
	Grade 6 Unit 3 Early Global Interactions

	Unit Overview: This unit was developed to promote inquiry into the causes and effects of increased global interactions between 550 CE and 1760 CE. Increasing human interaction along the Silk Road, Sub-Saharan, and other global trade routes created an increased desire for new technology, diffusion of ideas, and competition for resources. Empires such as Ghana, Mali, and Songhai grew powerful and wealthy as a result. During this unit students will explore the various trade routes that led to increased global interactions and their subsequent impact on societies. By the end of this unit, students will be able to describe how increased global interactions changed societies. 

	Overarching Inquiry Question

	How do increased global interactions change societies?

All units are created to support the Overarching Inquiry Question. Inquiry-Based Learning supports the Profile of the South Carolina Graduate where students use skills to explore their inquiries related to the content as indicated in the standards instead of the teacher merely providing the information.

	Theme

	Global Exchange

	Skills Emphasis at a Glance

	Unit D Skill Focus: Causation
Students will determine the short and long term causes and effects of the increased global interactions on societies.  Students will use their study of causation to contextualize the development of the Ottoman Empire.  Using this knowledge, students will be able to explain changes and continuities on societies during the time period. 

	Standard(s)

	6.1.CX- Contextualize the origins and spread of major world religions and their enduring influence.
· Analyze how historical developments affect the world in both historic and contemporary contexts.

6.2CE - Explain the impact of global exchanges among world civilizations.
· Analyze historical turning points to determine long- and short-term causes and effects.

6.2CC - Evaluate continuities and changes in cultural and economic interactions between societies in both West Africa and the Americas.
· Explain theme-based continuities and changes within a period.

6.2P - Contextualize the historical effects of the expansion of the Turks and Mongols on Europe and Asia.
· Identify how significant events and related developments led to changes in historical periods.

6.2E - Analyze multiple perspectives on the increased interactions among and between world societies through a variety of primary and secondary sources.
· Engage in historical thinking skills to collect evidence from various sources that identifies bias, context, tone, purpose, and periodization. 

	I Can Statement(s)

	I can identify people’s motives for trade. 
I can explain how societies were impacted due to increased global interactions.
I can contextualize how Southeast Europe and Southwest Asia became unified under the Ottoman Empire. 

	Unit Sequence of Teacher Instructional Practices and Actions Students will Take to answer the Overarching Inquiry Question
	Instructional Guidance: Instructional Guidance and resources listed below are offered as suggestions for educators to assist students in reaching the goals of the proposed sequence.

	I can identify people’s motives for trade. 
1a. Students will be introduced to trade motives using a trade simulation activity like this one from the Foundation of Teaching Economics.

1b.  Students will debrief their experiences by discussing the following questions:
a. If you made a trade, why?
b. How did you decide what to trade?
c. How did the trades help you get a more desirable item?
d. What were the limitations of your trades, if any?
e. Apart from items, did you discuss anything else during your trades?

	
1a. The link includes a short video for the teacher to understand the ins and outs of the lesson.
During the experience, teachers should be observing what/how students trade in order to construct the appropriate debriefing questions. When considering their students, teachers could forgo the simulation and choose to introduce trade motives through conversations about how kids get the items they need or want (for example, when kids do not have the food they want for lunch, when the whole class has different flavors of candy, or if they have ever traded playing cards). Students could journal about how they got the items they wanted or needed. 
1b. No matter what activity they choose to complete, teachers should debrief the experience with the goal of helping students understand people’s motives for trade.

	I can explain how societies were impacted due to increased global interactions.

2a. Discuss that there were trade routes across the world that provided people with the items they needed, in addition to exchanging ideas (such as religions) and spreading diseases (such as the bubonic plague). Students will read assigned excerpts using the Read, Write, Pair Share Strategy from, “8 Trade Routes That Shaped World History” to preview various global trade routes.  They can share an overview of their assigned trade routes with the class. 

2b. Students will experience trade in West Africa using this “Trekking to Timbuktu” resource from EdSitement which addresses both the exchange of goods (gold and salt) and ideas (religion/Islam). Teachers can also include excerpts from the primary source “Ibn Battuta: Travels in Asia & Africa” from Fordham University or “Leo Africanus: Description of Timbuktu from The Description of Africa (1526)” from Washington State University to enrich students’ experience with the West African trade experience.

2c. While investigating this trade route students should consider these questions using a graphic organizer to capture their responses:
· What goods were traded along this route?
· What ideas were traded along this route? 
· What made trade along this route possible? 
· What did individuals experience along this route? 
· Who benefitted from this trade? 
· Who was harmed by this trade? 
· What were the lasting impacts of this trade route? 

	2a. Teachers will focus on the trade in West Africa (6.2CC) here and will continue to focus on trade routes of the Americas in Unit 4.  Teachers should assign excerpts based on the size of their class (pairs, triads, etc.) Teachers should construct a listening guide to assist students with a purpose for reading the required sections of “8 Trade Routes That Shaped World History.” Teachers will explore the impact and spread of the Islamic religion though the trade with other civilizations. Students should have basic knowledge of the beliefs of Islam from Unit 2. It is important that teachers focus mostly on the spread of Islam through trade in this activity.  

2b.  Teachers may guide students through the “Trekking to Timbuktu” experience. After previewing the additional routes, students could be given the option to investigate another by selecting one for further research.  or by having students complete a jigsaw using the resources offered here:

Generic Overview of Trade Concept: 
“The Trading Game” from National Geographic 

Silk Road:
“Silk Road Activity” from The Field Museum
“Marco Polo Takes a Trip” from EdSitement

Spice Route:
“Monsoon Winds to the Land of Gold” teacher blog
“What are the Spice Routes?” - UNESCO

Tea Horse Road: 
“Asia’s Ancient Tea Horse Road” – BBC Travel

Incense Route:  
“Explore the Ruins of an Ancient Incense Route” Smithsonian
“Incense Route - Desert Cities in the Negev” UNESCO

The Amber Road: 
“Follow the Amber Road” from Smithsonian

African Trade
“Ghana West Africa Trading Empire” Simulation  -HistoryAlive
“The Gold Trade of Medieval and Ancient West Africa” – Ancient History Encyclopedia
“The Legacy of Timbuktu – Africa’s Oldest University” – The Patriot

Indian Ocean Trade Routes: 
“The Indian Ocean: A Maritime Trade Network History Nearly Forgot” - Discover Magazine 
PBS The Story of India: The Winds of Change
“Indian Ocean in World History Overview” - Indian Ocean in World History

Pre-Columbian Trade in the Americas:
Khan Academy ”Native American Societies Before Contact”
“The Great Inka Road” - The National Museum of the American Indian 

Whenever possible, provide students with both primary source documents and secondary source documents for research. Students might be required to compare the experiences of individuals along the trade routes. Recommended primary sources for teachers to use during their study of various trade routes:
Metropolitan Museum of Art - use artifacts such as these from West Africa to discuss trade 
“Marco Polo in China” from Columbia University
“Primary Sources Connect Women to the Silk Road” Women in World History; an overview of this site can be found here.

2c. Teachers may want to use the students’ graphic organizer as a mid-unit formative assessment at this point in the unit sequence to ensure understanding of the first two learning targets. A solid foundation of these initial concepts of trade is vital for students to have before considering the larger question about how trade changes societies. 

	I can explain how societies were impacted due to increased global interactions.

3a. Students will explore the societies of the Mongols and Ottoman to build background knowledge of their societal roles in global interactions by exploring the Mongol and Ottoman societies and completing a Building Background Knowledge to synthesize information about these societies. Students can use the following resources to begin to explore these two societies:
Kpedia article on Mongols

Britanica Kids article on Ottoman Empire

Students should use the center box to synthesize information about these societies.  In the center box, student can  answer guiding questions such as: 
· When/Where did these groups expand/take over?
· How did these groups promote the spread of Islam?
· How did the trade routes we have previously studied help the Turks and the Mongols expand?
· How did their expansion impact the societies they conquered?
	3a. Teachers can guide students through their examination of one of these societies as a model, then have students complete the second one individually or in small groups.  

3b. The informational pages from Discus are differentiated for student reading levels. Teachers will need to assign the reading passages based on the abilities of their students. One way teachers can differentiate is using videos and photos instead of text. Teachers will need to verify the appropriateness of videos and photos prior to use in the classroom. Some questions teachers need to ask when evaluating the resources:
· Does this video/image enrich student understanding of the event?
· Does this source accurately reflect the events that transpired or is there bias? 
· What can be inferred from the visual sources?
 







	I can contextualize how Southeast Europe and Southwest Asia became unified under the Ottoman Empire. 

4. Once students have an understanding of who the Turks and Mongols were, they will begin to investigate the impact of their conquests on societies by completing a Document Based Question Project that explores the conquests of the Mongol and the Ottoman Empires.


	4a. For guidance on working through a DBQ, visit this site. 
4b. Alternatives to this DBQ project could be modifying the question to “Was it a good thing to be conquered by the Mongols” and keeping the same sources. An additional alternative would be a teacher-created DBQ with the question, “What was the impact of conquest by the Mongols and the Ottomans?” 

4c. One way teachers can scaffold during the DBQ would be to develop a concept map that investigates the ways the Mongol and Ottoman Empires did, and did not, change. Students could develop hypotheses that explain how the changes are related to the conquest and/or the maintenance of the empires, gathering evidence to support their argument. Teachers could also use a comparison T-Chart, answering the question “What were the advantages and disadvantages of each for an initial conquest and for keeping hold of conquered territories afterwards?”


	5. The goal of this summative assessment is to provide students with the opportunity to answer the unit inquiry question: How do increased global interactions change societies? To do this, students will create a series of journal entries using narrative writing strategies.  They can select a society and write their journal entries from that perspective in that particular society. Students should address the impacts of trade and/or conquest on their lives.  Students can use primary and secondary sources like maps and first hand accounts while describing their journey (see resources below). Students can discuss the motivations for trade, the possible conflicts that occurred, the exchange of goods and ideas, and its impact on their societies. 

	5. Teachers can use SCDE’s ELA unit on Organizing Thoughts and Ideas for a Narrative to support the development of students’ narrative journals.  Teachers should note this ELA unit is written for Grade 8 and should make necessary modifications or provide necessary scaffolds for students.  Teachers should provide students with a rubric that outlines the expectations and guidelines for the task.



Additional Resources
	Title
	Subject
	Website
	Primary or Secondary Source 

	“8 Trade Routes That Shaped World History”
	Trade Routes
	MentalFloss
	Secondary 

	“Trade Routes Between Europe & Asia During Antiquity”
	Trade Routes
	Metropolitan Museum of Art
	Primary & Secondary 

	“Trade Routes That Shaped World History”
	Trade Routes
	World Atlas
	Secondary 

	“The Trans-Saharan Gold Trade”
	African Trade Routes
	Met Museum
	Primary & Secondary

	“Trans-Saharan Trade”
	African Trade Routes
	Freeman-Pedia
	Primary & Secondary 

	“What are the Spice Routes?”
	Spice Route
	UNESCO
	Secondary

	“The Silk Road”
	Silk Road
	Khan Academy
	Primary (artifacts), Secondary (video, activities) 

	“A Fascinating Map of Medieval Trade Routes”
	Trade Routes
	Visual Capitalist
	Secondary (map and article)

	“Trading Silk for Horses: The Surprisingly Simple Origins of the Silk Road” 
	Silk Road
	National Geographic – must subscribe for this article
	Secondary 

	“Effects of Transatlantic Voyages”
	Transatlantic Slave Trade
	Khan Academy
	Secondary (video and article)

	“Development of New Trading Cities”
	Trade Routes
	Khan Academy
	Secondary 

	“About the Silk Roads” 
	Silk Road
	UNESCO
	Secondary 

	“Indian Ocean Trade Routes”
	Indian Ocean Trade Routes
	Thought.Co
	Secondary

	“Trade Routes in the Americas Before Columbus” 
	Pre-Columbian Trade in the Americas
	History Haven
	Secondary

	“A Brief History of the Age of Exploration”
	Age of Exploration
	Thought.Co
	Secondary

	“Excerpts from the Book of Ser Marco Polo: The Venetian Concerning Kingdoms and Marvel of the East”
	Silk Road
	Columbia University
	Primary and Secondary

	“African Laborers for a New Empire: Iberia, Slavery, and the Atlantic World” 
	Triangular Trade
	Lowcountry Digital History Initiative
	Primary and Secondary 

	“Triangular Trade”
	Triangular Trade
	American Battlefield Trust
	Secondary 

	“The Columbian Exchange”
	Triangular Trade/Columbian Exchange
	NCpedia
	Secondary 

	“Digital Resources for Travel Writing and Travel Narratives in World History”

	Travel Narratives
	University of Illinois
	Primary & Secondary 
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