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In this session, I learned the 
following… 
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I think the impact/implications of 
this session are… 
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I would give LBJ a letter grade of 
___on this session because… 
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After this session, my impression of LBJ 
has 

 Change slightly 
 Changed a lot 
 Remained the same 

Because… 
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Historical Data Sheet 

Author: 
 What do we know about the author of 

the document? 
 How does this information influence 

whether or not we believe the author? 
 Provide one reason why you might trust 

the author.  What is one reason you 
might distrust him/her? 

Source: 
 How does the genre affect our 

interpretation of the document? 
 When and where was the source written 

or produced? 
 

 
  

Context: 
 How does the date of the publication 

relate to or reflect events of the time 
period (context)? What else was 
happening at the time this was written? 

 Why was it produced? 
 What was different back then? What 

was the same? 
 What would it look like through the 

eyes of someone who lived back then? 

Facts: 
 What are the facts of the passage? 
 What do the facts mean or suggest? 
 Does this source have different facts 

from a source on a similar topic? 
 

 

Point of View: 
 How are people (be specific) portrayed 

in the accounts?  Address multiple 
groups if needed. 

 What are the differences in point of 
view in the different sources you have 
read that relate to the same event/topic? 

Questions/Conclusions: 
 What new questions do you have? 
 What patterns do you notice in your 

information?  What do these patterns 
suggest? 

 What other conclusions can you draw 
from this information? 

 

*Based on questioning techniques from Reading Like a Historian: Teaching Techniques in 
Middle and High School History Classrooms 



Target Practice (adapted from Jim Burke) 

Directions:   

1. In groups of 2-3, use your character collection session 4 notes to complete the following.   
2. Refer to Vocabulary of Importance and Questions to Determine Importance from class brainstorm. 
3. In the inner circle: put the name of the most important topic that summarizes the sources in this session. 
4. In the middle circles: Put the 8 most important quotes we should know about this topic.  Quotes should 

show variety and cover all elements of your categories. 
5. In the outer circles: In the corresponding area, explain why the quotes are the most important ones.  DO 

NOT start every circle with the statement: “This quote is significant because . . .” or “This quote tells us 
that . . .”  You will sound less repetitive and you will have more space. 

Rubric: 

Level 4:93-100  
Does all or almost all of the following: 

• Accurately interprets evidence, statements, 
quotes, questions, etc. 

• Identifies relevant pieces of text to support 
interpretations 

• Thoughtfully analyzes and evaluates the major 
character developments and changes 

• Draws warranted, accurate conclusions 
• Justifies key results, explains assumptions and 

reasons 

Level 2: 77-84 
Does most or many of the following: 

• Misinterprets evidence, statements, quotes, 
questions, etc. 

• Fails to identify strong relevant pieces of text to 
support interpretations 

• Ignores or superficially evaluates character 
development and changes 

• Draws unwarranted or false conclusions 
• Justifies few results, seldom explains reasons 
• Regardless of evidence or reasons, maintains or 

defends views based on self-interest or 
preconceptions 

Level 3:85-92 
Does most or many of the following: 

• Accurately interprets evidence, statements, 
quotes, questions, etc. 

• Identifies relevant pieces of text to support 
arguments 

• Analyzes and evaluates major character 
developments and changes 

• Draws warranted, accurate conclusions 
• Justifies some results, explains reasons 

Level 1: 65-74 
Consistently does all or almost all of the following: 

• Offers biased interpretations of evidence, 
statements, quotes, questions, etc. 

• Fails to identify relevant pieces of text to 
support interpretations 

• Ignores or superficially evaluates character 
development and changes 

• Draws unwarranted, false, irrelevant 
conclusions 

• Does not justify results nor explain reasons 
• Regardless of evidence or reasons, maintains or 

defends views based on self-interest or 
preconceptions 

Vocabulary of 
Importance: 

  Questions to Help 
Determine Importance 

1. Important 
2. Significant 
3. Critical 
4. Essential 
5. Crucial 
6. Vital 

7. Urgent 
8. Imperative 
9. Main 
10. Substantial 
11. Eminent 
12. Invaluable 

13. Necessary 
14. Prominent 
15. Remarkable 
16. Key 
17. Major 
18. primary 

1. 

2. 

3. 

  

 



Target Practice 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflect: What is the impact of this decision?  Incorporate your target practice quotes and 
knowledge into a cohesive, organized assessment of Johnson’s policy.   

  

Pros Cons 

Implications Student Choice 

 







Performance Task:  
How Should We Judge People From the Past?  How Should LBJ Be Remembered? 

Side A: 
LBJ was an effective president. 

Side B: 
LBJ was not an effective president. 

 

I. Partners prepare 
a. Find evidence to support your side of the argument.  Craft position. 

II. Position Presentation 
a. Side A presents their position using supporting evidence from the 

texts. 
b. Side B restates to Side A’s satisfaction. 
c. Side B presents their position using supporting evidence from the 

texts. 
d. Side A restates to Side B’s satisfaction. 

III. Consensus Building 
a. Abandon roles. 
b. Build consensus regarding the question (or at least clarify where your 

differences lie), using supporting evidence. 
c. Consider the questions: HOW SHOULD WE JUDGE PEOPLE 

FROM THE PAST?  HOW SHOULD LBJ BE REMEMBERED? 
d. Choices:  

i. Effective/why 
ii. Ineffective/why 

iii. Mixed results with qualifying evidence—show to what extent 
he was effective/ineffective/why 

 

*based on chapter 3, “Lincoln in Context,” Reading Like a Historian, Wineburg, 
Martin, and Monte-Sano 

  



Performance Task:  
How Should We Judge People From the Past?  How Should LBJ Be Remembered? 

Position: YES, LBJ was effective Position: NO, LBJ was not effective 
 

Evidence 1/Source: Evidence 1/Source: 

Evidence 2/ Source: Evidence 2/Source: 

Evidence 3/Source: Evidence 3/Source: 

Evidence 4/Source: Evidence 4/Source: 

New Source 5 New Source 5 

New Source 6 New Source 6 

 

  



Performance Task:  
How Should We Judge People From the Past?  How Should LBJ Be Remembered? 

1. In your groups, complete the Side A and Side sheets.  Follow the directions 
for discussion of evidence. 

2. Identify a defendable position and begin brainstorming support for it.  
Remember to consult your support documents (Verbs of Attribution, 
Argument Checklist, etc as needed). 

3. Consult at least 5 sources from your ELA and Social Studies unit  Also 
research, evaluate and incorporate 3 other relevant sources from outside the 
unit (new sources).  You may have to evaluate several sources before finding 
ones that will support your claim. 

4. Decide on the medium for your presentation.  Keep in mind that position 
papers will still presented to the class.  All projects will include time for 
questions. 

5. Work on your project, using your evidence and argument checklist to keep it 
organized.  All members of the group should have substantial roles in the 
creation and presentation of the project.  Revise and edit as needed.  Allow 
time for at least one outside editing experience.  

6. Compile a Works Cited for your sources.  Check the rubric before 
submitting. 

7. Each group member should also submit a reflection on what (s)he has 
learned throughout this experience.  For example, did your opinion of LBJ 
change as the unit progressed?  How? What factors do you think generated 
this change?  How did you address differences in opinion from the time 
period and/or your group?  What parts were easy?  Hard?  What was the 
most beneficial part of the unit? 

  



Performance Task:  
How Should We Judge People From the Past?  How Should LBJ Be Remembered? 

Performance Criteria: Mechanics 

Proficient: Needs Work: 
4 points per box: 
The project is easy to follow/read and uses 
an appropriate format. 
 It is carefully proofread to correct 

spelling. 
 It is carefully proofread to correct 

capitalization. 
 It is carefully proofread to correct 

punctuation. 
 It is carefully proofread to correct 

usage. 
 It is carefully proofread to include 

complete sentences. 
 It is carefully proofread to include 

transitions from paragraphs and ideas 
correctly/effectively. 

2 points per box: 
The project may lack the appropriate format 
and is proofread but displays more numerous 
errors or majors errors. 
 It is proofread but displays numerous or 

major errors in spelling. 
 It is proofread but displays numerous or 

major errors in capitalization. 
 It is proofread but displays numerous or 

major errors in punctuation. 
 It is proofread but displays numerous or 

major errors in usage. 
 It is proofread but includes numerous 

run-ons and/or fragments. 
 Paragraphing and transitions may not 

be used correctly, but is attempted. 
3 points per box: 
The project is easy to follow/read and uses 
an appropriate format but has minor lapses. 
 It is generally well proofread to correct 

spelling. 
 It is generally well proofread to correct 

capitalization. 
 It is generally proofread to correct 

punctuation. 
 It is generally proofread to correct 

usage. 
 It is generally proofread to include 

complete sentences. 
 It is generally proofread to include 

transitions from paragraphs and ideas 
correctly/effectively. 

1 point per box: 
The project is poorly presented, indicating 
the author is unaware of the written 
communication requirements. 
 It displays significant errors in spelling. 
 It displays significant errors in 

capitalization. 
 It displays significant errors in 

punctuation. 
 It displays significant flaws in usage. 
 It is proofread but includes numerous 

run-ons and/or fragments. 
 Paragraphing and transitions are not be 

used. 

Grade: ____/ 24 
 

A 0 will be given for no attempt. 

 

  



Performance Task:  
How Should We Judge People From the Past?  How Should LBJ Be Remembered? 

Performance Criteria: Content 

Proficient: Needs Work: 
4 points per box: 
 The project is written/presented in a 

style appropriate to the genre selected. 
 It is well-organized, clearly written and 

meets the needs of the author and 
reader/observer. 

 It contains sufficient details, examples, 
descriptions, and insights from the unit 
that engage the reader/observer. 

 It contains sufficient details, examples, 
descriptions, and insights from the new 
sources that engage the reader/observer. 

 It sufficiently addresses/concedes 
opposing viewpoints and provides 
rebuttals. 

 The author brings closure through the 
resolution of a problem, specific 
insights or summary of a topic. 

2 points per box: 
 The project does not address the 

prompt in an appropriate manner. 
 The project demonstrates incomplete, 

inadequate or random organization and 
confuses the audience. 

 Very little unit sources are given as 
proof, details, facts, examples, or 
descriptions. 

 Very little new sources are given as 
proof, details, facts, examples, or 
descriptions. 

 Very little concessions/rebuttals are 
given. 

 Closure is general and ineffective. 

3 points per box: 
 The project is written/ presented in an 

appropriate style and format. 
 It may appear to be well-organized and 

clearly written but may demonstrate 
minor lapses in the communication to 
the reader/observer. 

 It is missing a few sufficient unit source 
details or examples or offer incomplete 
descriptions or fewer insights into the 
topics. 

 It is missing a few sufficient new 
source details or examples or 
incomplete descriptions and fewer 
insights into the topics. 

 It is addresses/concedes opposing 
viewpoints and provides rebuttals does 
so inconsistently or insufficiently. 

 The author may not sufficiently close 
the piece and may leave the 
reader/observer “hanging” or may offer 
an inappropriate closing or ending. 

1 point per box:  
 The project barely attempts the task.    
 The project is conveyed in general 

terms but there is a definite lack of 
understanding of the performance task. 

 Unit sources are presented as general 
ideas and ineffective support. 

 New sources are presented as general 
ideas and are ineffective support. 

 Concessions/rebuttals are general and 
ineffective.  

 Closure is missing, general or 
ineffectively linked to a supporting 
section of the project. 

Grade: ___/ 24 
 

A 0 will be given for no attempt. 

 





Argument Data Sheet 

**Teachers: due to the format of the Argument Data Sheet and  Measuring Stick files, they have 
been included as separate attachments. 

Directions:  In your groups, complete an argument data sheet for your assigned article from 
homework. Once your group completes the data sheet, review/revise your data analysis and draft 
a conclusion based on the questions below. 

1. According to the data analysis, what matters most about this topic?   
2. How can you tell? 
3. What style or persuasive techniques were most/least effective in this argument and why? 
4. What is the impact of LBJ’s decision to pursue this domestic policy?  (Consider the people 

affected by the policy and the national mood(s) regarding the topic.  Put yourself in that time 
period.) 

Rubric: 

Level 4:93-100  
Does all or almost all of the following: 

• Accurately interprets evidence, 
statements, quotes, questions, etc. 

• Identifies relevant pieces of text to 
support interpretations 

• Thoughtfully analyzes and evaluates 
the major developments and changes 

• Draws warranted, accurate conclusions 
• Justifies key results, explains 

assumptions and reasons 

Level 2: 77-84 
Does most or many of the following: 

• Misinterprets evidence, statements, quotes, 
questions, etc. 

• Fails to identify strong relevant pieces of 
text to support interpretations 

• Ignores or superficially evaluates 
developments and changes 

• Draws unwarranted or false conclusions 
• Justifies few results, seldom explains 

reasons 
• Regardless of evidence or reasons, 

maintains or defends views based on self-
interest or preconceptions 

Level 3:85-92 
Does most or many of the following: 

• Accurately interprets evidence, 
statements, quotes, questions, etc. 

• Identifies relevant pieces of text to 
support arguments 

• Analyzes and evaluates major 
developments and changes 

• Draws warranted, accurate conclusions 
• Justifies some results, explains reasons 

Level 1: 65-74 
Consistently does all or almost all of the 
following: 

• Offers biased interpretations of evidence, 
statements, quotes, questions, etc. 

• Fails to identify relevant pieces of text to 
support interpretations 

• Ignores or superficially evaluates 
developments and changes 

• Draws unwarranted, false, irrelevant 
conclusions 

• Does not justify results nor explain reasons 
• Regardless of evidence or reasons, 

maintains or defends views based on self-
interest or preconceptions 
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