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Unit Title/Topic: Type the title/broad topic for the unit here.

Enduring Understandings: 
Type a list of understandings that learners may explore during this unit and continue to explore over time.  

Essential Questions:
Type a list of questions that will help the learners reach their enduring understandings.

Proficiency Levels Targeted: 
Type the anticipated end-of-unit proficiency level (or range) for most students based on each mode of communication and skill listed below.

Interpretive Listening: Type sublevel for most students for this unit.
Interpretive Reading: Type sublevel for most students for this unit.
Interpersonal: Type sublevel for most students for this unit.
Presentational Speaking: Type sublevel for most students for this unit.
Presentational Writing: Type sublevel for most students for this unit.

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: Type the number of days or weeks that this unit will take. Remember that this is only one out of four units.






South Carolina Department of Education
Office of Standards and Learning

	[bookmark: Unit1PerformanceIndicators]Performance Indicators
for Unit 1 from the 
South Carolina College and Career-Ready Standard for World Language Proficiency 2019

	Back to Unit 1 Grid

Note to the Educator on Performance Indicators:


Purpose and Adaptability
The selection of Performance Indicators to follow was chosen by writers of this sample unit to help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to the sample selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
The writers of this unit determined this selection based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	
Copy and paste the Performance Indicators for Interpretive Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.


	
Copy and paste the Performance Indicators for Interpersonal Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Presentational Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Investigate) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Interact) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.
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Scenario/Context:
Describe the context of this culminating assessment that will make it relevant and meaningful to the learner, and explain the scenario in which the integrated tasks will be situated.

Why Integrated Performance Assessments (IPAs)?
IPAs help ensure that students are being assessed on tasks that mirror challenges people face every day. They allow students to go beyond recitation of information and draw from their own repertoire of knowledge and skills. They also mirror the interconnected nature of communication, as all three modes of communication (interpretive, interpersonal, and presentational) maintain the same theme throughout the tasks and occur in an integrated fashion. 

IPA tasks, when thoughtfully designed and then considered before planning lessons, help teachers think about the language that their students will need to learn to produce as they progress through a unit of study. 

IPA Tasks (see segments below)
The tasks in the sections below should be contextualized with consideration for Intercultural Communication, and they should support each other in a relevant way. The IPA is described near the beginning of the unit plan so that the teacher can work backwards to plan experiences for learners in lessons that will prepare them to perform these culminating tasks. 

The level of the task determines, to a large extent, the level of the student’s response. Tasks should push students to perform slightly above their current level. Aim to create tasks that elicit communication at the targeted level.


	Interpretive Task (reading/listening):
Type a description of the interpretive reading or listening task here. Texts should be new to the students and should be authentic (the word “text” here refers to anything that students may interpret, either by reading or listening).

Note to the educator:
Interpretive IPA tasks may be completed in English, especially for Novice learners. As learners approach Novice High proficiency and move from using only memorized language to combining and recombining language elements on their own, and especially as they approach increasing Intermediate sub-levels, it is more and more feasible for them to demonstrate their ability to interpret both surface-level understanding and their own inferences through use of the target language. Teachers should decide which language will be used to complete the interpretive task based on what will allow a quality assessment of the learners’ ability to perform the interpretive functions of the task.


	Interpersonal Task:
Type a description of the interpersonal task here. Remember that this task should require active negotiation of meaning among individuals, and conversations should be spontaneous and unscripted.  


	Presentational Task (writing/speaking):
Type a description of the presentational task here. 
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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List some key language and functional chunks that the teacher will need to teach and learners will need to be able to understand and/or use to complete this unit of study. Organize these in a way that makes sense to you, the unit designer, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider: 
What will the learner be expected to read or listen to for understanding? 
What will the learner be expected to produce and use? 

List the sentence stems, structures, and questions learners will need to be able to use and understand to complete this unit of study. Organize these in a way that makes sense to you, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider:
How will the learner put together the language for use in the unit? 
What are the structures that he/she will need to complete the task and stay in the language? 
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Below, list and describe the instructional strategies planned for in the lessons for this unit. This is a place to summarize these so that they may be adapted for other lessons and other units if desired. 
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Unit Title/Topic: Type the title/broad topic for the unit here.

Enduring Understandings: 
Type a list of understandings that learners may explore during this unit and continue to explore over time.  

Essential Questions:
Type a list of questions that will help the learners reach their enduring understandings.

Proficiency Levels Targeted: 
Type the anticipated end-of-unit proficiency level (or range) for most students based on each mode of communication and skill listed below.

Interpretive Listening: Type sublevel for most students for this unit.
Interpretive Reading: Type sublevel for most students for this unit.
Interpersonal: Type sublevel for most students for this unit.
Presentational Speaking: Type sublevel for most students for this unit.
Presentational Writing: Type sublevel for most students for this unit.

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: Type the number of days or weeks that this unit will take. Remember that this is only one out of four units.
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Note to the Educator on Performance Indicators:

Purpose and Adaptability
The selection of Performance Indicators to follow was chosen by writers of this sample unit to help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to the sample selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
The writers of this unit determined this selection based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	
Copy and paste the Performance Indicators for Interpretive Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.


	
Copy and paste the Performance Indicators for Interpersonal Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Presentational Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Investigate) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Interact) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.
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Scenario/Context:
Describe the context of this culminating assessment that will make it relevant and meaningful to the learner, and explain the scenario in which the integrated tasks will be situated.

Why Integrated Performance Assessments (IPAs)?
IPAs help ensure that students are being assessed on tasks that mirror challenges people face every day. They allow students to go beyond recitation of information and draw from their own repertoire of knowledge and skills. They also mirror the interconnected nature of communication, as all three modes of communication (interpretive, interpersonal, and presentational) maintain the same theme throughout the tasks and occur in an integrated fashion. 

IPA tasks, when thoughtfully designed and then considered before planning lessons, help teachers think about the language that their students will need to learn to produce as they progress through a unit of study. 

IPA Tasks (see segments below)
The tasks in the sections below should be contextualized with consideration for Intercultural Communication, and they should support each other in a relevant way. The IPA is described near the beginning of the unit plan so that the teacher can work backwards to plan experiences for learners in lessons that will prepare them to perform these culminating tasks. 

The level of the task determines, to a large extent, the level of the student’s response. Tasks should push students to perform slightly above their current level. Aim to create tasks that elicit communication at the targeted level.


	Interpretive Task (reading/listening):
Type a description of the interpretive reading or listening task here. Texts should be new to the students and should be authentic (the word “text” here refers to anything that students may interpret, either by reading or listening).

Note to the educator:
Interpretive IPA tasks may be completed in English, especially for Novice learners. As learners approach Novice High proficiency and move from using only memorized language to combining and recombining language elements on their own, and especially as they approach increasing Intermediate sub-levels, it is more and more feasible for them to demonstrate their ability to interpret both surface-level understanding and their own inferences through use of the target language. Teachers should decide which language will be used to complete the interpretive task based on what will allow a quality assessment of the learners’ ability to perform the interpretive functions of the task.


	Interpersonal Task:
Type a description of the interpersonal task here. Remember that this task should require active negotiation of meaning among individuals, and conversations should be spontaneous and unscripted.  


	Presentational Task (writing/speaking):
Type a description of the presentational task here. 
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
1. After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
1. Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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List some key language and functional chunks that the teacher will need to teach and learners will need to be able to understand and/or use to complete this unit of study. Organize these in a way that makes sense to you, the unit designer, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider: 
What will the learner be expected to read or listen to for understanding? 
What will the learner be expected to produce and use? 

List the sentence stems, structures, and questions learners will need to be able to use and understand to complete this unit of study. Organize these in a way that makes sense to you, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider:
How will the learner put together the language for use in the unit? 
What are the structures that he/she will need to complete the task and stay in the language? 
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Below, list and describe the instructional strategies planned for in the lessons for this unit. This is a place to summarize these so that they may be adapted for other lessons and other units if desired. 
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Enduring Understandings: 
Type a list of understandings that learners may explore during this unit and continue to explore over time.  

Essential Questions:
Type a list of questions that will help the learners reach their enduring understandings.

Proficiency Levels Targeted: 
Type the anticipated end-of-unit proficiency level (or range) for most students based on each mode of communication and skill listed below.

Interpretive Listening: Type sublevel for most students for this unit.
Interpretive Reading: Type sublevel for most students for this unit.
Interpersonal: Type sublevel for most students for this unit.
Presentational Speaking: Type sublevel for most students for this unit.
Presentational Writing: Type sublevel for most students for this unit.

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: Type the number of days or weeks that this unit will take. Remember that this is only one out of four units.
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Note to the Educator on Performance Indicators:

Purpose and Adaptability
The selection of Performance Indicators to follow was chosen by writers of this sample unit to help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to the sample selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
The writers of this unit determined this selection based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	
Copy and paste the Performance Indicators for Interpretive Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.


	
Copy and paste the Performance Indicators for Interpersonal Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Presentational Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Investigate) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Interact) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.
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Scenario/Context:
Describe the context of this culminating assessment that will make it relevant and meaningful to the learner, and explain the scenario in which the integrated tasks will be situated.

Why Integrated Performance Assessments (IPAs)?
IPAs help ensure that students are being assessed on tasks that mirror challenges people face every day. They allow students to go beyond recitation of information and draw from their own repertoire of knowledge and skills. They also mirror the interconnected nature of communication, as all three modes of communication (interpretive, interpersonal, and presentational) maintain the same theme throughout the tasks and occur in an integrated fashion. 

IPA tasks, when thoughtfully designed and then considered before planning lessons, help teachers think about the language that their students will need to learn to produce as they progress through a unit of study. 

IPA Tasks (see segments below)
The tasks in the sections below should be contextualized with consideration for Intercultural Communication, and they should support each other in a relevant way. The IPA is described near the beginning of the unit plan so that the teacher can work backwards to plan experiences for learners in lessons that will prepare them to perform these culminating tasks. 

The level of the task determines, to a large extent, the level of the student’s response. Tasks should push students to perform slightly above their current level. Aim to create tasks that elicit communication at the targeted level.


	Interpretive Task (reading/listening):
Type a description of the interpretive reading or listening task here. Texts should be new to the students and should be authentic (the word “text” here refers to anything that students may interpret, either by reading or listening).

Note to the educator:
Interpretive IPA tasks may be completed in English, especially for Novice learners. As learners approach Novice High proficiency and move from using only memorized language to combining and recombining language elements on their own, and especially as they approach increasing Intermediate sub-levels, it is more and more feasible for them to demonstrate their ability to interpret both surface-level understanding and their own inferences through use of the target language. Teachers should decide which language will be used to complete the interpretive task based on what will allow a quality assessment of the learners’ ability to perform the interpretive functions of the task.


	Interpersonal Task:
Type a description of the interpersonal task here. Remember that this task should require active negotiation of meaning among individuals, and conversations should be spontaneous and unscripted.  


	Presentational Task (writing/speaking):
Type a description of the presentational task here. 
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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List some key language and functional chunks that the teacher will need to teach and learners will need to be able to understand and/or use to complete this unit of study. Organize these in a way that makes sense to you, the unit designer, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider: 
What will the learner be expected to read or listen to for understanding? 
What will the learner be expected to produce and use? 

List the sentence stems, structures, and questions learners will need to be able to use and understand to complete this unit of study. Organize these in a way that makes sense to you, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider:
How will the learner put together the language for use in the unit? 
What are the structures that he/she will need to complete the task and stay in the language? 
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Below, list and describe the instructional strategies planned for in the lessons for this unit. This is a place to summarize these so that they may be adapted for other lessons and other units if desired. 
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Unit Title/Topic: Type the title/broad topic for the unit here.

Enduring Understandings: 
Type a list of understandings that learners may explore during this unit and continue to explore over time.  

Essential Questions:
Type a list of questions that will help the learners reach their enduring understandings.

Proficiency Levels Targeted: 
Type the anticipated end-of-unit proficiency level (or range) for most students based on each mode of communication and skill listed below.

Interpretive Listening: Type sublevel for most students for this unit.
Interpretive Reading: Type sublevel for most students for this unit.
Interpersonal: Type sublevel for most students for this unit.
Presentational Speaking: Type sublevel for most students for this unit.
Presentational Writing: Type sublevel for most students for this unit.

Teachers may help determine expectations of learner proficiency growth by observing what learners can do and then providing experiences designed to help learners “level up” in their performances over time. When determining if targeted levels above are appropriate for a given group of learners, teachers may wish to reference the sample rubrics linked to here for guidance describing what learners can do at each sublevel and for each mode: 
https://ed.sc.gov/instruction/standards-learning/world-languages/support-documents-and-resources/00-all-high-school-rubrics-for-modern-languages/

Duration: Type the number of days or weeks that this unit will take. Remember that this is only one out of four units.
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Note to the Educator on Performance Indicators:

Purpose and Adaptability
The selection of Performance Indicators to follow was chosen by writers of this sample unit to help frame the teaching and learning for the unit, and educators implementing this unit may wish to add to the sample selection, depending on the proficiency goals of a group of learners. Indicators are broader performance goals (written in the form of Can-Do Statements) that can help guide learning for a unit of study. These goals can help teachers and learners track learner performance over time, providing insight into learner proficiency growth based on sustained performance in the Modes of Communication. They are measurable goals that come directly from the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 and are aligned to ACTFL proficiency levels. 

Selection and Extension
The writers of this unit determined this selection based on the sample targets for the unit (see Unit Overview) that will assist learners in moving toward targeted proficiency goals as they approach the completion of the course.  

Note that some of the Performance Indicators selected for the unit may go beyond the sample proficiency targets for the unit which are based on averages that could be attainable for most learners in the program type. Educators and students should remember that learners progress in language proficiency at different rates, and some learners will, for example, be able to go beyond the targets used in this sample unit, and possibly any adapted unit that an educator could create. In light of this variance, learners should take part in setting their own goals so that they can attain the highest levels of proficiency possible. 

Aligning Lesson Goals to These Broader Goals
Specific, measurable lesson-level goals (also written as Can-Do Statements) can be created by the teacher in alignment with Performance Indicators to guide teaching and learning for lessons. The writers of this sample unit included sample lesson-level Can-Do Statement goals that can be found with the sample lesson plans in this unit.


	Interpretive Reading/Listening
	Interpersonal
	Presentational Speaking/Writing
	Intercultural Communication: Investigate
	Intercultural Communication: Interact

	
Copy and paste the Performance Indicators for Interpretive Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.


	
Copy and paste the Performance Indicators for Interpersonal Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Presentational Communication selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Investigate) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.

	
Copy and paste the Performance Indicators for Intercultural Communication (Interact) selected to frame the teaching and the learning for this unit from the the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019 (see link to the standard document above in the teal bar at the top of this table). 

Include the page number where each Performance Indicator is located in the document.
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Scenario/Context:
Describe the context of this culminating assessment that will make it relevant and meaningful to the learner, and explain the scenario in which the integrated tasks will be situated.

Why Integrated Performance Assessments (IPAs)?
IPAs help ensure that students are being assessed on tasks that mirror challenges people face every day. They allow students to go beyond recitation of information and draw from their own repertoire of knowledge and skills. They also mirror the interconnected nature of communication, as all three modes of communication (interpretive, interpersonal, and presentational) maintain the same theme throughout the tasks and occur in an integrated fashion. 

IPA tasks, when thoughtfully designed and then considered before planning lessons, help teachers think about the language that their students will need to learn to produce as they progress through a unit of study. 

IPA Tasks (see segments below)
The tasks in the sections below should be contextualized with consideration for Intercultural Communication, and they should support each other in a relevant way. The IPA is described near the beginning of the unit plan so that the teacher can work backwards to plan experiences for learners in lessons that will prepare them to perform these culminating tasks. 

The level of the task determines, to a large extent, the level of the student’s response. Tasks should push students to perform slightly above their current level. Aim to create tasks that elicit communication at the targeted level.


	Interpretive Task (reading/listening):
Type a description of the interpretive reading or listening task here. Texts should be new to the students and should be authentic (the word “text” here refers to anything that students may interpret, either by reading or listening).

Note to the educator:
Interpretive IPA tasks may be completed in English, especially for Novice learners. As learners approach Novice High proficiency and move from using only memorized language to combining and recombining language elements on their own, and especially as they approach increasing Intermediate sub-levels, it is more and more feasible for them to demonstrate their ability to interpret both surface-level understanding and their own inferences through use of the target language. Teachers should decide which language will be used to complete the interpretive task based on what will allow a quality assessment of the learners’ ability to perform the interpretive functions of the task.


	Interpersonal Task:
Type a description of the interpersonal task here. Remember that this task should require active negotiation of meaning among individuals, and conversations should be spontaneous and unscripted.  


	Presentational Task (writing/speaking):
Type a description of the presentational task here. 
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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This sample learning plan includes some of the learning experiences that will assist students in moving toward the unit outcomes.

Where this lesson occurs within the unit: near the beginning / in the middle / near the end

Context for this lesson: Prior to this lesson, students… After the lesson, students will…

Expected duration: 45 minutes / 100+ minutes / three 50 minute classes / etc. (duration may depend on lesson goals)

Learning Targets (I can…): 
Type the specific, measurable goals for this lesson in the form of “I can…” statements.

Revisit the Performance Indicators selected to frame the unit, as well as the “Example” Can-Do statements in the South Carolina College- and Career-Ready Standard for World Language Proficiency 2019. The Example Can-Do statements are samples of specific, measurable, goals that could be used for lessons and that align to the Performance Indicators which are broader performance goals.

Suggested Lexical Content, Functional Chunks, and Language Structures: 
List or summarize some of the lexical content or structures that students could use (or may learn) during this lesson.

Suggested Materials: 
List any recommended materials to supporting learning during this lesson (could be texts, teacher-generated scaffolding tools, etc).


	Sequence during lesson
	Teacher and Student Actions in Lesson

	1st in lesson sequence


	
Plan a sequence of learning experiences that will include descriptions of teacher actions (including the implementation of instructional strategies) and learner actions (including learning strategies). 

First, the teacher/students will…


	2nd in lesson sequence

	
Next…

	3rd in lesson sequence

	
After… students will…

	4th in lesson sequence

	
Finally…
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List some key language and functional chunks that the teacher will need to teach and learners will need to be able to understand and/or use to complete this unit of study. Organize these in a way that makes sense to you, the unit designer, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider: 
What will the learner be expected to read or listen to for understanding? 
What will the learner be expected to produce and use? 

List the sentence stems, structures, and questions learners will need to be able to use and understand to complete this unit of study. Organize these in a way that makes sense to you, but make an effort to maintain consistency with that organization from unit to unit.

Questions to consider:
How will the learner put together the language for use in the unit? 
What are the structures that he/she will need to complete the task and stay in the language? 
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Below, list and describe the instructional strategies planned for in the lessons for this unit. This is a place to summarize these so that they may be adapted for other lessons and other units if desired. 
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Add Unit 1 materials to Appendix A. This appendix is for Unit 1 items that may be difficult to neatly format in the other sections of the unit plan (e.g. charts, organizers, lengthy lists, images, etc.). 
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