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Unit Title/Topic: Getting to Know German Class and Germany

[bookmark: f7n33nzeg4g4]Enduring Understandings: 
I can learn a new language, and there are strategies I can use to help me do this.
There are words in German that are much like words in other languages. 
I must listen actively and attentively to learn a new language.
There are advantages to knowing another language such as German.
The ways that German-speaking people speak and behave socially may differ from social language and behavior that I have previously experienced.
The geography of Germany includes some features like and unlike the geography of my area.

Essential Questions:
Why is it important, relevant, or helpful to learn another language? 
How can I be successful at learning another language?
What is the weather/climate like here and in other parts of the country/world? 
How is time marked? Are the ways of noting/expressing temperature and time universal?

[bookmark: 3il9blwsvw2j]Proficiency Levels Targeted: 
Interpretive Listening: Novice Low-Mid
Interpretive Reading: Novice Mid
Interpersonal: Novice Low
Presentational Speaking: Novice Mid
Presentational Writing: Novice Low-Mid

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: cmui3c8p8o5i]Duration: 4 weeks, plus assessment day/s

[bookmark: NotableUnit1Connections]Notable Connections:
Families and Communities: school, classroom, classroom objects
Careers: language proficiency and careers 
Math and Science: calendar, time, weather, numbers, metric system, geography, landforms
AP Theme/s: 
Topics typically taught in early levels of language can be traced backward from the AP themes with titles such as “Aesthetics.” Speaking about classroom objects, for example, is part of the “Families and Communities” AP theme; thus foundations for such themes may begin in Level 1.
[bookmark: q88rt1xctwqx]The writer of this unit kept AP themes in mind, and some of the themes, topics, and essential questions above were adapted and inspired by connections to Novice learners outlined in resources by the Ohio Department of Education on their website linked here.
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	[bookmark: 5dzzmc72uonz]Performance Indicators
for Unit 1 from the 
South Carolina College and Career-Ready Standard for World Language Proficiency 2019
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact
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Novice Low
I can identify memorized or familiar words when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify memorized or familiar words when they are supported by gestures or visuals in fictional texts. (p. 15)

I can understand memorized or familiar words when they are supported by gestures or visuals in conversations. (p. 15)

Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)
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Novice Low
I can provide information by answering a few simple questions on very familiar topics, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

I can express some basic needs, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

I can express basic preferences or feelings, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)
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Novice Low
I can introduce myself using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 25)

I can express my likes and dislikes using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 25)

I can name very familiar people, places, and objects using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 25)

Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)
	Back to Unit 1 Grid

Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)
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Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)






	[bookmark: 97kmclu29vts]Integrated Performance Assessment
for Unit 1
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Scenario/Context: It is 2022 (change date if desired), and you are in an exchange student in Germany taking classes taught in German! In Geography class, you have learned about the geography of Germany, but you have also learned how to be successful and comfortable in your Geography classroom. Your teacher has some tasks for you to do this week; some have to do with geography, but others have to do with the classroom itself.  


	Interpretive Listening (related materials are located in Appendix A):  
Students view a calendar display featuring weekdays, dates, birthdays, and weather. They answer True/False questions posed by the teacher out loud to demonstrate their understanding of the calendar and ensure they feel confident using it in the geography class. 

Interpretive Reading (related materials are located in Appendix A): 
Students read a text in German about the geography of Germany. They list facts in English that they get from the text.

Novice Low Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/01-novice-low-interpretive-communication-rubric/

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/


	Presentational (related materials are located in Appendix A): 
Ten-minute Free-Write. Students have five minutes to brainstorm any German words, phrases, and sentences they can think of that that relate to geography and/or their classroom experience. After the ten-minute free-write, students can then take some additional time (the teacher may determine how much) to organize their words, phrases, and sentences in a way that makes sense to them (for example, they may organize them in a web or set of lists, or they may add supporting illustrations). 

Novice Low Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/15-novice-low-presentational-communication-rubric/

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/


	Interpersonal (related materials are located in Appendix A): 
As students hand their papers in, the teacher asks a question for each student to answer. The student then shakes the teacher’s hand, German style, and thanks the teacher.

Novice Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/08-novice-low-interpersonal-communication-rubric/





	[bookmark: Unit1Lesson1]Unit 1
Sample Lesson Plan 1
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Where this lesson occurs within the unit: The very beginning, as the teacher is establishing rules and procedures, or soon after the teacher has begun to establish rules and procedures. 

Context for this lesson:
This lesson introduces students to the routine that German class will follow, the reality that the teacher will speak German in German class, and the experience of being able to comprehend some German. The lesson will also be an opportunity for students to begin to learn weekdays, months, numbers, weather words and time words in the context of the calendar.

Additional notes:
-The teacher will be spiraling and revisiting content from this lesson with students throughout the unit and beyond.
-The targeted structures in this particular lesson are for comprehension, not necessarily production (although students should by no means be discouraged from producing German orally or in writing); this lesson does not require that the teacher insist on oral production of language, on demand, from every student.
-The teacher may wish to weave introduction to rules and procedures into the first few lessons, stopping periodically to demonstrate the procedure or point out the rule. If students are off task, the teacher may, for example, stop talking, stroll over to the posted rules and point silently and smilingly to the violated rule (i.e.: Rule 2: One person speaks; others listen), carrying on once the class is attentive. This gentle guidance, when provided every time, all year, can afford students an opportunity to learn how to engage in German class without having to communicate in English. 

Expected duration: one 50 minute period (possibly longer at this very beginning stage) 
The duration of this first lesson can vary, and teachers may wish to repeat aspects of this lesson the following day.

Learning Targets (specific, measurable goals for students for this lesson)
Interpersonal (Novice Low): I can greet and take leave of my teacher in the manner of a German student.
Interpretive Reading (Novice Mid): I can identify which items on the classroom calendar indicate the day of the week, the date, the month, the weather and temperature, and the day’s schedule.
Interpersonal (Novice Mid): I can answer questions my teacher asks about the classroom calendar while I am looking at it using practiced or memorized words.
Interpretive Listening (Novice Mid): I can demonstrate comprehension of some sentences about basic information on the classroom calendar in a text with simple sentences, pictures, and words. 
Intercultural Investigation: (Novice) I can describe the manner in which Europeans note the date, the time, and the temperature, and how that differs from convention in the United States. 

Suggested Lexical Content, Functional Chunks, and Language Structures:
Greetings and leave-takings
Numbers, Dates, Months, Weekdays, Weather, Temperature  (limited, receptive)
heute, gestern, morgen, Grad, Celsius/Fahrenheit, Geburtstag, Uhr,von… bis,  es ist,  ja, nein

Suggested Materials:
Sample Poster of Class Rules in Appendix A
Sample Poster of Daily Agenda in Appendix A
Objectives Display (Whiteboard or Pocket Chart)
Sample Calendar Display in Appendix A
Sample Question Word Poster in Appendix A
Poster Paper, Butcher Paper, Poster paper, or technological capacity to project a text to a screen visible to the class
Paper and writing implements in two colors for each student


	Sequence during lesson  
Note
	
Teacher and Student Actions in Lesson 1

	1st in lesson sequence
Starting Class (notes in Appendix)
	Teacher greets class, with a Hallo zusammen! (Have it written on the board). Das ist die Deutschklasse. (also written on the board). Ich bin Herr/Frau _______. (Write Hallo, Herr/Frau ______ with a big speech bubble around it) on the board.  Greets again:  Hallo zusammen! and points to the class and the speech bubble, so students understand how to greet teacher.

[bookmark: kix.duci4b5qc2q]Teacher teaches entering procedure, takes attendance, states the day’s objectives.

	2nd in lesson sequence
Guided Oral Input (notes in Appendix)

	Calendar Talk (notes in Appendix): point to the weekday, date, weather descriptors, birthdays, etc while pointing, gesturing and speaking about it in slow, comprehensible German.


	3rd in lesson sequence
Scaffolded Oral Review (notes in Appendix)

	Tiered questioning (notes in Unit 1 Strategies section)
Write ja on the board and demo meaning by nodding head. Write nein on the board and demo by shaking head.
Ask some simple ja/nein questions about the information on the calendar. Students may answer all together with a word or a gesture (thumbs up/down or head nod/shake). Praise the class effusively for their answers.
Note individual words on the board or point to them on the calendar display as students answer.


	Brain Break
	Schnick Schnack Schnuck (rock paper scissors) 

	4th in lesson sequence
Shared Writing (notes in Appendix)

	Write and Discuss (notes in Appendix)
The teacher and class co-creates a written text based on what was just discussed in class, in this case, the calendar.
Teacher reiterates a question, giving a choice: Heute ist Montag oder Dienstag? Students answer as able.
Teacher composes, sentence by sentence, a text visible to all featuring the language used in the Guided Oral Input and the Scaffolded Oral Review. The teacher reads the text out at the rate that the teacher writes it and spells some of the words out loud using the German pronunciation of the alphabet.
The text might look something like this:
Heute ist Mittwoch, der 22ste August, 2020. Das Wetter ist heiß und sonnig. Es ist 30 Grad Celsius und 89 Grad Fahrenheit. Deutsch 1 geht von 13 Uhr bis 13:50. Maddi hat am 24sten August Geburtstag.
Students can copy the text into their notebook, as a template for a daily opening “do now” or “bell-ringer.


	5th in lesson sequence
Shared Reading (notes in Appendix)
	The teacher and the class gaze proudly upon their first text. Teacher: Die Klasse ist so clever und intelligent! 
Read in L2 (notes in Appendix): Teacher reads the L2 text while students follow along. 
 Choral Translate (notes in Appendix): As the teacher points to each word, the teacher says it in English with the whole class, staying with the German word order.


	6th in lesson sequence
Noticing and Inductive Grammar (notes in Appendix)
	Teacher asks (possibly in English) what students noticed about the words or the sentences. She uses a different color marker to underline or circle each example remarked upon. 
Teacher briefly addressees each grammar question /comment and congratulates students on their astuteness. Teacher adds any subject-verb phrases that were noticed to a newly created Verb Poster Anchor Chart on a piece of blank poster paper hanging on the wall

	7th in lesson sequence
Formative Assessment (notes in Appendix)
	Exit Ticket:  Students write a comment on 2-3 differences in the German way of noting dates and time compared to practice in the US. 
Teacher writes Auf Wiedersehen on the board and says it to each student as they hand her their exit ticket and leave.





	[bookmark: kix.vak1w8acmzag][bookmark: o6bz1a2cvikq]Unit 1
Sample Lesson Plan 2
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Where this lesson occurs within the unit: In the first week but not on the first day. The teacher is still establishing rules and procedures while providing input and content.

Context for this lesson:
This lesson reinforces the routine that German class will follow, the reality that the teacher will speak German, and that learners are able to comprehend German to an increasing degree. This lesson will also help learners experience vocabulary pertaining to weekdays, months, numbers, weather, and time in the context of the calendar. Vocabulary and phrases around colors, numbers, and birthdays are extended in this lesson. Students come to understand that they will be getting to know their classmates in German.

Additional notes:
-The teacher will be spiraling and revisiting content from this lesson with students throughout the unit and beyond.
-The targeted structures in this particular lesson are for comprehension, not necessarily production (although students should by no means be discouraged from producing German orally or in writing); this lesson does not require that the teacher insist on oral production of language, on demand, from every student.
-The teacher may wish to weave introduction to rules and procedures into the first few lessons, stopping periodically to demonstrate the procedure or point out the rule. If students are off task, the teacher may, for example, stop talking, stroll over to the posted rules and point silently and smilingly to the violated rule (i.e.: Rule 2: One person speaks; others listen), carrying on once the class is attentive. This gentle guidance, when provided every time, all year, can afford students an opportunity to learn how to engage in German class without having to communicate in English. 

Expected duration: one 50 minute period (possibly longer at this early stage)   

Learning Targets (I can…):
Presentational Speaking (Novice Low): I can make a statement about the classroom calendar or about the Birthday chart (Kid Grid) while I am looking at it using practiced or memorized words.
Interpersonal (Novice Low): I can greet and take leave of my teacher in the manner of a German student
Interpretive Listening (Novice Mid): I can identify basic information on the classroom calendar about the day of the week, the date, the month, the weather and temperature, and the day’s schedule.
Interpretive Listening (Novice Mid): I can identify basic information on the classroom calendar about the day of the week, the date, the month, the weather and temperature, the day’s schedule, and the ages and birthdays of my classmates 
Interpretive Reading (Novice Low): I can demonstrate comprehension of some sentences about the ages and birthdays of my classmates in a text with simple sentences, pictures, and words that look like English words. 

Suggested Lexical Content, Functional Chunks, and Language Structures:
Greetings, Leave-takings, Dates, Weather, Grad/Celsius/Fahrenheit Weekdays, Months, Numbers
Wann hast du Geburtstag?
Das ist, Ist das..?
ich  bin,ich habe,es ist,es hat,er ist, er hat,sie ist, sie hat,wer ist?,wer hat?
ja /nein, stimmt/stimmt nicht, oder, auch

Suggested Materials:
for Card Talk: A piece of card stock, a large index card, or a half sheet of printer paper for each student. 
OR (Digital option if devices are available): an assigned slide on a shared slide show.
for Kid Grid: a poster (on a long piece of butcher paper) OR a digital table with each kid’s preferred name in the left column and categories across the top, the first two being Geburtsmonat and Alter
Paper and writing implements in two colors for each student


	Sequence during lesson
	Teacher and Student Actions in Lesson 2

	1st in lesson sequence
Starting Class (notes in Appendix)

	Teacher greets class, re/teaches necessary procedures, takes attendance, states objective.

Calendar Talk (notes in Appendix):  Teacher points to the weekday, date, weather descriptors, birthdays, etc. while gesturing and speaking about it in slow, comprehensible German. This is now a regular part of the start-of-class routine. 
A bell-ringer, or do-now, requirement could be for students to write out the new day’s information in their notebooks, going by the model established on the first day of class.
 

	2nd in lesson sequence
Guided Oral Input (notes in Appendix)
	Card Talk (notes in Appendix) and Kid Grid (notes in Appendix): Birth months and ages.

Teacher instructs students to write their preferred first name on one side of the card. On the other, they are to write their current age and to draw a picture that hints at their birthday month (i.e. pumpkin for October)
The teacher chooses one card and announces the student’s name and age in complete German sentences. She then “guesses” at their birthday month, getting repetitions of the wrong month in before landing on the right one. The input should include the teacher answering her own questions, accepting English answers from students and recasting them in German, accepting one-word German answers from students and expanding them into full sentences, making the questions comprehensible (writing English meaning on board is ok), commenting to the entire class, asking others in the class for commonalities, all in the simplest, most comprehensible TL.

Example:
Ah! Das ist Blake. B-L-A-K-E. Du bist Blake. Ist das Blake oder ist das Brian? Er ist Brian. Nein? Er ist Brandon. Nein? Er ist Blake? Ja!
Wie alt ist Blake? (write question on board) Repeat, pointing to each word. Blake ist 15 (write 15). Fünfzehn. Er ist 15. 
(Write Blake and 15 in the Kid Grid). Keep going in this manner, either asking, with gestures Wer hier ist 15.  Blake! Schau! Katie ist auch 15! Auch Paul, und auch Haley! Wow: 1-2-3-4-5-6-7-8 Schüler hier sind 15.
Find another 15 year-old and “guess” at their birth month. Se who else shares that birth month. 
Enter it all on the Kid Grid
It is NOT necessary to try to discuss every last child in one class period. The teacher gathers up the cards and then folds a corner down on the ones that have already been discussed. In subsequent lessons, a few more can be done here and there.


	3rd in lesson sequence
Scaffolded Oral Review (notes in Appendix)

	Kid Grid (notes in Appendix): 
The cells that have been filled on the Kid Grid gives the class much to discuss. 
The teacher asks questions about the chart, moving from ja/nein questions to this-or-that questions to W-questions, allowing students to answer as a group aloud, with gestures or individual whiteboards. This goes on until the teacher senses that most students are getting the hang of it; the teacher can be mindful of any learners who are still struggling, considering positive next steps/actions that will be best suited to helping those learners.


	Brain Break
	

	4th in lesson sequence
Shared Writing (notes in Appendix)
	Posing questions and eliciting input from the students, teacher composes, sentence by sentence, a text visible to all featuring the language used in the Guided Oral Input and the Scaffolded Oral Review. The teacher reads the text out at the rate that he/she writes it, and spells some of the words aloud using the German pronunciation of the alphabet.
Note: 7-12 minutes of this is plenty! It can be taxing to the students’ attention span. Three or four sentences may be as far as the teacher is able to go with students for this lesson; more can be done the following day.


	5th in lesson sequence
Shared Reading (notes in Appendix)

	The teacher and the class gaze proudly upon their text. Teacher praises the class for their attention
Read in L2 (notes in Appendix): Teacher reads the L2 text while students follow along. 
Choral Translate (notes in Appendix): As the teacher points to each word, she says it in English with the whole class, staying with the German word order.

	6th in lesson sequence
Noticing and Inductive Grammar (notes in Appendix)
	Ask (English OK) if the students notice anything about the words or the sentences, the teacher can use a different color marker to underline, circle, or highlight each example remarked upon. 
Teacher briefly addressees each grammar question /comment and congratulates students on their astuteness. Teacher adds any subject-verb phrases that were noticed to the Verb Poster Anchor Chart.

	7th in lesson sequence
Sample Assessment (notes in Appendix)

	Diktat (notes in Appendix)
Phase 1:Dictation
Teacher selects a few sentences or a passage from a text that the class has been working on for a dictation. 
Students prepare a paper with heading, and a dot on every other line to guide them to write only on every other line. 
Teacher reads each sentence three times: 
Once at normal teacher-talk speed (students have pencils down), 
once very slowly (while students write what they hear, in TL), 
and once only slightly faster (while students finish and check). 
Phase 2: Correction
Students put their pencils away and get a different color writing utensil.
Teacher displays the sentences that she read. 
Students locate everything they wrote differently than on the teacher’s model, underline it, and write it correctly in the free space below. 
Teacher collects it and takes point off only for missed errors or incorrect corrections. Subtract the points from 100, or calculate a percentage of the total words. 
The goal is not to penalize learners for not achieving perfection at first try, but rather to draw their attention to sight-sound correspondence and to incentivize their reviewing their own work for accuracy. 





	Unit 1
Sample Lesson Plan 3
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Where this lesson occurs within the unit: toward the end of the unit, although the teacher may still establishing rules and procedures

Context for this lesson: 
This lesson reinforces the routine that German class will follow, the reality that the teacher will speak German, and that learners are able to comprehend German to an increasing degree. Learners will also experience and use vocabulary pertaining to weekdays, months, numbers, weather, and time in the context of the calendar. Content expands to the map of Germany.

Additional notes:
-The teacher will be spiraling and revisiting content from this lesson with students throughout the unit and beyond.
-The targeted structures in this particular lesson are for comprehension, not necessarily production (although students should by no means be discouraged from producing German orally or in writing); this lesson does not require that the teacher insist on oral production of language, on demand, from every student.
-The teacher may wish to weave introduction to rules and procedures into the first few lessons, stopping periodically to demonstrate the procedure or point out the rule. If students are off task, the teacher may, for example, stop talking, stroll over to the posted rules and point silently and smilingly to the violated rule (i.e.: Rule 2: One person speaks; others listen), carrying on once the class is attentive. This gentle guidance, when provided every time, all year, can afford students an opportunity to learn how to engage in German class without having to communicate in English. 

Expected duration: one to two 50 minute period/s (possibly longer at this stage) 

Learning Targets (I can…)
Interpretive Listening (Novice Mid): I can identify basic information on the classroom calendar about the day of the week, the date, the month, the weather and temperature, and the day’s schedule.  
Interpretive Listening (Novice Mid): I can identify basic information about a map that is displayed.  
Intercultural Investigation (Novice): On a map of Europe, I can find the German-speaking countries and their capitols, some German states, some state capitols, and a river or two. 
Interpretive Reading (Novice Mid): I can demonstrate comprehension of some sentences about the geography of Germany in a text with simple sentences, pictures, and words. 
Interpersonal (Novice Low): I can answer questions my teacher asks about a map of Germany while I am looking at it using practiced or memorized words.

Suggested Lexical Content, Functional Chunks, and Language Structures
Deutschland ist, Deutschland hat,Ich bin,Das ist,Es gibt,Ist das?,Gibt es?
Land, Stadt, Hauptstadt, Nord/ Süd/ Ost/ West
Küste, See, Hügel, Berge, flach, hüglig
Bundesrepublik, Bundesland
Country names, city names
 
Suggested Materials
Map of Germany, see Appendix C
Copy of map in black and white for each student. Colored Pencils or Crayons for each student
Video of Germany in Europe  Video of Germany’s neighbors
small slips of blank paper (printer paper or notebook paper cut into fourths)


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence
Starting Class (notes in Appendix)

	Teacher greets class, re/teaches procedure, takes attendance, states objective.

Calendar Talk (notes in Appendix): point to the weekday, date, weather descriptors, birthdays, etc. while gesturing and speaking about it in slow, comprehensible German.
Q&A: Teacher and students discuss a few more birthdays and months to add to the Kid Grid.


	2nd in lesson sequence
Guided Oral Input (notes in Appendix)
	Visual Account, Visual Survey (sample demo, also in references) : Similar to the Input Chart image above, but the teacher draws while talking, illustrating the points to be made. Preparing a small paper version ahead of time can be helpful to the teacher. Art talent is not necessary, but some drawing-challenged teachers enlist the aid of a skilled student. The time it takes the teacher or student artist to sketch provides valuable processing time for learners, an advantage over slide shows.
Each student gets a blank map of Germany and some colored pencils or crayons. 

Map Talk (link to sample demo, also located in references):
Teacher projects a map of Germany and its neighbors. Teacher speaks slowly and clearly, using gestures and writing key words on the board.) Teacher explains, in German, that Germany is in Europe and has nine neighbors. The teacher says the names of one neighboring country and its position (im Norden, etc.). The teacher may then hold up a crayon and say its color, then tell the students to color the country (Dänemark, say) with the yellow crayon. Teacher and students continue through the neighboring countries with frequent stops so that the teacher can engage with students (by asking simple questions, for example).


	3rd in lesson sequence
Scaffolded Oral Review (notes in Appendix)
	Orally recap the content just presented, using tiered questioning (notes in Unit 1 Strategies section) to repeat and reinforce the colors, counting, and the countries. Spell out words like E-U-R-O-P-A in German

	4th in lesson sequence
Shared Writing (notes in Appendix)

	Write and Discuss (notes in Appendix): Compose a text together that explains the map. While restating student answers and approximations, teacher, writes the sentences out. The text might look something like this:

Deutschland ist in der Mitte von Europa. Hier ist eine Landkarte. Auf der Landkarte ist Deutschland blau. Deutschland hat neun Nachbarn. Dänemark ist gelb und ist im Norden. Im Norden ist die Küste. Die Nordsee ist im Norden.


	Brain Break
	They probably need a Brain Break right about now. This is a song about Germany’s neighbors that the students may enjoy hearing during the break: https://www.youtube.com/watch?v=W8C6ACVCqT0


	5th in lesson sequence
Shared Reading (notes in Appendix)
	Gaze proudly upon your text and marvel how far the class has come! Then,
Read in L2 (notes in Appendix): teacher reads while students follow along. 
Teacher and students take time to examine the text together, noticing and exploring aspects such as word order that may differ between English (or other languages that the students know) and German (this may be a time to use English).
If students seem to be getting bored with this, try Reading from the Back of the Room (notes in Appendix)


	6th in lesson sequence
Noticing and Inductive Grammar (notes in Appendix)
	Ask if the students notice anything about the words or the sentences. Use a different color marker to underline or circle each example remarked upon. Briefly address each comment and congratulate students on their astuteness.

	7th in lesson sequence
Sample Assessment (notes in Appendix)
	A formative Quick Quiz. Teacher gives a 10-item T/F listening comprehension quiz about the map and the text.  She thinks up the questions as she goes along; they are similar to or the same as were asked during Guided Oral Input.
Students write their name/period/date, 1-10 and R or F in response to each question.  The answers should be obvious to any kid who listened. 
Note to Teacher: Be sure to make a KEY for yourself as you ask the questions! 





	[bookmark: Unit1Lexical]Summary of Suggested Lexical Content, Functional Chunks, 
and Support Structures for Unit 1

	back to Unit 1 Overview

Sentence starters for Unit 1: 
Heute ist..,Morgen ist..Übermorgen ist..Gestern war..Vorgestern war..Das Wetter ist..Es ist...

bist du?
ich bin
es ist, er ist, sie ist
wer ist

warst du?
ich war
es war, er war, sie war
wer war

hast du?
ich habe
es hat, er hat, sie hat
wer hat

hattest du?
ich hatte
wer hatte
es hatte, er hatte, sie hatte

es gibt/ es gab

Anchor charts to begin in Unit 1 (developed as the class encounters the vocabulary):
Zahlen: the numbers zero to thirty, spelled out. The tens, from ten to one hundred, spelled out
Farben: write the words for the colors using markers in the corresponding colors, for example rot, in red

Descriptors:such as groß / klein, viel /  wenig
Modifiers: such as mega,sehr,relativ, nicht sehr, nicht so..wie,gar nicht
Question Words: wer/wen/wem, was, wo, wohin, woher, wann, warum, wie, wie lange, wie oft, wie viele, wie viel

Pictorial input charts:
Kid Grid a poster or digital table with each kid’s preferred name in the left column and categories across the top, the first 2  being Birthday and Age
Blank map of Germany/Austria/ Switzerland/ Liechtenstein, prepared ahead by teacher (see Input Charts (notes in Appendix)) 



	[bookmark: Unit1Strategies]Summary of Sample Instructional Strategies
for Unit 1

	[bookmark: kix.p3fxur8uqgmj]
Starting Class: Calendar Talk, 
Guided Oral Input: Card Talk
Scaffolded Oral Review: Tiered questioning , Kid Grid
Shared Writing: Write and Discuss
Shared Reading: Read in L2:, Choral Translate, Read from the back of the Room
Sample Assessments: Exit Ticket, Diktat, Quick Quiz

Tiered questioning (sample in Appendix A):
[bookmark: kix.uzzqin5kkb7k]To help novices learn by listening, teachers can present new material in such a way that students are required to respond to questioning frequently but with relatively little oral production at first, with the student action of repeating after the teacher being neither required nor discouraged. Two questioning techniques -- circling and triangling --- can be practiced by the teacher. These help to keep the teacher’s input at a comprehensible level, and can target chosen vocabulary and structures. Naturally, the teacher scaffolds comprehension as well with a SLOW rate of speech, with gestures, and with words written and even translated on the board. See sample in Appendix A

Ideas for text exploration (notes in Appendix):
After the Guided Oral Input and Scaffolded Oral Review, the teacher and the class co-construct a text using a Shared Writing (notes in Appendix) strategy, usually Write and Discuss (notes in Appendix). The class then works through the text with an Interactive Read-aloud. These techniques can be used with all kinds of texts that are at least 90% comprehensible to the learners.  The first three follow one upon the other and are routine in many classrooms, numbers 4 and 5 are lively options, and number 5 is a mainstay.
1. Read in L2 (notes in Appendix): the text is projected and read aloud by the teacher as the students follow along. 
2. Choral Translation (link to demo, also in references) The teacher points word for word to the text as she and the students translate it into English.
3. Volleyball Reading (demo). (notes in appendix) Students work with a partner and go through the text sentence by sentence, following this pattern: Student 1:  Reads Line 1 in German.  Student 2: Translates Line 1 into English, reads Line 2 in German.  Student 1: Translates Line 2 into English, reads Line 3 in German.  And so on.
4. Reading from the Back of the Room (notes in Appendix). Teacher stands at the back of the room facing the projected text. Students stand facing the teacher, with their backs to the text. Teacher reads the text once through, then again with questions for the students.
5. Reader’s Theater (notes in Appendix) Teacher reads the text while a set of volunteers act out the content. A variation is Everyone Acts, where all of the students --- in small groups --- act it out. A student can also be recruited to film the action, and the video recording can be reviewed and discussed for yet another round of repetition.
Noticing and Discussion of the Grammar (notes in Appendix) Ask if the students notice anything about the words or the sentences. Use a different color marker to underline or circle each example remarked upon. Briefly address each comment. See also: Choral Translation and Grammar Discussion (notes in Appendix)
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	[bookmark: 8800bfi8yj9k]
Unit Title/Topic: My World and Beyond: Classmates, Families, Friends, and Me

[bookmark: faeur8xj9zke]Enduring Understandings: 
People in our world differ from each other in many ways. 
Experiences and culture can help shape who we are.
I am a unique person and everyone else in the world is unique, too. 
People can have commonalities and common experiences, and I am not alone in some of my attributes and experiences.

[bookmark: cdlug524fyg7]Essential Questions:
Who am I, and how do I see the world? 
How can I interact with others from the target culture? 
How can I describe my appearance and personality?  
What do my friends and family look like, and what are their personalities like?  
What are people in the target culture like? How are they like me, and how are they different?

[bookmark: Unit2TargetProficiencyLevel]Proficiency Levels Targeted: 
Interpretive Listening: Novice Mid
Interpretive Reading: Novice Mid-High
Interpersonal: Novice Low-Mid
Presentational Speaking: Novice Mid
Presentational Writing: Novice Mid

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: Unit2duration]Duration: 16 days plus assessment days

[bookmark: NotableUnit2Connections]Notable Connections:
Families and Communities (AP theme): family members
Identity (AP theme): demographics, nationalities
Beauty and Aesthetics: physical characteristics, personality traits, colors 
[bookmark: tm30bf6c7qwi]Math and Science: metric measurement (height)
[bookmark: frl4s9whf5or]





	[bookmark: erx562lj40tw]Performance Indicators from the 
South Carolina College and Career-Ready Standard for World Language Proficiency 2019
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.
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Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)

	Back to Unit 2 Grid

Novice Low
I can provide information by answering a few simple questions on very familiar topics, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

I can express some basic needs, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

I can express basic preferences or feelings, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

Novice High
I can request and provide information by asking and answering practiced and some original questions on familiar and everyday topics, using simple sentences most of the time. (p. 19)

I can interact with others to meet my basic needs related to routine everyday activities, using simple sentences and questions most of the time. (p. 19)

I can express, ask about, and react to preferences, feelings, or opinions on familiar topics, using simple sentences most of the time and asking questions to keep the conversation on topic. (p. 19)
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Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)
	Back to Unit 2 Grid

Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)
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Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)
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For Unit 2

	back to Unit 2 Overview

Scenario/Context :
Through an app for learning German, you have found an interesting online forum where German learners can chat. You want to introduce yourself to the other learners in the forum and see who else is there. 


	Interpretive Task (reading/listening ; related materials are located in Appendix B):
Read through the text introductions that are on the forum and fill in the chart, in English. 

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/

Novice High Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/03-novice-high-interpretive-communication-rubric/


	Presentational Task (writing - related materials are located in Appendix B):
It is your turn to introduce yourself on the forum. Using one of the others’ introductions as a guide, prepare a written description of yourself for your teacher to check over before you post. Prepare a short description of yourself to share, and prepare two responses --- one for each of the two people that you took notes on in the Interpretive Task.

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/


	Interpersonal Task (related materials are located in Appendix B): 
Speak to a classmate about the two learners you met on the forum. Tell your classmate what you know about the first person, and listen as your classmate tells you about their first person. Ask your classmate questions about their second person, and answer your classmate.

Novice Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/08-novice-low-interpersonal-communication-rubric/

Novice Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/09-novice-mid-interpersonal-communication-rubric/
 





	[bookmark: 10j8bm92q4x]Unit 2 
Sample Lesson Plan Template

	 
back to Unit 2 Overview

Sample Lessons are provided only in Unit 1 for German 1. From here forward, the teacher can create his/her own lessons, referring to the samples in Unit 1. For Units 2, 3, and 4, the following are at the teacher’s disposal: The Integrated Performance Assessment, from which the teacher may plan backward; Performance Indicators for the unit, with which to align selected/created lesson-level goals; a sample daily sequence; and an appendix with sample strategies. The appendix is annotated and, in many cases, linked to video demonstrations to show how some teachers have implemented various strategies. The teacher is invited to explore the possibilities and make original plans for instruction.

Where this lesson occurs within the unit: 
(for example, “first lesson of the unit, near the beginning of the unit, in the middle of the unit, near the end of the unit”) 

Context for this lesson:

Expected duration: number of days and/or hours 

Learning Targets (lesson-level goals for one or more modes of communication): 
Interpretive: I can…
Interpersonal: I can…
Presentational: I can…

Suggested Lexical Content, Functional Chunks, and Language Structures:


Materials:


	Sequence during lesson 
	Teacher and Student Actions in Lesson

	1st in lesson sequence
Starting Class
	

	2nd in lesson sequence
Guided Oral Input
	

	3rd in lesson sequence
Scaffolded Oral Review
	

	4th in lesson sequence
Shared Writing
	

	5th in lesson sequence
Shared Reading
	

	6th in lesson sequence
Application or Assessment
	




	[bookmark: s983lsd2azwd]Summary of Suggested Lexical Content, Functional Chunks, 
and Support Structures for Unit 2
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Demographics: age, where I live, where I am from  
Physical Characteristics, Personality Traits, Appearance, Colors, Clothing,

ich bin,bist du?er ist,ist er?sie ist,ist sie?wer ist?

ich habe,hast du?er hat,hat er?sie hat,hat sie?wer hat

ich war,er war,war er?sie war,war sie,wer war?
 
ich hatte,er hatte,hatte er?sie hatte,hatte sie?







	[bookmark: 2sp0bof1z3ll]Instructional Strategies
for Unit 2

	back to Unit 2 Overview

List instructional strategies that you want to use for this lesson instead of or beyond those suggested below.
For more sample strategies see Appendix: Instructional Strategies

Starting Class: Calendar Talk, Small Talk
Guided Oral Input: Card Talk/ Slide Talk, Picture Talk, Personal Story
Scaffolded Oral Review: Tiered questioning
Shared Writing: Write and Discuss
Shared Reading: L2 Reading, Choral Translate, Volleyball Translate, Reading from the Back of the Room
Application or Assessment: Running Dictation, Q&A Game

Sentence starters 
Ich habe einen..., Mein   hat; Ich habe eine...,Meine...hat, 
Ich hatte einen..., Mein...hatte; Ich hatte eine..., Meine...hatte,
Ich habe einen..., Mein...ist; Ich habe eine..., Meine   ist
Ich habe einen..., Mein...war; Ich habe eine..., Meine   war

Anchor charts:
Language Ladder: how often?
immer
oft
manchmal
nicht oft
fast nie
nie

Language Ladder: how very?
total
mega
sehr
relativ
eher
nicht sehr
gar nicht

Pictorial input charts:
Word Wall: poster or Slide Series illustrating physical appearance features
Word Wall: poster or Slide Series illustrating personality traits 
Family Tree Diagram or “Circle of Family and Friends” graphic
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	[bookmark: 94b1enxgyxnh]
Unit Title/Topic: Leisure Time and Activities Here and in Germany/Austria 

[bookmark: y96tusg612vv]Enduring Understandings: 
The choices people make about what to do in their free time can tell us something about them as individuals and can also reflect aspects of their culture and subculture.  
The choices people make about what to do in their free time can be influenced by the climate and geography in their environment.

[bookmark: sewplwouy8wr]Essential Questions:  
How does what I do reflect aspects of my identity?  
How are peoples’ leisure activity choices influenced by their culture, environment, geography, and climate? 
What do leisure time activities tell us about the culture? 
How are my activities different from or similar to those in German-speaking countries?

[bookmark: Unit3TargetProficiencyLevel]Proficiency Levels Targeted: 
Interpretive Listening: Novice Mid
Interpretive Reading: Novice High
Interpersonal: Novice Mid
Presentational Speaking: Novice Mid-High
Presentational Writing: Novice Mid

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: qrptmvkgtlq1]Duration: 12 days, plus assessment days

[bookmark: NotableUnit3Connections]Notable Connections:
Family and Communities: school, clubs, places in town
Contemporary Life: leisure activities, music, sports, entertainment
Science and Math: weather, climate, geography
Communications and Media: movies, videogames, social media, internet
Careers: homework, jobs, volunteering, internships
[bookmark: np05tafjhosg]





	[bookmark: 47jb693m8emu]Performance Indicators
for Unit 3 from the
South Carolina College and Career-Ready Standard for World Language Proficiency 2019

	Back to Unit 3 Grid

Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact
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Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)

Intermediate Low
I can identify the topic and related information from simple sentences in short informational texts. (p. 34)

I can identify the topic and related information from simple sentences in short fictional texts. (p. 34)

I can identify the main idea in short conversations. (p. 34)
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Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

Novice High
I can request and provide information by asking and answering practiced and some original questions on familiar and everyday topics, using simple sentences most of the time. (p. 19)

I can interact with others to meet my basic needs related to routine everyday activities, using simple sentences and questions most of the time. (p. 19)

I can express, ask about, and react to preferences, feelings, or opinions on familiar topics, using simple sentences most of the time and asking questions to keep the conversation on topic. (p. 19)
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Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)

Intermediate Low
I can present personal information about my life, activities and events, using simple sentences. (p. 46)

I can express my preferences on familiar and everyday topics of interest and explain why I feel that way, using simple sentences. (p. 46)

I can present on familiar and everyday topics, using simple sentences. (p. 46)
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Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)

Intermediate 
Products: In my own and other cultures I can compare products related to everyday life and personal interests or studies. (p. 53)

Practices: In my own and other cultures I can compare practices related to everyday life and personal interests or studies. (p. 53) 
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Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)

Intermediate 
Language: I can converse with peers from the target culture in familiar situations at school, work, or play, and show interest in basic cultural similarities and differences. (p. 53)

Behavior: I can recognize that significant differences in behaviors exist among cultures, use appropriate learned behaviors and avoid major social blunders. (p. 53)





	[bookmark: wukto256smxk]Integrated Performance Assessment
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Scenario/Context:
You are settling in to the German community that you will stay in for the duration of your exchange. Your host family is very nice, but their kids are not your age. Your classes at the German school are way over your head still, and thus pretty boring, and everyone seems to disappear right after school -- there are no after school sports or activities! You need something else to do and a way to meet people your age.
Your host dad shows you a website for the local Jugendclub, an after school center for teens. There are suddenly many possibilities. 


	Interpretive Task (reading/listening - related materials are in Appendix C):

Task 1: Look at the schedule and fill out the chart.
Column A: List ALL of the words for activities that you recognize/understand, in German and English (unless they are the same).

Column B: Next to each activity that appeals to you, draw a ☺
Next to each activity that does not especially appeal, but you might try draw a 😐 
Next to each activity that you just don’t find interesting, draw a 😒 
Next to any activity that you would hate ☹

Column C: Next to each activity that is done outdoors, draw a ☼
Next to each indoor activity, draw a ⌂ (☼/⌂ means either or both).

Column D: Note the weekday and time that your preferred activities meet.

Task 2: Answer in English.
What and when is the next holiday? 
What activities are planned for that? 
Which would you want to participate in?
Why or why not?
 
Task 3: Answer in English.
Are there any day trips or multi-day trips available? 
When and where to? 
Do you want to go?
Why or why not?

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/

Novice High Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/03-novice-high-interpretive-communication-rubric/


	Interpersonal Task (related materials are in Appendix C):
Have a person-to-person conversation with a classmate. Pretend that they are a non-English speaking friend that you have made at your German school. Find out if they know about the Jugendclub. Tell them which activities interest you and when they are scheduled. Find out which activities interest your new friend. See if you can find out what you have in common in terms of likes and dislikes. (Make some smiley face/frowny face notes on your chart about your partner’s preferences.) Maybe you can find an activity to do together!

Novice Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/09-novice-mid-interpersonal-communication-rubric/


	Presentational Task (writing - related activities are in Appendix C):
Your host family has a busy schedule, and they are very organized. They want you to write an account of what activities you wish to do when, so they can integrate it all into their family calendar. Include your reasons for choosing those activities (you like tennis, your friend likes tennis too, etc.); that may help convince them to support you in your leisure pursuits.

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/

Novice High Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/17-novice-high-presentational-communication-rubric/





	Unit 3 
Sample Lesson Plan Template
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back to Unit 3 Overview

Sample Lessons are provided only in Unit 1 for German 1. From here forward, the teacher can create his/her own lessons, referring to the samples in Unit 1. For Units 2, 3, and 4, the following are at the teacher’s disposal: The Integrated Performance Assessment, from which the teacher may plan backward; Performance Indicators for the unit, with which to align selected/created lesson-level goals; a sample daily sequence; and an appendix with sample strategies. The appendix is annotated and, in many cases, linked to video demonstrations to show how some teachers have implemented various strategies. The teacher is invited to explore the possibilities and make original plans for instruction.

Where this lesson occurs within the unit: 
(for example, “first lesson of the unit, near the beginning of the unit, in the middle of the unit, near the end of the unit”) 

Context for this lesson:

Expected duration: number of days and/or hours 

Learning Targets (lesson-level goals for one or more modes of communication): 
Interpretive: I can…
Interpersonal: I can…
Presentational: I can…

Suggested Lexical Content, Functional Chunks, and Language Structures:


Materials:





	Sequence during lesson
	
Teacher and Student Actions in Lesson


	1st in lesson sequence
Starting Class
	

	2nd in lesson sequence
Guided Oral Input
	

	3rd  in lesson sequence
Scaffolded Oral Review
	

	4th in lesson sequence
Shared Writing
	

	5th  in lesson sequence
Shared Reading
	

	6th  in lesson sequence
Application or Assessment
	




	[bookmark: ma2cca3xqjg]Summary of Suggested Lexical Content, Functional Chunks, 
and Support Structures for Unit 3

	back to Unit 3 Overview

List some key language and functional chunks that learners will need to be able to understand and/or use in this unit. What will the learner be expected to produce and use? What will the learner be expected to read or listen to for understanding? Organize these in a way that makes sense to you. 

List the sentence stems, structures, and questions learners will need to be able to use and understand to complete this unit of study. How will the learner put together the language for use in the unit? What are the structures that they will need to complete the task and stay in the language? 








	[bookmark: bevv3hgehmdj]Sample Instructional Strategies
for Unit 3

	back to Unit 3 Overview

List instructional strategies that you want to use for this lesson instead of or beyond those suggested below.
For more sample strategies see Appendix: Instructional Strategies

Sentence starters:
es gibt / gibt es?
es gab/ gab es?

magst du? mag er? mag sie?
ich mag /du magst /er mag/sie mag
Interactive read-alouds:

Anchor charts:
ich auch
ich nicht
ich auch nicht 
ich doch  /ich schon
beide, und, aber

Pictorial input charts:
Word Wall
List of class-generated favorite activities, illustrated simply with printed images or boldly drawn clip-art like sketches.
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	[bookmark: 4xip6q40k4o3]
Unit Title/Topic: Student Life Here and in Germany

[bookmark: cg2j09fvv77q]Enduring Understandings: 
Education systems may differ from one country to another. 
A society can support its young people through education in various ways. 
Education systems can reflect cultural attitudes toward children and adolescents.

[bookmark: r5qlkyer7ay7]Essential Questions:  
How is my school day similar to or different from the school day in the target culture?  
How do I travel in my community?
How do people travel in the target community? 
How do my educational experiences compare with those of German/Austrian kids?
How can my education prepare me for the working world?
How do education systems in other countries prepare young people for the working world? 
What job and career opportunities exist in Germany or Austria? What would it be like for me to one day work or study there?

Proficiency Levels Targeted: 
Interpretive Listening: Novice Mid
Interpretive Reading: Novice High
Interpersonal: Novice Mid
Presentational Speaking: Novice Mid-High
Presentational Writing: Novice Mid

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: 9ofnx22dn3bc]Duration: 12 days, plus assessment days

[bookmark: NotableUnit4Connections]Notable Connections:
Family and Communities: school, clubs
Contemporary Life: school, daily routine, transportation
Global Issues: city planning/infrastructure
Math and Science: time, academic subjects
Careers: postsecondary education, internships, professions
[bookmark: d1fcet44n0rs]





	[bookmark: 97a1xo64r0sr]Performance Indicators for 
Unit 4 from the 
South Carolina College and Career-Ready Standard for World Language Proficiency 2019

	 Back to Unit 4 Grid

Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.



	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	Back to Unit 4 Grid

Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)

Intermediate Low
I can identify the topic and related information from simple sentences in short informational texts. (p. 34)

I can identify the topic and related information from simple sentences in short fictional texts. (p. 34)

I can identify the main idea in short conversations. (p. 34)
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Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

Novice High
I can request and provide information by asking and answering practiced and some original questions on familiar and everyday topics, using simple sentences most of the time. (p. 19)

I can interact with others to meet my basic needs related to routine everyday activities, using simple sentences and questions most of the time. (p. 19)

I can express, ask about, and react to preferences, feelings, or opinions on familiar topics, using simple sentences most of the time and asking questions to keep the conversation on topic. (p. 19)

Intermediate Low
I can request and provide information in conversations on familiar topics by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can interact with others to meet my basic needs in familiar situations by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can express, ask about, and react with some details to preferences, feelings, or opinions on familiar topics, by creating simple sentences and asking appropriate follow-up questions. (p. 39)
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Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)

Intermediate Low
I can present personal information about my life, activities and events, using simple sentences. (p. 46)

I can express my preferences on familiar and everyday topics of interest and explain why I feel that way, using simple sentences. (p. 46)

I can present on familiar and everyday topics, using simple sentences. (p. 46)
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Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)

Intermediate 
Products: In my own and other cultures I can compare products related to everyday life and personal interests or studies. (p. 53)

Practices: In my own and other cultures I can compare practices related to everyday life and personal interests or studies. (p. 53) 
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Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)

Intermediate 
Language: I can converse with peers from the target culture in familiar situations at school, work, or play, and show interest in basic cultural similarities and differences. (p. 53)

Behavior: I can recognize that significant differences in behaviors exist among cultures, use appropriate learned behaviors and avoid major social blunders. (p. 53)





	[bookmark: rr3kd6sdlj9t]Integrated Performance Assessment
for Unit 4
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Scenario/Context:
Type the context of the assessment that will make it relevant and meaningful to the learner. What scenario will they learn through?


	Interpretive Task (reading/listening):
Type a description of the interpretive reading or listening task here.

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/

Novice High Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/03-novice-high-interpretive-communication-rubric/


	Interpersonal Task:
Type a description of the interpersonal task here. Remember that this task should require active negotiation of meaning among individuals.

Novice Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/09-novice-mid-interpersonal-communication-rubric/


	Presentational Task (speaking/writing):
Type a description of the presentational task here. 

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/

Novice High Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/17-novice-high-presentational-communication-rubric/
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Sample Lessons are provided only in Unit 1 for German 1. From here forward, the teacher can create his/her own lessons, referring to the samples in Unit 1. For Units 2, 3, and 4, the following are at the teacher’s disposal: The Integrated Performance Assessment, from which the teacher may plan backward; Performance Indicators for the unit, with which to align selected/created lesson-level goals; a sample daily sequence; and an appendix with sample strategies. The appendix is annotated and, in many cases, linked to video demonstrations to show how some teachers have implemented various strategies. The teacher is invited to explore the possibilities and make original plans for instruction.

Where this lesson occurs within the unit: 
(for example, “first lesson of the unit, near the beginning of the unit, in the middle of the unit, near the end of the unit”) 

Context for this lesson:

Expected duration: number of days and/or hours 

Learning Targets (lesson-level goals for one or more modes of communication): 
Interpretive: I can…
Interpersonal: I can…
Presentational: I can…

Suggested Lexical Content, Functional Chunks, and Language Structures:


Materials:





	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence
Starting Class
	

	2nd in lesson sequence
Guided Oral Input
	

	3rd  in lesson sequence
Scaffolded Oral Review
	

	4th in lesson sequence
Shared Writing
	

	5th  in lesson sequence
Shared Reading
	

	6th  in lesson sequence
Application or Assessment
	



	[bookmark: 4oo27myfpvrj]Summary of Suggested Lexical Content, Functional Chunks, 
and Support Structures for Unit 4
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List some key language and functional chunks that learners will need to be able to understand and/or use to complete this unit of study. What will the learner be expected to produce and use? What will the learner be expected to read or listen to for understanding? Organize these in a way that makes sense to you.

List the sentence stems, structures, and questions learners will need to be able to use and understand to complete this unit of study. How will the learner put together the language for use in the unit? What are the structures that he/she will need to complete the task and stay in the language? Organize these in a way that makes sense to you.






	[bookmark: elfdohq6u4hx]Sample Instructional Strategies
for Unit 4
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List instructional strategies that you want to use for this lesson instead of or beyond those suggested below.
For more sample strategies see Appendix: Instructional Strategies

Starting Class: Calendar Talk, Small Talk
Guided Oral Input: Card Talk/ Slide Talk, Picture Talk, Movie Talk
Scaffolded Oral Review: Tiered questioning
Shared Writing: Write and Discuss
Shared Reading: (Interactive read-alouds) L2 Reading, Choral Translate, Volleyball Translate, Reading from the Back of the Room
Application or Assessment: Running Dictation, Q&A Game

Sentence starters:
Zuerst habe ich
Zunächst habe ich
Danach habe ich
Nach ________ habe ich …..
Dann habe ich
Zuletzt habe ich
Anchor charts:
Zuerst  
Zunächst
Danach 
Dann
Zuletzt

Pictorial input charts:
Co-constructed Graphic of a big clock face (on a bell tower, for cultural relevance), marked up for 5-minute intervals, 24-hour time, nach, vor, Viertel, and halb

Co-constructed “typical” German high school class schedule.
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Opportunities in which learners can comprehend input and engage in interpreting input, as well as those in which they engage in producing meaningful output are important in helping learners make proficiency gains. The writer of this set of units has explored and implemented many ways to make input comprehensible for students and has included this additional appendix to share some of these possibilities, especially for teachers who have it as a goal to increase target language use in the classroom in an engaging way. 
 
Sample strategies and sequence in this appendix are described based on writer experience and are from: Hargaden, T. (2019). Stepping Stones: Year One and Beyond. Cycles of Instruction and Assessment for the Literacy-Focused, Communicative World Language Classroom, (Edition Zero). World Language Proficiency Project.

Notes to the Teacher: 
1. Staying in the TL:  Teachers can stay in the target language while helping students comprehend teacher speech with assistance from strategies such as those listed below:
[bookmark: _2g8di1l57tb7]
Using the Target Language & Providing Comprehensible Input - Classroom Vignette (TELL Project)
https://www.youtube.com/watch?v=kM5bWpNTC90 

Using the Target Language and Providing Comprehensible Input for Instruction (1)
https://www.youtube.com/watch?v=iw6ZJBt8gNw

Using the Target Language and Providing Comprehensible Input for Instruction (2)
https://www.youtube.com/watch?v=z3sFKdr7fvU

Circling Terry Waltz Teaches Circling for TPRS. Terry Waltz. YouTube.

2. Classroom Management: Here are some plans designed to support language learning in a classroom: https://www.youtube.com/watch?v=WgoxZfUyggY&feature=youtu.be and https://www.youtube.com/watch?v=XAaMhpOb37A
3. [bookmark: kix.kr4zoqtz4k0w]A predictable daily routine can greatly reduce the planning load and classroom management challenges for the teacher, enable optimal target language use, and support learners. Spontaneity and improvisation, paradoxically, can sometimes take better root and flight from within structure. The lessons in Level 1 of this sample set of units follow an order proposed in Hargaden 2019, referenced above (see video here for further information). Of course, other mindfully implemented routines which support acquisition of proficiency yield similar benefits. Furthermore, activities from any other lesson plan format can be moved into this sequence to provide consistency from level to level.

Idea for streamlining future planning: As the teacher tailors a daily sequence to meet the students’ needs, the teacher may wish to group the teacher’s own listing of instructional strategies according to the place of each strategy in whichever sequence is implemented. The Instructional Strategies described below are grouped according to the place of the activity in the daily sequence:
Starting Class
Guided Oral Input
Scaffolded Oral Review
Shared Writing
Shared Reading
Noticing and Inductive Grammar
Application/Assessment

[bookmark: kix.na7ll7668xb9]First Sequence Step: Starting Class
Begin class : Beginning class the same way every day can be helpful to students. For example, in the first few days, students may be taught the procedures for entering class, retrieving needed materials, stashing their phones and stowing their packs, taking seats, etc. Some teachers have bell work or a “start-up” or “do-now” ready. Others begin with a greeting and an oral warm-up, while those with adequate classroom libraries may set aside a five or ten minute SSR time (sustained silent reading, also called FCR - Free Choice Reading) 
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.ze95zpd6jiik]Norming the Class: Class recitation or discussion of a visual calendar/weather bell schedule/birthday display, on the wall or the screen, can help set the class in time and space, reinforce vocabulary and cultural information, and bring the class together. Eventually (if using the examples above, such as the calendar), students can lead Calendar talk. This is the time to take stock of who is gone, who has returned and to announce to the class the goals and the plan for the day.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Calendar Talk This can be a simple announcement of the date, today’s weather, the bell schedule, any birthdays. Announcements of school-wide events or special schedules in the TL could be a part of this. 
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Weather Guessing Game- During Calendar time at the beginning of class, students guess at the current outdoor temperature in Fahrenheit and/or in Celsius
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.zi80h3e7q6fo]Second Sequence Step: Guided Oral Input
“Go-To” Strategies for the Guided Oral Input Step: 
The Guided Oral Input step is when the teacher is providing comprehensible input on a topic important to the class. The learner must listen with focus and intent to understand. 10-12 minutes is often a good limit; several shorter chunks of input can also be effective. The teacher may wish to choose one Guided Oral Input Strategy per lesson. The teacher may develop a repertoire of three or four GOI strategies that are your “go-to” moves; you can experiment with adding variety in future years.

A.  Guided Oral Input about members of the class.  These can personalize the class, help build community, keep students’ interest, and cover the conversational topics expected in the first year course.

PQA (Personal Question and Answer) or
Small Talk - Teacher chats with class in TL, asking students about their lives, making the questions comprehensible, asking follow-up questions, commenting on their answers to the entire class, asking others in the class for reactions or commonalities, all in the TL.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.9743zu3irjd7]Card Talk (card talk) or Slide Talk- Students either draw on cardstock (or insert on an assigned slide) an image representing their answer to a question the teacher poses, such as: what is a weekend activity you enjoy AND a weekend activity you do not enjoy.  Or: In your opinion, what is the best weather and what is the worst weather?
The teacher then chooses one student’s image and comments, remarking on and questioning the student about it, in the TL, in a similar fashion as described above in Small Talk.
This strategy can also be used for cultural topics (draw a stereotypically dressed German and a stereotypically dressed American)
Tech Tip: Maintain a standing Slide Show and assign each student a slide number or two. Each time the class prepares a Slide Talk, the students delete the images on their slide (or cut and paste them into an individual slide show) and replace them with images relating to the new topic.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Class Surveys  Teacher leads a discussion in comprehensible TL from all or a set of students in response to a question (i.e. What class do you have after this one? or What time do you get up in the morning?). The “data” is entered into a table that can be further discussed
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Processing Our Charts* Referring to the information table from a class survey, teacher speaks of comparisons in comprehensible TL and leads class discussion via questioning.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Student Interviews : A willing student is interviewed by the rest of the class, or a small group, referring to familiar, practiced, projected questions.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid
 
Mysterious Person Game  (Mysteriöse Person) : Teacher describes a student in the class, beginning with general information (“This person takes German”) and gradually adding more specifics that have been discussed in previous activities (They play Volleyball and have two brothers”)  until the class can guess who the person is.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

B Guided Oral Input with an outside stimulus. These GOI activities require a visual to which the teacher refers. These lend themselves to cultural topics, fiction and information.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Picture Talk  Teacher chooses an interesting picture or infographic related to a class topic or relevant to her students or the target culture. Teacher describes the picture comprehensibly, keeping students engaged via questioning.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid
 
Picture Walk  Teacher displays and describes a series of pictures that are either thematically related (i.e. Families around the World), in contrast (i.e. A messy room and a neat room), or part of a narrative (i.e. a fairy tale, or photos of a vacation)
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Movie Talk  Teacher plays a very short portion of a video (4-6 minutes max) through one time, with sound and at normal speed. Then she mutes the sound and plays it again, stopping it at key points and describing the action and the dialogue comprehensibly, writing key words on the board, and questioning students. She plays it through again on mute, without stopping, describing the action continuously. Finally, she plays it with the sound and with TL subtitles, but at 75% speed, to scaffold comprehension.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

C. Stories. Using the TL to tell stories, create stories, or act out stories can help cultivate proficiency through thoughtful use of comprehensible input. 
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

One Word Images Teacher leads the class, by questioning in comprehensible TL, to describe a fanciful character while a pair of class artists create a drawing of it.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Stories, Story Listening Teacher tells a story in comprehensible TL, a story from the culture (i.e. a folk tale) or a story about the culture (Anne Frank’s childhood, or How the Gummibär was invented).
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Personal Stories  Teacher tells a story about a meaningful moment in her own life, the life of an acquaintance, or that of a student.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid
 
D. Lectures. The teacher makes comprehensible to the students, using visual support and gesture and defined or translated words/phrases, an account in the TL about a cultural or historical aspect of a place where the TL is spoken.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Input Charts (one way to do these): Prior to class, the teacher prepares an image (such as a map) in pencil on a large piece of butcher paper affixed to the big screen. During class, she traces over the “invisible” lines with a thick marker and writes key words as she speaks comprehensibly in the TL about the topic. The time it takes the teacher to trace or draw provides crucial processing time for learners, an advantage over slide shows.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.ddyn5dhkl5t2]Visual Account, Visual Survey Similar to the Input Chart image above, but the teacher draws while talking, illustrating the points to be made. Preparing a small paper version ahead of time can be helpful to the teacher. Art talent is not necessary, but some drawing-challenged teachers enlist the aid of a skilled student. The time it takes the teacher or student artist to sketch provides valuable processing time for learners, an advantage over slide shows.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.16ycxjnymyi6]Third Sequence Step: Scaffolded Oral Review
Following the Guided Oral Input, students may need to review and consolidate what they have heard and understood. The teacher engages the class in a back-and-forth, using questioning techniques that elicit progressively longer utterances (circling, triangling, Q&A, etc.), meanwhile taking brief notes on the board in some form from which the fourth sequence step (Shared Writing) is created.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.c56gpedwyt0p][bookmark: ScaffoldedOralReview]“Go-To” Scaffolded Oral Review strategies 
Whole-Class Questions and Answer (circling is one strategy that could assist) Teacher conducts a discussion during which everyone in the class is invited to answer at once. Teacher poses questions which students are prepared to answer by the work just done with the Guided Oral Input. The questions have answers that practically (hopefully) the whole class knows. The purpose of the questioning is not to sort who knows the answers from who does not, nor to “catch” kids who do not; the purpose is to give everyone some more repetitions of somewhat familiar structures and to give students a chance to orally try out some of the new words and phrases in the safety of a whole class reply.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Finish My Sentence  A Questioning technique in which the teacher, during oral review of the day’s Guided Oral Input begins a sentence that she leaves unfinished, indicating with an exaggerated intonation pattern that the class is meant to supply the last word or phrase.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: rxghursosmnh][bookmark: KidGrid]Kid Grid A table, in poster or digital form, featuring each student’s name down the left column and a variety of data categories across the top row, such as “favorite class,” “siblings,” “likes to play.” Teacher and students fill in and discuss the grid throughout the course. 
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Review Artists’ Work, In the course of creating a One Word Image, class artists have produced a rendering of the character which remains hidden from view until the Great Reveal. The teacher can then orally review the features and aspects of the character, creating more repetitions and further opportunity for student input and output.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Reading the Walls, This activity presumes that there are artifacts hanging on the walls such as products of whole-class construction (could be OWIs, Kid Grids, Drawings from Visual Accounts, and so on). The strategy could work with one artifact projected onscreen as well. It is important that it is a piece that the class has created and reviewed together before. The teacher prepares cards with key vocabulary/phrases: brightly colored index cards or similar sized sticky notes are best. She can have them done ahead of class or prepare them on the board or under the document camera in the students’ presence, questioning and reviewing as she goes along. She then speaks about the poster, reviewing and rewording and reiterating what that class has already spoken of. As she does, she affixes the cards with the “highlighted” vocabulary onto the poster in the appropriate spot, effectively “labeling” the poster. She can also have students do it.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Video Retells 
After the class has invented a character (OWI) and created a story with it, student actors perform the story while the teacher narrates “offstage.” A class videographer films it. 
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

A, B, C, or D? On the screen, board, or wall, the teacher posts four images that the class has processed already, such as four pictures from a Picture Talk, stills from a Movie Talk, slides from a Slide Talk, four artist-rendered OWI characters, or four illustrations from a story book, four Infographics, etc.  Each image is labeled A, B, C, or D. The teacher makes statements about one of the images and the students respond by indicating whether she is referencing image A-B-C, or D. This is an option as an assessment technique as well.

Note:  If the class has not yet done a Shared Writing on a longer or involved story, the four images can picture different parts or chunks of the account; the class can vote on which part or chunk to write about first. Some French teachers call this activity Jeu Mouton.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Review Chart (The description here is adapted from Tina Hargaden’s five-finger review chart. The teacher may wish to search for examples of teachers implementing or explaining it as an example.): Teacher creates a blank poster with a simple drawing of a symbol with five clear points or elements (such as a star or hand). In class, she labels each point/finger as she reviews the Guided Oral Input account and introduces the transition words that anchor the type of composition the learners are aiming for you.

Examples: First..., Then..., Next..., After that..., Finally...

There are several opinions…, Some say..., Others feel..., Many assert…
I personally think…,

Once there was…., One day…., Unfortunately…... Suddenly ... Luckily…

There are X reasons that…, One reason is…, An additional reason is…, A further reason is…, It is important to know that...
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.zicmjxpvrdg7]“Go-To” Shared Writing strategies 
Write and Discuss Referring to the content of the just-discussed Guided Oral Input, and continuing with questioning as in the Scaffolded Oral Review, Teacher writes up a text on the board, the screen, or on a large piece of butcher paper or chart paper, speaking it and spelling it out as she goes along.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Anchor Charts Posted lists of words or phrases targeted in the lesson (compiled with students)
Anchor Charts  for creating flow in a text, such as first, secondly, further, finally, one could say.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Writing Goal Boxes: a mini-copy of the anchor chart in a small box in the corner of the paper/space on which the teacher and or student is planning to write.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Cooperative Class Paragraph A text is co-created by the class with each student or group contributing parts.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Cooperative Graphic Organizer As the teacher provides the Guided Oral Input
Students fill in a graphic organizer, such as a story mountain, Venn diagram, KWL Chart, etc. The teacher can model, especially the first time a new graphic organizer is introduced.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Write Inside the Story  During or after the creation of a Write-and-Discuss text based on the Guided Oral Input, teacher instructs students to add details within and between the teacher-generated sentences. 
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.vov77ktfwqke][bookmark: ReadingStrategies]Reading strategies 
[bookmark: mbuym82u2te6]Read to the class in L2  The teacher reads aloud the Shared Writing text as students follow along.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: hkkm5r5gouiq]Choral Translation  Teacher points to each word and says it in English with the whole class, staying with the German word order.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Volleyball Reading A partner translation exercise that goes like this: 
Partner A: Reads Line 1 in German.
Partner B: Reads Line 1 in English, then Line 2 in German.
Partner A: Reads Line 2 in English, then Line 3 in German, etc.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Noticing and Discussion of the Grammar Ask if the students notice anything about the words or the sentences. Use a different color marker to underline or circle each example remarked upon. Briefly address each comment. See also: Choral Translation and Grammar Discussion
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: lg5u0zfj0zeg][bookmark: ReadingFromBack] Reading from the Back of the Room Students stand and turn their backs to the posted text, and Teacher moves to the back of the room to face the students and the posted text. Teachers question the students about the text. 
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.opj2araxe7ds]Readers’ Theatre As Teacher reads the story/text out loud, students act it out. A few volunteers might do this before the whole class, or all of the students can do it in small groups, Everyone Acts
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: kix.xtfe261bd004]Ideas for Formative Assessment Snapshots: 
Quick Quiz  On a slip of paper (one quarter of a printer paper or notebook paper sheet), students write Name, Date, Level, Period, and number 1-10. The teacher displays (or leaves displayed) the artifact that was developed that day (text, grid, drawing, pictorial input chart) for reference. She makes up and orally delivers 10 True-or-False statements that students answer on their slips. They should either be answerable by referring to the posted material, or else very often repeated in the preceding Guided Oral Input, Scaffolded Oral Review, and Shared Writing and Reading.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: 5j4agb4f8xor]Which Word Means? Teacher and students look at a displayed text with which the class has just worked. Teacher asks “Welches Wort heißt (English word)?” Students scan the text, locate, and give the German word or phrase --- orally or in writing.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: odjxz3mm9oz1]Q and A Game - Quick Version  The teacher displays (or leaves displayed) the artifact that was developed that day (text, grid, drawing, pictorial input chart) for reference. She has students pair up and stand facing each other. Partner A listens to the teacher’s questions about the presented material and answers, speaking to Partner B. Partner B makes encouraging expressions, and gestures with one hand to get their partner to say MORE. With the other hand, Partner B counts the number of words Partner A says. Teacher calls stop and the partners trade roles. The object is for students to work on expanding their utterances beyond the word-, phrase-, simple sentence level that they are in, even with the scaffolding provided by the posted material.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid
 
Q and A Game with Game Board Same “game” as above, but instead of counting, the Listener checks off on a “game board” the nature of the Speaker’s answer to each question asked by the teacher.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid
 
[bookmark: 3lef0jr7874g]Q & A Game in a Circle Same “game” as above, but partners sit or stand facing each other in an inside/outside circle. Teacher asks the questions and inside circle kids answer while outside circle kids encourage more verbiage and record their partner’s performance on the “game board” (aka rubric). The teacher can make her way around the outside circle with a clipboard, listening to the inside circle kids and noting evidence of proficiency levels. (word-phrase-sentence-sentence+-complex sentence-paragraph)
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: rgp466pd0vtp]Listen and Sketch -As the teacher describes a scene or plot point, students sketch it out on individual whiteboards or paper
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: nnaaf22qvbla]Read and Draw -Students illustrate a text that they have before them in print.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid
 
Write Inside the Story  This can be used as a Shared Writing strategy first, so that students are familiar when it is used as an assessment. In the latter case, the teacher prepares a pared down version of a text on a topic that the class has worked with thoroughly. Leave lots of blank space between parts of the text for students to fill in with their writing. This can also be a group or partner activity rather than an assessment.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid
 
Finish My Sentence On a familiar topic, students write or say the word or phrase that is missing from a spoken or printed sentence offered by the teacher. For and informal formative check, the sentence can be projected on the screen and students can write the words on individual whiteboards.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: 6lrndw2wsxv2]Everyone Acts-Students act out or mime as the teacher narrates.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: 7mg47qc0d046]Diktat This is not a traditional dictation! In this version, Teacher selects a few sentences or a passage from a text that the class has been working on for a dictation. Students prepare a paper with heading, and a dot on every other line to guide them to write only on every other line. She reads each sentence three times: Once at normal teacher-talk speed (students have pencils down), once very slowly (while students write what they hear, in TL), and once only slightly faster (while students finish and check). THEN: Students put their pencils away and get a different color writing utensil. Teacher displays the sentences that she read. Students locate everything they wrote differently than on the teacher’s model, underline it, and write it correctly in the free space below. Teacher collects it and takes point off only for missed errors or incorrect corrections. Subtract the points from 100, or calculate a percentage of the total words. The goal is not to penalize learners for not achieving perfection at first try, but rather to draw their attention to sight-sound correspondence and to incentivize their reviewing their own work for accuracy.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: 93cu6q7uddn1]Running/Walking Dictation (Laufdiktat) A variation on the Diktat that has the students doing most of the work :). PREP: The teacher prepares a number of sentences from a familiar text (hack: next to each sentence, insert a little symbol/picture that corresponds to those on the students’ Laufdiktat sheet), enlarges them to 24+ point, prints out two copies, and cuts the paper into strips, one per sentence. Then she or a student helper tapes the sentence strips up on the wall in the hallway outside the classroom, spaced one to two shoulder widths apart. The two sets can be set up in two distinct spots, for crowd control. 
GO TIME: Students pair up, and each has a Laufdiktat sheet. Partner A leaves their paper behind, “runs” out to the hall, memorizes one line, then comes back and dictates it to Partner B, who writes it down. It’s Partner B’s turn to run and dictate. The pair switches off until each kid has run and dictated, and written, each sentence. They each then compare and correct in a different color, and translate. You can grade this quickly by taking points off for missed corrections or translations.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Vocabulary and Grammar-focused activities
Vocabulary Memorization activities
-Quizlet, Kahoot! Gimkit, and other electronic flashcard games
-Students play “I have, who has…” to review vocab
-Card sort - in groups, students categorize topics on prepared cards (great to practice new vocabulary or review for quiz)

[bookmark: Grammar]Grammar (Note: grammar topics are not the driver of the syllabus, scope or sequence)
-Explicit/ Deductive: Teacher or textbook-produced explanation of a pattern or structure within the language. These can be made available to students who are curious about such things.
-Inductive: Teacher- or textbook-produced sentence sequences designed to highlight a targeted grammatical feature of the language and to lead students to “discovering” a rule.
[bookmark: kix.nq490wbx9nnl]-Noticing: Students are asked to comment on any language phenomena they noticed in a text that the class is working with; teacher follows up with a an inductive or deductive explanation.
Pop-up Grammar: A student asks a question about language structure as the class is processing the meaning of a text. In response, the teacher digresses to provide an explanation ---- and possibly follow up activity --- at a level of simplicity/complexity/ brevity appropriate to the level of the class.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Conversation Practice:
At the Novice Level, students produce memorized and highly practiced chunks in production. Over time, and as learners experience input that they comprehend, as well as engage in opportunities in which they can meaningful output, learners are able to produce more novel utterances and create more with language. Even learners who can perform at Intermediate level and beyond may perform at the Novice level again when introduced to a new topic or theme.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Survey: Students circulate amongst each other, asking a specified number of classmates (generally half the class) the same question and noting the answers. Once finished they report orally on one classmate. The rest of the class confirms. Students also must write sentences about three classmates they interviewed and three they heard about during the report-back session.
 Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Speed Friending: Students play inside/outside circles/speed friending with prepared charts, checklists, questions to practice asking/answering questions (interpersonal communication).
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Information Gap Activities: One partner has information that another partner needs to fill out a chart or a form, and vice versa.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Jigsaw - Individuals read assigned parts of a text and then share in groups so that the whole text is discussed.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Think-pair-share: Students think about a topic/question, discuss with a partner, and then share out with the class.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

4 corners - In the corners of the room, hang expressions of dis/agreement. Make a statement on a topic/preference, and have students choose a corner/take a stand. Each group discusses and explains their choices. In virtual classrooms, this can be done using breakout rooms.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Delayed communicative activity - Students prepare topic in pairs, then share with the group for others to interpret/guess (guess who we are describing based on clothing, physical traits; guess where we are going/went based on key facts).
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

CLOZE reading/listening - Students fill blanks in song or other text while listening.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Silent Graffiti: Students circulate and respond in writing to topics written on chart paper, then share out orally or in writing.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid



Video Demos of Instructional Strategies Grouped by their Place in the Sample Instructional Sequence 
Watching another teacher demo a strategy in a real classroom can be helpful. Most of these are in Spanish or French. The first listed here demos German and is about sustaining comprehensibility.

On producing comprehensible TL:
Compelling and Comprehensible from Day One -Demo in German. Cecile Lainé
Using the Target Language & Providing Comprehensible Input - Classroom Vignette (TELL Project)
Using the Target Language and Providing Comprehensible Input for Instruction (1) CI Liftoff. Tina Hargaden. YouTube
Using the Target Language and Providing Comprehensible Input for Instruction (2)
Body and Voice Skills for Comprehensibility CI Liftoff. Tina Hargaden. YouTube.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

On creating an instructional routine:
The Daily Dose -- a Framework of Instruction for the Literacy-Focused World Language Classroom
CI Liftoff.  YouTube
Beginning the class. CI Liftoff.  YouTube. Oct 31, 2019
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

On WL classroom management:
Fred Jones-Inspired Classroom Management Ideas for Maintaining Positive Relationships  CI Liftoff. Tina Hargaden. YouTube
Whole-Class Interventions for Times When the Class is Naughty in General.  CI Liftoff. Tina Hargaden. YouTube
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

[bookmark: _kwlvyqsaz3uh][bookmark: _e21wc5mhc3mb]On personalized Guided Oral Input:
Calendar Talk  Small talk/calendar talk + quick quiz + brain break - day 3 of the school year (1st-year students). Acquiring Languages Naturally. YouTube
Calendar Talk and Pointing to the Rules Calendar talk (Week 5 Sp. 1) Comprehensible RVA
Weather Guessing Game. CI Demo 7th Grade Weather. Kaitlin Leppart. YouTube
Small Talk. CI Demo: small talk about winter break. Kaitlin Leppart. YouTube
Card Talk Beginning Small Talk and Card Talk with Spanish. Cameron Taylor. YouTube
Card Talk Card Talk. Anne Marie Chase. YouTube
Class Surveys CI Demo: C1P2 class survey about school subjects 5th gr Spanish. Kaitlin Leppart. YouTube
Input Charts*, Preparing a Pictorial Input Chart - Géographie de la France. Tina Hargaden. YouTube
Student Interviews (teacher may wish to do a search for CI Demos to find examples of how other teachers have implemented): special person interview with kid grid and write and discuss 6th gr Spanish. Kaitlin Leppart. YouTube
Mysterious Person Game Acquiring Languages Naturally. YouTube
Persona Mysteriosa Day 2 Sp. 1 (Mysterious Person Game--typed). Comprehensible RVA. YouTube.
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

On Guided Oral Input with visuals:
Picture Talk  2nd Period French One - Picture Talk and Write and Discuss - 1/9/2018. Tina Hargaden. YouTube
Picture Walk  CI Demo: Picture Walk/Talk (Guapo stills by Señor Wooly) 6th gr Spanish. Kaitlin Leppart. YouTube
Movie Talk  Movie Talk Demo. Martina Bex. YouTube
Map Talk Map Talk (Example of Using a Graphic Organizer) CI Liftoff. October 14, 2019. YouTube
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

On Guided Oral Input with Stories or Lectures:
One Word Images  Tina Hargaden Teaching OWI (One Word Images). YouTube
"One Word Image for Engagement and Repetition"  by Jamie Honke A presentation at UNO MALT, Feb 17, 2018 YouTube
Stories, Story Listening Story Listening for ESL. Claire Walters. YouTube
Personal Stories CI Demo: storytelling. Kaitlin Leppart. YouTube
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

On Scaffolded Oral Review: 
Whole-Class Questions and Answer (teachers may wish to search for examples of teachers implementing or explaining the strategy of “circling”) CI Demo: Whole Class Questions (scaffolded oral review) about OWI 6th gr Spanish. Kaitlin Leppart. YouTube
Kid Grid (teacher may wish to search for a CI Demo to see how teachers have implemented).
Finish My Sentence Visual Survey + Finish the Sentence with French 3    (Finish the Sentence begins 15:24)
Review Artists’ Work, Spanish One - Story - Eminem Review Artists' Work and Write and Discuss - 10/6/2016 Part O. Tina Hargaden. YouTube.
Reading the Walls, French Two - Review Input Chart - French Middle School - 11/14/2017
CI Liftoff. YouTube
Video Retells  : Teacher may wish to search for examples of how other teachers have implemented this.
A, B, C, or D?  CI Demo: 8th gr Spanish picture talk visual survey, a-b-c-d review, write and discuss. YouTube, Sep 14, 2019 Kaitlin Leppart
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

On Shared Writing:
Anchor Charts, Easy Peasy Anchor Charts for the Intimidated. Tina Hargaden. YouTube
Anchor Charts  Anchor Chart to Explain Anchor Charts. CI Liftoff Mar 8, 2018 YouTube
Write and Discuss Write & Discuss Example. My Generation of Polyglots. Mike Peto. February 25, 2018.
Cooperative Class Paragraph CI Liftoff. Oct. 14 2019, YouTube
Write Inside the Story  CI Demo: Write Inside the Story (during a write and discuss). Mar 2, 2020. Kaitlin Leppart. YouTube
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

On Shared Reading:
Choral Translation and Grammar Discussion CI Liftoff. Oct. 14 2019. YouTube
Reading from the Back of the Room CI Liftoff. Oct. 13 2019. YouTube
Readers’ Theatre CI Demo: OWI art reveal, write and discuss, reading options, reader's theater 5th gr Spanish. Kaitlin Leppart. YouTube
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid

Sample Ideas for Brief Assessments:
Quick Quiz
Written Quick Quiz
Running/Walking Dictation (Laufdiktat) Running dictation. (Teacher may wish to search for examples of how educators have implemented this such as Emili Morales.)
Back to Unit 1 Grid ; Back to Unit 2 Grid ; Back to Unit 3 Grid ; Back to Unit 4 Grid


[bookmark: j0ulcccbqnmt]Appendix A
Unit 1 Materials
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	Unit 1 Tasks and Materials

	[bookmark: Exampleoftieredquestioning]
Example of Tiered Questioning
Circling:
Statement, then
yes/no questions, then 
this-or-that questions, then 
Finish my sentence, then
info (or wh-) questions. 

Example:
Statement
 T: Deutschland ist klein. USA ist groß. (gesturing)

ja/nein questions
T: Ist Deutschland groß? 
Ss: Nein!
Nein, Deutschland ist nicht groß. Nicht so groß wie die USA.
T: Ist Deutschland klein?   Ss: Ja!
Ja! Deutschland ist klein ----- relativ klein. Kleiner als die USA.

oder- questions
T: Also, ist Deutschland groß oder klein?
Ss: Klein.
T. Stimmt! 
Deutschland ist relativ klein. Kleiner als die USA.
Und ist die USA klein oder groß?
Ss: Groß!
T: Stimmt. Die USA ist relativ groß. Größer als Deutschland.
Welches (pointing to Question Word Poster) Land ist kleiner --  Deutschland oder USA?
Welches (pointing to Question Word Poster) Land ist größer -- Deutschland oder USA?

Finish my sentence:
T: Also. Deutschland ist relativ...
Ss: klein
T: und USA ist relativ....
Ss: groß
 
info-questions 
T: Wie groß ist Deutschland?
Ss: (relativ) klein
T: Wie groß ist USA?
Ss: (relativ) groß


	Sample Text for Poster of Class Rules:
We keep...
1) all electronics off and stowed
2) a posture and practice of active listening
3) quiet and attentive when another speaks
4) engaged exclusively and continuously in learning German
5) the room neat and smoothly functioning
6) our tone positive and encouraging 


	Sample Segments for a Permanently Posted Agenda:
-Starting Class
-Guided Oral Input
-Scaffolded Oral Review
-Shared Writing
-Shared Reading
-Noticing
Application/ Assessment


	Sample Ideas for Displaying Goals for the Day: 
An erasable whiteboard, a bulletin board, or a pocket chart with sentence strips that can be switched out to show the day’s goals/objectives.


	Sample Ideas for Calendar Display:
[bookmark: kix.xau04jt9lja4]A fixed Calendar display (bulletin board or whiteboard) with space for the day’s date, the weekdays, words for yesterday/today/ tomorrow etc, months, weather words, temperature, bell schedule school wide events, birthdays.


	Sample Ideas for a Teacher-Student Collaboration Space:
A space to write a text that can be saved: a whiteboard, poster paper or butcher paper, notebook paper under a document camera, or a digital document projected on a screen.


	Sample Giant Number Poster:
[image: ]    
homeschoolingmykinetickids.com
Free printable extra-large rainbow-colored
100-chart poster for homeschool or classroom use.

	Sample Videos:

For a Brain Break: Deutschlands Nachbarländer | Kinderlieder zum Lernen. (2019) https://youtu.be/W8C6ACVCqT0

For a Movie Talk: Deutschlands 9 Nachbarn. (2017) https://www.youtube.com/watch?v=Sza_Q9X9vps

Europa im Überblick - der Westen - Deutschland - viele Nachbarn, große Städte (2013) https://www.youtube.com/watch?v=oDbFsODrKmY&feature=youtu.be






1. Map of Germany and neighboring countries:https://upload.wikimedia.org/wikipedia/commons/8/80/Deutschland_politisch_bunt.png
[image: ]


back to Unit 1 Overview
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Unit 1 IPA 

[bookmark: 8ty39xkbu4zq]I  Interpretive Listening

Context: You are an exchange student in Germany taking classes taught in German! The Kalender display below (teacher will select or create desired calendar display) hangs on the wall. Your teacher makes some statements about the calendar, but some of them do not sound correct to you. Make a checkmark ✓ for the statements that are correct according to the calendar display, and write a question mark ? for the ones that you think are not right and want to check on later.

Note to teacher regarding materials: The teacher will select or create the calendar to display. See the links below for some sample ideas that could inspire what the displayed calendar could look like.
Sample calendar 1: https://www.mildenberger-verlag.de/page.php?modul=GoShopping&op=show_article&aid=14617&cid=875
Sample calendar 2: https://palundu.de/images/stories/virtuemart/product/5018.181001.195217_72.jpg		


	Listen to your teacher and fill in the boxes with a check mark – if the statement is true-- or a question mark, if you believe it is false. 

	✓= Ja!
	?  = Was?

	
	
	

	1

	2
	3
	4
	5

	6

	7
	8
	9
	10



	Script for Teacher to read out loud. (Do not print for students or read the answers out)

	1. Heute ist Mittwoch, der 22ste März (R)
2. Morgen ist Dienstag. (F)
3. Gestern war Dienstag  (R)
4. Übermorgen ist Donnerstag (F)
5. Das Wetter ist heute sonnig (F)
6. April kommt nach März  (R)
7.  Zwei Personen hatten im Februar Geburtstag (R)
8.  Claudia hat am 26sten März Geburtstag (F)
9. Drei Personen haben im Mai Geburtstag. R)
10. Es gibt im März keine Geburtstage in dieser Deutschklasse (R)


	back to Unit 1 Overview
back to IPA Overview
Interpersonal Task: Questions to ask each student
Note to the teacher: 
Students will have experienced similar encounters up to this point in class. These prior experiences, as well as a light and friendly approach can help to lower the students’ affective filters (i.e. lower the stressfulness of speaking in the target language), as this task is part of the first summative Integrated Performance Assessment of the unit. The questions below are samples, but regardless of the questions used, the teacher will ask questions with which students are very familiar, give encouraging responses and indicate interest in the content of the answer (not just the language). 

The teacher may wish to grant a great deal of latitude to students for any response that they are able to provide at this stage. One to three questions per student is likely to be sufficient, depending on the student:
1. Ist heute Donnerstag? Nein? Welcher Tag ist es?
2. Wie ist das Wetter heute?
3. In welchem Monat hast du Geburtstag?
4. Ist Deutschland größer oder kleiner als USA?
5. Was sind die Farben der deutschen Flagge?





back to Unit 1 Overview
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II. Interpretive Reading
Context: In your class at the German school, you are given this reading about the geography of Germany. You are pleasantly surprised at how much you can read in German! The text may be very interesting to your friend in the United States who does not understand German. Make notes for your friend in English that include of all of the facts that you understand. It is not necessary to understand every word to complete this task – your friend does not need a professional translation, just a list! 

Deutschland (modified from Länder - Kostenlose Arbeitsblätter) 

Fakten: Deutschland ist etwa so groβ wie Montana. 82,6 Millionen Personen leben in dem Land. Die Hauptstadt ist Berlin. Deutschland ist in der EU (Europäischen Union). 
[image: ]
Geografie: Im Norden ist Deutschland ziemlich flach und grenzt an die Nord- und Ostsee. Die Küsten liegen an der Nordsee und an der Ostsee In der Mitte von Deutschland wird es. hüglig. Im Süden findet man hohe Bergen, die Alpen
[image: ]

Nachbarn: Deutschland liegt in Mitteleuropa  Die neun Nachbarländer von Deutschland sind: im Osten Polen und Tschechien, im Süden Österreich und die Schweiz, im Westen Frankreich, Luxemburg, Belgien und die Niederlande (Holland). Im Norden grenzt nur noch Dänemark an Deutschland

Name:
Datum:
back to Unit 1 Overview
back to IPA Overview

II. Interpretive Reading 
Hi, _____________ (friend’s name)
In my class here in Germany, we just read an article about ____________________________________________________________________
(Write the main idea, in English, in five or fewer words). It was in German, and I understood a good bit! There were some interesting facts that I bet you didn’t know. Here are the most important ones. You will see that no two facts are the same. I’ll write them in English for you – too bad you don’t know German!

1.____________________________________________________________________
2.____________________________________________________________________
3.____________________________________________________________________
4.____________________________________________________________________
5. ____________________________________________________________________
6. ____________________________________________________________________
7.____________________________________________________________________
8. ____________________________________________________________________
9.____________________________________________________________________
10. ___________________________________________________________________
After I read this text, I wondered __________________________________________ _____________________________________________________________________
Talk to you soon.


[bookmark: b8nmf1cjuu3i]back to Unit 1 Overview
back to IPA Overview
III. Presentational Writing:
Scenario: Die Klassenarbeit In your German school, you are assigned a Klassenarbeit, which is a timed in-class writing assignment. Yikes! 😲
The German teacher is very nice about it though. She tells you to just to write ANY German you can think of related to your class! 
The only rules are:
a) Write continuously until you run out of anything that you can think of in German, or out of time;  
b) Compose in German. Try to “hear” the German in your head before you start your word, phrase, or sentence. Avoid thinking in English and translating in to German.
c) Change the topic if you are struggling to think of what to write.
Word Count: _________

A. You have 10 minutes to write about what you have learned so far: the calendar, weather, the week, the schedule, the class rules, birthdays, facts about Germany, etc. You are going to see how many words you can write: you may be surprised at how much you have “picked up” since beginning with this class!

B. Next, take some additional time to organize your words, phrases, and sentences in a way that makes sense to you (for example, you may organize them in a web or set of lists, or you may add supporting illustrations).

______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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[bookmark: Unit1IPAReading][bookmark: Unit2IPATasks][bookmark: AppendixBIPAUnit2]German 1 IPA Unit 2

I. Interpretive Reading
Directions: Read the posts on the German learners’ thread. Choose two participants to respond to. Take notes in English on the chart provided: they will help you respond and to tell someone else about it.

	FORUM: #willdeutschlernen:  Ein Chat Forum für Deutschlerner

	Post von @mmbrem
Hallo! Ich bin Momed und ich wohne in Bremen. Ich bin 15 Jahre alt und gehe auf die Hardtmann Realschule. Ich habe welliges braunes Haar und braune Augen. Meine Mutter kommt aus der Türkei ; ich spreche Türkisch und ich lerne Deutsch.

	Post von @kamkr
Hi hi! Ich bin die Kamila. Ich bin new in Karlsruhe. Ich komme aus Krakow, Polen. Ich bin 16 Jahre alt und ich lerne Deutsch in der Schule. Ich habe langes blondes Haar und braun-grüne Augen. Ich habe einen Bruder, Jannik, und einen kleinen schwarzen Hund, Bessi. 

	Post von @mikö
Hallöchen, ich heiße Miriam! Meine Familie kommt aus Syrian. Wir sprechen Arabisch. Wir wohnen in Köln. Ich bin 14 Jahre alt und ich lerne Deutsch in der Schule. Ich habe braune Augen und langes schwarzes Haar unter einem Kopftuch. Ich bin relativ klein. 

	Post von @mikö
Hallöchen, ich heiße Miriam! Meine Familie kommt aus Syrian. Wir sprechen Arabisch. Wir wohnen in Köln. Ich bin 14 Jahre alt und ich lerne Deutsch in der Schule. Ich habe braune Augen und langes schwarzes Haar unter einem Kopftuch. Ich bin relativ klein. 

	Post von @marlin
Marco hier, aus Linz, Österreich. Oder eigentlich komme ich aus Italien, wo ich mit meiner Mutter wohne. Meine Großeltern wohnen in Linz, und ich bin im Sommer in Linz. Ich lerne Deutsch im Sommer in Linz, schon vier Jahre. Ich bin jetzt 14 Jahre alt, und mein Deutsch wird besser! 

	Post von @tralei
Hallo aus Leibzig! Ich heiße Trang, aus Hanoi in Viet Nam. Ich bin klein, und ich habe langes schwarzes Haar und braune Augen. Ich trage eine Brille. Ich lebe bei meiner Tante und meinem Onkel und meinen Kusinen, Lhu und Mai, in Leibzig für ein Jahr.  Ich und Lhu sind 16. 

	Post von @kobra
Hallo! Ich bin Kofi. Ich bin 15. Ich wohne in Braunschweig, aber ich komme aus Kamerun in Afrika. Ich bin schwarz und groß und fit. Mein Haar ist lockig aber kurz. Ich bin neu in Braunschweig und ich lerne Deutsch. 



As you read the posts on the German learners’ Forum, you will choose two participants to respond to. Here is a chart for you to take some notes in English about each person. These notes are part of your grade (the reading part) AND they will help you later on the writing part and the speaking part.
NOTE: not every post will contain all of the information listed below. There may be blanks.

	Information
	Person One
	Person Two

	their name
	
	

	they are from.
	
	

	they live in
	
	

	they live with
	
	

	their age
	
	

	their hair
	
	

	their eyes
	
	

	their stature
	
	

	their 1st language
	
	

	family mentioned
	
	

	what you wonder about them
	
	





Back to Unit 2 Overview
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II. [bookmark: Unit2InterpersonalSpeakingTask]Interpersonal Speaking: 
Record yourself and classmate on Flipgrid: 
1. Tell them, in German, about Person 1 you focused on in the Forum postings. 
2. Listen to them tell you about Person 1 they met on the forum.
3. Ask them questions about their Person 2
4. Answer their questions about your Person 2.


Back to Unit 2 Overview
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III. Presentational Writing: Posting on the Forum

Introduce yourself.
[bookmark: f2uo12fuhauu]In Box 1compose a post in German introducing yourself to the forum. Write about yourself like the others did: name, age, origin, domicile, appearance, family. For topics, you may refer to the chart you used in the Reading part of this IPA (Part I)

	Post 1

	



In the next box, respond to another person’s post
Remember how you read the posts and chose a person to respond to? You took some notes about them. Well, now you will respond to them in German.
Tell them either something that you have in common with them OR something more about yourself that you didn’t mention in your introductory post.
Then ask them a question about themselves.

	AN:(name of person you are responding to)____________________________________

	



In the last box, respond to your Person 2’s post, as you did for Person 1. Do not repeat the same information or question you gave Person 1 (they’ll have already seen that). Say and ask something different.

	AN:(name of person you are responding to)____________________________________

	


[bookmark: _gjdgxs]

[bookmark: ksv0fuwyfnha][bookmark: AppendixC]Appendix C
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1. Jugendclub links, a sample

Note to teacher: There are Jugendclubs and Jugendzentren in most every town in Germany and Austria. They are state- and/or municipally-supported and are staffed by professional educators (Erzieher) licensed in a teaching track specific to this career. They can be a rich, authentic source of information about scheduled leisure, and they provide plenty of culture to unpack.

The links and websites, like the Jugendclubs themselves, vary in quality and variety of offerings. They vary from town to town, from district to district, from season to season. Clubs close or change management, links die. Note, however, that as with any text that you may choose to use, an IPA built in a targeted way around one particular website might need to be adapted over time as the site information changes. 

This IPA features a generic set-up, useable from year to year (and, with tweaks, from topic to topic).  The teacher prepares by locating the text for the Interpretive task (in this case, a schedule of activities from a Jugendclub website). The text can be copied, projected, or accessed on devices for the students, depending on the teacher’s resources and judgement. 

Some sample Jugendclub websites are linked below. 
Google Jugendclub and a German or Austrian city, and you will have many choices.
What you don’t want:  Limit your search to .de or .au websites (not Yelp reviews and Facebook pages), and of course explore the site first. Some “Jugendclubs” in vacation resort areas are actually youth hostels with programmed activities, usually seasonal. (ie skiing at Zell am See); that is not generally what is associated with the term Jugendclub, but it could be useable with a change of context. Note that some Clubs are called “Kinder- und Jugendzentrum,” and can be geared more toward younger kids. 

You want a club with a variety of activities displayed in an organized schedule. Sites with each activity illustrated are great for teaching; sites with language only are better for assessment. Sites featuring the actual current week are more relevant to students; for those who like to plan ahead, some clubs also offer day trips, holiday events, school vacation day activities, or even weeklong trips. Some samples are below:
 
For teaching: https://villa-leipzig.de/jungevilla/

For assessment:  http://www.mopjugendtreff.de/doc/MOPProgramm.pdf (MOP)
http://www.jc-heckerdamm-210.de/hausordnung.html
http://die-wanne.de/cms/index.php?/pages/angebote.html




2. Practice for Interpersonal Speaking part of the IPA

[bookmark: ocdoq07g0cel]Sample Q&A Game Board (see notes) (you can edit to extend up to 10 questions)
	
	1 pt
Ans- 
wered in
	2 pts
Ans- 
wered 
with
	3 pts
Ans- 
wered 
with
	4 pts
Ans- 
wered 
with
	5 pts
Ans- 
wered
with
	6 pts
Ans- 
wered
with
	7 pts
Ans- 
wered
with

	Frage 1
	English:
under-
stood question
	single German words
	German phrases
	one German sentence

	two + 
German sentences
	a long, complex sentence
	a para-
graph with complex sentences

	Frage 2
	English:
under-
stood question
	single German words
	German phrases
	one German sentence

	two + German sentences
	a long, complex sentence
	a para-
graph with complex sentences

	
	Novice
Low
	Novice 
Low
	Novice 
Mid
	Novice 
Mid+
	Novice 
High
	Intermediate Low
	Intermediate Mid





[bookmark: inonipvdjtxx]German 1 Unit 3 
[bookmark: Unit3IPAdocument]Integrated Performance Assessment:
What is there to do for fun?

Name:
Datum:
back to Unit 3 Overview
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I. [bookmark: Unit3IPAReadingTask]Interpretive Task (reading/listening)

	Scenario/Context:
You are settling in to the German community that you will stay in for the duration of your exchange. Your host family is very nice, but their kids are not your age. Your classes at the German school are way over your head still, and thus pretty boring, and everyone seems to disappear right after school – there are no after school sports or activities! You need something else to do and a way to meet people your age.
Your host dad shows you a website for the local Jugendclub, an after school center for teens. There are suddenly many possibilities. 


[bookmark: d1vpe4lp78zn]
Task 1: Look at the schedule and fill out the chart.

Column A: 	List ALL of the words for activities that you recognize/understand, 
in German and English (unless they are the same).

Column B: 	Next to each activity that appeals to you, draw a ☺
Next to each activity that does not especially appeal, but you might try draw a [image: ]-

Next to each activity that you just don’t find interesting, draw a[image: ]:

Next to any activity that you would hate ☹

Column C: 	Next to each activity that is done outdoors, draw a ☼
Next to each indoor activity, draw a ⌂ (☼/⌂ means either or both)

Column D: 	Note the weekday and time that your preferred activities meet.


Example
	A
Activity: German word
Activity: English word
	B
Appeal
	C
Out or
In?
	D
Weekday and time
	E
Conversation Partner’s attitude 

	Rodeln
-----------------------------
Bobsledding
	[image: ]
	☼
	Saturdays 10 am 
	[image: ]


	A
Activity: German word
Activity: English word
	B
Appeal
	C
Out or
In?
	D
Weekday and time
	E
Conversation Partner’s attitude 

	
-----------------------------

	
	
	
	

	
-----------------------------

	
	
	
	

	
-----------------------------

	
	
	
	

	
-----------------------------

	
	
	
	

	
-----------------------------

	
	
	
	

	
-----------------------------

	
	
	
	



Task 2: Answer all of the questions in English.

A. What and when is the next holiday?  What activities are planned for that? Which would you want to participate in? Why or why not?
OR

B Are there any day trips or multi-day trips available? When, and where to?
Do you want to go? Why or why not?

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


[bookmark: zdunbxwrm36h]Name:
Datum:
back to IPA Overview
II. Interpersonal Task:

Have a person-to-person conversation with a classmate. Pretend that they are a non-English speaking friend that you have made at your German school. Find out if they know about the Jugendclub. Tell them which activities interest you and when they are scheduled. Find out which activities interest your new friend. See if you can find out what you have in common in terms of likes and dislikes. (In Column E Make some smiley face/frowny face notes on your chart about your partner’s preferences.) Maybe you can find an activity to do together!

Novice Low: single words in German or English
Novice Mid: phrases and well-practiced sentences
Novice High: well-practiced sentences and simple sentences you created yourself
Intermediate Low: well-practiced sentences; simple sentences you created yourself; 
longer sentences with and/or/but/because 

back to IPA Overview
III. [bookmark: Unit3IPAwritingtask]Presentational Task (writing):

Your host family has a busy schedule, and they are very organized. They want you to write an account of what activities you wish to do when, so they can integrate it all into their family calendar. Include your reasons for choosing those activities (you like tennis, your friend likes tennis too, etc) and mention what you need or what you have in order to do the activity.

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Word Count: _____ (minus English, names, numbers in digit form, more than 2 sehr in a row)
Performance Level ________ (see rubric for Interpersonal task) 


[bookmark: AppendixD]Appendix D
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Teacher may add materials to this section, if desired, to accompany teacher-designed Unit 4 IPA and lessons.
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