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AGENDA 

 Welcome and Introductions 
 

Overview 

 SC Social Studies Academic Standards (2011) 

 CCSS for English Language Arts & Literacy in 

History/Social Studies, Science and Technical Subjects 
 

CCSS and Social Studies 

 Alignment Activity 
 

Mini Lessons 
 

Assessment Overview 
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What does literacy look like in your 

domain/discipline? 

  

Division of School Effectiveness 3 



Social Studies Literacy Skills for the 21st Century 

Statement in Appendix A: 

 

Social Studies literacy skills in the chart represents a 

continuum of tools, strategies, and perspectives that 

are necessary for the student’s understanding of the 

social studies content to be taught at each grade level.  
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How to Read the Common Core State 

Standards in English Language Arts 

K–5 and 6–12 ELA Standards have 4 Strands 

 Reading – Literature and Informational Text 

 Writing  

 Speaking and Listening  

 Language  

 

 6–12 History/Social Studies, Science, and Technical 

Subjects have 2 Strands 

 Reading – Literature and Informational 

 Writing 
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How to Read the Common Core State 

Standards in English Language Arts 

 Each of the strands is linked to a strand-specific set of 

College and Career Readiness (CCR) Anchor Standards. 

Let’s take a look at: 

 Reading    page 35 

 Writing    page 41 

 Speaking and Listening page 48 

 Language   page 51 

 Reading for SS  page 60 

 Writing for SS  page 63 
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CCSS and Social Studies (SS) Literacy Skills:  

Alignment Study 

Group Work 

Review the CCSS and SS Literacy Skill by the grade level 

assigned to your table.  

 

Discuss and chart your findings on the paper provided. 

 

Select a spokesperson to present your findings. 
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CCSS and Social Studies (SS) Literacy Skills:  

Alignment Study 

Questions to Consider:  

What are the commonalities within the CCSS and SS 

Literacy Skills? 

 

What are the changes and “steps up” from grade to 

grade within the CCSS and SS Literacy? 
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What does it all mean? 
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What does it all mean for teachers? 

 

Lesson plans and teaching should include the 

following: 

 

SC Social Studies Academic Standards   

and 

CCSS for English Language Arts & Literacy/Social 

Studies, Science and Technical Subjects 
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Reading and Writing the Renaissance: 

Early Cultures to 1600  

(Grade 6) 

 
 

Sara L. Schwebel, Ph.D. 

University of South Carolina 

Asst. Professor of English 

May 3-4, 2012 
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Reading and Writing the Renaissance 

 

 
Standard 6-6:  

The student will demonstrate an understanding of the impact 

of the Renaissance, the Reformation, and the Age of 

Exploration on Europe and the rest of the world. 
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Reading and Writing the Renaissance 

Indicator 6-6.1: Summarize the contributions of the Italian 

Renaissance, including the importance of Florence, the 

influence of humanism and the accomplishments of the 

Italians in art, music, literature, and architecture. 

 

Indicator 6-6.2: Identify key figures of the Renaissance and 

the Reformation and their contributions (e.g., Leonardo da 

Vinci, Michelangelo, Johannes Gutenberg, John Calvin, and 

Martin Luther). 
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Reading and Writing the Renaissance 
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The Italian States, circa 1494 

The Italian Renaissance roughly spans 

the years between 1330-1530. 

 

• Classic Greek and Roman texts were 

rediscovered and studied by humanists, 

who celebrated inquiry and embraced 

the liberal arts as tools for citizenship 

and governance 

•Artists created masterpieces of 

European culture under patronage of 

both the Church and the patrician elite 

• Religion—and the Catholic Church—

remained a defining force in society 
 



Reading and Writing the Renaissance 

Division of School Effectiveness 19 

h
tt

p
:/

/w
w

w
.w

w
n

o
rt

o
n

.c
o

m
/c

o
ll

eg
e/

h
is

to
ry

/r
al

p
h

/r
es

o
u

rc
e/

it
al

y.
h

tm
 

The Italian States, circa 1494 Italy as a State in today’s European Union 
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“Italy” is a historical construct, as is the adjective “Italian.” 



Reading and Writing the Renaissance 

Leonardo da Vinci: 

 Artist, Inventor, Scientist  

(1452-1519) 

 

 

 

 

 

 

 

 

 

Da Vinci’s epitomizes our idea of the “Renaissance Man” today 
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http://ru.wikipedia.org/wiki/%D0%A4%D0%B0%D0%B9%D0%BB:Mona_Lisa_Louvre.jpg 

 

The Mona Lisa 



Reading and Writing the Renaissance 

Science meets Art 
 

 Da Vinci observed and engaged in 

dissections, despite the Church’s 

disapproval. 

 

 Empirical observation enabled him to 

rely on evidence rather than on 

inherited wisdom from the ancients. 

 

 Dissection increased da Vinci’s ability 

to achieve realism in artistic form. 
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Anatomical study of the arm (c. 1510) 

//upload.wikimedia.org/wikipedia/commons/b/ba/Studies_of_the_Arm_showing_the_Movements_made_by_the_Biceps.jpg


Reading and Writing the Renaissance 
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Leonardo da Vinci’s The Last Supper 

http://en.wikipedia.org/wiki/File:%C3%9Altima_Cena_-_Da_Vinci_5.jpg


Reading and Writing the Renaissance 

What information might da Vinci’s The Last Supper 

(1495-98) give us about visual arts in the High 

Renaissance?  What questions might it spark? 

 

Consider: 

 Size of canvas (15 feet × 29 feet) 

 Subject of painting 

 Artistic style 
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Detail: Jesus and disciples  
Thomas and James 



Reading and Writing the Renaissance 

How do the tasks just completed help to build “Twenty-

First Century Literacy Skills” as identified in the SC 

Social Studies Literacy Skills Chart? 

Analyze evidence, arguments, claims, and beliefs. 

 

Explain change and continuity over time and across 

cultures. 

 

 Select or design appropriate forms of social studies 

resources to organize and evaluate social studies 

information.  
“Social Studies resources include the following: texts, calendars, timelines, maps, mental maps, charts, tables, graphs, flow charts, 

diagrams, photographs, illustrations, paintings, cartoons, architectural drawings, documents, letters, censuses, artifacts, models, 

geographic models, aerial photographs, satellite-produced images, and geographical information systems.”  (South Carolina Social 

Studies Academic Standards, p. 11) 
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Reading and Writing the Renaissance 

In what ways do the tasks also contribute to fulfillment of 

the CCSS? 

 

CCSS for Literacy in History/Social Studies 

6-8.RH.1 

Cite specific textual evidence to support analysis of primary 

and secondary sources. 

 

6-8.RH.2 

Determine the central ideas or information of a primary or 

secondary source; provide an accurate summary of the source 

distinct from prior knowledge or opinions. 
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Reading and Writing the Renaissance 

CCSS for Reading Literacy in History/Social Studies,  

 

6-8.RH.5  

Describe how a text presents information (e.g., sequentially, 

comparatively, casually). 

 

6-8.RH.7 

Integrate visual information (e.g., in charts, graphs, 

photographs, videos, or maps) with other information in 

print and digital texts. 
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Reading and Writing the Renaissance 
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Patrician families wielded immense political, economic, and cultural power 

during the Renaissance.  Beginning around 1434, the Medici family of 

Florence  was among the most influential. 
 

 

 

 

The Medicis: 
 

• Made their fortune through banking, 

manufacture, and textiles 
 

• Gained and held political influence for three 

generations 
 

• Patronized the arts; embraced humanism 
 

• Helped to make Florence the cultural capital of 

Europe during the so-called Italian Renaissance 

 Cosimo de’ Medici (1389-1464). 
Portrait by Pontormo. 

//upload.wikimedia.org/wikipedia/commons/f/fd/Cosimo_de'_Medici_den_%C3%A4ldre,_portr%C3%A4tt_av_Jacopo_da_Pontormo_(ca_1518).jpg


Reading and Writing the Renaissance 

Cosimo de Medici’s grandson, Lorenzo the Magnificent (1449-

1492), expanded the family’s banking interests and strengthened 

its relationship with the Pope.  As a result, Lorenzo’s son 

Giovanni was made a Cardinal at the tender age of 14.  (He later 

ruled as Pope Leo X.)  The following letter of advice (provided in 

English translation) was written to the adolescent Giovanni. 

 

In your groups: 

Read the father’s letter to his son: paragraphs 1, 4 & 5 

Identify words that may be unfamiliar for a sixth grade student 

Identify the theme or central idea of each paragraph 
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Medieval Sourcebook:  

Lorenzo De Medici:  

Paternal Advice To A Cardinal (C. 1491)  
 

You, and all of us who are interested in your welfare, ought to esteem ourselves highly favored by Providence, not only for the many 

honors and benefits bestowed upon our house, but more particularly for having conferred upon us, in your person, the greatest 

dignity we have ever enjoyed. This favor, in itself so important, is rendered still more so by the circumstances with which it is 

accompanied, and especially by the consideration of your youth and of our situation in the world. The first that I would therefore 

suggest to you is that you ought to be grateful to God, and continually to recollect that it is not through your merits, your prudence, or 

your solicitude, that this event has taken place, but through his favor, which you can only repay by a pious, chaste and exemplary life; 

and that your obligations to the performance of these duties are so much the greater, as in your early years you have given some 

reasonable expectations that your riper age may produce such fruits. It would indeed be highly disgraceful, and as contrary to your 

duty as to my hopes, if, at a time when others display a greater share of reason and adopt a better mode of life, you should forget the 

precepts of your youth, and forsake the path in which you have hitherto trodden. Endeavor, therefore, to alleviate the burden of your 

early dignity by the regularity of your life and by your perseverance in those studies which are suitable to your profession. It gave me 

great satisfaction to learn, that, in the course of the past year, you had frequently, of your own accord, gone to communion and 

confession; nor do I conceive that there is any better way of obtaining the favor of heaven than by habituating yourself to a 

performance of these and similar duties. This appears to me to be the most suitable and useful advice which, in the first instance, I 

can possibly give you.  

Reading and Writing the Renaissance 

http://www.fordham.edu/halsall/source/lorenzomed1.asp  

http://www.fordham.edu/halsall/source/lorenzomed1.asp


Reading and Writing the Renaissance 

CCSS for Reading Literacy in History/Social Studies 

 

6-8.RH.4 

Determine the meaning of words and phrases as they are used in a 

text, including vocabulary specific to domains related to 

history/social studies. 

 

6-8.RH.5 

Describe how a text presents information (e.g., sequentially, 

comparatively, causally). 

 

6-8.RH.6 

Identify aspects of a text that reveal an author’s point of view or 

purpose (e.g., loaded language, inclusion or avoidance of particular 

facts). 
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CCSS for Reading Informational Text 

 

6.RL.2 

Determine a central idea of a text and how it is conveyed 

through particular details; provide a summary of the text 

distinct from personal opinions or judgments. 

 

SC Social Studies Literacy Skills for the 21st Century 

Analyze evidence, arguments, claims, and beliefs 
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Reading and Writing the Renaissance 

Keeping in mind the SS literacy skills and CCSS 

standards we just reviewed, let’s analyze the source: 

 Giovanni was 14 when he received this letter from his 

father. What does the style and diction of the document 

suggest about Lorenzo’s education?  Giovanni’s?  

 

 How does this letter demonstrate Lorenzo’s humanistic 

ideals? 

 

 The Medici family enjoyed great influence in part because 

its members worked together: how does Lorenzo convey 

this idea to Giovanni?  
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Reading and Writing the Renaissance 

Keeping in mind the SS literacy skills and CCSS standards  

we just reviewed, let’s analyze the source: 

 

 According to his father, what is Giovanni’s “job” as a 

Cardinal? 

 

 What evidence does this letter provide to support the claim that 

Lorenzo Medici was politically astute? 

 

 What evidence does this letter provide about the importance of 

the Catholic Church as a political institution?  About the way 

religious ideas shaped daily lives in Renaissance Europe? 
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Reading and Writing the Renaissance 

Now extend the lesson, addressing CCSS writing 

standards in the process: ask students to select one of the 

bullet-pointed questions from the previous slide and use 

it as the basis of a short, in-class essay. 

 

6-8.WH.1 

Write arguments to support claims with clear reasons and 

relevant evidence. 

 

6-8.WH.9 

Draw evidence from informational texts to support analysis, 

reflection, and research. 
 Division of School Effectiveness 34 



 
 
 
 
 
 
 
 
 
 
 

 

Reading and Writing the 1920s and 30s: 
U.S. History & The Constitution 
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The Roaring Twenties and Great Depression 

Let’s review the standards relevant to lesson 
planning : 

 

SC Social Studies Academic Standards, pages 108-09 

 
Common Core State Standards, pages 61-62 
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The Roaring Twenties and Great Depression 

Texts Illustrating the Complexity, Quality, and Range of 

Student Reading 6-12: 

 

Roll of Thunder, Hear My Cry (1976) [6-8] 

The Grapes of Wrath (1939)[9-10] 

The Great Gatsby (1925) [11-CCR] 

Their Eyes Were Watching God (1937) [11-CCR] 

Black Boy (1945) [11-CCR] 

       CCSS, page 32 
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The Roaring Twenties and Great Depression 

 What can Gatsby (published in 
1925) tell us about change in 
American society and culture? 

 Themes? 

 Literary style? 

 What does it mean that Gatsby is 
highlighted as an “illustrative text” 
for the CCSS?   

 What is the historical significance 
of that curricular choice? 
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The Roaring Twenties and Great Depression 

What can Gatsby (published in 1925) tell us about 
society, culture, and the economy during the Jazz 
Age? 
 
Discuss at your table. 
Select a spokesperson to present your findings. 
Look at USHC-6.1 (SCSS Academic Standards, page 108 

to place the question in context) 
 
Note:  we’ve left literary questions such as, “is Nick a 
reliable narrator?” and “What is the symbolism of the 
green light?” to the ELA teachers. 
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The Roaring Twenties and Great Depression 

If we read Gatsby as a primary source, what can it 
tell us about the early 1920s? 

 

 Regional divides (East vs. Midwest) 

 

 Racism/anti-Semitism/eugenics movement 

 

 Growing rift between ultra-rich and average 
Americans 

 

 Prohibition & organized crime 

 Division of School Effectiveness 
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The Roaring Twenties and Great Depress 

If we read Gatsby as a primary source, what can it 
tell us about the early 1920s? 

 
Celebrity culture replacing “Society” 
 
Youth as the ideal 
 
The pursuit of pleasure 
 
Sexual revolution & evolving gender roles: short dresses, 
female athletes, heterosocial drinking  
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The Roaring Twenties and Great Depress 

What can the 1925 novel tell us about the Jazz Age?  

 

 Automobiles, urban life, the rise of suburbs 

 

 Literary Modernism 
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The Roaring Twenties and Great Depression 

“For what had happened in the twenties was that the development and 
changes in society, including the modes of everyday life in America, were 
both more interesting and important (meaning: more consequential) 
than the history of its politics and of its government.  (In spite of the 
suffrage given to women, there was, for the first time in many decades, a 
definite drop in the percentage of voters after 1920).” 
 
“Whether The Great Gatsby is immortal is arguable; what is not arguable 
is that it is representative of a period, not only because of its contents but 
also because of its style.” 

 
John Lukacs, “The Great Gatsby?  Yes, a Historical Novel” in Novel History: Historians and Novelists 

Confront America’s Past (And Each Other).  Ed. Mark C. Carnes.  New York: Simon & Schuster, 2001.  
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The Roaring Twenties and Great Depression 

What aspects of the 1920s are absent from Fitzgerald’s 
novel? 

 
Discuss at your table. 
Select a spokesperson to present your ideas. 

 

What does it mean that Gatsby is highlighted as an 
“illustrative text” for the 21st century CCSS?  Does the 
choice have historical significance?   
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The Roaring Twenties and Great Depression 

11-12.RH.2 

Determine the central ideas or information of a primary or 

secondary source; provide an accurate summary that makes 

clear the relationships among the key details and ideas. 

 

11-12.RH.8 

Evaluate an author’s premises, claims, and evidence by 

corroborating or challenging them with other information. 
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The Roaring Twenties and Great Depression 

Encourage students to use Gatsby to generate 
research questions.   

For example: 

 Are Tom Buchanan’s attitudes toward race 
representative of his historical counterparts? How did 
such attitudes affect policy and social practice at 
federal, state, and local levels? 

 

 Numerous Gatsby characters flout the law, particularly 
the 18th amendment.  What was the effect of 
Prohibition on American society? 
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The Roaring Twenties and Great Depression 

Research Topics Cont’d 
 
 Gatsby (aka James Gatz) achieves the American Dream 

but dies disheartened.  What is Fitzgerald saying about 
the historical moment in which he wrote? 
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The Roaring Twenties and Great Depression 

 
11-12.WH.7 

Conduct short as well as more sustained research projects to 

answer a question (including a self-generated question) or 

solve a problem; narrow or broaden the inquiry when 

appropriate; synthesize multiple sources on the subject, 

demonstrating understanding of the subject under 

investigation 
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Contact Information 

Chanda L. Robinson 

 

crobinso@ed.sc.gov 

 

803-734-8537 

Sara L. Schwebel Ph.D 

 

schwebel@mailbox.sc.edu 

 

803-777-4203 
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CCSS: the Role of Smarter 
Balanced Assessment 
Consortium 

 What, Why, How, and When 
 

Jenny Howard  
Office of Assessment  



The Common Core State 
Standards 

 

 Define the knowledge and skills students need for 
college and the workplace 

 Were created to guide  

 - curriculum development 

 - instruction 

  - assessment 

 Are NOT a blueprint for a summative    assessment 

 

 



Smarter Balanced:  What and 
why 
 The Smarter Balanced Assessment Consortium 

(Smarter Balanced) is a state-led consortium working 
to develop next- generation assessments that 
accurately measure student progress toward college 
and career readiness.  Smarter Balanced is one of two 
multistate consortia awarded funding from the U. S.  
Department Of Education in 2010 to develop an 
assessment system aligned to the CCSS by the 2014-15 
school year. 



Overview of Assessment 
Development 



 Building the assessment: How  

Prior to building the assessment, the developer 

 

must start with guidelines which are based on the 
standards  

 

must determine how to evaluate “the learning” in the 
context of a large-scale assessment 

  



Building the assessment 
(cont’d) 
  must complete an in-depth analysis of the standards 

in order to “root out” the most critical aspects (for 
assessment purposes) 

 

 This in-depth process of analyzing the standards 
produces Content Specifications, which is the what of 
the assessment (what should be evaluated) 

 



Content Specifications  

 Who participated in analyzing and  developing these 
content specifications? 

 - member states 

 - leading researchers 

 - content experts  

 - some authors of CCSS  

 



 Content Specifications (cont’d) 
 Purpose : 

 

To provide clear and rigorous assessment targets from 
which test blueprints and item/task specifications are 
established  

 

To ensure the assessment system accurately assesses full 
range of standards  

 must decide how full range of standards can best be 
represented (types of items/tasks) 

 must decide how items/tasks can be combined for 
efficiency (issues with test length) 

 

 

 

 



Content Specs (cont’d) 
 Process involves reorganizing and combining standards 

statements (e.g. strands , headings for anchor 
standards) for assessment tasks and reporting 
purposes. 

 Content of the standard does not change 

 Think  

 integrating skills and concepts 

   versus 

 tapping isolated skills in one strand 

 



Integrated reading, writing, speaking, 
listening, and research  

 
     “Often, several standards can be 
addressed by a single rich task.” 

                                           
                                                               CCSS p.5 

(with thanks to Tammy) 



Content Specs (cont’d) 

 Example: Standards for composing writing are in the 
writing strand, while editing skills for grammar, usage, 
and mechanics are included in the language strand.  
Since composing and editing are taught together, it 
makes sense to assess those skills in the context of 
writing items and tasks.  The resulting scores would 
fall under a claim about the use and interpretation of 
writing. 



Content Specs (cont’d)  

It is very important to 
understand the word CLAIM 

in terms of the Smarter 
Balanced assessment. 



Claims for ELA/Literacy 
Learning 

 

Claims are broad statements of the 
assessment system’s learning outcomes.   
 

Claims identify the set of knowledge and 
skills important to measure (the 
learning outcomes) 
 



Claims for ELA/Literacy 
Learning 

 Overall Claim (Grade 3-8) – Students can 
demonstrate progress toward college and career 
readiness in English language arts and literacy 

 

 Overall Claim (High School) –Students can 
demonstrate college and career readiness in 
English language arts and literacy 

 

 

 



Claims (cont’d) 
 

 Claim # 1 – Students can read closely and analytically to 
comprehend a range of increasingly complex literary and 
informational texts. 

 Claim # 2 – Students can produce effective and well-grounded 
writing for a range of purposes and audiences 

 Claim # 3 – Students can employ effective speaking and listening 
skills for a range of purposes and audiences. 

 Claim # 4 – Students can engage in research/inquiry to investigate 
topics, and to analyze, integrate, and present information 

 

 

 





Assessment Targets 
 

 Each claim has a set of summative assessment 
targets (See handout) 

 

 The assessment targets are followed by 
statements describing the kinds of evidence 
that would be sufficient to support the claim.  



 Assessment Targets (cont’d) 
 

Each assessment targets table: 
 
Indicates prioritized content  
 

Shows how one or more CCSS (or parts of 
standards) address the target 
 
Identifies the intended Depth of Knowledge  
(DOK) level for items and tasks  
 (See handout on DOK) 
 

 



 Assessment development: Next 
step  
 
  



Item Specifications 
 Once test developers are grounded in the content 

specifications, they must then rely on item 
specifications to build the assessment.  

 

  Item specifications contain highly specific information 
about what each item or task should include, at a level 
of detail well beyond what is provided in the typical 
standards document. 





Item Specifications  (cont’d) 
 Item types 

Selected response (SR) multiple choice 

 

Constructed response (CR) 

 

Performance task (PT) 

 

Technology enhanced item (TEI) 

 
 









Integrated reading, writing, speaking, 
listening, and research  

 

     “Often, several standards can be 
addressed by a single rich task.” 

                                           
                                                               CCSS p.5 

















For more information:  

Go to new Smarter Balanced website  
www.smarterbalanced.org 
 
Suggested readings: 
 
 Content Specifications 

 
  Item Specifications  

 
 

   

http://www.smarterbalanced.org/


Contact information: 

    

   Jenny Howard 

   Office of Assessment 

   S C Department of Education  
  jyhoward@ed.sc.gov 

   803 734-0121 

mailto:jyhoward@ed.sc.gov

