
	Grade 5 Unit 6 Social Changes

	Unit Overview

	In this unit, students are introduced to the social changes that took place in the United States after World War II. Emphasis is placed on the continuities and changes of race relations in the United States after World War II. Students will look at how the Civil Rights Movement altered the political and social norms in the United States and South Carolina. Students will actively research social, economic, and political contradictions that were brought to light after World War II. 

	Overarching Inquiry Question

	How did the Civil Rights Movement alter the political and social norms in the United States?

All units are created to support the Overarching Inquiry Question. Inquiry-Based Learning supports the Profile of the South Carolina Graduate where students use skills to explore their inquiries related to the content as indicated in the standards instead of the teacher merely providing the information.

	Theme

	Social Changes

	Skills Emphasis at a Glance

	Cause and Effect:  Analyze the causes and impacts of social movements in the United States and South Carolina.
Continuity and Change:  Analyze the continuities and changes of race relations in the United States and South Carolina following the Supreme Court decisions Briggs v. Elliott and Brown v. Board of Education.
Periodization:  Summarize economic, political, and social changes in the United States after World War II.
Evidence:  Analyze multiple perspectives on the economic, political, and social effects of the Civil Rights Movement using primary and secondary sources.

· It is important that the teacher incorporate the historical thinking skill vocabulary in their classroom on a daily basis. Modeling is essential for student understanding of these skills.

	Standard(s)

	Standard 4: Demonstrate an understanding of the conflicts, innovations, and social changes in the United States, including South Carolina, from 1950–1980.
Standard 5: Demonstrate an understanding of the contemporary global economic, social, and political roles of the United States and South Carolina from 1980–present.
5.4.CE 
5.4.CC
5.4.P
5.5.CC
5.4.E
Instructional Guidance:
Causation:  Analyze multiple causes and effects, to include distinguishing long-term and short-term examples. 
Summarize:  Structuring historical periods to group information and to establish key events as turning points and beginning/ending points.
Periodization:  Study the past in blocks of time in order to understand how they are linked.  
Evidence:  Identify, source, and utilize different forms of evidence, including primary and secondary sources, used in an inquiry-based study of history.  

	I Can Statement(s)

	· I can summarize the social contradictions that were exposed in the United States during World War II.
· I can summarize the economic, political, and social changes in the United States after World War II. 
· I can analyze the continuities and changes of race relations in the United States and South Carolina following the Supreme Court decisions of Briggs V. Elliott and Brown V. Board of Education.
· I can analyze the causes and impacts of social movements in the United States and South Carolina.  
· I can analyze the continuities and changes in United States relationships with countries around the world as a result of the economic, political, and social changes in this period.  
· I can analyze multiple perspectives on the economic, political, and social effects of the Civil Rights Movement using primary and secondary sources.

	Unit Sequence of Teacher Instructional Practices and Actions Students will Take to answer the Overarching Inquiry Question
	Instructional Guidance and Resources listed below are offered as suggestions for educators to assist students in reaching the goals of the proposed sequence. 

	I can summarize the social contradictions that were exposed in the United States during World War II.

Teachers will start the lesson by focusing on the classroom or school community. Ask students to list some of the basic rules and guidelines of the classroom or school. Record their response on the board as you go. Then, ask students:
· Do the rules apply to everyone?
· Why do we need rules?
· Which rules also apply to larger communities, such as our city, state, and nation?
· What if we changed the rules so that they excluded certain people?
· Would this really happen? Why or why not?
Teachers will introduce the unit by dividing the class into small groups and have each student read the James Thomson letter to the Pittsburgh Courier. Students will highlight what they believe are key contradiction points in the letter. Students will then compare and discuss their highlighted parts and be ready to share their top two points. Teacher will then ask each group to share their top two points and list them on the board or anchor chart. Teacher will lead a class discussion of what contradictions the letter revealed about America during WWII.

Teachers will then hand out information packets with excerpts from the following sources:
· James Thompson Letter
· Executive Order 8802
· NAACP and World War II 
· CORE and World War II
· Tuskegee Airmen and World War II
· Navajo Code Talkers and World War II and Scholastics Article
· Chicano Rights and the Zoot Suit Riots
· Women’s Rights after World War II
· Executive Order 9980 and 9981  and Part II

Each group will get one resource excerpt sheet, an anchor chart, and a guiding question sheet where the students are asked to identify the contradiction to America’s ideals of equality and how the event brought the contradiction to light brought about social changes. Each group will share their contradiction(s) and the social changes with the whole group.

Teachers will have students write their own letter to their local newspaper from the perspective of a minority during World War II. The writers will address contradictions that they are facing and what social change they would like to see take place. 
	Deconstructed Standard: Students will be able to explain how the fight against fascism during World War II brought to the forefront the contradictions between America’s ideals of democracy and equality and its treatment of racial minorities. The goal is for students to understand how the ideals of freedom and equality, for which our soldiers fought for, became a driving force for social changes in the United States. Key concepts that align to these indicators include Executive Order 8802, NAACP, CORE, Tuskegee Airmen, Navajo code talkers, Chicano Right Movement, Women’s Right Movement, and Executive Orders 9980 and 9981.

Appendix 1 provides the teacher with highlights of some contradictions students explore in this sequence. It is not intended for students.



Teachers will want to take excerpts from the resources or make modifications due to the Lexile level of several of the documents.






Teachers might consider using the fishbowl strategy for this group activity. 
Explanation of Fishbowl Strategy.

Teachers should provide students with an example and model the writing process for them.

This letter could be written on paper or electronically.






Teachers may choose to have the student discuss the contradictions and changes by the process of a Socratic Seminar.

Here are several websites that explain the process of a Socratic Seminar.
· Teaching Strategy: Socratic Seminars
· Socratic Seminar: Improving Historical Writing
· Socratic Seminar Video

	I can summarize the economic, political, and social changes in the United States after World War II. 

To gain background knowledge on suburbanization, the teacher will divide the class into 4 groups. Give each group a photocopy of the 6 image and oral history cards. Direct students to match the image with the oral history card. Pass out the Clues sheet to each group. Ask students to read the additional information about their images to each other in a round-robin format then adjust their group hypotheses. Each group should share their conclusions with the class.
· Suburbanization Image Card Set 
·  Suburbanization Clues Sheet and Oral History
· Take a Deeper Look: Interstate Highway System

Teachers will hand out the “Take a deeper look” handout about the impact of the Interstate Highway System on minority communities. Students will “turn and talk” to their elbow partners to discuss how they would feel if they lost their home to one of the highways being built. Teachers will have students share their thoughts and feelings with the whole group. Students, with their elbow partner, will write a letter to their local politician based on one of the four statements given in the lesson.

https://greenbookofsc.com/about/ Teachers will guide students in exploring the purpose of The Green Book and discuss it within the context of the time period. 

Teachers will have four handouts for their students. One handout will be about the positive aspects of the GI Bill and the other about its impact on minorities.  The other handouts will be about the positive aspects of suburbanization and the other about the darker side of white flight. Students will not know that they have different perspectives about their subjects. 
· The GI Bill
· The GI Bill for African Americans and Women
· Growth of Suburbia
· Dark Side of Suburbia (white flight)

Teachers will create a simple postcard in Word for each student and have them write a postcard home to their families describing their perspectives on the GI Bill and suburbanization.  When students are finished writing, the teacher will have a student read their postcard and then stand on one side of the room. The next student will read theirs and if it is the same experience as the first postcard join that student or go to the opposite side of the room. At the end, you will have students at opposite ends of the room sharing a common perspective on the GI Bill and suburbanization. 

Each group will then create a bulleted list of their common views of the GI Bill and suburbanization on anchor charts. Students will share their lists with the whole group. Teachers will pose the question, “Do you think that the GI Bill and suburbanization were factors in the emergence of the Civil Rights Movement?” Students 
	Deconstructed Standard: Students will be able to explain the impact of suburbanization on African Americans during the postwar boom years. The goal is for students to understand how the shift from urbanization to suburbanization fueled racial tensions with many urban communities. Key concepts that align with these indicators include Interstate Highway System, White Flight, and the Servicemen’s Readjustment Act of 1944 (GI Bill).

















Ruth and the Green Book by Calvin Alexander Ramsey could be read aloud to students.




















Teachers should display the parts of a postcard and model what information might be included. 










	I can analyze the continuities and changes of race relations in the United States and South Carolina following the Supreme Court decisions of Briggs V. Elliott and Brown V. Board of Education.

Teachers will open the lesson with an activity called, “Does Treating People Equally Mean Treating Them the Same?”  Teachers will pose each of the questions and have the students turn to their elbow partners to discuss their responses and then do a group share with the whole class. 
· Does Treating People Equally Mean Treating Them the Same?

Teachers will hand out Brown v. Board of Education information sheets and have students read and highlight main ideas of the court decision. Students will share their ideas and teachers will write down the key points of their discussion and review with the whole class.

Brown v. Board of Education (Teachers may sign up for I Civics for free)

Teachers will project a civil rights political cartoon and model how to analyze the cartoon and fill out the analysis sheet. Teachers will hand out packets with a political cartoon and analysis sheet to small groups. Students will analyses the cartoons and fill out the analysis sheets. Groups will share their political cartoons with the whole class and give their analysis of the cartoon. 

· Political Cartoon Analysis Sheet and How to analyze cartoons
· Civil Rights Political Cartoons
· Civil Rights Political Cartoons (Scroll to bottom of page)

Teachers will project the “Scream Picture” and ask students what they think is happening in the picture. After coming to a consensus, teachers will ask students what should be happening in schools across the country after Brown v. Board of Education. After listing descriptions of what schools should be like, teachers will read excerpts about Elizabeth Eckford and the Little Rock Nine and their attempts to integrate Little Rock High School. After reading the excerpts, students, with a partner, will list what changes had taken place in the schools and what had remained the same.  Students will share their ideas to the whole class. Teachers may wish to discuss the connecting questions at the bottom of the page.

· The Screaming Picture
· Little Rock Nine
	Deconstructed Standard: Students will be able to explain the impact of Briggs v. Elliot and Brown v. Board of Education on race relations in the United States and South Carolina. The goal is for students to distinguish how some race relations changed and some remained the same after the court decisions. Key concepts that align with the indicators include segregation and desegregation, Elmore v. Rice, Jim Crow Laws, Pearson v. Clarendon County, Brown v. Board of Education, Briggs v. Elliot, Little Rock Nine, and Ruby Bridges.


























	I can analyze the causes and impacts of social movements in the United States and South Carolina.  

Teachers will create small group information packets for each or any of the various civil rights movements listed in the resources. Students will highlight (annotate) the causes (injustices) and impact of the civil rights movement they are researching. The teacher will model a packet by displaying their resource(s) and analyzing the document(s) for the causes they addressed and how they impacted social changes in American society.

· Martin Luther King, Jr.
· Sara Mae Flemming Brown
· Friendship Nine
· Rosa Parks and the Montgomery Bus Boycott Video
· Montgomery Bus Codes
· Economics of the Montgomery Bus Boycott
· Montgomery Bus Boycott Results
· Woolworth Sit-In Protests Video
· Studies Weekly: Sit-Ins Video
· The Sit-In Movement
· Freedom Riders PPT
· Southern Christian Leadership Conference
· Student Nonviolent Coordinating Committee
· Birmingham Campaign
· Birmingham Children’s Crusade
· Orangeburg Massacre
· Briggs v. Elliot

Teachers will have a member from each group take a position in the inner circle of the Fishbowl.  All other members will sit in a circle around the inner circle. Students will share the injustices that they researched and discuss some of the commonalities between their research groups. Students should feel comfortable to share their personal feelings/thoughts about these injustices. 
Teachers may help guide the discussion by asking guiding questions. 
· What was the purpose of these unjust laws/codes?
· How did these laws/codes hurt community relationships?
· How did these laws/codes deny minorities their rights as citizens?
Students on the outer circle can switch out with a team member in the inner circle if they have something to add to the discussion. Teachers will decide when the first round of discussion has concluded.

Teachers will have members of the inner circle share the events/ Civil Rights Movement involvement that sought to change the injustices. Members in the inner circle should share commonalities and differences in tactics used by civil rights groups. Teachers may help guide the discussion by asking guiding questions:
· Did an act of violence cause civil rights groups to get involved?
· Did economics play a role in the tactics used by civil rights groups?
· What was the goal of the tactics used by civil rights groups?
· Do you feel your civil rights groups were successful in changing the injustices they were attempting to address?
· Do we still see these injustices today or has our society changed due to the work of civil rights groups?


	Deconstructed Standard: Students will be able to explain the causes and impact of various civil rights movements in the United States and South Carolina. The goal is for students to understand the growth and influence of various civil rights movements. Key concepts that align to the indicators include Sara Mae Flemming Brown, Friendship Nine, Claudette Colvin, Rosa Parks and the Montgomery Bus Boycott, Freedom Rides, the SCLC, the SNCC, and the Birmingham Campaign.

This is a sensitive topic and teachers should plan their lessons accordingly. An excellent site for teachers to examine to learn about how to discuss difficult topics is a general guide provided by tolerance.org.

[bookmark: _GoBack]Teachers might consider first handing out the guidance sheet and then modeling their resources to the whole group before handing out the packets. Talking through the reading selection will allow the students to understand the thought process of finding the causes (injustices) and how the actions of these groups impacted society.

Teachers may consider pulling key excerpts from the websites based on available technology.










Teachers may choose to show their students a video that demonstrates how to use the Fishbowl Strategy.
Fishbowl Strategy Video














Teachers may expand the lesson by presenting a series of scenarios/situations from Jim Crow Laws that existed in 1960s America that would be addressed by civil rights movements. Examples might be hospitals, hotels, swimming pools, movie theaters, barber/beauty shops, bowling alleys, museums, beaches, and amusement parks. Teachers will divide the students into groups and students will create a plan of action that would address the problem and possible solutions based on the tactics that civil rights movements used to address inequalities and correct the problems.

Teachers may consider creating a “plan of action” sheet that contains the following parts:
· Location
· Social injustice/inequity taking place
· Impact on the minorities
· How they will address the problem
· Possible solutions
· Goal of the actions


	
	Possible Book Resources

Picture Books:
· [bookmark: _1qudam9r3k8n]Sit-In: How Four Friends Stood Up by Sitting Down by Andrea Davis Pinkney
· [bookmark: _g3j09m7puljq][bookmark: _5fk3i3epdmpc]A Taste of Colored Water by Matt Faulkner 
      ✮  Ruth and the Green Book by Floyd Cooper and Calvin   
           Ramsey
       ✮  Boycott Blues by Andrea Davis Pinkney.
      ✮  We March by Shane Evans
       ✮  Let the Children March by Monica Clark-Robinson

Chapter Books:
·  The Story of Ruby Bridges by Robert Coles
✮      The Watsons go to Birmingham by Christopher Paul Curtis



References

Additional Resources

1948 Civil Rights Map
Did WWII Launch the Civil Rights Movement?



Appendix 1: 
Appendix 1 provides the teacher with highlights of some contradictions students explore in this sequence. It is not intended for students.

Executive Order 8802
-equal opportunity for African Americans in the defense industry
-segregated troops for African Americans
 NAACP and WWII
-equal opportunity for African Americans in the defense industry
-segregated troops for African Americans
- history of racism in America to the treatment of people of color under colonial imperialism.
- only the Army accepted black draftees
-The Texas Democratic Party contended that a political party was a private association that could freely select its membership
-Segregation on Greyhound busses
-maintain residential segregation
CORE and WWII
-segregation in bussing
-segregation in eating establishments
-Blacks who attempted to vote faced poll taxes, literacy tests, and other barriers to intimidate them.
Tuskegee Airmen and WWII
-segregation
-prejudice
-African-Americans were barred from flying for the U.S. military
Navajo Code Talkers and WWII
-not allowed to speak native language
Chicano Rights/Zoot Suit Riots
-Mexican Americans were denied rights of education, housing, politically and socially all based upon their skin color.
Women’s Rights
-equality of women in the workforce
 Executive Order 9980 and 9981
-segregation in the military
-segregation in the government workforce


How did the event bring the contradiction to light and bring about social changes?
 Excerpts:
Executive Order 8802
-Planned march on Washington D.C. to protest discrimination in the defense industry
-President Roosevelt issued Executive Order 8802 and created the Fair Employment Practices Committee
-military did remain segregated
 
NAACP and WWII
-Planned march on Washington D.C. to protest discrimination in the defense industry
-President Roosevelt issued Executive Order 8802 and created the Fair Employment Practices Committee
-President Roosevelt established black organizations in every major branch of the armed services
-military did remain segregated
-The Air Force began training black pilots in 1941 at a segregated base at Tuskegee Institute
-Navy and Marines agreed to enlist blacks for general service, but most were assigned to menial tasks or construction work.
-“Double V” Campaign whose purpose was to mobilize black civilians to fight for “a double victory–full democracy abroad and at home.” They were encouraged to help defeat the Axis forces abroad by participating in Civilian Defense programs and Jim Crow at home by supporting the NAACP.
-Smith v. Allwright the Supreme Court ruled in favor of Smith, declaring the white primary void as a violation of the Fifteenth Amendment
On July 16, 1944, Irene Morgan refused to surrender her seat to white passengers and move to the back of a Greyhound bus while traveling from Gloucester County, Virginia, to Baltimore, Maryland. She was arrested and convicted in the Virginia courts for violating a state statute requiring racial segregation on all public vehicles.
 
 
 
CORE and WWII
-In 1943, CORE conducted a sit-in at a Chicago restaurant
 In 1947, launched the first Freedom Ride into the South. CORE continued its efforts to integrate interstate bus travel by planning the Freedom Rides, during which white and black activists rode on interstate buses together through the South.
  From 1949 to 1953, CORE members successfully used picket lines and sit-ins to break segregation at lunch counters in St. Louis.
 Montgomery Bus Boycott started on December 5, 1955, CORE members, led by national director Farmer, got involved in the effort to integrate buses in the Alabama city. They helped to spread the word about the mass action, inspired by activist Rosa Parks’ arrest for refusing to give up her seat to a white passenger. The group also sent members to take part in the boycott, which ended more than a year later on December 20, 1956.
 CORE participated in 1964’s Freedom Summer, a campaign started by the SNCC with the goal of registering African Americans in Mississippi to vote and participate in the political process. 
 
Tuskegee Airmen and WWII
Civil rights organizations and the black press exerted pressure that resulted in the formation of an all African-American pursuit squadron based in Tuskegee, Alabama, in 1941. They became known as the Tuskegee Airmen.
 The Tuskegee Airmen overcame segregation and prejudice to become one of the most highly respected fighter groups of World War II. They proved conclusively that African Americans could fly and maintain sophisticated combat aircraft. The Tuskegee Airmen’s achievements, together with the men and women who supported them, paved the way for full integration of the U.S. military.
Navajo Code Talkers and WWII
For the U.S. and its allies, winning the Pacific would be a massive operation. Communication was among the biggest challenges. Relaying battle plans and controlling troop movements over thousands of miles of ocean required Marines to talk by radio—and in code so that the enemy couldn’t understand. But the Japanese were highly skilled at deciphering codes. It seemed that they could anticipate the Americans’ every move.
to help devise and use a secret code based on the Navajo language. Sandoval would become part of a legendary group of some 400 Navajos known as the code talkers. Their unbroken code helped turn the tide in key battles in the Pacific Ocean and win the war against Japan.
Chicano Rights/Zoot Suit Riots
With the rising number of Mexicans coming to the United States in the 1920s after the war, many Mexicans living in the United States were left jobless and unemployed. The Mexicans who immigrated to the United States obtained jobs due to the high demand for supplies in the war, but when the war ended, they were let go. The jobs that continued after the war was given to people that were deemed ‘white’ enough
 The white soldiers stationed in Los Angeles reacted with hostility when they accused the second generation of Mexican Americans to be gang affiliated. The accusations of the white soldiers identified the Mexican Americans by the way they spoke in a Mexican-English dialogue called calo and by how they dressed, the zoot suit. The zoot suits included “long jackets with exaggerated shoulders, pegged pant legs, thick-soled shoes, long watch chains, and wide-brimmed pancake hat.” This became the symbol for the Zoot Suit Riots of 1943 and dramatically increased the public’s awareness of Mexican Americans.
Women’s Rights and World War II
World War II changed the lives of women and men in many ways. Wartime needs increased labor demands for both male and female workers, heightened domestic hardships and responsibilities, and intensified pressures for Americans to conform to social and cultural norms. All of these changes led Americans to rethink their ideas about gender, about how women and men should behave and look, what qualities they should exhibit, and what roles they should assume in their families and communities.
Male coworkers interpreted the completion of physically demanding and skilled tasks by women as encroachment on “their” work, and some men responded with harassment and resistance towards their female counterparts. Employers attempted to preserve a measure of the prewar gender order by separating male and female workers and paying women less wages. Many Americans were also troubled by women who earned their own wages and spent time away from the supervision of family. Especially for white, middle-class families, these working women threatened to uproot the prevailing ideal of male providers and female homemakers and caretakers.
When victory came, some women were more than ready to return to domestic life, but even those who wanted or needed to continue working found their options severely limited as men returned home and demands for war materials decreased. Without the war to justify the unconventional work of women, many employers pushed women out of the higher-paying positions they had held during the war, out of the workforce entirely, or into lower paying and less secure “pink collar” jobs. Wartime work proved transformative for many women who had embraced its challenges and enjoyed its benefits, but personnel policies at the end of the war moved men and women back into the roles that aligned with prewar gender understandings.
Executive Order 9980 and 9981
 At the time, Washington, DC—our nation’s capital—was a segregated city. “Whites only” or “Negroes” signs designated separate lunchrooms, work places, and restrooms. The Federal workforce was segregated, too, a policy implemented under President Wilson’s administration. When President Truman entered the White House, only one agency—the Department of the Interior—was integrated.

And more than one million African American men and thousands of black women, who were inducted into the armed forces and served across the globe during World War II, were in racially segregated units. He was President of a country that overwhelmingly opposed integration, but within a day, Truman had profoundly changed the development of the country’s racial landscape.
President Truman signed Executive Orders 9980 and 9981, stating for the first time that there shall be equality of treatment and opportunity for all persons in the armed services and federal government regardless of race, color, religion, or national origin.

