The teacher passes out worksheets to guide students in a group discussion about the various nuances of political groups. 
Students work together to define the American parties by description, interest groups, and preferred policies.  
The teacher reviews with the class the various answers students come up with. 
Students are then tasked to take the descriptors and divide them as best they can into 5 categories; what aligns best and what could be incongruent? Could these groups, ideals, and values be regrouped to form different political parties?
	
	Parties Brainstorm

	2
	I can name the German political parties.

I can briefly explain what the parties stand for. 
	Teacher presents notes about each of the German political parties in the Bundestag. 
Students take notes as a resource and primer for where the German political parties stand.

	CDU-Christlich Demokratische Union
SPD-Sozialdemokratische Partei Deutschland
CSU-Christlich Soziale Union
FDP-Freie Demokratische Partei
Die Linke
Bündnis 90 / Die Grüne
AfD-Alternative für Deutschland
	PowerPoint: German Political Parties

	3
	I can interpret political posters, and explain how they promote their values before an election. 
	The teacher provides students examples of various political posters (Plakaten) from each of the parties. 
In groups or with the teacher, the students discuss and assess what elements inherent to the parties’ politics are apparent in their advertising. 
	die Plakate
Much of this vocabulary can be curated based on posters collected for presentation by the teacher. 
	Either internet access for the students, or a document prepared by the teacher

	4
	I can write posters that convey the politics of each of the German political parties.
	Students must make 7 Plakaten evoking in succinct language the relevant politics (as well as colors, ideals, and aesthetics) of each of the political parties, in order to show their knowledge of where the parties stand.
	Imperative, Passive Voice, Vocabulary from the notes
	Construction paper, Markers, Scissors

	5
	I can determine and express where I stand politically. 
	The teacher shows students the political compass; a metric for assessing where a person or party stands politically. 
Students look at multiple compasses from various election years in Germany in the US. 
The teacher and students discuss what about what they learned in the notes might explain these differences. 
Students (either before or after the lesson) take a political compass test to determine where they fall for the purposes of the rest of the unit, and assist the teacher and students in selecting which party to join. 
Afterwards students can record their position on a class chart for easy reference. 
	
	US Political Compass 2012
US Political Compass 2016
US Political Compass 2020
German Political Compass 2013
German Political Compass 2017

Political Compass Test (English)

Political Compass Test (German)
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Where this lesson occurs within the unit: 
After students have studied political parties, and chosen a party to be in. 

Context for this lesson:
The purpose of this lesson is to show students what the job of a politician actually entails and the kind of work they would do if they were elected. 

Expected duration: 
1-2 Days

Learning Targets (specific, measurable goals for students for this lesson):
I describe what I think a politician is like. 
I can interpret the information in a German video about working in the legislature.
I can write a narrative from the perspective of a politician elected to the legislature. 
I can demonstrate that I know what the job of an elected representative is like.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Some vocabulary pertinent to the video is listed in the worksheet attached in “Suggested Materials”.

Suggested Materials:
neuneinhalb Politikerin
neuneinhalb Politikerin Arbeitsblatt

	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I describe what I think a politician is like. 
	The teacher opens the course with a discussion and brainstorm with two questions: “what work does a politician do over the course of a day?” and “What do you imagine a typical politician to look like?”
	
	

	2
	I can interpret the information in a German video about working in the legislature. 
	The teacher then shows a video about an 18-year-old woman who has been elected to Berlin parliament. Students are to watch the video and answer questions. Afterwards, the teacher goes over the questions with students, and shows the video again so that they have the opportunity to listen for answers they missed. 
	
	neuneinhalb Politikerin

neuneinhalb Politikerin Arbeitsblatt

	3
	I can write a narrative from the perspective of a politician elected to the legislature. 

I can demonstrate that I know what the job of an elected representative is like. 
	After watching the video, students are to make a 6-8 panel comic that showcases a narrative of themselves from the point their elected to government until the end of their term. It should highlights policies of their party, elements of the job delineated in the video, and finally end with them either deciding to continue in or leave politics and why. 
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Productive and Receptive:
der Demokrat, der Republikaner, die Partei, der Abgeordnete, die Wahl, der Wahlzettel, wählen (gewählt), gewinnen (gewonnen), CDU-Christlich Demokratische Union, SPD-Sozialdemokratische Partei Deutschland, CSU-Christlich Soziale Union, FDP-Freie Demokratische Partei, Die Linke, Bündnis 90 / Die Grüne, AfD-Alternative für Deutschland, die Plakate, 

Support Structures:
Imperative
Passive Voice
Modal Verbs
Future Tense
Subordinating conjunctions for compound sentences
Relative Pronouns
Passive Voice
Subjunctive 2
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Sentence starters:
 “ich wähle….”, “Warum hast du ______ gewählt?”,  “es gibt…”, ich finde…
Meiner Meinung nach...

Tiered questioning:
Show students the kind of pictures that show up on posters devoid of language or labels – what parties do they fit? Why? 
Show students pictures of different kinds of Germans – who would they vote for and why? 

Interactive read-alouds:
Popcorn reading

Anchor charts:
Display different political posters – have students label those posters with their emotional reactions. 

Pictorial input charts:
Provide students with adjectives or common terms for political policies – show students pictures of the party’s logos, and have them apply the terminology or philosophies to the parties. 
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Unit Title/Topic: Identity and Global Perspectives

Enduring Understandings: 
Many different cultural and historical factors influence who we are and who we can become.  
Cultural identity is complex and multi-faceted. 
Germany’s history has had an especially profound effect on German culture and values today.
Germany is a country with a vibrant immigrant culture that has created its own unique religious and ethnic identity within German borders. 
Some nations, such as modern Germany, are home to many refugees. 

Essential Questions:
Who am I, and what can I understand about my identity based on my ethnic, religious, national, and familial background? 
What does it mean to be German? How do people of different religious or ethnic backgrounds fit into German society? 

Proficiency Levels Targeted: 
Interpretive Listening: Intermediate Low
Interpretive Reading: Intermediate Mid
Interpersonal: Intermediate Low
Presentational Speaking: Intermediate Low
Presentational Writing: Intermediate Low

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: This Unit lasts about 21 days for 90-minute classes.
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	Intermediate Mid
I can understand the main idea and key information in short straightforward informational texts. (p. 34)

I can understand the main idea and key information in short straightforward fictional texts. (p. 34)

I can identify the main idea and key information in short straightforward conversations. (p. 34)

Intermediate High
I can usually follow the main message in various time frames in straightforward, and sometimes descriptive, paragraph-length informational texts. (p. 34)

I can usually follow the main story and actions expressed in various time frames in paragraph-length fictional texts. (p. 34)

I can usually understand the main idea and flow of events expressed in various time frames in conversations and discussions. (p. 34)

	Intermediate Mid
I can exchange information in conversations on familiar topics and some researched topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can interact with others to meet my needs in a variety of familiar situations, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

I can exchange preferences, feelings, or opinions and provide basic advice on a variety of familiar topics, creating sentences and series of sentences and asking a variety of follow-up questions. (p. 39)

Intermediate High
I can exchange information in conversations and some discussions on a variety of familiar and some concrete topics that I have researched, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames. (p. 39)

I can interact with others to meet my needs in a variety of situations, sometimes involving a complication, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames. (p. 39)

I can explain preferences, opinions, and emotions and provide advice on a variety of familiar and some concrete topics that I have researched, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames. (p. 39)


	Intermediate Mid
I can tell a story about my life, activities, events and other social experiences, using sentences and series of connected sentences. (p. 46)

I can state my viewpoint about familiar topics and give some reasons to support it, using sentences and series of connected sentences. (p. 46)

I can give straightforward presentations on a variety of familiar topics and some concrete topics I have researched, using sentences and series of connected sentences. (p. 46)

Intermediate High
I can tell stories about school and community events and personal experiences, using a few short paragraphs, often across various time frames. (p. 46)

I can state my viewpoint on familiar or researched topics and provide reasons to support it, using a few short paragraphs, often across various time frames. (p. 46)

I can give detailed presentations on a variety of familiar topics and some concrete topics I have researched, using a few short paragraphs, often across various time frames. (p. 46)
	Intermediate 
Products: In my own and other cultures I can compare products related to everyday life and personal interests or studies. (p. 53)

Practices: In my own and other cultures I can compare practices related to everyday life and personal interests or studies. (p. 53)

Advanced
Products: In my own and other cultures I can explain how a variety of products of public and personal interest are related to perspectives. (p. 77)

Practices: In my own and other cultures I can explain how a variety of practices within familiar and social situations are related to perspectives. (p. 77)
	Intermediate 
Language: I can converse with peers from the target culture in familiar situations at school, work, or play, and show interest in basic cultural similarities and differences. (p. 53)

Behavior: I can recognize that significant differences in behaviors exist among cultures, use appropriate learned behaviors and avoid major social blunders. (p. 53)

Advanced
Language: I can converse comfortably with others from the target culture in familiar and some unfamiliar situations and show some understanding of cultural differences. (p. 77)

Behavior: I can demonstrate awareness of subtle differences among cultural behaviors and adjust my behavior accordingly in familiar and some unfamiliar situations. (p. 77)
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Scenario/Context:
In German class, you have been learning about how cultural identity is reflected in different ways in a community, such as through shared folklore, the creation and popularity of monuments and other landmarks, and in the daily life decisions of friends and families. In a series of culminating tasks, you engage in some investigations and interactions to find out more about individual and collective identities in (insert name of German-speaking community/city) and identities of people where you live. You will use what you learn to compare and contrast cultural identities in (insert name of German-speaking community/city) and where you live and create a presentation about values, citizenship, and identity.


	Interpretive Task (reading/listening):
Students will watch the video "Russlanddeutsche - lange da, oft schlecht integriert" and take notes on the citizens interviewed, their ideas about citizenship, and the values that make up public identity. Link to video: https://www.youtube.com/watch?v=ebbyMz9Ks_s

or

Students will watch the video "Kubra aus Berlin" and take notes on the citizens interviewed, their ideas about citizenship, and the values that make up public identity. Link to video: https://www.youtube.com/watch?v=r1gNCGIozHc&list=PLGwdaKBblDzAoKHElxP8jIHtF2eCvYWS_

Intermediate Low Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/04-intermediate-low-interpretive-communication-rubric/

Intermediate Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/05-intermediate-mid-interpretive-communication-rubric/


	Interpersonal Task:
Students will have a conversation about the impressions they have of the citizens in the videos, pointing out negative vs. positive tone and highlighting issues the citizens discussed.

Intermediate Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/11-intermediate-low-interpersonal-communication-rubric/

Intermediate Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/12-intermediate-mid-interpersonal-communication-rubric/

	Presentational Task (speaking/writing):
Students will create a presentation showing their ideas about citizenship and values that start with personal identity and form a larger public identity. The focus will be on positive citizenship qualities and values. The presentation can be in the form of a video or multimedia presentation.

Intermediate Low Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/18-intermediate-low-presentational-communication-rubric/

Intermediate Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/19-intermediate-mid-presentational-communication-rubric/
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Where this lesson occurs within the unit: 
This lesson should be near the beginning of the Unit.  It is a bridge between the political unit and the role of Identities.  It relates to how your identity sometime effects your politics and how you see yourself in society.

Context for this lesson:
This is a great opportunity to revisit some of the political parties and connect how they view what it means to be a “German”.

Expected duration: 
The lesson should last 1 to 2 days depending on how much the teacher would like to revisit the political parties.

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive (Intermediate Low): I can identify the main idea in short conversations.                                                            Interpretive (Intermediate Mid): I can identify the main idea and key information in short straightforward conversations.  Interpretive (Intermediate High): I can usually understand the main idea and flow of events expressed in various time frames in conversations and discussions. 
Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary related to political parties and citizenship: die Partei, Die Grünen, die Linke, FDP, SPD, CSU/CDU, Afd, Deutschen Pass, Staatsangehörigkeit, Ausland, Volkstum, deutsches Wesen, Bewohner, Mehrheit

Suggested Materials:
Video: “Was ist ein Deutscher?” https://youtu.be/gm0xmQBakOA 
.



	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can…
identify the main idea in short conversations
	Class starter:  Brainstorm “What does it mean to be American?”  and “What does it mean to be German?”
	die Partei, Die Grünen, die Linke, FDP, SPD, CSU/CDU, Afd, Deutschen Pass, Staatsangehörigkeit, Ausland, Volkstum, deutsches Wesen, Bewohner, Mehrheit 
	https://youtu.be/gm0xmQBakOA

	2
	I can…
identify the main idea and key information in short straightforward conversations
	Core lesson part 1: Break students into cooperative learning groups 2-3 per group and have them share their ideas about what it means to be an “American” and what they think Germans believe that it means to be a “German”
	
	

	3
	I can…
usually understand the main idea and flow of events expressed in various time frames in conversations and discussions 
	Core lesson part 2:  Show the YouTube video “Was ist eine Deutsche/ ein Deutscher?”  Have students make note of what the politicians interviewed say depending on what political party they identify with.  Discuss in cooperative learning groups about how the students believe the politicians feel about immigration to Germany
	
	

	4
	
	Summary activity:  Have groups present quickly their findings regarding what it means to be a “German”?
	
	






	[bookmark: Unit4LP2]Unit 4
Sample Lesson Plan 2
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Where this lesson occurs within the unit: 
This lesson occurs shortly after lesson number one.  It relates personal experiences of Germans who have an international background.

Context for this lesson:
This lesson contextualizes the idea that German citizens with an international background sometimes don’t feel “German”, even though they have been living in Germany their entire lives.  Some of them explain what being “German” means to them.

Expected duration: 
1 to 2 days

Learning Targets (specific, measurable goals for students for this lesson):
Interpersonal (Intermediate High): I can exchange information in conversations and some discussions on a variety of familiar and some concrete topics that I have researched, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary related to ethnicity and citizenship: Migranten, Doner kebab, Türken, Multi Kulti, Einbürgerung, Eigenschaften, Migrationshintergrund, Abstammungsprinzip 

Suggested Materials:
Video “Wie fühlen sich Migranten in Deutschland?”
https://www.youtube.com/watch?v=Mih4KJpeuoQ&feature=youtu.be



	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can…
exchange information in conversations and some discussions on a variety of familiar and some concrete topics that I have researched, using connected sentences that may combine to form paragraphs and asking a variety of questions, often across various time frames
	Class starter:  Brainstorm “Should citizens fully integrate into the culture in order to be accepted?”  “What does it mean to be a German?”
	[bookmark: _aj7qxxk11q33]Migranten, Doner kebab, Türken, Multi Kulti, Einbürgerung, Eigenschaften, Migrationshintergrund, Abstammungsprinzip
	https://youtu.be/Mih4KJpeuoQ

	2
	
	Core lesson part 1: Break students into cooperative learning groups 2-3 per group and have them share their ideas about whether or not they think citizens should assimilate to the greater majority culture or continue to practice some or all of the customs and traditions of their adopted culture, “America” or “Germany”
	
	

	3
	
	Core lesson part 2: Show the YouTube video “Wie fühlen sich Migranten in Deutschland?”  Have students make note of what they think it means to be a “German” for these people who live in Germany.  Have students think about how they themselves would feel if they were one of the people interviewed.  Have students summarize the common thoughts and feelings of the people interviewed on the video
	
	

	4
	
	Summarizing activity:  Choose a few students to summarize what their groups decided and how their groups felt about the videos
	
	






	[bookmark: Unit4LP3]Unit 4
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Where this lesson occurs within the unit: 
This lesson occurs near the end of the Unit.  The students should have a better idea by this point how individuals feel with regard to cultural identity in Germany.

Context for this lesson:
.The lesson relates the personal experiences of a Turkish-German rapper and a song that he wrote about how he feels about “Berlin” his home city.  He feels as though he is part of 2 cultures and references these things he likes and appreciates about both cultures.

Expected duration: 
1 to 2 days

Learning Targets (specific, measurable goals for students for this lesson):
Presentational (Intermediate High): I can state my viewpoint on familiar or researched topics and some concrete topics and provide reasons to support it, using a few short paragraphs, often across various time frames

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary related to ethnicity and Berlin: BVG, Berliner Bär, Mittlerweile, Touristenattraktion, Köfte, Gemüse-Döner, Bürger, traumhaft, Weltmetropole, Siegessäule, Brandenburger Tor, Berliner Dom, Gedächtniskirche, Schöneberg, Kreuzberg, Erlebnis, Termin, Rückenwind


Suggested Materials:
Video “Berlin Berlin”                       
http://www.goethe.de/ins/us/saf/prj/stg/mus/vid/en15835996.htm



	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can…
state my viewpoint on familiar or researched topics and some concrete topics and provide reasons to support it, using a few short paragraphs, often across various time frames

	Class starter:  Have students match up the pictures around Berlin with the corresponding descriptions (pictures and descriptions on the Goethe Institut link)
	BVG, Berliner Bär, Mittlerweile, Touristenattraktion, Köfte, Gemüse-Döner, Bürger, traumhaft, Weltmetropole, Siegessäule, Brandenburger Tor, Berliner Dom, Gedächtniskirche, Schöneberg, Kreuzberg, Erlebnis, Termin, Rückenwind
	http://www.goethe.de/ins/us/saf/prj/stg/mus/vid/en15835996.htm 

	2
	
	Core lesson part 1: Break students into cooperative learning groups 2-3 per group and have them share their ideas about the word “Heimat”, have them draw a graphic organizer with the word “Heimat” in the middle
	
	

	3
	
	Core lesson part 2: Show the students the video “Berlin Berlin” from the Goethe Institut link.  Have the students take notes on what the singer thinks about Berlin and Germany in general.  Have the groups get together and discuss the sights that he pointed out that are important to him.  “Which sights do you think were part of his Turkish identity.  Why do you think that those things were particularly important to him?”
	
	

	4
	
	Summary activity: Have groups share their graphic organizers either on the whiteboard, smartboard or projector (as applicable)
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Where this lesson occurs within the unit: 
This lesson occurs near the end of the Unit.  It helps to summarize and galvanize the main themes of all of the Units culture, identity, history, news and politics.

Context for this lesson:
This lesson helps students to understand how citizens with international backgrounds feel marginalized in the current “German” culture.  It helps to contextualize how actual Germans feel in this regard. 

Expected duration: 
2-3 days

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive (Intermediate Low): I can identify the main idea in short conversations.                                                            Interpretive (Intermediate Mid): I can identify the main idea and key information in short straightforward conversations.  Interpretive (Intermediate High): I can usually understand the main idea and flow of events expressed in various time frames in conversations and discussions.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary related to ethnicity and personal identity: geboren, aufgewachsen, Heimat, Gefühl, Zuhause, Gesellschaft, Statistiken, ausländische Wurzeln, Bevölkerung, Elternteil, Fremde, Herkunft, selbstverständlich, beweisen, herabwürdigung, felsenfest, Fragerei, Identitätskrise, drängen, Staatsbürgerschaft, Diskriminierungserfahrungen, Gewalt, ethnische Zugehörigkeit, Klischees, Fundamentalist

Suggested Materials:
Video “Kein Ausländer - und doch ein Fremder: Alltagsrassismus in Deutschland”
https://www.youtube.com/watch?v=3K_AMkqFvyM&feature=youtu.be



	Sequence during lesson
	Learning Targets 
(measurable “Can-Do” goals specific to this lesson)
	Teacher and Student Actions in Lesson
	Suggested Lexical Content, Functional Chunks, and Language Structures
	Suggested Materials

	1
	I can…
identify the main idea in short conversations
	Class starter:  Have students answer the question “Was ist Deutsch?”
	geboren, aufgewachsen, Heimat, Gefühl, Zuhause, Gesellschaft, Statistiken, ausländische Wurzeln, Bevölkerung, Elternteil, Fremde, Herkunft, selbstverständlich, beweisen, herabwürdigung, felsenfest, Fragerei, Identitätskrise, drängen, Staatsbürgerschaft, Diskriminierungserfahrungen, Gewalt, ethnische Zugehörigkeit, Klischees, Fundamentalist

	https://youtu.be/3K_AMkqFvyM

	2
	I can…
identify the main idea and key information in short straightforward conversations
	Core lesson part 1: Show the students the YouTube video “Kein Ausländer - und doch ein Fremder: Alltagsrassismus in Deutschland” Have students take notes on whether or not the people in the video feel “German”.  Have students discuss in pairs about why they do or don’t think the citizens have been accepted into the “German” culture?

	
	

	3
	I can…
usually understand the main idea and flow of events expressed in various time frames in conversations and discussions
	Core lesson part 2:  Have students read the article “Deutschtürken:
"Ich werde von Deutschen nicht als Deutscher angesehen” Have students take notes on why the people from the article don’t feel as though they are seen as “Germans” Have students discuss with a partner what they feel the reasons are.
	
	

	4
	
	Summary activity:  Call on students to answer the question in their own words “Was ist Deutsch?”
	
	





	[bookmark: Unit4Lexical]Summary of Suggested Lexical Content, Functional Chunks, 
and Support Structures for Unit 4
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Productive: geboren, Heimat, Gefühl, Zuhause, Herkunft, beweisen, Fundamentalist, Touristenattraktion, Bürger, Brandenburger Tor, Berliner Dom, Erlebnis, Doner kebab, Türken, Multi Kulti, die Partei, Deutschen Pass, Ausland, Bewohner, Mehrheit          

Receptive: geboren, aufgewachsen, Heimat, Gefühl, Zuhause, Gesellschaft, Statistiken, ausländische Wurzeln, Bevölkerung, Elternteil, Fremde, Herkunft, selbstverständlich, beweisen, herabwürdigung, felsenfest, Fragerei, Identitätskrise, drängen, Staatsbürgerschaft, Diskriminierungserfahrungen, Gewalt, ethnische Zugehörigkeit, Klischees, Fundamentalist
BVG, Berliner Bär, Mittlerweile, Touristenattraktion, Köfte, Gemüse-Döner, Bürger, traumhaft, Weltmetropole, Siegessäule, Brandenburger Tor, Berliner Dom, Gedächtniskirche, Schöneberg, Kreuzberg, Erlebnis, Termin, Rückenwind
Migranten, Doner kebab, Türken, Multi Kulti, Einbürgerung, Eigenschaften, Migrationshintergrund, Abstammungsprinzip die Partei, Die Grünen, die Linke, FDP, SPD, CSU/CDU, Afd, Deutschen Pass, Staatsangehörigkeit, Ausland, Volkstum, deutsches Wesen, Bewohner, Mehrheit 

Support Structures:
Einleitend muss man sagen…, erstens, zweitens, drittens, ein wichtiger Aspekt, in Betracht ziehen, Man muss erwähnen, im Vergleich zu, im Gegensatz zu, auf der einen Seite, auf der anderen Seite, angeblich, vermutlich, gleichseitig, eigentlich, in der Tat, tatsächlich, eventuell, möglicherweise, im Allgemeinen, trotzdem, außerdem, jedoch, ohne Zweifel, jedenfalls, das Wichtigste ist, grundsätzlich, zweifellos, verständlicherweise, infolgedessen, äußerst, heutzutage, anscheinend, genauso wichtig, unglaublich, verhältnismäßig, kurz gesagt, sonst, wahrscheinlich, kann man sagen, offensichtlich, im Grunde, in Wirklichkeit








	[bookmark: Unit4Strategies]Summary of Instructional Strategies
for Unit 4
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Sentence starters: Heutzutage; Bevor; Jetzt; In der Vergangenheit; Vorher; Erstens; Zweitens; Drittens, Ich denke, dass; Ich glaube, dass; Es scheint mir, dass; Meiner Meinung, nach; Im Grossen und Ganzen; Zunächst; Im Vergleich zu; im Gegensatz zu; Im Grunde; in Bezug auf; vor allem; in der Tat; im Allgemeinen; auf alle Fälle; ohne Zweifel; das Wichtigste ist; aller Wahrscheinlichkeit nach  
     

Tiered questioning: Was ist ein Deutscher?, Was ist ein Amerikaner?, Woher kommt Alpha Gun?, Warum ist Berlin so wichtig für ihn?, Gibt es viele Migranten in Deutschland?, Warum wollen Migranten in Deutschland wohnen?, Wie definiert man Heimat?,  Was ist Rassismus?, Gibt es eine Identitätskrise in Deutschland?, Was ist eine Multikulturelle Gesellschaft?         
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[bookmark: _Unit_1_IPA][bookmark: _Interview_zum_Mauerfall][bookmark: InterviewMauerfall]Interview zum Mauerfall mit Frau Reichelt
Wo genau haben Sie gewohnt?
Frau Reichelt: Wir sind 1987 von Potsdam nach Teltow in unser eigenes Häuschen gezogen, hier habe ich auch mit meiner Familie den „Mauerfall“ erlebt. 
Hatten Sie Verwandte im Westen / Osten?
Frau Reichelt: … Ja, zum größten Teil in Westberlin. Wir hatten auch relativ engen Kontakt zu unserer Verwandtschaft und einmal – 1987, kurz nach dem wir nach Teltow gezogen waren, durfte ich gemeinsam mit meiner Mutter meine Großtante zu ihrem (77.?) Geburtstag in Westberlin besuchen. Eine Woche durfte ich bleiben und habe viel gesehen und erlebt. Es war schon ein sehr komisches Gefühl im Bauch, als ich mit der S-Bahn zurück von West nach Ost fuhr.
Haben Sie viel von dem Umbruch mitbekommen?
Frau Reichelt:	Ja, natürlich, das ging an Keinem spurlos vorüber. Wir wollten in unserer Gesellschaft etwas verändern. Sie sollte erträglicher, freier und auch realistischer werden. 

Dann kam Gorbatschow mit seiner Perestroika, man fasste Mut, dass dieser Umbruch auch bei uns stattfinden könnte, nach dem Motto: es liegt was in der Luft und die Lage ist günstig! Als dann im Juni 89 in Peking die Aufständischen rigoros „niedergewalzt“ wurden und unsere Regierung dieses Verhalten der Pekinger Regierung gut hieß, bekam man doch ein ungutes Gefühl und auch Wut. Im Frühherbst spitzte sich die Lage zu, mit der Besetzung der Prager Botschaft und den Flüchtenden über Ungarn. Jeder kannte Jemanden, der diesen Weg der Flucht nutzen wollte oder schon genutzt hatte. Ein spürbarer Aderlass in der DDR-Gesellschaft. Arbeitskollegen kamen nicht mehr zur Arbeit, Familienväter verließen die Familie, Ärzte hatten keine Sprechstunde mehr – es konnte nicht so weiter gehen. Meine Verwandten in Westberlin, fragten schon, ob wir auch kommen würden. 
[...]
Und ich kann mich noch erinnern, wie mir ein Stein vom Herzen fiel, als ich hörte, dass bei der Demo am 9.10.89 in Leipzig die Staatsgewalt nicht eingegriffen hatte. Ein großer Erfolg und ein Meilenstein!

Waren Sie vor dem Ort beim Mauerfall?
Frau Reichelt:	Nein, leider total verpennt. Mein Mann und ich waren am Tag zuvor, also am 9. 11. in Ostberlin einkaufen (H-Milch, Berliner Pilsner etc.), sind noch Oberbaumbrücke mit den Gedanken vorbei gefahren: „hier war mal ein offizieller Übergang nach Westberlin“. 

Welche Emotionen gingen in Ihnen vor?
Frau Reichelt:	Am nächsten Morgen bin ich aufgestanden (ich hatte meinen Haushaltstag vor mir, mein Mann war bereits zur Arbeit gegangen, die Kinder bei Oma und Opa) und ich hatte mir für den Tag einen entsprechenden Plan zurechtgelegt… Daraus wurde jedoch nichts. Die erste Meldung im Radio „Was, Tumult an der Grenze, die Grenze ist offen!!!“ konnte ich kaum fassen. Als ich dann die Bilder im Fernsehen sah, kamen mir Tränen der Freude. Was also tun, um so schnell wie möglich an das Visum für die Einreise in die BRD oder Westberlin zu kommen. Auf`s Fahrrad geschwungen, zu meinem Mann ins Betonwerk (sein damaliger Arbeitsplatz) gefahren, um den Personalausweis zu holen und dann ab zur Polizei nach Teltow. Dort schon eine riesen Schlange, also mit eingereiht – etwas anderes hätte ich in diesem Moment sowieso nicht tun können. Am späten Nachmittag hatte ich dann den Stempel im Reisepass. 

Wie haben sich die weiteren Tage entwickelt?
Frau Reichelt:	Eigentlich normal, wie bisher. Wir verfolgten natürlich die politischen Prozesse in den Medien. Am Arbeitsplatz war es schon komisch, wie bestimmte Chefs um einen herum liefen und plötzlich gar nicht mehr so selbstbewusst wie zuvor waren. 

Viele sagen: „Die Zeit vor dem Mauerfall war besser.“ Was ist Ihre Meinung?
Frau Reichelt:	Oh nein, um Himmels Willen. Abgesehen davon, dass das auch gar nicht mehr ginge, sonst würde die DDR ein zweites Nordkorea. Es war nur manches leichter, man musste sich nicht um so vieles kümmern, wie Arbeitsplatz, Anfahrt zum …, Versicherungen etc. Man konnte sich, wenn man politisch desinteressiert oder opportun genug war, bequem in der Gesellschaft einrichten. 

Merken Sie heute noch Unterschiede zwischen den Leuten aus dem Osten und dem Westen?
Frau Reichelt:	das kann man so generell nicht sagen. Ost und West haben eben unterschiedliche Vergangenheiten, alles andere ist abhängig von der Persönlichkeit und dem Charakter. Ich merke manchmal selbst, wie sehr ich Kind der DDR war bzw. heute noch bin. Bin halt in einem Elternhaus groß geworden, das den DDR-Staat nie akzeptiert hat und trotzdem darin leben musste. Wenn ich dann mit meinen Kenntnissen aus der Schule nach Hause kam, gab es häufig Diskussionen. 

1. Where did Reichelt live during the Fall of the Berlin Wall? When did she move there?
________________________________________________________________________________________________________________________________________________________________________________________________________________________

2. Does Reichelt have relatives in the West? What do we know about them?
________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. Did Reichelt ever visit the West before the wall fell? If so, why?
________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. What did Reichelt and many others want to to change about the DDR? 
________________________________________________________________________________________________________________________________________________

5. “Umbruch” means upheaval, or change. Name at least 3 thing Reichelt states made her and others sense this change was coming. 
________________________________________________________________________________________________________________________________________________________________________________________________________________________

6. Reichelt states how she felt about how the events of October 9th, 1989. How does she describe it?
________________________________________________________________________________________________________________________________________________

7. Was Reichelt at the Fall of the Berlin wall? What was she doing? 
________________________________________________________________________________________________________________________________________________

8. What was Reichelt’s emotional reaction on the next day? How did she get the information that caused it?
________________________________________________________________________________________________________________________________________________________________________________________________________________________

9. What was life like after the Fall of the Wall? How does she describe it?
________________________________________________________________________________________________________________________________________________

10. How does she describe the time before the Wall? 
________________________________________________________________________________________________________________________________________________________________________________________________________________________

11. Does Reichelt recognize differences between Easterners? If so, why and how?
________________________________________________________________________________________________________________________________________________________________________________________________________________________
Use this space to explain in your own words Reichelt’s experiences and opinions. Try to address elements you gleaned from the text. Avoid answers you’ve given above as best you can, as this part is for you to show me more about the text you understood or learned. 
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________




[bookmark: _Roles_for_students][bookmark: RolesForIPA]Potential Individuals to Research:
Die Regierung
Erich Honecker
Generalsekretär 
Will dass die DDR weiter geht, und zwar ohne demokratische Reforme
Egon Krenz
Politiker
Will Generalsekretär werden, aber Honecker ist sowie ein Vater zu ihm. Er ist teilweise offen für Reformen. Will dass die DDR als kommunischtes Land weitergeht. 
Günter Schabowski
Arbeitet als Sprecher der SED. Tut als ob er für die DDR ist, aber er ist offen für demokratischen Reformen. 
Erich Mielke: 
Hart gegen die Protestor und will dass die SED an der Macht bleibt. Will die Demonstranten verhaften und verurteilen. 
General: 
Folgt die SED. Will wieder Ordnung in seinem Land haben, aber kann mit den Demonstranten ein Abkommen machen.
Soldat: 
Mag den Sozialismus, und folgt die DDR egal was sie macht. Wird mit Reformen mitmachen oder wird die Demonstranten niederschlagen. 
Soldat:
Folgt die DDR aber glaubt dass gleiche wie die Demonstranten. Will demokratische Reforme. 
Die Bürger
Protestor der Reisenfreiheit:
Demokratie ist ihm Egal, er will die Freiheit haben in die BRD zu emmigrieren. 
Schauspieler:
Will demokratische Reforme, weil er Meinungsfreiheit will. Er will auf der Bühne alles sagen was er will. Ist nicht unbedingt gegen den Sozialismus. 

Schriftsteller:
Will demokratische Reforme, weil er Meinungsfreiheit will. Er will schreiben was er glaubt. Ist nicht unbedingt gegen den Sozialismus.

Kurt Masur:
Komponist in Leipzig. Er ist auf der Seite der Protestor und will demokratische Reforme. Vor allem ist es ihm wichtig dass alles friedlich bleibt. 
Priester:
Er will Religionsfreiheit und demokratische Reforme. Vor allem ist es ihm wichtig dass alles friedlich bleibt. 
Lehrer: 
Mag den Sozialismus, aber demokratische Freiheiten wie freie Wahlen. Will dass die DDR weitergeht, und will nicht unbedingt nach der BRD. 
Bäcker:
Mag den Sozialismus, aber demokratische Freiheiten wie freie Wahlen. Will dass die DDR weitergeht, und will in der DDR bleiben. 
Mechaniker: 
Ist Arbeiter und liebt den Sozialismus, und will dass die DDR weiter existiert. Ist aber für demokratische Reforme, weil seine Tochter verhaftet wurde und sitzt im Gefängnis.


[bookmark: _Directions_for_the][bookmark: IntroDDR]Introduction to Daily Life in the DDR
· Die DDR existierte von 1949-90.
· Was ist dein erster Eindruck von der DDR bzw. Kommunismus?
· Was weißt du schon von deinem Geschichtskurs oder Pop Kultur?
· Schreibt 3 Sätze und male 1-3 Bilder….
· SEHR SCHNELL!!  3 MINUTEN!!!
[bookmark: MuseumDDR]Directions for the DDR Museum Assignment
· Wir haben schon viel über die DDR gelernt.
· Jetzt seid ihr dran!
· Jede Gruppe macht eine Ausstellung zur DDR Geschichte oder Gesellschaft!
· Vergiss nicht: Das ist ein Museum!
· Jede Ausstellung braucht…
· Bilder (mindestens 3)
· Text, der das Thema erklärt. (sowie was man im Museum findet)
· Irgendwelchen Produkt
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[bookmark: PodcastIPA]Questions for Unit 2 Interpretive IPA
Podcast 1:
- Is the topic important? Why or why not?
______________________________________________________________________________
______________________________________________________________________________
- Is the topic interesting? Why or why not?
____________________________________________________________________________________________________________________________________________________________
- Answer the following questions in a single sentence (if the article doesn’t
address the question, write “N/A”:
o What happened?
______________________________________________________________________________
o Who was involved?
______________________________________________________________________________
o Where did it happen?
______________________________________________________________________________
o When did it happen?
______________________________________________________________________________
o How did it happen?
______________________________________________________________________________
o Why did it happen?
______________________________________________________________________________
o Where did the journalist cite their information?
______________________________________________________________________________
Podcast 2:
- Is the topic important? Why or why not?
______________________________________________________________________________
______________________________________________________________________________
- Is the topic interesting? Why or why not?
____________________________________________________________________________________________________________________________________________________________
- Answer the following questions in a single sentence (if the article doesn’t
address the question, write “N/A”:
o What happened?
______________________________________________________________________________
o Who was involved?
______________________________________________________________________________
o Where did it happen?
______________________________________________________________________________
o When did it happen?
______________________________________________________________________________
o How did it happen?
______________________________________________________________________________
o Why did it happen?
______________________________________________________________________________
o Where did the journalist cite their information?
______________________________________________________________________________

Podcast 3:
- Is the topic important? Why or why not?
______________________________________________________________________________
______________________________________________________________________________
- Is the topic interesting? Why or why not?
____________________________________________________________________________________________________________________________________________________________
- Answer the following questions in a single sentence (if the article doesn’t
address the question, write “N/A”:
o What happened?
______________________________________________________________________________
o Who was involved?
______________________________________________________________________________
o Where did it happen?
______________________________________________________________________________
o When did it happen?
______________________________________________________________________________
o How did it happen?
______________________________________________________________________________
o Why did it happen?
______________________________________________________________________________
o Where did the journalist cite their information?
______________________________________________________________________________

[bookmark: Schladzeile][bookmark: Schlagzeile]Examples of Sample Headlines for Students (Should be updated with contemporary headlines)
Venezuela: Russland warnt USA vor einer Militärintervention
Resident Evil 2: Gruseliger die Zombies nie krochen
EU-Kommission geht gegen Kindergeld-Regeln in Österreich vor
Identität: Wer sind eigentlich diese Ostdeutschen?
Raumfahrt: Space-X soll Bundeswehr-Satelliten ins All bringen
Indonesien: Wegen Blasphemie verurteilter Politiker wieder frei
US-Demokraten: Deutsche-Bank-Deals mit Donald Trump werden überprüft
[bookmark: PressefreiheitWorksheet]Worksheet to the video about Pressefreiheit
Pressefreiheit - Was heißt das eigentlich?
Jedes Jahr am 3. Mai ist der Tag der Pressefreiheit. Die Presse - das sind
zum Beispiel Journalisten, die fürs Fernsehen, Radio oder fürs Internet
arbeiten. Und die Pressefreiheit sichert ihnen, wie der Name schon sagt,
gewisse Freiheiten zu. Aber was genau bedeutet das? Und warum ist die
Pressefreiheit so wichtig? Siham erklärt es am Beispiel ihres eigenen
Arbeitsalltags, denn als Reporterin ist auch sie Journalistin. Außerdem trifft
Siham den afrikanischen Journalisten Itai Mushekwe, der aus seinem
Heimatland Simbabwe geflohen ist, weil es dort keine Pressefreiheit gibt. Itai
erzählt Siham, warum er seinen Job als Journalist in Simbabwe nicht weiter
ausüben kann und warum er Angst um sein Leben hatte.
unabhängig 	beeinflüssen 	verhaften 	berichten
im Stich lassen 	die Todesstrafe 	der Grundgesetz
1. Wohin geht Siham am Anfang? Wer ist noch da?
2. Woher stammt das Wort „Presse“?
3. Worüber dürfen die Journalisten berichten? Was machen sie an
Pressekonferenzen?
4. Was ist das Thema dieser Konferenz?
5. Die Regierung darf die Presse nicht zensieren. Wie beschreibt sie diese
Zensur?
6. Warum ist es gut, dass es in Deutschland viele Fernsehsender und
Zeitungen gibt?
7. Seit wann lebt Itai in Deutschland?
8. Itais Name steht auf einer Schwarzliste. Was genau ist das?
9. Was hat er damals in Simbabwe gemacht?
10. Simbabwes ganze Regierung kontrolliert was genau in der Gesellschaft?
11. Wie heißt der Präsident in Simbabwe?
12. Was passiert Journalisten in Russland? Warum?
13. Was sind Itais zukünftige Pläne?
14. Warum ist es für ihn noch gefährlich zu Hause?

Was ist deine Reaktion auf das Video? Warum ist die Pressefreiheit gut für
dich oder die Demokratie?

Jetzt bist du dran! Denke ein Thema aus, dass wichtig in Simbabwe,
Russland, oder China ist, und schreib in einem Zeitungsartikel deine einige
Meinung!

[bookmark: FakeNews]Worksheet to the video about Fake News
Fakt oder Fake - Wie man gefälschten Nachrichten auf die Schliche
kommt
Die Bundeskanzlerin will die Sommerferien auf drei Wochen kürzen – oh
Schreck! Aber keine Sorge, hinter dieser Nachricht steckt neuneinhalb-
Reporter Robert. Er hat die Schlagzeile frei erfunden – genauso wie die
komplette Onlineseite, auf der der Artikel über die Kürzung der
Sommerferien angeblich erschienen ist. Der Grund: Robert möchte testen,
ob Leute auf seine Falschnachricht reinfallen. Denn immer häufiger
werden im Internet &#39;Fake News&#39;, also erfundene Nachrichten, verbreitet
und von vielen Menschen geglaubt. Und nicht alle sind so harmlos wie
Roberts gefälschte Nachricht!

teilen 	fordern 	die Sommerferien 	entlarven 	übertrieben
unterschiedlich 	der Preis 	die Terroranschläge 	die Sicherheit 	What’s App
1. Was ist Roberts Experiment mit den ausgedrückten Nachrichten?
2. Woher bekommen die Kinder normalerweise ihre Nachrichten?
· a.
· b.
3. Was sind die Reaktionen der Kinder mit den 4 Artikeln?
· a.
· b.
· c.
· d.
4. Wo verbreitet FakeNews Macher ihre Lügen im Internet?
5. Warum machen solche Menschen eigentlich FakeNews?
· a.
· b.
6. Was sind Tipps FakeNews zu erkennen (recognize)?
· a.
· b.
· c.
· d.
7. Was kann man unter dem Wort “Impressum” bei Webseiten sehen oder
finden?
8. Können wir FakeNews komplett beseitigen? Wenn ja, wie? Wenn nein, was
können wir sonst machen?








[bookmark: AppendixC]Appendix C
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[bookmark: ParteiProgramm]Directions for writing and analyzing the Party platforms
Jetzt bist du Kandidat und Abgeordnete deiner Partei! Aber die Wähler müssen
wissen, wofür deine Partei steht!
Jede Partei braucht ein Parteiprogramm, und das machst du jetzt. Deine Gruppe
macht ein Poster, und es zeigt das Parteiprogramm deiner Partei. Fasst die
wichtigsten Themen zusammen, und beantwortet im Parteiprogramm die folgenden
Fragen auf Deutsch:
1: What are the 10 most important issues according to your party?
2: Why do they think its issues are important?
3: What measures and policy does your party suggest undertaking to alleviate this
problem?
Wenn alle Gruppen fertig sind, hängen wir die Parteiprogramme an der Wand.
Deine Gruppe ist 5 Minuten bei jedem Poster, und beantwortet die folgenden Fragen
pro Partei:
SPD
1: What is at least one issue your parties would see eye-to-eye on?
______________________________________________________________________________
2: What is one issue they stand for that your party would disagree with entirely.
Why?
______________________________________________________________________________
______________________________________________________________________________
3: Estimating it in your mind, what percentage of policies would your party align
with this party, for the purposes of forming a coalition?
______________________________________________________________________________
4: Could you form a coalition with this party? Why or why not?
______________________________________________________________________________
______________________________________________________________________________
FDP
1: What is at least one issue your parties would see eye-to-eye on?
______________________________________________________________________________
2: What is one issue they stand for that your party would disagree with entirely.
Why?
______________________________________________________________________________
______________________________________________________________________________
3: Estimating it in your mind, what percentage of policies would your party align
with this party, for the purposes of forming a coalition?
______________________________________________________________________________
4: Could you form a coalition with this party? Why or why not?
______________________________________________________________________________
______________________________________________________________________________

CDU
1: What is at least one issue your parties would see eye-to-eye on?
______________________________________________________________________________
2: What is one issue they stand for that your party would disagree with entirely.
Why?
______________________________________________________________________________
______________________________________________________________________________
3: Estimating it in your mind, what percentage of policies would your party align
with this party, for the purposes of forming a coalition?
______________________________________________________________________________
4: Could you form a coalition with this party? Why or why not?
______________________________________________________________________________
______________________________________________________________________________
CSU
1: What is at least one issue your parties would see eye-to-eye on?
______________________________________________________________________________
2: What is one issue they stand for that your party would disagree with entirely.
Why?
______________________________________________________________________________
______________________________________________________________________________
3: Estimating it in your mind, what percentage of policies would your party align
with this party, for the purposes of forming a coalition?
______________________________________________________________________________
4: Could you form a coalition with this party? Why or why not?
______________________________________________________________________________
______________________________________________________________________________
Grüne/Bündnis 90
1: What is at least one issue your parties would see eye-to-eye on?
______________________________________________________________________________
2: What is one issue they stand for that your party would disagree with entirely.
Why?
______________________________________________________________________________
______________________________________________________________________________
3: Estimating it in your mind, what percentage of policies would your party align
with this party, for the purposes of forming a coalition?
______________________________________________________________________________
4: Could you form a coalition with this party? Why or why not?
______________________________________________________________________________
______________________________________________________________________________
Die Linke
1: What is at least one issue your parties would see eye-to-eye on?
______________________________________________________________________________
2: What is one issue they stand for that your party would disagree with entirely.
Why?
______________________________________________________________________________
______________________________________________________________________________
3: Estimating it in your mind, what percentage of policies would your party align
with this party, for the purposes of forming a coalition?
______________________________________________________________________________
4: Could you form a coalition with this party? Why or why not?
______________________________________________________________________________
______________________________________________________________________________

[bookmark: SampleBallot]Sample American Election Ballots (Enough printed out for each student)
	DEMOKRAT                 O
REPUBLIKANER         O
_________________     O




[bookmark: WahlVideo]Worksheet to the video about the German Elections
Deutschland wählt - Wie schafft man es in den Bundestag?
Am 22. September ist es so weit: In Deutschland wird ein neuer Bundestag gewählt. Die
Wahl findet alle vier Jahre statt. Und genau so lange entscheiden die gewählten
Abgeordneten in Berlin über unsere Gesetze. Siham ist vor Ort und forscht nach: Wie
man es schafft, in den Bundestag zu kommen? Warum jeder Wähler zwei Stimmen
hat? Und wie die Arbeit im Bundestag eigentlich aussieht? Das und mehr erfährst du in
dieser Folge von neuneinhalb!
der Eingang 	MdB; Mitglied des Bundestages 	die Partei 	der Wahlkampf
die Plakatte 	die Wahl (wählen) 	die Stimme 	kandidieren 	die Hürde
1. Wie heißt die deutsche Legislative?
2. Für wen ist Sihams Eingang?
3. Wie heißt das Zimmer für Politiker und Abgeordnete?
4. Warum darf Siham nicht reinkommen?
5. Wie heißen die Gruppen dadrin?
6. Was machen die Stenographen?
7. Welche Jobs und Berufe haben die Abgeordneten in ihren Privatleben?
8. Was muss man sein Abgeordnete zu werden? (2 Dinge)
9.Was ist das Motto der Pinken? Ist das eine gute Strategie?
10. Was entscheidet (decides) die Erststimme?
11. Was entscheidet die Zweitstimme?

[bookmark: ParteiBrainstorm]Brainstorm Activity for Political Parties
Wie können wir die Parteien in den USA beschreiben? Welche Personen gehören dazu? 
	
	Demokraten
	Republikaner

	Adjektive:
	
	




	Gruppen in der Partei:
	
	





	Pläne und Politik:
	
	







Wie sieht es aus, wenn wir die Informationen daoben in 5 Kategorien teilen? 

	
	
	
	







	



[bookmark: PolitikerinVideo]Worksheet to video about being a parliamentary representative
Plötzlich Politiker – Piratin Susanne entert das Parlament
Susanne ist 19 Jahre alt und eine echte Piratin: Sie gehört nämlich zur Piratenpartei, einer jungen
Partei, die erst vor etwa fünf Jahren gegründet wurde. Im letzten Jahr bekamen die Piraten bei
der Berliner Landtagswahl viele Stimmen und sind zum ersten Mal in einem Parlament vertreten.
Auch Susanne sitzt jetzt als Abgeordnete ihrer Partei im Landesparlament. Für sie bedeutet die
neue Aufgabe viel Arbeit: Akten lesen, sich mit anderen Politikern treffen oder Reden vorbereiten. Wie sich Susanne als Politikerin fühlt? Was ihr in der ersten Zeit besonders schwer gefallen ist? Und welche Themen sie als Abgeordnete besonders wichtig findet? Das alles erfährst du in dieser Folge von neuneinhalb.
die Akte		eine Rede halten	der Ausschuss		der Feierabend
der Termin		schleifen lassen (schwänzen)		die Arbeitslosigkeit

1. Warum trägt Susanne Orange und Schwarz? 

2. Wie viele Abgeordneten gibt es im Berliner Parlament 

3. Was ist eine Fraktion? 

4. Wie lange wird Susanne Abgeordnetin sein? 

5. Was will sie politisch erreichen? 

6. Was sind ihre Verantwortungen als Abgeordnetin?
- 
_
-
7. Wie lange hat sie gearbeitet, als Johannes sie zum zweiten Mal trifft?

8. Wie viele Stunden am Tag muss Susanne arbeiten? 

9. Erkennen Leute sie im Alltag auf der Straße? Was ist passiert? 

10. Zu welchem Ausschuss gehört Susanne?

11. Wird sie nach den 5 Jahren in der Politik bleiben? Was wird sie machen? 

Politik
Pro und Kontra Liste
Wir haben schon einiges über das deutsche System und die Politik gelernt. 
· Was findest du besser als hier in den USA
· Gibt es etwas schlechteres?
· Kann es problematisch werden? 

das amerikanische politische System
	Pro
	Kontra

	
	





das deutsche politische System
	Pro
	Kontra
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Video: “Was ist ein Deutscher?” 
https://youtu.be/gm0xmQBakOA

Video "Russlanddeutsche - lange da, oft schlecht integriert" https://www.youtube.com/watch?v=ebbyMz9Ks_s

Video "Kubra aus Berlin"
https://www.youtube.com/watch?v=r1gNCGIozHc&list=PLGwdaKBblDzAoKHElxP8jIHtF2eCvYWS_

Video “Wie fühlen sich Migranten in Deutschland?”
https://www.youtube.com/watch?v=Mih4KJpeuoQ&feature=youtu.be                                  
Video “Berlin Berlin”                       http://www.goethe.de/ins/us/saf/prj/stg/mus/vid/en15835996.htm
Video “Kein Ausländer - und doch ein Fremder: Alltagsrassismus in Deutschland”
https://www.youtube.com/watch?v=3K_AMkqFvyM&feature=youtu.be





 




