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Read to Succeed School Literacy Leadership Team Self-Reflection Tool 
 
Use the following scale to reflect upon each of the following statements. 
 

4 Already in place and effective 
3 Partially in place; needs reflection and refinement 
2 Area to develop 
1 Important, but not feasible now (Indicate anticipated date for 

implementation.) 
 

School Leadership: 
A. Nurtures the school reading culture, by: 4 3 2 1 
1. Taking action to ensure implementation of the essential elements of evidence-based reading instruction. 

Guiding Questions 
• What actions have the principal and other school leaders taken to promote implementation of the reading 

plan components? 
• Do teachers report that the principal and other school leaders actively promote continued implementation 

of effective reading instruction for all students? 
• In what ways do the principal and school leaders support evidence-based reading instruction and a multi-

tiered system of support for intervention?   
Sources of Evidence: 
 
Comments: 
 

    

2. Establishing and communicating high expectations for all staff related to student achievement. 
Guiding Questions 

• Is there evidence of written communications which convey high expectations for instructional personnel 
which center around teaching and learning?  

• Are high expectations communicated by school leadership in writing and in conversation (meetings, 
informal conversation)? 

• Do the principal and staff work to reach consensus on values, norms, and beliefs regarding literacy 
practices and student outcomes in support of the implementation of the school reading plan? 

• Does staff clearly and consistently articulate values, norms, and common practices of the school? 
• Does the School Literacy Leadership Team support high expectations for student achievement for all 

students? 
Sources of Evidence: 
 
Comments: 
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3. Ensuring implementation of a plan with clearly defined roles, responsibilities, and goals which guide and 
support teaching and learning in literacy. 

Guiding Questions  
• Are the roles, goals, expectations, and strategies for improving student outcomes in literacy clearly 

articulated? 
• Are all staff held accountable for improving student achievement, specifically in reading and writing? 
• Is the guiding principal of shared responsibility communicated and understood?  

Sources of Evidence: 
 
Comments: 
 

    

4. Cultivating a strong Read to Succeed identity in the community and sharing results and successes with 
all major stakeholders. 
Guiding Questions 

• In what ways do interviews with parents and key community members indicate that they are aware of 
Read to Succeed and have they received reports of results? 

• What other indications of community awareness of a reading culture can you identify? 
Sources of Evidence: 
 
Comments: 

 

     

5. Promoting a positive culture of literacy throughout the school campus through the involvement of all 
faculty, staff, parents, and community members. 
Guiding Questions: 

• What sources of evidence support the existence of a positive culture of literacy? 
• How is this evidence used to promoting literacy? 
• How does the principal and other leadership use this evidence when working with teachers to promote 

literacy within the school culture? 
Sources of Evidence: 

 
Comments: 
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B. Lead the learning, by: 4 3 2 1 
• (Elementary) Scheduling adequate instructional time for all students while protecting the 90-minute 

uninterrupted reading block. 
Guiding Questions 

• Does the school’s schedule allow adequate instructional time for all students? If not, what steps are being 
taken to establish a schedule that provides adequate time? 

• When are support services—i.e., speech language, ELL, occupational therapy, physical therapy and 
others—currently scheduled? 

• How can these services be scheduled so they do not interfere with the 90-minute uninterrupted reading 
block? 

Sources of Evidence: 
 

Comments: 
 

    

• (Secondary) Scheduling adequate instructional time for all students while meeting intervention 
requirements. 

Guiding Questions 
• Does the school’s schedule allow adequate reading intervention time for students in need of 

additional support? If not, what steps will be taken to establish a schedule that provides adequate 
time? 

• When are support services—i.e., speech language, ELL, occupational therapy, physical therapy 
and others—currently scheduled? 

• How can these services be scheduled so they do not interfere with reading intervention? 
Sources of Evidence: 
 
Comments: 

 

    

• Actively promoting the implementation of evidence-based reading strategies, while supporting the efforts 
of the school-based reading coach to help teachers apply effective reading strategies daily 

Guiding Questions 
• What evidence is there to indicate that the principal and other school leaders promote these 

strategies? 
• Do staff members acknowledge this support? 
• In what ways do coaching plans reflect the school-based coach’s efforts to help teachers 

implement these strategies in the classroom? 
Sources of Evidence: 
 
Comments: 
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• Conducting weekly administrator walk-throughs and observations focused on literacy to observe reading 
instruction and engaging staff in reflective dialogue regarding the teaching of reading and writing as a 
regular practice. 
Guiding Questions 

• Do teachers and the school leaders acknowledge that the principal conducts weekly walk-throughs 
and classroom observations focused on literacy? 

• Do administrators and teachers have conversations to reflect and discuss the effective teaching of 
reading and writing on a regular basis? 

Sources of Evidence: 
 
Comments: 
 

    

• Establishing student focused grade-level and content-area literacy teams and assuring the productive 
functioning of these groups and that the plans developed to improve student performance are 
implemented. 

Guiding Questions 
• What documentation exists that teams meet regularly with the school-based reading coach and 

principal? 
• Do meeting notes and other communication with instructional staff indicate that the school-based 

reading coach and principal follow-up to assure the plans developed at team meetings are 
implemented? 

• Do meeting notes and other communications with instructional staff confirm school-based reading 
coach and principal attendance at team meetings? 

Sources of Evidence: 
 
Comments: 
 

    

6. Providing opportunities for instructional staff to grow as building leaders and mentor teachers in literacy 
through collaborations with the literacy leadership team. 

Guiding Questions 
• Does instructional staff confirm opportunities to participate in leadership roles in literacy? 
• Do meeting notes reflect change in the membership of the literacy leadership team over time? 
• Is there evidence of times when new members were rotated onto the literacy leadership team? 
• How has the facilitation of grade level and content-area team meetings been shared by different 

team members? 
• Has instructional staff been encouraged to make presentations to colleagues at staff meetings? 
• Do mentor teachers, identified based on successful student achievement based on data, serve 

as model classroom teachers? 
Sources of Evidence: 
 
Comments: 

    

C. Use data to lead and guide decisions by: 4 3 2 1 
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• Using data regularly to monitor outcomes, assure continuous progress, guide change, implement needed 
interventions, and determine adequacy of progress toward the school’s literacy vision and culture. 

Guiding Questions 
• Do the principal and school-based reading coach report having data discussions regularly with all 

staff who impact student achievement and growth? 
• Do conversations with teachers and other instructional staff indicate the results of data 

discussions are meaningful and facilitate growth toward learning targets? 
• Do action plans reflect the roles of the principal and school-based reading coach in following up 

on suggested action as a result of data discussions? 
Sources of Evidence: 
 
Comments: 
 

    

2. Recognizing and affirming teachers and other instructional staff regularly, celebrating school and student 
success based on data, indicating that collective efforts have resulted in increased student achievement. 

Guiding Questions  
• Do teachers report receiving acknowledgement or recognition for their students’ progress? 
• How does the school celebrate its successes based on student successes?  
• How are parents, families, and the community involved in celebrating success? 

Sources of Evidence: 
 
Comments: 
 

    

3.  Establishing a literacy leadership team that shares the responsibilities of reviewing data to guide 
continuous improvement as stated in the school reading plan. 

 Guiding Questions 
• Is there a productive literacy leadership team in place and are the principal and school-based 

reading coach active participants? 
• Do teachers and other instructional staff indicate the principal and school-based reading coach 

regularly attend literacy leadership team meetings to review data and make recommendations 
for continuous improvement? 

• How does the principal engage this group in program audits and plans for continuous 
improvement, including plans for professional learning opportunities for all personnel? 

Sources of Evidence: 
 
Comments: 
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4. Securing new resources and support for the school’s implementation of its reading plan by revising the 
allocation of current human and capital resources to most closely align with the school’s literacy vision 
and culture. 

Guiding Questions 
• How does the principal communicate results and convey needs for the allocation of resources in 

support of the school’s literacy goals?  
• Has the literacy leadership team reviewed and analyzed the current allocation of the recurring 

resources received each year? 
• Have recommendations been made regarding reallocation or reprioritization of resources based 

on data? 
• What resources were reallocated to support the needs identified and supported by data? 

Sources of Evidence: 
 
Comments: 
 

    

 
Personal Reflection and Synthesis of Thinking 

 
Leadership Function What’s In Place and Working? Areas to Develop and/or Improve 
Nurture the School Literacy 
Culture 

  

Lead the Learning   
Use Data to Lead and Guide 
Discussions 

  

ased on group discussion, identify the K-12 Reading Plan top priority Areas to Develop and/or Improve. 
Based on your personal reflection, identify the top priority areas to develop and/or improve as part of the school reading plan. 
 
Based on your personal reflection, what general strategies are needed to address the school’s reading plan priorities? 
 
Based on your personal reflection, what general challenges do you anticipate with the implementation of the school’s reading 
plan? 
 
 
 
 
 
 
 
 
 

Small Group Reflection and Synthesis of Thinking 
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Leadership Function What’s In Place and Working? Areas to Develop and/or Improve 
Nurture the School Literacy 
Culture 

  

Lead the Learning   
Use Data to Lead and Guide 
Discussions 

  

 
Based on your small group discussion, identify the top priority areas to develop and/or improve as part of the school reading 
plan. 
 
Based on your small group discussion, what general strategies are needed to address the school’s reading plan priorities? 
 

Based on your small group discussion, what general challenges do you anticipate with the implementation of the school’s 
reading plan? 
 
 


