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[bookmark: u1topic]Unit Title/Topic: My Family

[bookmark: u1enduringunderstanding]Enduring Understandings: 
Family size may vary depending on the country.
Everyone is a member of a family and family members help and support each other in many different ways.

[bookmark: u1essentialquestions]Essential Questions:
How do people in different cultures view families, and what can family units look like?
What are some differences between Chinese families and American families? 

[bookmark: _heading=h.1fob9te][bookmark: u1proflevel]Proficiency Levels Targeted: 
[bookmark: _heading=h.pit90n97rmac]Interpretive Listening: Novice Low-Mid
[bookmark: _heading=h.h9ndco67x9ky]Interpretive Reading: Novice Low-Mid
[bookmark: _heading=h.a4vnd2kh6uxp]Interpersonal: Novice Low-Mid
[bookmark: _heading=h.66s5sghb3g9w]Presentational Speaking: Novice Low-Mid
[bookmark: _heading=h.lvztnr9evcww]Presentational Writing: Novice Low-Mid

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: u1duration]Duration: 9 weeks, 31 hours






South Carolina Department of Education
Office of Standards and Learning
21
	[bookmark: u1indicator]Performance Indicators for Unit 1
from the 
South Carolina College and Career-Ready Standard for World Language Proficiency 2019
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication:  Interact
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Novice Low
I can identify memorized or familiar words when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify memorized or familiar words when they are supported by gestures or visuals in fictional texts. (p. 15)

I can understand memorized or familiar words when they are supported by gestures or visuals in conversations. (p. 15)

Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)
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Novice Low
I can provide information by answering a few simple questions on very familiar topics, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

I can express some basic needs, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

I can express basic preferences or feelings, using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 19)

Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

Novice High
I can request and provide information by asking and answering practiced and some original questions on familiar and everyday topics, using simple sentences most of the time. (p. 19)

I can interact with others to meet my basic needs related to routine everyday activities, using simple sentences and questions most of the time. (p. 19)

I can express, ask about, and react to preferences, feelings, or opinions on familiar topics, using simple sentences most of the time and asking questions to keep the conversation on topic. (p. 19)
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Novice Low
I can introduce myself using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 25)

I can express my likes and dislikes using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 25)

I can name very familiar people, places, and objects using practiced or memorized words and phrases, with the help of gestures or visuals. (p. 25)

Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)
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Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)
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Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)
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Scenario/Context:
You will be hosting a Chinese exchange student in your home. Before the exchange student arrives, you want to help the student become familiar with your family members. You are also very interested in finding out about the exchange student’s family members.

Note to the teacher:
Students may choose to talk about their own families (see portions in which they talk/write about their own families), or they may choose to take the perspective of a real or imaginary person. For example, they could choose to imagine being in a fictional family represented in a story, movie, or television series with which they are familiar.  


	Interpretive Task (reading/listening):
The organization for the student exchange program has asked exchange students to prepare short speaking introductions about themselves. You listen to different Chinese exchange students describing their families and find out which one is the one you are going to host based on what you've been told by the exchange program organization. 

Novice Low Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/01-novice-low-interpretive-communication-rubric/

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/


	Presentational Task (speaking/writing):
You have been informed about who is going to stay with your family! The exchange program organization asks you to send a short message (such as a video clip, text message or email) to the Chinese exchange student who is going to stay with your family to introduce your family members. You may include information such as names, ages, nationalities and occupations.

Note to the teacher:
Students could use free tools such as Seesaw and Flipgrid to create and submit/share their written and/or video messages.

Novice Low Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/15-novice-low-presentational-communication-rubric/

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/



	Interpersonal Task:
The exchange student from China has arrived at your home. Both of you are very excited to see each other. As you help your new friend set up his/her room, you see some photos that the student placed on a desk in the room. You ask the exchange student who these people are that you see in the photos, and the two of you have a brief conversation about your family members. You both share some basic information about your families, such as family member names, ages, nationalities, and occupations.  

Novice Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/08-novice-low-interpersonal-communication-rubric/

Novice Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/09-novice-mid-interpersonal-communication-rubric/
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Where this lesson occurs within the unit: 
This lesson occurs near the beginning of this unit. 

Context for this lesson: 
Students will have had some opportunity to engage in Chinese in simple ways (in part, through greetings and through learning about their learning environment and routines), and they will have begun to build some concepts regarding the pinyin system and character-writing rules. After this lesson, students will be ready to greet people and introduce their names. 

Expected duration: 
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Low): I can understand greetings and names when speakers are introduced.
Interpretive Reading (Novice Low): I can recognize common greetings and people’s names in a passage. 
Interpersonal (Novice Low): I can greet and introduce myself when I meet people. 
Presentational Speaking (Novice Low): I can say my name to introduce myself.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary for greetings: 你好、您好、谢谢、不客气、对不起、没关系、早上好、再见、明天见、请、你好吗、同学、老师、请问
Vocabulary for introducing one’s name: 你、我、好，是、叫、什么、名字、吗、很、她、他
Functional Chunks for greeting and introducing one’s name:
你好吗？
你叫什么名字？
你好！我叫...。

Suggested Materials:
Link to samples videos in Appendix A
Link to sample conversation in Appendix A
Link to sample conversation in Appendix A
Link to sample speech in Appendix A


	Sequence during lesson 
	
Teacher and Student Actions in Lesson

	1st in lesson sequence
	The teacher greets students with proper gestures.
The teacher plays videos in which people greet each other and introduce their names. The teacher asks students to raise their hand when they hear certain words. This activity can be done for a few rounds:
First round, students need to raise their hands if they hear greetings.
Second round, students need to raise their hands if they hear a name.
Third round, students need to raise their hands if they hear a question. 
Link to sample videos in Appendix A

	2nd in lesson sequence

	The teacher reads a conversation out loud that contains greetings and asking and answering about names. As the teacher reads, students will circle greeting words and people’s names. 
Link to sample conversation in Appendix A

	3rd in lesson sequence

	The teacher and students have one-on-one practice, and the teacher will initiate the conversation, greet the student and ask his/her name, and the student will answer accordingly.
After a few rounds of guided practice, the teacher puts students in pairs and students greet their classmates and introduce their names using appropriate gestures and expressions.
Link to sample conversation in Appendix A

	4th in lesson sequence

	Speed Dating Activity:
The teacher puts students into two groups. Each group gets in a line and faces students in the other group (Line A and Line B). The teacher provides sample sentences of how to introduce oneself and classmates. Students introduce themselves and a couple of classmates to the student they are facing. When both students finish, the teacher will ask students in Line A to move to the right and repeat the speech to their new partners. Teacher may decide how many rounds to do. 
Link to sample speech in Appendix A
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Where this lesson occurs within the unit: 
This lesson is near the middle of this Unit.

Context for this lesson:
At this point in the unit, students will already know how to use a few short sentences to greet people, introduce their name and possibly their age, and count from 0-99 (Note: In order for students to count from 0 to 99, 0-10 is the key, because there is a pattern of how to count in Chinese. For example, 11 is 10+1, so if students know how to say 10 and 1, students know how to say 11). At this point in the unit, activities and tasks that provide opportunity to count and to talk about numbers will be beneficial.
This lesson can help students tell their name and age in complete sentences.

Expected duration: 
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Low): I can count from __ to __ (may vary).
Interpretive Reading (Novice Low): I can recognize a few individual written numbers in a passage that talks about people’s age. 
Interpersonal (Novice Low): I can answer questions about my age.
Presentational Writing (Novice Low): I can write my name and age.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary for numbers: 零，一，二，三，四，五，六，七，八，九，十
Vocabulary for introducing one’s age: 几，岁，几岁，多大，呢，也
Functional Chunks for asking and answering about one’s age:
你几岁？
你多大？
我...岁。
你呢？
我也...岁。

Suggested Materials:
See Appendix A for:
-sample picture 
-sample poem 
-sample conversation 
-sample writing 


	Sequence during lesson 
	
Teacher and Student Actions in Lesson

	1st in lesson sequence
	The teacher says numbers 1-10 in Mandarin and does gestures along with each number. After saying each number and doing gestures a few times, the teacher will say a number and students will do the gesture for that number.
Variations of this activity:
1. The teacher may also ask students to volunteer saying the numbers and their classmates will do gestures.
2. The teacher can also do the number gestures and let students say corresponding numbers. Depending on how fast students can remember, the teacher may decide whether doing number gestures in order or not. 
Link to sample picture in Appendix A

	2nd in lesson sequence
	The teacher may also read a famous poem written by Zheng Banqiao from Qing Dynasty and ask students to circle the numbers. 
Link to sample poem in Appendix A

	3rd in lesson sequence
	The teacher demonstrates a sample conversation about asking and answering one’s age. The teacher asks “你几岁？／你多大？”, students look at the sentence “我...岁。”and fill in the blank with the number of their age.
Next, the teacher will pair students up. Students use the sample conversation provided by the teacher to practice asking and answering each other’s name and age. The teacher should also encourage students to add greetings to their conversation. 
Link to sample conversation in Appendix A

	4th in lesson sequence
	The teacher asks students to draw a self-portrait and writes a few sentences to introduce their name and age. 
If the teacher hasn’t introduced character writing to students, the teacher may ask students to write sentences using Pinyin. The teacher needs to make sure students put tone marks on top of the pinyin. 
Link to sample Writing in Appendix A
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Where this lesson occurs within the unit: 
This lesson is near the middle of this Unit.

Context for this lesson:
At this point in the unit, students have known how to introduce their own name, age, nationality, the language(s) they speak, and their Chinese zodiacs. They can also introduce their classmates using pronouns (he or she). 
After this lesson, students can introduce their family members’ names, ages, nationalities, language(s) they speak, and their Chinese zodiac signs.
Since this lesson is in Chinese 1, Unit 1, teachers should bear in mind that students may not be able to remember how to say all the family members. Especially in Chinese, each family member has a different word. A good start is to teach words of immediate family. Teachers may also introduce the complexity of how to refer to family members in Chinese and how this reflects the value of family in Chinese culture. Teachers are welcome to include words for extended family (e.g. maternal aunt, maternal uncle, paternal aunt, paternal uncle who is older than one’s dad, partner uncle who is younger than one’s dad) in their lesson for students who want to use these words to talk/write about their families or the families of others.

Expected duration: 
This sample lesson will likely last a minimum of 50 minutes. 
Possible extension: Students may engage in an ongoing family tree project or journal entry in which they add new information as their learning continues. 

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Low): I can identify which family members are being talked about in Mandarin.
Interpretive Reading (Novice Low): I can recognize the words for family members when I see them written.
Interpersonal (Novice Low): I can answer some simple questions about who is in my family.
Presentational Speaking (Novice Low): I can name family members in a picture and tell their names, ages, nationalities, languages, and Chinese zodiacs.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary for family members: 妈妈，爸爸，爷爷，奶奶，外公（姥爷），外婆（姥姥），哥哥，姐姐，弟弟，妹妹，继父、继母
Vocabulary for introducing family members: 这，的，和，家，家人，有，没有，谁，几，个，口，爱，不爱，两
Questions to ask about other people’s family members:
－你家有几个人？
－你家有几口人？
－你家有谁？
－你有...吗？／你有没有...?
－他／她是谁？
－他是你的...吗？／他是不是你的...？
Functional chunks when introduce one’s family:
－我家有(number of family members)个人。
－我家有(list family members here)。
－我有（family member）。
－我没有（family member）。
－他／她是我的（family member）。
－这是我的（family member）。
－我爱我的（family member）。
－我爱我的家人。

Suggested Materials:
Link to samples in Appendix A (sample videos, Quizlet set, and demonstration for speaking) 


	Sequence during lesson 
	
Teacher and Student Actions in Lesson

	1st in lesson sequence
	The teacher plays several videos introducing today's topic: family members.
The teacher uses a family picture, says family members’ words in Mandarin while pointing to the family member.
Then the teacher uses the same picture and introduces family members using sentence structure “这是...” (This is...).
Then the teacher points to a family member in the picture and asks yes or no questions to students, and students should answer with 是 or 不是.
For example, the teacher points to the mom in the picture and asks “Is this mom?”（这是妈妈吗？）, students should answer “Yes.” (是)
“Is this dad?”（这是爸爸吗？）, students should answer “ No.”（不是）
“Is this younger sister?”（这是妹妹吗？）, students should answer “ No.”（不是）.
Variation of this activity:
The teacher may point to a family member and ask choice questions.
For example, the teacher points to mom, asking students “Is this mom or dad?” （这是妈妈还是爸爸？）, students answer with “这是妈妈”(mom). 
The teacher may also have students hold the picture and ask questions like the teacher did. 
Link to sample videos in Appendix A
Link to sample picture in Appendix A

	2nd in lesson sequence 
	“Fly swatter ” activity
The teacher prints out words of family members and puts them up on the whiteboard. The whole class is divided into two teams. Each time one student from each team comes up to the board. Whoever points out the correct word first based on what the teacher said will earn one point for their team. The team that has more points wins.
Variations of this activity: 
1.To make this activity more challenging, the teacher may say two (or even more) family members’ words at a time and asks students to point them out in order. 
 2. The teacher puts both family members’ pictures and words on the board. Students match family members' words with pictures.
Link to sample Quizlet study set in Appendix A

	3rd in lesson sequence
	The teacher asks students to bring or create a family photo or drawing (does not have to be their own family, it could show another real or imagined family).
Students will be paired up and ask each other about their family members (or the family members in their photo/image). Students may use sample questions provided by the teacher.
你家有几个人？
他／她是谁？
这是谁？
他／她叫什么？
他／她几岁？

	4th in lesson sequence
	The teacher puts students into groups of 4-5. Within their own group, students will introduce their family members using their photo/image. Students should include a greeting, their own name and age (they may or may not be in the photo), and the name and age of each family member depicted, as well as whether or not they have certain siblings.
The teacher may model how to do with by providing sentence frames or starters and demonstrating by talking about a sample family photo. Students can use the sentence frames and starters as a support during the task, filling them in with their own information as they speak. 
Link to sample speech in Appendix A
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Where this lesson occurs within the unit: 
This lesson is near the end of this unit. 

Context for this lesson:
In this lesson, students will express likes and dislikes (a very important and commonly used sentence structure in Chinese) with regard to animals. At this point in the unit, students have already learned how to say some animals (Zodiac was introduced in lesson 2). They will continue to learn how to communicate about more animals, especially common pets. 

Expected duration: 
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Low): I can identify animals when listening to someone talk about animals.
Interpretive Reading (Novice Low): I can match words about animals with their pictures.
Interpersonal (Novice Low): I can answer simple questions about my favorite and least favorite animals.
Presentational Writing (Novice Low): I can write a list of my and my classmates’ favorite and least favorite animals. 

Suggested Lexical Content, Functional Chunks, and Language Structures:
In addition to expressing likes and dislikes with regard to animals, students will experience communicating about quantities of things, both count nouns and mass nouns (e.g. an apple, two dogs, ten people, etc., and a bunch of flowers, a basket of apples, etc. ) 
In Chinese, certain words are used to talk about the amount of an item. For different nouns, Chinese has different words needed to express quantity; in general, there is a rule and pattern for which items are used with which words. For this lesson in particular, teachers will need to introduce common words for talking about numbers of animals, and to be more specific, which animal is used with which measure word and why. For instance, for smaller animals we usually use 只 (一只猫，一只狗), for bigger animals we usually use 头 （一头牛，一头大象）, for long, thin animals we usually use 条 （一条龙，一条蛇）.
After this lesson, students will be ready to describe the amount of an item and express likes and dislikes. 

Vocabulary of animals: 十二生肖，鼠，牛，虎，兔，龙，蛇，马，羊，猴，鸡，狗，猪，动物，宠物，猫，鸟，鱼，大熊猫
Vocabulary of common measure words for animal: 只，头，匹，条
Vocabulary for expressing likes and dislikes: 最，喜欢，不喜欢
Functional chunks to ask about people’s likes and dislikes of animals:
你喜欢什么动物？
你不喜欢什么动物？
你最喜欢什么动物？
你最不喜欢什么动物？
你喜欢...吗？
你喜欢不喜欢...？
Other questions related to animals:
这是什么动物？
你家有什么宠物？

Suggested Materials:
Link to sample materials in Appendix A:
-sample song 
-sample Quizlet study set 
-sample Quizlet study set 
-sample survey 
-sample writing 


	Sequence during lesson 
	
Teacher and Student Actions in Lesson

	1st in lesson sequence 
	The teacher plays a song from Leehom Wang <12 Zodiac> and lets students guess the topic for today’s lesson. 
The teacher puts up pictures of common pets and animals on the board/on a powerpoint. The teacher may also provide Mandarin for each animal under the picture. When teacher points to a picture (for example, picture of an ox), teacher will say “这是牛还是羊？(Is this an ox or a sheep?)”, students will answer with “这是牛。(This is an ox.)”
The teacher may also have students work together to come up with a gesture for each animal. Then when the teacher says the word of an animal, students do the gesture they came up with accordingly (TPRS).
Link to sample song in Appendix A
Link to sample Quizlet study set in Appendix A

	2nd in lesson sequence
	The teacher puts words about animals on Quizlet and creates a study set. Then the teacher shows students how to use Quizlet: flashcard, matching, write, and Quizlet live. Students play matching using their own device. They will need to match the words about animals with the correct Pinyin, English meaning and picture.
When the teacher feels that the majority of the student can recognize most of the words for animals. the teacher will use the same study set to initiate “Quizletlive” game, students will go to https://quizlet.com/live and put in the code provided by the teacher. Students need to put in their real name to participate. If they have a Chinese name, they may type their Chinese name (if the teacher has introduced how to type in Chinese.)
For the Quizletlive activity, the teacher may have students sit with their group or students can remain in their own seat. The group that gets all words correct the fastest will win.
Variations of this activity: 
1. The teacher may switch group members and play for a few more rounds.
2. The teacher can encourage students to say the words they see.
Link to sample Quizlet study set in Appendix A

	3rd in lesson sequence
	The teacher will have students conduct an interview to their classmates about their favorite and least favorite animals using sentence structure: 
你最喜欢什么动物？and 你最不喜欢什么动物？
Each student needs to interview at least 5 classmates and make sure they record the results on their survey worksheet. Students may choose to draw out the animals to save time.
*If teachers want to, they can also include questions learned before in the survey, for example: 你叫什么名字？你几岁？
Link to sample survey in Appendix A

	4th in lesson sequence
	The teacher has students look at the result of their survey and write about their classmates’ favorite and least favorite animals. They also need to introduce their classmates’ names.
In later lessons, the teacher may have students present their survey results using a poster and summarize their results using sentences like “Two students’ favorite animal is dog.” (两个学生最喜欢狗。). This can be done as a presentational speaking task. 
Link to sample writing in Appendix A
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Vocabulary for greetings: 你好、您好、谢谢、不客气、对不起、没关系、早上好、再见、明天见、请、你好吗、同学、老师、请问
Vocabulary for introducing one’s name: 你、我、好，是、叫、什么、名字、吗、很、她、他
Functional Chunks for greeting and introducing one’s name:
你好吗？
你叫什么名字？
你好！我叫...。
Vocabulary for numbers: 零，一，二，三，四，五，六，七，八，九，十
Vocabulary for introducing one’s age: 几，岁，几岁，多大，呢，也
Functional Chunks for asking and answering about one’s age:
你几岁？
你多大？
我...岁。
你呢？
我也...岁。
Vocabulary for family members: 妈妈，爸爸，爷爷，奶奶，外公（姥爷），外婆（姥姥），哥哥，姐姐，弟弟，妹妹，继父、继母
Vocabulary for introducing family members: 这，的，和，家，家人，有，没有，谁，几，个，口，爱，不爱，两
Questions to ask about other people’s family members:
－你家有几个人？
－你家有几口人？
－你家有谁？
－你有...吗？／你有没有...?
－他／她是谁？
－他是你的...吗？／他是不是你的...？
Functional chunks when introduce one’s family:
－我家有(number of family members)个人。
－我家有(list family members here)。
－我有（family member）。
－我没有（family member）。
－他／她是我的（family member）。
－这是我的（family member）。
－我爱我的（family member）。
－我爱我的家人。
Vocabulary of animals: 十二生肖，鼠，牛，虎，兔，龙，蛇，马，羊，猴，鸡，狗，猪，动物，宠物，猫，鸟，鱼，大熊猫
Vocabulary of common measure words for animal: 只，头，匹，条
Vocabulary for expressing likes and dislikes: 最，喜欢，不喜欢
Functional chunks to ask about people’s likes and dislikes of animals:
你喜欢什么动物？
你不喜欢什么动物？
你最喜欢什么动物？
你最不喜欢什么动物？
你喜欢...吗？
你喜欢不喜欢...？
Other questions related to animals:
这是什么动物？
你家有什么宠物？
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Sentence starters:
A strategy for supporting students in speaking, reading, and writing. A sentence starter is when you give students the beginning part of a sentence and they fill in the rest.  A sentence frame is when there are blanks inside a sentence that students fill in.
For example: 你好！我叫...。我...岁。我家有...个人。他们是...，...，和...。

Tiered questioning:
Engaging students throughout a lesson by asking questions appropriate to the acquisition level.
For example: 这是爸爸吗？这是爸爸还是妈妈？这是谁？

Interactive read-alouds:
When a teacher orally reads a purposefully-selected book to the class while asking corresponding, thought-provoking discussion questions throughout the reading of the book. 

Anchor charts:
A chart in which teacher and students make thinking visible together by recording content, strategies, processes, cues and guidelines during the learning process.

Pictorial input charts:
Large, color-coded illustrations on chart paper that introduce a concept and use academic language to label items or concepts around the illustration. 
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[bookmark: u2topic]Unit Title/Topic: My School

[bookmark: u2understanding]Enduring Understandings: 
The school system in China is different from school systems in the United States.
High schools in China offer different courses than many schools in the United States.

[bookmark: u2questions]Essential Questions:
What are the courses offered in a regular high school in China?
What is a typical class schedule like in a regular high school in China?

[bookmark: u2levels]Proficiency Levels Targeted: 
Interpretive Listening: Novice Low-Mid
Interpretive Reading: Novice Mid
Interpersonal: Novice Low-Mid
Presentational Speaking: Novice Mid
Presentational Writing: Novice Mid

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: u2duration]Duration: 9 weeks, 31 hours
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.
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	Intercultural Communication: Investigate
	Intercultural Communication: Interact
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Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)
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Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

Novice High
I can request and provide information by asking and answering practiced and some original questions on familiar and everyday topics, using simple sentences most of the time. (p. 19)

I can interact with others to meet my basic needs related to routine everyday activities, using simple sentences and questions most of the time. (p. 19)

I can express, ask about, and react to preferences, feelings, or opinions on familiar topics, using simple sentences most of the time and asking questions to keep the conversation on topic. (p. 19)
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Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)
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Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)
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Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)
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Scenario/Context:
You are now an exchange student in a high school in China. On the first day of school, you receive your class schedule for this school year. You need to get ready for your classes and the new school year by determining the school supplies and textbooks that you will need. 


	Interpretive Task (reading/listening):
Today is the first day of the new school year. You and all other students are going to school to receive your class schedules. Your Chinese friend from another grade level in your exchange high school in China sent you his/her schedule. You compare his/her schedule with yours and list the differences and similarities between your schedules. 

Novice Low Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/01-novice-low-interpretive-communication-rubric/

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/


	Interpersonal Task:
After obtaining your schedule and comparing it with your friend’s schedule, you have a conversation with some new Chinese friends. You and your Chinese friends exchange information about your new schedules. You also ask your friends for suggestions about what textbooks and supplies you should get. 

Novice Low Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/08-novice-low-interpersonal-communication-rubric/

Novice Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/09-novice-mid-interpersonal-communication-rubric/


	Presentational Task (speaking/writing):
Your host parents would like to take you to shop for textbooks and supplies for the new school year. After talking to your Chinese friends, you know what textbooks and school supplies you need for all your classes. You will make a list of textbooks and supplies for your host parents based on your given class schedule, so they can help you get ready for the new school year. You can also include colors you like and numbers of the school supplies. 

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/
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Where this lesson occurs within the unit: 
This lesson is near the beginning of this Unit. 

Context for this lesson:
At this point in the unit, students have already learned how to say the words of classroom items and school supplies. After this lesson, students will be able to describe the location of an item.

Expected duration: 
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can follow the teacher's directions when asked to take out school supplies. 
Interpretive Reading (Novice Mid): I can identify school supply items in a written text.
Interpersonal (Novice Mid): I can ask and answer questions about the school supplies in my classmates’ book bag. 
Presentational Speaking (Novice Mid): I can describe what is in the classroom and items are located.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary of school supplies: 桌子，椅子，书，课本，白板，马克笔，笔记本，铅笔，尺子，橡皮，剪刀，胶水，书包，水瓶，电脑，手机，教室，门，灯
Vocabulary to describe location: 里，在，前面，后面，上面，下面，
Question words for asking location: 哪儿，哪里
Other pronoun and conjunction word: 那，还
Sentence structure: 
－教室里有什么？
－这／那是谁的书包？
－书包在哪里／哪儿？

Suggested Materials:
Link to sample materials in Appendix B:
-Sample Quizlet study set
-Sample Bingo page 
-Sample passage 
-Sample pictures 
-Sample speech 

	Sequence during lesson
	
Teacher and Student Actions in Lesson

	1st in lesson sequence
	The teacher puts up pictures of school supplies on the board and has words of each supply under the picture.
The teacher will give directions 请拿出...。／请指出...。and students will take out/point to that school supply accordingly.
Alternative Activity- Bingo game:
The teacher gives each student a bingo sheet which has school supplies’ pictures on it. Each student should have a bingo sheet that the order of the pictures is different. When students hear the teacher says a school supply, they circle it, whoever gets two lines connected wins, and the teacher may take the first 5 students as winners. 
Variation of the Bingo Game: 
1. When a student raises a hand to indicate he/she has two lines connected, the teacher may ask the student to say the school supply words that the student has circled. 
2. The teacher can put school supply words (characters) instead of pictures in the Bingo card.
Link to sample Quizlet study set in Appendix B
Link to sample Bingo page in Appendix B

	2nd in lesson sequence
	The teacher reads a passage talking about school supplies and their location to students. Students draw a picture based on what they hear. 
Link to sample passage in Appendix B

	3rd in lesson sequence
	 “猜猜我的书包里有什么？”(Guess what’s in my book bag) activity.
In this activity, as the name suggested, students and their partners will ask each other questions and guess what supplies are in their book bags. 
Students and their partners take turns to ask and answer question “你书包里有...吗？／你书包里有没有...？”. Students answer their partners’ questions with “我的书包里有...。／我的书包里没有...。” Students who guessed correctly can have 1 point.

	4th in lesson sequence
	The teacher provides pictures of classrooms and gives students some time to prepare for their presentational speaking task. Each student will pick one picture and describe what they see in that picture and items’ locations in speaking to the whole class.
Variations of this activity:
The teacher may also have different classrooms’ pictures put up around the classroom and give students time to look around and pick one they would like to describe. Then students are put into groups. Students do not tell team members which pictures they are describing; team members need to guess which picture the speaker is describing based on his/her speaking.
Link to sample pictures in Appendix B
Link to sample speech in Appendix B
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Where this lesson occurs within the unit: 
Near the beginning of the unit

Context for this lesson:
At this point in the unit, students have already learned how to name some school supplies and tell their location.
After this lesson, they will be able to say the colors of the school supplies and talk about likes and dislikes of colors.

Expected duration: 
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can follow directions to find an item that matches with the color in the directions. 
Interpretive Reading (Novice Mid): I can recognize words about colors in a passage. 
Interpersonal (Novice Mid): I can ask and answer questions about colors in a synchronous online conversation. 
Presentational Speaking (Novice Mid): I can tell my classmates the color of school supplies. 

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary for colors: 颜色，红色，黄色，绿色，蓝色，黑色，白色，紫色，粉红色，咖啡色，棕色，深，浅
Questions related to colors:
你喜欢什么颜色的...？
你的...是什么颜色？
你喜欢什么颜色？
你不喜欢什么颜色？

Suggested Materials:
Link to sample materials in Appendix B:
-Sample passage 
-Sample email 
-Sample speech 
-Sample sheet 

	Sequence during lesson 
	
Teacher and Student Actions in Lesson

	1st in lesson sequence
	The teacher gives directions in Mandarin, and students find an item that has the same color and hold the item up or point to it. 
“找到黄色的东西。”(Find an item that is yellow.)
“请找到红色的文具。” (Please find a school supply that is red.)
“请拿出一个绿色的东西。” (Please take out an item that is green.)
“找到一个蓝色的本子。” (Find a blue notebook.)


	2nd in lesson sequence
	The teacher will provide a short passage describing a classroom, including items, their colors and locations. The teacher will read the passage to students. Students will also be able to read the passage on the teacher’s PowerPoint. Students will draw a picture and color items accordingly. 
Link to sample passage in Appendix B


	3rd in lesson sequence
	Students will imagine that they are preparing for the first day of school as an exchange student, and they want to check with a friend to make sure that they have thought of everything that they might need. The teacher will first give each student a bag (their “book bag” for an activity) that has images of different items in it. Then, the teacher will pair students. Each student will write a note or email to his/her partner describing what is in the student’s book bag and asking questions about the partner’s school supplies. 

As a follow up to this activity, students will chat with their partners, going through their bags to make sure that they understood their partner’s message and talking about the similarities and differences between their items. 
Link to sample email in Appendix B


	4th in lesson sequence
	The teacher will have several sample sets of school supplies on the desks of the first row (supplies that Chinese students would likely have in their bags). The teacher will also put a name tag of an imaginary student with each set. Students will work in pairs to describe each set, including identifying items, talking about the colors of the items, etc.

Next, students will work with a different partner. They will take turns describing one of the imaginary student’s sets of supplies. The student who is listening will guess whose supplies are being described. They will fill out a sheet in which they will write down whose items (which imaginary student) their classmates are describing. 
Link to sample speech in Appendix B
Link to sample sheet in Appendix B
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Where this lesson occurs within the unit: 
This lesson is in the middle of Unit 2.

Context for this lesson:
At this point in this unit, students have already learned how to name school supplies, describe their locations and colors. They also have learned how to say their grade level, school name, and school subjects.
After this lesson, students will be able to say time and day of the week. Later in this Unit, they will use what’s learned in this lesson to describe their class schedule. 

Expected duration: 
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can identify the time of day and the day of the week that someone is speaking about.
Interpersonal (Novice Mid): I can ask and answer simple questions about time of day and the day of the week.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary about time: 点，分，半，刻，早上，中午，下午，晚上，现在
Vocabulary about day of the week: 星期，星期一，星期二，星期三，星期四，星期五，星期六，星期日，星期天，今天，昨天，明天
Sentence completion indicator: 了
Questions about time and day of the week: 
现在几点了？
今天星期几？
今天是星期...吗?
今天是不是星期...？

Suggested Materials:
Sample materials in Appendix B:
-Sample yes or no picture 
-Sample short video 

	Sequence during lesson 
	
Teacher and Student Actions in Lesson

	1st in lesson sequence
	The teacher will say sentences using sentence structure “Is today…?” “Was yesterday…?” “Is tomorrow…?”. Teacher will have a “yes or no” picture shown on the slide (the sample picture here shows “yes” on the left and “no” on the right).
The teacher will say sentences like “今天是星期二吗？” and students will respond by stepping to their left if their answer is yes and stepping to their right if their answer is no. 
Here are some examples of questions the teacher may ask:
Q: 今天是星期二吗？
Q: 昨天是星期天吗？
Q: 明天是星期一吗？
Q: 今天是不是星期四？
Q: 昨天是不是星期六？
Q: 明天是不是星期五？
Variations of this activity:
1. The teacher may ask students to say “是” or “不是” while they are choosing.
2. The teacher can have students talk in pairs (one student can say a phrase or sentences, and the other can respond).
3. The teacher can also use this activity as a warm-up or ticket-out-of-the-door activity regularly to review day of the week. 
Link to sample yes or no picture in Appendix B


	2nd in lesson sequence
	Interactive Read-Aloud:
老狼老狼，几点啦/ Old wolf, what time is it?
https://www.youtube.com/watch?v=000PLlNEpJk

The teacher will read a book such as Old wolf, what time is it? to students, pausing several times throughout the story to ask students simple questions about the meaning. The questions are not meant to quiz students but rather to help engage them in making meaning from what they see and hear. The teacher should use intentional pacing, intonation, facial expressions, and appropriate gestures to help students comprehend the text, as well.


Afterwards, students will summarize their understanding in 4-6 illustrations with captions (captions may be words, phrases, or sentences in Mandarin). Then, students will look at their classmates’ summaries (posted either electronically via a free tool such as Seesaw or, if in a face-to-face meeting space, they may be posted on a wall and annotated with post-it notes), and students will annotate what they understand and questions that they have about their classmates’ summaries (this may be done in English and is therefore this part of the activity could be good to do virtually and outside of regular class time as a homework task; Seesaw and Google Classroom are tools that could be used to facilitate posting and annotating/commenting virtually).


	3rd in lesson sequence
	The teacher asks each student to write at least two questions on index cards regarding time and day of the week. Then the teacher will collect all index cards.
Students will get up and walk around the room, pick at least two questions they would like to answer. Students will then write their answers down in index cards and put their answers next to the questions on classroom walls. 
During this activity, the teacher should encourage students to write different questions. The teacher can reuse those questions and have students answer in writing or speaking later. 
Some sample questions the teacher is expecting students to writing:
Q: 现在几点了？(to ask about time)
Q: 今天星期几？(to ask about day of the week)
Q: 今天是星期一吗？(yes or no question)
Q: 今天是不是星期一？(yes or no question)
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Where this lesson occurs within the unit: 
This lesson is near to the end of this Unit. 

Context for this lesson:
At this point in this unit, students have learned how to say time and day of the week. In this lesson, they will learn how to describe their class schedule. After this lesson, students can carry out conversations about school in a variety of aspects, like: school supplies, grade level, school name, and class schedule. 

Expected duration: 
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening and Reading (Novice Mid): I can understand what class is at what time. 
Interpersonal (Novice Mid): I can ask and answer about my classmate’s class schedule.
Presentational Writing (Novice Mid): I can tell someone my class schedule in writing. 

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary related to class: 上，从...到...，第一节课，第二节课
Questions about class schedule:
－你的...课是几点？
－你的...课是星期几？
－你星期...有什么课？
－你的（）课的老师是谁？
－你的（）课的教室里有什么？

Suggested Materials:
Link to sample materials in Appendix B:
-Sample class schedule worksheet 
-Sample teacher’s speaking 
-Sample conversation starter 

	Sequence during lesson 
	
Teacher and Student Actions in Lesson

	1st in lesson sequence
	The teacher gives students Xiaoling Li’s class schedule worksheet. Students will circle the correct answer based on the teacher's speaking.  
Link to sample class schedule worksheet in Appendix B
Link to sample teacher speaking in Appendix B


	2st in lesson sequence
	Students are paired with a classmate and make a conversation asking about each other’s class schedule. They can ask some detailed information about certain classes, for example who is the teacher for a certain class and what’s in that classroom, etc. Their conversation should include proper greetings as well. 
Link to sample conversation starter in Appendix B


	3rd in lesson sequence
	The teacher divides students into small groups of 3-4 students. Students in the same group will come up with a figure and design his/her name, age, family, school name and grade, and class schedule. Students can draw out their figure and put the information on the side. Then two groups are paired together and use text messages to ask and answer questions about their fictional characters. Students in the same group should work together to come up with as many questions to ask as possible. 


	4th in lesson sequence
	Based on the fictional figure from the previous activity, students will write a short passage to describe their new friend and his/her class schedule.
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Vocabulary of school supplies: 桌子，椅子，书，课本，白板，马克笔，笔记本，铅笔，尺子，橡皮，剪刀，胶水，书包，水瓶，电脑，手机，教室，门，灯
Vocabulary to describe location: 里，在，前面，后面，上面，下面，
Question words for asking location: 哪儿，哪里
Other pronoun and conjunction word: 那，还
Sentence structure: 
－教室里有什么？
－这／那是谁的书包？
－书包在哪里／哪儿？
Vocabulary for colors: 颜色，红色，黄色，绿色，蓝色，黑色，白色，紫色，粉红色，咖啡色，棕色，深，浅
Questions related to colors:
你喜欢什么颜色的...？
你的...是什么颜色？
你喜欢什么颜色？
你不喜欢什么颜色？
Vocabulary about time: 点，分，半，刻，早上，中午，下午，晚上，现在
Vocabulary about day of the week: 星期，星期一，星期二，星期三，星期四，星期五，星期六，星期日，星期天，今天，昨天，明天
Sentence completion indicator: 了
Questions about time and day of the week: 
现在几点了？
今天星期几？
今天是星期...吗?
今天是不是星期...？
Vocabulary related to class: 上，从...到...，第一节课，第二节课
Questions about class schedule:
－你的...课是几点？
－你的...课是星期几？
－你星期...有什么课？
－你的（）课的老师是谁？
－你的（）课的教室里有什么？
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Sentence starters:
A strategy for supporting students in speaking, reading, and writing. A sentence starter is when you give students the beginning part of a sentence and they fill in the rest.  A sentence frame is when there are blanks inside a sentence that students fill in.
For example: 这是我的教室。我的教室里有...，...，和...。...在...。...是（a color）。

Tiered questioning:
Engaging students throughout a lesson by asking questions appropriate to the acquisition level.
For example：你有铅笔吗？你的教室里有铅笔吗？你的教室里有什么？你的书包里有什么？你的（）课的教室里有什么？

Interactive read-alouds:
When a teacher orally reads a purposefully-selected book to the class while asking corresponding, thought-provoking discussion questions throughout the reading of the book. 

Anchor charts:
A chart in which teacher and students  make thinking visible together by recording content, strategies, processes, cues and guidelines during the learning process

Pictorial input charts:
Large, color-coded illustrations on chart paper that introduce a concept and use academic language to label items or concepts around the illustration. 
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[bookmark: u3topic]Unit Title/Topic: My Community

[bookmark: u3understandings]Enduring Understandings: 
Communicating in different language allows people to obtain information, express feelings, exchange opinions with a wider audience, and gain knowledge of other cultures.
Learning another language encourages further participation in multilingual communities both within and beyond the school setting.

[bookmark: u3questions]Essential Questions:
What should I say or do to approach people from another culture?
Can I participate in social events in communities of different cultures? If so, which events, and how can I get involved?
How does the definition of community differ from culture to culture?

[bookmark: u3levels]Proficiency Levels Targeted: 
Interpretive Listening: Novice Mid
Interpretive Reading: Novice Mid
Interpersonal: Novice Mid
Presentational Speaking: Novice Mid
Presentational Writing: Novice Mid

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: u3duration]Duration: 9 weeks, 31 hours
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact
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Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)
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Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

Novice High
I can request and provide information by asking and answering practiced and some original questions on familiar and everyday topics, using simple sentences most of the time. (p. 19)

I can interact with others to meet my basic needs related to routine everyday activities, using simple sentences and questions most of the time. (p. 19)

I can express, ask about, and react to preferences, feelings, or opinions on familiar topics, using simple sentences most of the time and asking questions to keep the conversation on topic. (p. 19)
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Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)
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Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)
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Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)
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Scenario/Context:
You are an exchange student in China. You are invited to a welcoming party which is organized by your school student council. You and your friends are very excited about this opportunity to meet new friends. Before the party, you need to write a short introduction of you for an icebreaker activity “Guess who he/she is”.  After the party, you tell your friend who did not go to the party with you about those new friends you met. You talk about their birthdays, what they are like, and their hobbies.  


	Presentational Task (speaking/writing):
You are invited to a welcoming party. In the party, there is an ice breaker activity called “Guess who he/she is?”. It is for students to get to know each other. You need to write a short paragraph to prepare for this ice breaker activity. In your paragraph, you should include information about your birthday, your physical appearance and your hobbies.

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/


	Interpretive Task (reading/listening):
In the welcoming party hosted by the student council, there is an icebreaker activity aiming to help the new students get to know each other.  The host plays a slideshow with information about 
the students who are at the party. The information includes their names, birthday, what they look like and their hobbies. You need to match the students with their descriptions. 

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/


	Interpersonal Task:
You have attended the welcoming party hosted by the student council. After the party, one of your friends did not go to the party, but he/she would like to know who you meet. You tell your friend about those new friends you met at the party. You talk about their names, birthdays, their physical appearance and their hobbies.

Novice Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/09-novice-mid-interpersonal-communication-rubric/
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Where this lesson occurs within the unit: 
This lesson is at the beginning of the unit.

Context for this lesson:
After this lesson, students will learn how to state dates and talk about their birthdays as well as their friends’ or family members’ birthdays.

Expected duration: 
50 minutes

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening: Novice Mid): I can identify the dates announced for classmates’ birthdays.
Interpretive Reading (Novice Mid): I can recognize dates in news, stories, historical events, poems or song lyrics. 
Interpersonal (Novice Mid): I can ask to find out a classmate’s birthday.
I can tell my own birthday when asked.
Presentational Writing (Novice Mid): I can write today’s dates and my family members’ birthdays.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary to express dates: 年、月、日、天、生日、今年、去年、明年、今天、昨天、明天
Structures: 
To ask about dates:
今天 /昨天/明天是几月几日？
To ask about birthdays:
你的生日是哪一年？
你的生日是几月几日？
你的生日是哪一天？
Suggested Materials:
Link to sample materials in Appendix C:
-Sample Survey
Printed 12-month calendar suggested.


	Sequence during lesson
	
Teacher and Student Actions in Lesson

	1
	The teacher hands out a 12-month calendar to students.  The teacher says some dates and students will circle the dates on the given calendar.  Sample statements: 今天是三月二日。
今天是八月十三日。
明天是六月十九日。


	2
	The teacher has a list of all students’ birthdays (normally teachers can find the dates of students’ birthdays from school resources, such as PowerSchool).  The teacher will say the students’ birthdays.  Once a student hears his/her birthday announced, he/she will claim it, and the other students will locate his/her birthday on the given calendar (from last activity) and write the student’s name beside the date.  Sample: John的生日是八月十日。Student John will raise his hand. The other students will look for the date (8/10) on the calendar and write “John” beside August 10th. 


	3
	The teacher models question and answer “你的生日是哪一天？” “我的生日是九月一日。” Each student is going to interview 5 classmates to find out their birthdays, and create a table to record his/her results (in digits). 
Sample Survey Form is in Appendix C. 


	4
	The teacher gives students authentic readings such as news, stories, webpages or songs.  Students look for dates and write them in digits. (The readings should have expressions using this lesson’s vocabulary and structures.  It is OK that the selected reading materials have student-unknown vocabulary, because the students’ task is to find the dates.)


	5
	Students will write today’s date and at least three family members’ birthdays in Chinese.
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Where this lesson occurs within the unit: 
This lesson is in the middle of this unit.

Context for this lesson:
After this lesson, students will be able to describe physical appearance.

Expected duration: 
About 50 minutes

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can understand when someone describes another person’s appearance. 
Interpersonal (Novice Mid): I can describe a person’s appearance.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Vocabulary needed to describe physical apperance: 头、头发、脸、眼睛、眉毛、鼻子、嘴巴、耳朵、漂亮、大、小、长、短
Structure:
Adjective predicate.
她的眼睛很漂亮。他的头发很短。

Suggested Materials:
Sets of pictures, each set with: a blank face, long eyebrows, short eyebrows, big eyes, small eyes, long hair, short hair, big ears, small ears, a long nose, a short nose, a big mouth and a small mouth. 


	Sequence during lesson 
	Teacher and Student Actions in Lesson

	1
	The teacher displays pictures of the vocabulary words on the board.  The teacher only teaches the students the first word, and then the teacher will call a volunteer student to come to the board.  The teacher will name the first two pictures, and the student will point at the picture accordingly as the teacher names it.

	2
	The teacher will show one picture each time.  The teacher will say two words for each picture but only one is correct, and students repeat the correct one.  Ex. The picture is a nose.  The teacher will say “鼻子还是眼睛？” The students should say “鼻子”。


	3
	The teacher prepares pictures of some well-known cartoon figures (the teacher may ask students prior to this lesson which cartoons they are familiar with and which ones they like). First the teacher will describe at least 2 cartoon figures using the same body part and the same adjective.  Then the teacher will ask the students to state True or False while the teacher describes other cartoon figures using the same adjective.  
Ex.
For example, the teacher could first show pictures of Ariel (The Little Mermaid) and Mulan. The teacher says “Ariel的头发长。Mulan的头发长。Then the students should be able to figure out that “长” means “long”.  To check if the students understand, the teacher will say “Snow White 的头发长”， and if the students say “False”, then they understand.  The teacher should repeat the same activity to introduce all the other adjectives in this class.


	4
	The teacher prepares sets of pictures.  Each set has a blank face, long eyebrows, short eyebrows, big eyes, small eyes, long hair, short hair, big ears, small ears, a long nose, a short nose, a big mouth and a small mouth. The teacher may put students into pairs or in groups.  Each pair or group gets a set.  The teacher will describe the look of a person, and the students will pick the corresponding body parts according to the descriptions.
Ex. 他的头发很短，眉毛很短，眼睛很大，鼻子很长，嘴巴很小，耳朵很大。


	5
	Teacher uses the cartoon pictures from step 3.  Teacher will start with asking one volunteer student “Ariel的头发短吗？” and then guide the student to answer “她的头发长。”  The teacher may need to ask a few volunteer students similar questions to make sure the whole class knows how to ask and answer this type of question. Then the teacher will pair up students, and they will ask each other questions about any person they are interested in, such as singers, actors. Students are encouraged to use previously learned expressions, such as “我不知道”
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Where this lesson occurs within the unit: 
This lesson is in the middle of this unit.

Context for this lesson:
Before this lesson, students have learned some body parts and adjectives as well as colors. 
After this lesson, students will be able to describe physical appearance in writing.

Expected duration: 
50 minutes

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can understand when someone describes another person’s appearance. 
Interpretive Reading (Novice Mid): I can understand when people describe a person’s physical appearance. 
Interpersonal (Novice Mid): I can describe my friend’s appearance.  
Presentational Writing (Novice Mid): I can describe one of my favorite people in writing. 

Suggested Lexical Content, Functional Chunks, and Language Structures:
Review vocabulary 头、头发、脸、眼睛、眉毛、鼻子、嘴巴、耳朵、漂亮、大、小、长、短
New vocabulary
样子、个子、高、矮、胖、瘦、朋友、友好、帅、酷、
Review Structure: Adjective predicate.
她的眼睛很漂亮。他的头发很短。
New structure:
To ask the looking of somebody:
他/她长什么样子？
他不高（也）不矮。
Use “是......的”to describe the color of hair or eyes:
我的头发是黑色的。
Suggested Materials:
A few celebrity photos and pictures of some cartoon figures (students may have some input as to which celebrities and cartoons are selected)


	Sequence during lesson 
	
Teacher and Student Actions in Lesson


	1
	“Guess who” 
In the teacher's hand, there are some famous actor/actress/singers and/or athletes’ photos (the teacher may ask students prior to this lesson which famous individuals they admire; these could make up some of the images, and some people from the target culture could make up some of the images as well). The teacher holds one picture (students can not see it),  then describes the person in the photo.  The students do not have to wait until the teacher finishes reading the descriptions.  They can name the person if they think they get it.  If they get it right, the teacher can move to the next photo.  If they do not get it correctly, the teacher then adds more detailed descriptions.  The teacher will use body gestures to help students understand new words.    
(The teacher may give students the category of the celebrity in the photo. For example: singer, rapper, etc.)


	2
	The teacher prewrites a few sample questions and responses on the board to demonstrate how students can talk to each other about some of the images of their choice. The teacher will model the conversations with a few volunteer students first. Sample questions: Mary 高吗？Mary的头发是什么颜色的？Mary的眼睛大吗？In pairs, students will describe two images provided by their teacher of their choice. They will also take some notes around the image (may use post-its or write in a large margin) to display their thinking about how the people in the images could be described.  


	3
	Now, with the same partner, students will read several physical descriptions and match them with corresponding pictures. 


	4
	Finally, in their journals (individually), students will write at least three statements to describe one of their favorite people. 
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Where this lesson occurs within the unit: 
This lesson occurs close to the end of this unit.

Context for this lesson:
Students will  talk about their birthdays, describe physical appearance and express likes and dislikes of sports

Expected duration: 
50 minutes

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Reading (Novice Mid): I can understand when people describe a person. 
Presentational Speaking (Novice Mid): I can introduce a friend to other people. 
Presentational Writing (Novice Mid): I can present information about myself. 

Suggested Lexical Content, Functional Chunks, and Language Structures:
Review vocabulary and structures to talk about birthdays.
Review vocabulary and structures to describe physical appearance.
Vocabulary of sports: 运动、篮球、游泳、足球、网球、乒乓球
Structure:
To ask about hobbies : 
你喜欢什么运动？

Suggested Materials:
A deck of cards with the names of the students in the class


	Sequence during lesson 
	Teacher and Student Actions in Lesson

	1
	The students will write a short paragraph about themselves in a little bigger font. In this paragraph, the students should include information about their birthdays, their physical appearances and their hobbies, but they can not write their names in the paragraph. The teacher will collect students’ writing and  post them on the class walls.  (Teachers may also ask students to post electronically.)


	2
	This is a follow-up of the previous activity. The teacher will assign each student a classmate’s name.  The student’s job is to read through the posts on the walls and put the classmate’s name on the corresponding post which is that classmate’s physical description. 


	3
	The teacher will have a deck of cards with names of the students in the class. Each student will draw a card and speak at least four facts about that student whose name is on the drawn card.  The four facts are about that student's name, birthday, looks, and hobbies.
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Vocabulary to state birthday: 生日、年、月、日、昨天、今天、明天

Vocabulary of  body parts: 个子、眼睛、鼻子、嘴、脸、耳朵、头发、手

Adjectives: 漂亮、高、矮、长、短、粗、细、大、小、帅

Vocabulary of sports: 运动、篮球、游泳、足球、网球、乒乓球

Structures: 
To ask about birthdays: 你的生日是几月几日？
To ask about a person’s physical appearance: 他长什么样子?
Adjective predicate: 他的眼睛大
Use “是......的”to describe the color of hair or eyes:我的头发是黑色的。
To ask about hobbies (this unit is focused on sports): 你喜欢什么运动？
To ask about ability of doing sports: 你会打篮球吗？






	[bookmark: u3strategies]Unit 3
Summary of sample Instructional Strategies
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Sentence starters:
A strategy for supporting students in speaking, reading, and writing. A sentence starter is when you give students the beginning part of a sentence and they fill in the rest.  A sentence frame is when there are blanks inside a sentence that students fill in.

Tiered questioning:
Engaging students throughout a lesson by asking questions appropriate to the acquisition level.

Interactive read-alouds:
When a teacher orally reads a purposefully-selected book to the class while asking corresponding, thought-provoking discussion questions throughout the reading of the book. 

Anchor charts:
A chart in which teacher and students  make thinking visible together by recording content, strategies, processes, cues and guidelines during the learning process

Pictorial input charts:
Large, color-coded illustrations on chart paper that introduce a concept and use academic language to label items or concepts around the illustration. 
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[bookmark: u4topic]Unit Title/Topic: My Favorites

[bookmark: u4understandings]Enduring Understandings:  
People from different cultures celebrate different holidays.
People from different cultures have different cuisines.
Geographic features affect the weather conditions in different seasons.

[bookmark: u4questions]Essential Questions:
What are the main Chinese holidays and how do Chinese people celebrate them?
What do Chinese people eat at different meals?
What types of weather does China have in four seasons?

[bookmark: u4levels]Proficiency Levels Targeted: 
Interpretive Listening: Novice Mid
Interpretive Reading: Novice Mid
Interpersonal: Novice Mid
Presentational Speaking: Novice Mid-High
Presentational Writing: Novice Mid-High

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

[bookmark: u4duration]Duration: 9 weeks, 31 hours
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Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to this sample selection, or in some cases narrow this selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
This selection is based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type by completion of the unit. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.
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	Intercultural Communication: Investigate
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Novice Mid
I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in informational texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in fictional texts. (p. 15)

I can identify some basic facts from memorized words and phrases when they are supported by gestures or visuals in conversations. (p. 15)

Novice High
I can identify the topic and some isolated facts from simple sentences in informational texts. (p. 15)

I can identify the topic and some isolated elements from simple sentences in short fictional texts. (p. 15)

I can understand familiar questions and statements from simple sentences in conversations. (p. 15)

Intermediate Low
I can identify the topic and related information from simple sentences in short informational texts. (p. 34)

I can identify the topic and related information from simple sentences in short fictional texts. (p. 34)

I can identify the main idea in short conversations. (p. 34)
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Novice Mid
I can request and provide information by asking and answering a few simple questions on very familiar and everyday topics, using a mixture of practiced or memorized words, phrases, and simple sentences. (p. 19)

I can express basic needs related to familiar and everyday activities, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

I can express my own preferences or feelings and react to those of others, using a mixture of practiced or memorized words, phrases, and questions. (p. 19)

Novice High
I can request and provide information by asking and answering practiced and some original questions on familiar and everyday topics, using simple sentences most of the time. (p. 19)

I can interact with others to meet my basic needs related to routine everyday activities, using simple sentences and questions most of the time. (p. 19)

I can express, ask about, and react to preferences, feelings, or opinions on familiar topics, using simple sentences most of the time and asking questions to keep the conversation on topic. (p. 19)

Intermediate Low
I can request and provide information in conversations on familiar topics by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can interact with others to meet my basic needs in familiar situations by creating simple sentences and asking appropriate follow-up questions. (p. 39)

I can express, ask about, and react with some details to preferences, feelings, or opinions on familiar topics, by creating simple sentences and asking appropriate follow-up questions. (p. 39)
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Novice Mid
I can present information about myself, my interests and my activities using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can express my likes and dislikes on very familiar and everyday topics of interest, using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

I can present on very familiar and everyday topics using a mixture of practiced or memorized words, phrases and simple sentences. (p. 25)

Novice High
I can present personal information about my life and activities, using simple sentences most of the time. (p. 25)

I can express my preferences on familiar and everyday topics of interest, using simple sentences most of the time. (p. 25)

I can present on familiar and everyday topics, using simple sentences most of the time. (p. 25)

Intermediate Low
I can present personal information about my life, activities and events, using simple sentences. (p. 46)

I can express my preferences on familiar and everyday topics of interest and explain why I feel that way, using simple sentences. (p. 46)

I can present on familiar and everyday topics, using simple sentences. (p. 46)

	Back to Unit 4 Grid

Novice 
Products: In my own and other cultures I can identify some typical products related to familiar everyday life. (p. 31)

Practices: In my own and other cultures I can identify some typical practices related to familiar everyday life. (p. 31)

Intermediate 
Products: In my own and other cultures I can compare products related to everyday life and personal interests or studies. (p. 53)

Practices: In my own and other cultures I can compare practices related to everyday life and personal interests or studies. (p. 53) 


	Back to Unit 4 Grid

Novice 
Language: I can communicate with others from the target culture in familiar everyday situations, using memorized language and showing basic cultural awareness. (p. 31)

Behavior: I can use appropriate rehearsed behaviors and recognize some obviously inappropriate behaviors in familiar everyday situations. (p. 31)

Intermediate 
Language: I can converse with peers from the target culture in familiar situations at school, work, or play, and show interest in basic cultural similarities and differences. (p. 53)

Behavior: I can recognize that significant differences in behaviors exist among cultures, use appropriate learned behaviors and avoid major social blunders. (p. 53)
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Scenario/Context:
You are about to finish your first-year exchange program in China. You are invited to a TV talk show. You know that the host will ask you questions about your favorite food in China and in the US, your favorite season and weather, and your favorite holidays. In preparation for the show, you do some reflecting on your exchange experience and what you have learned.


	Interpretive Task (reading/listening):
You read an article from the internet introducing a traditional Chinese holiday. It talks about when the holiday is, how the weather usually is, and what food people usually eat. Connect some images to your understandings of this holiday from the text.

Next, create a SAY-MEAN-MATTER chart in which you demonstrate your understanding of the text in more detail:

SAY (column 1): Select some words, phrases, and possibly sentences from the text that are important to your understanding of its meaning in some way. List them in this column.

MEAN (column 2): In your own words, tell what the words, phrases, and sentences that you selected mean within the context of the article.

MATTER (column 3): Tell why you believe that this meaning matters. Consider the purpose of the article. What do you find interesting or essential about the holiday addressed in the article? Why does the meaning that you gleaned from the text have importance?  

Novice Mid Interpretive Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/02-novice-mid-interpretive-communication-rubric/


	Interpersonal Task:
You and your Chinese friends, as well as other exchange student friends, are having a conversation in Mandarin about your favorite food, weather and holidays. Think about the article that you just read, and find out what your friends think is interesting about the holiday discussed in the article.

Novice Mid Interpersonal Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/09-novice-mid-interpersonal-communication-rubric/


	Presentational Task (speaking/writing):
Today is the day that you will be on the talk show! You have been invited talk (with a Chinese host in front of a Mandarin-speaking audience) about your first year experience in China. Before you appear on the show, you go through your pictures and make a slideshow to share with the host and audience. In each slide, you write a short caption for the picture displayed. These pictures and notes cover topics like holidays, season/weather conditions, food, and sports.  

Novice Mid Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/16-novice-mid-presentational-communication-rubric/

Novice High Presentational Rubric:
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/17-novice-high-presentational-communication-rubric/
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Where this lesson occurs within the unit:
near the beginning of the unit (but not the first lesson of the unit)

Context for this lesson:
At this point in the unit, students will have already learned how to express likes and dislikes.
After this lesson, they will be ready to talk about what they want to eat for three meals.

Expected duration:
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can identify food items when I hear someone talking about their food preferences.
Interpersonal (Novice Mid): I can ask and respond to questions related to food favorites.
Presentational Speaking (Novice High): I can give a short report based on a survey result.

Suggested Lexical Content, Functional Chunks, and Language Structures:
Three meals: 早饭、午饭、晚饭
Foods: 鸡蛋、面包、汉堡、三明治、麦片粥、牛肉、猪肉、鸡肉、蔬菜、玉米、薯条、薯片
Drinks: 水、果汁、牛奶
Fruits: 苹果、橙子、葡萄、柠檬
Verbs: 吃、喝、做
Structures:
Use of “想” to express what you would like to do.
你今天晚饭想吃什么？
你明天早饭想吃什么 ？

Suggested Materials:
Link to sample resources in Appendix D, such as a sample food survey.


	Sequence during lesson
	 Teacher and Student Actions in Lesson 

	1st in lesson sequence
	The teacher prepares a class set of Bingo pages with pictures of American food items and drinks. The teacher uses the Bingo page to introduce new vocabulary.  The teacher has the same pictures on the board. The first few rounds, the teacher pronounces one word with the picture shown and the students look for the picture on their Bingo pages. After the students get familiar with the pronunciations of the new words, the teacher will call out words without showing students the pictures. Students may exchange Bingo pages with other students.

Sample Bingo page for Unit 4 Sample Lesson 1 in Appendix D
Bingo Baker is one possible website where teachers can create Bingo pages. https://bingobaker.com/


	2nd in lesson sequence
	The teacher hands out a survey form to each student.  Students will ask their classmates what they want to eat for breakfast, lunch and dinner. They have to choose the food item from the vocabulary list provided by the teacher. It is suggested that they should survey no more than 8 students.
Sample survey form in Appendix D


	3rd in lesson sequence
	Based on the previous survey, students will give an oral report on the data they collected.  Sample report: 三个同学早饭想喝牛奶，四个同学早饭想吃三明治。When the students do the report, the teacher should ask each student to report only on one of the three meals.  
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Where this lesson occurs within the unit:
In the middle of this unit.
 
Context for this lesson:
At this point in the unit, students have already learned vocabulary related to Chinese food and American food needed for this lesson. 
After this lesson, they will be ready to talk about what food they have eaten before and how they think about it.  

Expected duration:
50 minutes (minimum)
 
Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Reading (Novice Mid): I can read names of dishes on a menu and related them to the displayed dishes. 
Interpersonal (Novice Mid):  I can tell people what food I tried before and what I think about it. 
Presentational Writing (Novice High): I can write about what food I tried before and how I liked it. 
 
Suggested Lexical Content, Functional Chunks, and Language Structures:
Chinese Food: 饺子、粽子、月饼、米饭、包子、豆浆、元宵、粥、面条、柠檬鸡片、春卷、炒饭、炒面、火锅、古老肉
Other food: 虾、鱼
Adjectives: 好吃、好喝
Structures:
Use of “过” to indicate past experience.
我吃过包子。
我没吃过包子。
Express opinions on food
包子很好吃。
豆浆很好喝。
Combine names of food to form new names for food.
鸡肉+炒饭=鸡肉炒饭
虾+炒面=虾炒面
牛肉+包子=牛肉包子
苹果+果汁=苹果（果）汁
 

	Sequence during lesson
	 
Teacher and Student Actions in Lesson
 

	1st in lesson sequence
	The teacher divides students into small groups.  Each group gets a set of pictures featuring food items. On the board, the teacher will show one name of a dish at a time, and the students in each group need to find the pictures to compose that dish.  Some dishes might need two or three pictures, some dishes might need one picture.  For example, on the board, it reads “ 柠檬鸡片”, then the students need to find a picture of lemon and a picture of chicken. The teacher will give points to the first three groups who raised their pictures quickest.  3 points for the first, 2 points for the second and 1 point for the third quickest.  At the end of the game, whichever group gets the most points wins. 

	2nd in lesson sequence
	The teacher pairs up students.  Each pair of students gets 10 cards with pictures of food.  The cards are placed in between the two students.  Student A draws a card and asks student B 你吃/喝过XX（the food on the picture)吗？and XX (the food on the picture) 好吃/好喝吗？Student B responds according to her/his real life experience. Then student B draws a card and asks student A the same questions about the food on the card.  They take turns until they finish the cards.

	3rd in lesson sequence
	Based on the previous pair activity, each student will write a short conclusion about the 5 foods he/she had before and how he/she thinks about it.
Sample writing: 我吃过包子，包子好吃。我吃过虾，虾不好吃。我没喝过豆浆......
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Where this lesson occurs within the unit:
In the middle of this unit.
 
Context for this lesson:
Before this lesson, students are able to listen and recognize vocabulary of seasons and weather conditions. 
After this lesson, students will be able to name seasons and weather conditions, and talk about high and low temperatures on a certain day.  

Expected duration:
50 minutes (minimum)
 
Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can understand weather conditions when people talk about weather. 
Interpretive Reading (Novice Mid): I can read and understand weather reports.
Interpersonal (Novice Mid):  I can talk about weather.
Presentational Writing (Novice High): I can write information or description from what I see.  

Suggested Lexical Content, Functional Chunks, and Language Structures:
Seasons: 季节、春天、夏天、秋天、冬天
Weather: 天气、晴、阴、多云、少云、下雨、刮风、打雷、闪电、下雪、有雾、气温、零下
Adjectives: 热、冷、暖和、凉快
Structures: 

To ask about weather conditions: 
今天天气怎么样？
Use of “最” to express highest degree within a limited range.
今天最高/最低气温是多少度？
这个星期明天最冷。

Sample Materials:
Link to sample materials in Appendix D


	Sequence during lesson
	 
Teacher and Student Actions in Lesson
 

	1st in lesson sequence
	Students listen to a one-week weather report and select pictures from a picture bank provided by the teacher to demonstrate understanding. 
Sample picture bank and script is in Appendix D

	2nd in lesson sequence
	The teacher prints out a class set of letter size pictures featuring weather conditions.  Each student gets one picture.  Then the teacher will divide students into two groups, and ask them to stand up and form two circles, with one circle inside the other circle. Each student from the inside circle is facing another student from the outside circle.  The students of the inside circle move clockwise and the students of the outside circle move counterclockwise. They ask each other how the weather is like based on the pictures in their hands (天气怎么样？）The goal of this activity is that each student describes several weather conditions meanwhile collecting what other students say about his/her picture. 


	3rd in lesson sequence
	Students read a text (or watch a short clip) about seasons (for example, Beijing’s seasons ; teachers may wish to find appropriate texts via sources such as the “Overseas Chinese Language and Culture Education Online” site, or other sites: http://www.hwjyw.com/), and they will answer questions to demonstrate understanding. 

Sample questions (may be modified depending on the text selected):
1. How many seasons does Beijing have?
2. How many months are considered to be part of spring in Beijing?
3. What is Beijing’s summer season like?
4. Which season do you think is best in Beijing? Justify your answer based on your understandings from the text.

The questions above could accompany a text such as the sample cited here below:
Beijing Chinese Language and Culture College. (1998, October). 北京的四季. Retrieved April 20, 2020, from http://www.hwjyw.com/fj/jcxz/hyjc/3/5.pdf


	4th in lesson sequence
	After the 2nd activity and 3rd activity in this lesson, students will write a short description about the picture they have from the 2nd activity.  They may recall the responses from their classmates to enrich their writings. Students are encouraged to write as much as they can. 
Sample writing expectation is in Appendix D
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Where this lesson occurs within the unit:
Close to the end of this unit.

Context for this lesson:
Before this lesson, students have learned food and weather for Christmas. 
After this lesson, students will be able to compare Chinese Spring Festival with Christmas in terms of food and weather.  In this lesson, students will learn about Chinese Spring Festival using an adapted script from a famous prose written by Lao She.  (This original literature is above Chinese I level, so teachers should assign students tasks based on student language level.)

Expected duration:
50 minutes (minimum)

Learning Targets (specific, measurable goals for students for this lesson):
Interpretive Listening (Novice Mid): I can understand which holiday it is when people talk about it. 
Interpretive Reading (Novice Mid): I can read and recognize some cultural practices of Chinese Spring Festival.
Interpersonal (Novice Mid):  I can talk about basic information about a holiday.
Presentational Writing (Novice High): I can create a chart to compare a Chinese holiday with an American holiday.   

Suggested Lexical Content, Functional Chunks, and Language Structures:
Holidays: 春节、元宵节、端午节、中秋节、新年、圣诞节、感恩节
Vocabulary to related to Chinese Spring Festival: 腊八、小年、除夕、鞭炮、对联、糖、拜年、花灯、正月
Structures: 
No new structures at this point.  Students basically review structures learned this year, and teachers may reteach any structures if it is necessary. 

Suggested Materials:
For original text of 北京的春节https://baike.baidu.com/item/%E5%8C%97%E4%BA%AC%E7%9A%84%E6%98%A5%E8%8A%82/2841564
For a video book of 北京的春节：  https://www.youtube.com/watch?v=dvk38ymwFsI《读书》 老舍 北京的春节 20190204 | CCTV科教 (if using a clip such as the one above, teachers should select clips of no more than two and a half to three minutes each)


	Sequence during lesson
	 
Teacher and Student Actions in Lesson
 

	1st in lesson sequence
	The teacher gives students a list of Chinese and American holidays. The teacher plays video clips featuring these holidays.  Students will put these holidays in order according to the sequence that they are played.  (It is suggested that teachers should trim or edit the video clips to no longer than 3 minutes each and have the selected clip prepared in advance.) 


	2nd in lesson sequence
	The teacher pairs up students.  Each students will ask and answer the following questions:
Sample Question and Answer: （The students should replace the words in the parenthesis with their own words according to their actual answers.)
Q: 你喜欢什么节日？
A: 我喜欢(春节)。
Q: （春节）在什么季节？
A: （冬天。）
Q: （春节）吃什么？
A: (饺子）。
Q: （饺子）好吃吗？
A:（好吃。）(我没吃过。）

	3rd in lesson sequence
	Students read 9 statements adapted from Beijing’s Spring Festival written by Lao She, and find the picture matched with each statement. 
Sample Reading Comprehension task is in Appendix D

	4th in lesson sequence
	Students create a graphic organizer to compare Chinese Spring Festival with Christmas. 
Sample graphic organizer is in Appendix D
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Three meals: 早饭、午饭、晚饭
Verbs: 吃、喝、做
Food: 鸡蛋、面包、汉堡、三明治、麦片粥、牛肉、猪肉、鸡肉、蔬菜、玉米、薯条、薯片、饺子、粽子、月饼、米饭、包子、豆浆、元宵、粥、面条、柠檬鸡片、春卷、炒饭、炒面、火锅、古老肉、虾、鱼、水、果汁、牛奶、苹果、橙子、葡萄、柠檬
Adjectives: 好吃、好喝
Foods: Drinks: Fruits: Verbs: 吃、喝、做
Seasons and weather conditions: 季节、春天、夏天、秋天、冬天、天气、晴、阴、多云、少云、下雨、刮风、打雷、闪电、下雪、有雾
Adjectives: 热、冷、暖和、凉快
Holidays: 春节、元宵节、端午节、中秋节、新年、圣诞节、感恩节
Structures:
Use of “想” to express what you would like to do.
你今天晚饭想吃什么？
你明天早饭想吃什么 ？

Structures:
Use of “过” to indicate past experience.
我吃过包子。
我没吃过包子。
Express opinions on food
包子很好吃。
豆浆很好喝。
Combine names of food to form new names for food.
鸡肉+炒饭=鸡肉炒饭
虾+炒面=虾炒面
牛肉+包子=牛肉包子
苹果+果汁=苹果（果）汁
To ask about weather conditions: 
今天天气怎么样？
Use of “最” to express highest degree within a limited range .
今天最高/最低气温是多少度？
这个星期明天最冷。
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Sentence starters:
A strategy for supporting students in speaking, reading, and writing. A sentence starter is when you give students the beginning part of a sentence and they fill in the rest.  A sentence frame is when there are blanks inside a sentence that students fill in.

Tiered questioning:
Engaging students throughout a lesson by asking questions appropriate to the acquisition level.

Interactive read-alouds:
When a teacher orally reads a purposefully-selected book to the class while asking corresponding, thought-provoking discussion questions throughout the reading of the book. 

Anchor charts:
A chart in which teacher and students  make thinking visible together by recording content, strategies, processes, cues and guidelines during the learning process

Pictorial input charts:
Large, color-coded illustrations on chart paper that introduce a concept and use academic language to label items or concepts around the illustration. 
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[bookmark: u1l1videos]Samples videos for Unit 1, Sample Lesson 1 (see first line in sequence)
早上好，晚上好
https://www.youtube.com/watch?v=rS_BBHJ91nc 
我叫敏宇
https://www.youtube.com/watch?v=c06HlhucAwk&list=PLZ27m2K2W5n57ry67cUnC0Gv65hzHEGf3&index=2

[bookmark: u1l1conversation]Sample conversation for Unit 1, Sample Lesson 1 (see second line in sequence)
A: 早上好！
B: 你好！
A: 你叫什么？
B: 我叫李昊天。你呢？
A: 我叫白一蓉。
B: 很高兴认识你。再见！
A: 再见。

[bookmark: u1l1conversationoneonepr]Sample conversation for Unit 1, Sample Lesson 1 (see third line in sequence)
Teacher：你好！
Students：你好！
Teacher：你好吗？
Students：我很好。谢谢！
Teacher：你叫什么名字？
Students：我叫...。
Teacher：再见！
Students：再见！

[bookmark: u1l1samplespeech]Sample speech for Unit 1, Sample Lesson 1 (see fourth line in sequence)
你好！我叫...。他叫...。她叫...。谢谢！再见！


[bookmark: u1l2picture]Sample pictures for Unit 1, Sample Lesson 2 (see first line in lesson sequence)
Back to Unit 1, Sample Lesson 2
Back to Contents

[image: ]
Retrieved from https://www.chinahighlights.com/travelguide/learning-chinese/chinese-number.htm 

[bookmark: u1l2poem]Sample poem for Unit 1, Sample Lesson 2 (see second in lesson sequence)
《咏雪》作者：郑板桥（清）
一片两片三四片，五六七八九十片。千片万片无数片，飞入梅花总不见。
https://zhidao.baidu.com/question/9357071 

[bookmark: u1l2conversation]Sample conversation for Unit 1, Sample Lesson 2 (see third in lesson sequence)
A: 你好！
B: 你好！你好吗？
A: 我很好。你叫什么名字？
B: 我叫...。你叫什么名字？
A: 我叫...。你几岁？
B: 我...岁。你几岁？
A: 我...岁。
B: 谢谢。再见！
A: 再见！

[bookmark: u1l2cwriting]Sample writing for Unit 1, Sample Lesson 2 (see fourth in lesson sequence)
你好！我叫...。我...岁。谢谢。再见！



[bookmark: u1l3video]Sample videos for Unit 1, Sample Lesson 3 (see first in lesson sequence) 
(Back to Unit 1, Sample Lesson 3)
Back to Contents

https://www.youtube.com/watch?v=wrMfLoAyD8U
家庭成员
https://www.youtube.com/watch?v=5OcI9otbBRA
家庭称呼歌

[bookmark: u1l3quizlet]Sample Quizlet study set for Unit 1, Sample Lesson 3 (see second in lesson sequence)
https://quizlet.com/_8c0tzm?x=1jqt&i=l0ojy 

[bookmark: u1l3speech]Sample speech for Unit 1, Sample Lesson 3 (see fourth in lesson sequence)
大家好！我叫...。我...岁。这是我的...。他／她叫...。他／她...岁。我有...。我没有...。我爱我的家人！谢谢！再见！


[bookmark: u1l4song]Sample song for Unit 1, Sample Lesson 4 (see first in lesson sequence)
(Back to Unit 1, Sample Lesson 4)
Back to Contents

王力宏：十二生肖 Leehom Wang: 12 Zodiac
https://www.youtube.com/watch?v=yZFHZmykg9w
[bookmark: u1l4quizlet]Sample Quizlet study set for Unit 1, Sample Lesson 4 (see first in lesson sequence)
https://quizlet.com/_8c0vfn?x=1jqt&i=l0ojy 
[bookmark: u1l4quizletlive]Sample Quizlet study set for Unit 1, Sample Lesson 4 (see second in lesson sequence)
https://quizlet.com/_85isof?x=1jqt&i=l0ojy 

[bookmark: u1l4survey]Sample survey for Unit 1, Sample Lesson 4 (see third in lesson sequence)

动物调查

	
	姓名
	你最喜欢什么动物？
	你最不喜欢什么动物？

	学生一
	
	
	

	学生二
	
	
	

	学生三
	
	
	

	学生四
	
	
	

	学生五
	
	
	



[bookmark: u1l4writing]Sample writing for Unit 1, Sample Lesson 4 (see fourth in lesson sequence)
（Students 1）最喜欢（），（Students 1）最不喜欢（）。
（Students 2）最喜欢（），（Students 2）最不喜欢（）。
（Students 3）最喜欢（），（Students 3）最不喜欢（）。
（Students 4）最喜欢（），（Students 4）最不喜欢（）。
（Students 5）最喜欢（），（Students 5）最不喜欢（）。
[bookmark: appendixB]
Appendix B
Unit 2 Materials
Back to Contents


[bookmark: u2l1quzlet]Sample Quizlet study set for Unit 2, Sample Lesson 1(see first line in sequence)
(Back to Unit 2, Sample Lesson 1)

https://quizlet.com/_8c0wi1?x=1jqt&i=l0ojy 

[bookmark: u2l1bingo]Sample Bingo page for Unit 2, Sample Lesson 1(see first line in sequence)
Note, the sample template below is just to help the teacher get started. The teacher may find the images described in each square to complete the page (or use characters in each square, or both).

	scissors
	desk
	book bag










	notebook
	markers
	chair











[bookmark: u2l1passage]Sample passage for Unit 2, Sample Lesson 1 (see second line in sequence)
我的书包里没有笔记本，书包里有文件夹和铅笔盒。书包在椅子下面。椅子上也没有笔记本，椅子上有水瓶和饭盒。桌子上也没有笔记本，桌子上有电脑和书。啊！笔记本在书的下面。

[bookmark: u2l1speech]Sample presentation demonstration (speaking) for Unit 2, Sample Lesson 1 (see fourth line in sequence)
这是教室。教室里有...。教室里还有...。...在...。...在...。...在...。...在...。谢谢。再见！


[bookmark: U2Materials]Materials for Unit 2, Sample Lesson 2
(Back to Unit 2, Sample Lesson 2)
Back to Contents

[bookmark: u2l2passage]Sample passage for Unit 2, Sample Lesson 2 (see second line in sequence)
大家好！欢迎来到翠华高中。我是你们的中文老师，马老师。今天我来介绍下咱们的教室。教室的前面有一个白板，教室的桌子是咖啡色的，椅子是蓝色的。第一排的桌子下面有一个黑色的书包。第二排的桌子上有两支铅笔，一支是红色的，一支是蓝色的。教室的后面有一个书架，书架上有很多书。教室的墙上有一个时钟，它是白色和黄色的。

[bookmark: u2l2email]Sample email for Unit 2, Sample Lesson 2 (see third line in sequence)
你好!我叫...。我...岁。我家有...。我的教室里有...。...在...。...是(a color)。我喜欢(a color)。我不喜欢(a color)。你喜欢什么颜色？你不喜欢什么颜色？谢谢。再见！

祝好
xxx

[bookmark: u2l2speech]Sample speech for Unit 2, Sample Lesson 2 (see fourth line in sequence)
书包是黑色的。铅笔是橙色的。书是绿色和蓝色的。手机是金色的。笔记本是红色的。

[bookmark: u2l2sheet]Sample sheet for Unit 2, Sample Lesson 2 (see fourth line in sequence)

	Partner’s Name
	Whose supplies is my partner describing? (which imaginary student)
	One key word my partner used that helped me determine whose supplies:

	E.g.大卫
	E.g. 美美

	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	





[bookmark: U2L3Materials]Materials for Unit 2, Sample Lesson 3
(Back to Unit 2, Sample Lesson 3)
Back to Contents
[bookmark: u2l3yesnopic]
Sample yes or no picture for Unit 2, Sample Lesson 3 (see first line in sequence)
[image: ]
https://pixabay.com/illustrations/yes-no-button-orange-green-icon-1713011/

[bookmark: u2l3video]Sample video for Unit 2, Sample Lesson 3 (see second line in sequence)
老狼老狼，几点啦/ Old, wolf, what time is it?
https://www.youtube.com/watch?v=000PLlNEpJk



[bookmark: U2L4Materials]Materials for Unit 2, Sample Lesson 4
(Back to Unit 2, Sample Lesson 4)
Back to Contents

[bookmark: u2l4classschedule]Sample class schedule worksheet for Unit 2, Sample Lesson 4 (see first line in sequence)

Instruction: Based on what you hear your teacher say, circle Xiaoling Li’s class for each period. 
李晓玲的课程表

	
	星期一
	星期一

	7:45-8:35
	英文课
	语文课

	8:50-9:40
	数学课
	科学课

	9:40-10:10
	早操
	早操

	10:10-11:00
	物理课
	化学课

	11:15-12:05
	法语课
	生物课

	2:00-2:50
	地理课
	历史课

	3:05-3:55
	体育课
	历史课

	4:10-5:00
	美术课
	音乐课



Xiaoling Li talks about her schedule:
[bookmark: u2l4teacherspeaking]Sample “Xiaoling Li talks about her schedule” script (to say aloud) for teacher for Unit 2, Sample Lesson 4 (see first line in sequence)
大家好，我是李晓玲，今天我来跟大家讲一讲我星期一的课程表。我们每一天七点四十五分开始上课。我星期一的七点四十五分到八点三十五分是语文课。八点五十分到九点四十分我有数学课。然后，九点四十分到十点十分是我们的早操，我们都会去操场上跑步。十点十分到十一点我有物理课。早上我的最后一节课是生物课，从十一点十五分到十二点五分。中午的时候，我们有两个小时的休息时间，你可以吃午饭和睡午觉。下午我们两点开始上课，从两点到两点五十分是地理课，三点五分到三点五十五是历史课。我星期一下午的最后一节课是音乐课，从四点十分到五点。这就是我星期一的课程表。谢谢大家。再见！

[bookmark: u2l4starter]Sample conversation starter for Unit 2, Sample Lesson 4 (see second line in sequence)
A: 你好！我叫...，我上...高中...年级。你呢？
B: 我叫...，我也上...高中。
A: 你星期一有什么课？
B: 我星期一有...
A: 你的（数学课）是几点？
B: 我的（数学课）是早上...点。
A: 你的（数学课）老师是谁？
B: 我的（数学课）老师是...。
A: 你的（数学课）教室里有什么？
B: 我的（数学课）教室里有...。
A: ...
B: …





[bookmark: appendixC]Appendix C
Unit 3 Materials
Back to Contents

[bookmark: U3L1Materials]Materials for Unit 3, Sample Lesson 1
(Back to Unit 3, Sample Lesson 1)

[bookmark: u3l1survey]Sample Survey Form for Unit 3 Sample Lesson 1.


	学生
	生日

	
	

	
	

	
	

	
	

	
	







[bookmark: appendixD]Appendix D
Unit 4 Materials
Back to Contents

[bookmark: U4L1Materials]Materials for Unit 4, Sample Lesson 1
(Back to Unit 4, Sample Lesson 1)

[bookmark: u4bingo]Sample Bingo Page for Unit 4 Sample Lesson 1. 
Note: The sample template below will help the teacher get started creating a bingo sheet. Teachers will need to find images based on the descriptions listed (or others that are suitable to the vocabulary that meets their students’ needs). The teacher could either display an image, a character, or both or each square.

	sandwich
	hamburger
	milk
	corn
	juice






	apple
	strawberry
	orange
	lemons
	eggs






	polenta
	vegetables
	potato
	bread
	fries





	chicken
	beef
	pork
	water
	grapes







 


[bookmark: u4survey]Sample Survey Form for Unit 4 Sample Lesson 1
Q: 你早饭想吃什么？Sample answer: 我想吃麦片粥。or 我想喝牛奶。
Q: 你午饭想吃什么?
Q: 你晚饭想吃什么？

	
	 Student interviewed
	Breakfast
	Lunch
	Dinner

	1
	
	
	
	

	2
	
	
	
	

	3
	
	
	
	

	4
	
	
	
	

	5
	
	
	
	





[bookmark: U4L3Materials][bookmark: u4l3pictuebank]Materials for Unit 4, Sample Lesson 3
(Back to Unit 4, Sample Lesson 3)
Back to Contents

Sample picture bank (teachers can use the sample search terms below to find images that meet the description listed) and script for Unit 4 Lesson 3

	A 

(sun, a few clouds, and pretty sky)
	B 

(bike rider in heavy rain)
	C 

(person walking in foggy woods)
 
	D 

(snowy forest)

	E 

(wind blowing a palm tree)
	F

(clouds over a desert landscape ; overcast weather)
	G 

(person outside when it is raining lightly)
	


 

Script:
1. 星期一天气阴，多云。 	(F)
2. 星期二天气晴，少云。	(A)
3. 星期三下大雨。	    	(B)
4. 星期四刮风。		(E)
5. 星期五有雾。		(C)
6. 星期六下小雨。		(G)
7. 星期日下雪。		(D)


[bookmark: u4l3samplewriting]Materials for Unit 3, Sample Lesson 3, continued
(Back to Unit 4, Sample Lesson 3)
Back to Contents

Sample writing expectation for Unit 4 Sample Lesson 3

Writing Example to accompany an image of a man skiing:
 这是冬天。天气很冷， 有很多雪。这个人在滑雪。

[bookmark: u4l4laoshe][bookmark: U4L4Materials]Materials for Unit 4, Sample Lesson 4
(Back to Unit 4, Sample Lesson 4)

Reading Comprehension for Unit 4 Sample Lesson 4 (adapted from “Beijing’s Spring Festival” by Lao She)
Note to teachers: The goal of this reading is for students to be able to identify the cultural practice and cultural products of Chinese Spring Festival. Fully understanding of the statements is not required. The teacher may use sites such as those listed below to find appropriate images for this activity.*

Directions: Read each statement and match it with its corresponding illustration. 

	A. 

	B. 

	C. 

	D. 

	E. 


	F. 

	G. 

	H. 

	I. 

	Score




1. (          )在腊八这天，家家都熬腊八粥。粥是用各种米，各种豆，与各种干果熬成的。
2. (          )在北京，过年时，家家吃饺子。
3. (          )腊月二十三过小年,天一黑，鞭炮就响起来。便有了过年的味道。
4. (          )小年这一天，是要吃糖的，小孩子们最喜欢。
5. (          )过了二十三，大家更忙，还要把肉、鸡、鱼、青菜、年糕什么的都预备充足
6. (          )除夕真热闹，门外贴上了红红的对联。
7. (          )正月初一男人们午前到亲戚家、朋友家拜年。女人们在家中接待客人。
8. (          )元宵上市，春节的又一个高潮到了。
9. (          )正月十五，有名的老铺子都要挂出几百盏花灯来，走马灯、宫灯、各形各色的纸灯，还有纱灯。

Answer key: 1. I	2. G	3. A	4. B	5. C	6. D	7. E	8. H	9. F

*Teachers may consider using the following sources prior to the lesson to find images to add to the boxes above: 
 https://new.qq.com/omn/20190111/20190111A0GAOY.html http://m.sbkk8.com/caipudaquan/labazhou/163352.html http://www.ccdi.gov.cn/toutu/201802/t20180212_164040.html

[bookmark: u4l4graphic]Sample graphic organizer for Unit 4 Sample Lesson 4.
Back to Contents

Directions: Fill in the blanks to compare Chinese Spring Festival with Christmas.  You are encouraged to write in complete sentences. 

	问题
	春节
	圣诞节

	哪些国家过这个节日？
	
	

	是哪一天？
	
	

	在什么季节？
	
	

	天气怎么样？
	
	

	人们吃什么？
	
	

	人们做什么？
	
	

	其他
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